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ABSTRACT

A PHENOMENOLOGICAL STUDY OF GAY MALE UNDERGRADUATE

COLLEGE STUDENTS’ EXPERIENCES AT A JESUIT CATHOLIC UNIVERSITY

The purpose of this interpretative phenomenological study was to understand how male
undergraduate students who identify as openly gay experience marginalitptedng at a
Jesuit Catholic university. There were 28 Jesuit colleges and universitiesinited States as
of this writing, each with its own varying approach towards the treatment of gay and lesbian
students. Much like the state of the Catholic Church in the era of Pope Francis, sugny Je
colleges and universities struggle with the philosophical contradiction betweetaimaig a
distinctly Catholic identity and creating a campus climate that reflects thé\kdses of care
and social justice.

UsingSchlossberg’s (1989) theory of marginality and mattering in college envircement
asthe theor@cal framework, data wereollected from fourteen participants through semi-
structured interviews, which took place at a Jesuit Catholic university irattiicANorthwest
region of the United States. Data were then analyzed using interpretative phetagical
analysis, whiclyielded three crossase superordinate themes and tentealnes. The three
crosscase superordinate themeklentity; Campus Climate, and; The Church and the
Institution—describé key elements of participants’ experiences as male undergraduate students
who identify as openly gay atJesuit Catholic university and how these students experienced
marginality and mattering ecampus.Each of the three main themes was then used as a lens to

explore how participants experienced marginality and mattering.
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CHAPTER 1: INTRODUCTION

If a person is gay and seeks God and has good will who am | to judge?
--Pope Francis

Pope Francis made history in March 2013 when he became the first Jesuit elduted to
papacy. Following his election, Pope Francis continued to imatay with statements that
suggested a radical shift in welstablished doctrine concerning the treatment of gays and
lesbians by the Catholic Church. Only four months after his election, tiep@86iff and leader
of the world’s 1.2 billion Catholics (Connor, 2013) made what some considered to be a
revolutionary statement about the issue of gay clergy when he remarked that he & not
position to pass judgment on those who identify as gay. Months later, Pope Francid sigiale
the Catholic Chrch may be willing to consider some types of same-sex unions, but reinforced
that marriage would continue to be reserved for heterosexual couples (Norman, 20bé). Att
October 2014 Extraordinary Synod of Bishops on the Family, Pope Francis asked the bishops in
attendance to consider adopting language affirming that gays and lest@aagyifts and talents
to offer the Christian communityErdo, para. 50; Robinson, 2014). The proposed language
sparked instant controversy among Catholic clergy and laity (Winfield, 2014) t#va)gii it
was not approved in the final vote, the fact that such language was ever underatnside
marked a noteworthy departure from decades of reticence and rejection.

There is much debate about the amplitude and sinadribe Catholic Church’s ongoing
consideration of the treatment of gays and lesbians. As Robinson (2014) pointed out: “He’s not
changing doctrine or policy yet, but Pope Francis is at least making the Chkinclwéedge the
complexities of modern life” @ra. 1). This nod towards change marked a stark contrast to the
approach of Francis’s predecessor Benedict XVI, who was a staunch adherenire dothe

mold of Pope John Paul Il. Benedict XVI doubled-down on the notion of homosexual identity



and ats as sinful and argued that homosexuality should be regarded as an “intrinsicuifioral e
(Benedict XVI, 2005), while reinforcing the practice of excluding gays arwigies from formal
roles in the Catholic Church. It is therefore understandable why P@pcis’s controversial
actions sparked such a heated debate in the media and within the Catholic Churah itiself
2,000yearhistory of the papacy, no pontiff had ever signaled a progressive shiftiothar
treatment of gays and lesbians.

In many ways, Jesuit Catholic colleges and universities in the United States are a
microcosm of the Vatican itself. As the Catholic Church debated the doctringiinged Pope
Francis’s statements in 2013 and 2014, educators at Jesuit Catholic institutionsea/ovits,
if any, impact a Jesuit pope might have on Jesuit higher education (Garanzini, 2008R0A4
there were 28 Jesuit colleges and universities in the United States, eadtewithvh varying
approaches towards the treatment of gay armddestudents (O'Loughlin, 2013). Much like the
state of the Catholic Church in the era of Pope Francis, many Jesuit colleges arsitiesive
struggle with the philosophical contradiction between maintaining a distinctly ICathentity,
which still hdds homosexual acts as sinful and a homosexual identity as “intrinsically
disordered” (Catechism of the Catholic Church, 1992, sec. 2357), and creating a dangias c
that reflects the Jesuit values of care and social justice. As Martin (20h#5ait:

“Everybody knows that samsex marriage and homosexual acts are contrary to Catholic moral
teaching. Yet, that same teaching also says that gay and lesbian people trested with
respect, sensitivity and compassion” (para. 1). This contradistfett by faculty, staff, and
students at Catholic and Jesuit Catholic colleges and universities, who oftanepiraea

Catholic institution’s religious identity is a barrier to the inclusion of@ay lesbian students

(Hughes, 2008; Love, 1997, 1998; Taylor & Mahoney, 2011; Yoakam, 2006).



Despite having been caught between competing Catholic values, many Jeslit Cath
campuses have moved towards greater inclusion of gay and lesbian students omphusiesaa
move that reflects the generalhclusive attitudes of American Catholics towards homosexuals.
Jones and Cox (2011) noted that 73% of American Catholics surveyed supported employment
non-discrimination laws for gays and lesbians; 56% believed that sexual dotitvitgen two
consenting dults of thesamesexis not a sin, and; 43% supported marriage equality. These
levels of pro-gay support matched or exceeded that of the general public at the time of the
survey. In many ways, the growing inclusion and support of gay and lesbian staidéeguit
Catholic universities is a reflection of the sea change underway conctraimglusion and
support of gays and lesbians in the dominant American culture. As a result, many dibsliic C
universities now allow the formation of lesbian, gay, and bisexual student grocpmpus;
host coming out celebrations and drag shows, and; have started to include sexuabarientat
their non-discrimination policies (O’Loughlin, 2013).

Notwithstanding this immense progress, homophobia still exists on many JesaoltcCath
campuses. In 2007, a gay male undergraduate student at an east coasttesaitiQigersity
was verbally attacked and physically assaulted by fellow student®(BaMahoney, 2011). In
2013, homophobic slurs were scrawle@iothe walls of a building at a Jesuit Catholic university
where a lesbian, gay, bisexual, and transgender student group meets (Landergawh63),

a Jesuit Catholic university in the Pacific Northwest, a closeted gaynsiaitdete anonymously
reported to his campus newspaper that he was fearful to come out on campus because of the
homophobic climate he experienced, having frequently heard anti-gay slurs fromudeet-s
athletes (Hedberg, 2013). Gay and lesbian students at Jesuit Catholisitiesvare thus

receiving conflicting messages about their inclusion on campus; moreover, th@saldagbian



students whohemselvesdentify as Catholi@lso receiveonflicting messages in church.
According to Jones and Cox (2011), 70% of American Catholics believe that “mefssages
America’s places of worship contribute a lot (33%) or a little (37%) to highes cd suicide
among gay and lesbian youth” (p. 12). In general, gay and lesbian college studemnts@xper
much higher rates of harassment, discrimination, bias language, fear faapbggety, and
feelings of discomfort than their heterosexual peers at colleges andsitregeacross the United
Staes (Rankin, Weber, Blumenfield, & Frazier, 2010). Furthermore, religiailiated

college students who identify as openly gay, lesbian, or bisexual are more likgctahmeir
faith than their heterosexual peers, which has been shown to negiatipabt mental health
(Wagner, Serafini, Rabkin, Remien, & Williams, 1994).

No demographic has struggled more in its relationship with the Catholic Churchathan g
men, a likely result of multiple misinterpretations of biblical prohibitions againsisacts
between men (Boswell, 1980), a decalbesy sexual abuse scandal where young boys were
most often the victims at the hands of male priests (Cameli, 2012), and the AlB$fdhe
1980s and 1990s, which called uplsmerican Catholic clergy to cafer the ill while
simultaneously condemnirgay men’s identitiegStahl, 2009; Vitillo, 2005). For many gay
men, decades of shame and rejection have caused them to feel as though theyoswist cho
between their faith and their sexual identity, with asyr&s69% choosing to abandon their
faith due to its perceived incompatibility with being gay (Wagner.£1994).

In addition to the potentially negative impacts of faith abandonment on mental health,
male undergraduate students who identify as openly gay experience dispagkst of support
and inclusion across the 28 Jesuit Catholic universities in the United Staggs.isTa distinct

dearth of research pertaining to the experiences of these students and tadevhaheyx



experience matteringnd marginality (Schlossberg, 1989) on-campus. A greater understanding
of these students’ experiences may be a critical component of creating climpitss that
foster their positive development and overall wellness. What is known about the exg@&ience
male undergraduate students who identify as openly gay at Jesuili®atiheersities is limited
to a paucity of research and isolated media reports. Whether Pope Francisiegesiaidi in
tone toward gays and lesbians will impact campus climate&be undergraduate students who
identify as openly gay is yet unknown. As campus environments have a powerful ampac
student development and learning (Schlossberg, 1989; Strange & Banning, 2001)redeeato
to understand the lived experiences of male undergraduate students who identifyyagaypat
a Jesuit Catholic university.
Purpose of the Study

The purpose of this interpretative phenomenological study was to understand how male
undergraduate students who identify as openly gay experience marginalitatedng aia
Jesuit Catholic university.

Theoretical Framework

The theoretical framework for this studysSchlossberg’'s (1989) theory of marginality
and mattering in college environments. The theory built on Astin’s (1977, 1984) student
involvement theory and Rosenberg and McCullough’s (1981) work on mattering as anfactor
the mental health of adolescents. Schlossberg (1989) asserted:

The creatiorof environments that clearly indicate to all students that they matter will

urge them to greater student involvement...Clearly, institutions that focus onimgatter

and greater student involvement will be more successful in creating camp@ses wh



students are motivated to learn, where their retention is high, and ultimatetg, tiwbie

institutional loyalty for the shortand long-term future is ensured (p. 15).

Schlossberg (1989) described marginality as a sense of not fitting in, a lack of
belongingness, or feelings of being excluded. Schlossberg (1989) posited thgs fekelin
marginalization occur during periods of transition; such a transition occurs vgagnaa lesbian
student enters the college environment. Conversely, Schlossberg (198®edesattering as
the sense of being significant or important to somebody else. Rosenberg and MdCulloug
(1981) proposed four dimensions of mattering: attention, the feeling of being noticed;
importance, the perception that someone else caregxtégason, the perception that others
“will be proud of our accomplishments and saddened by our failures” (Schlossberg, 1989, p. 13),
and dependence, the feeling of being needed (Rosenberg & McCullough, 1981; Schlossberg,
1989). Schlossberg later suggestedfthfdimension: appreciation, “the feeling that [one’s]
efforts are appreciated” (Schlossberg, 1989, p. 13).

Using Schlossberg’s (1989) theory of marginality erattering, the researchexplored
how beinga male undergraduate studeitito identifiesasopenly gay at a Jesuitatholic
university contributed to his lived experiences on-campus. The use of Schlossif#8§)s (
theory relpedto balance this exploration by focusing on how gay male students may have both
positive experiences (mattering), arebative experiences (marginality), while avoiding an
excessive portrayal of gay students as having what Taulke-Johnson (2008) described

“wounded identities” (p. 131).



Research Questions
The literature review revealed few studies pertaining to the experiencesofjtatiate
male students who identify as openly gaylesuit Catholic universitiedius the following three
research questions guidtds study:
1. What are the lived experiences of undergraduate male students who identifplsis ope
gay ata Jesuit Catholic university
2. How do undergraduate male students who identify as openly gay experience ntyarginal
ata Jesuit Catholic universiy
3. How do undergaduate male students who identify as openly gay experience mattering at
a Jesuit Catholic university
Definition of Terms
The following terms were used throughout the study:
Closeted- Homosexual people who have not disclosed their sexual orientations;
Gay—A male who identifies as homosexual,
Homophobia — Fear, hatred, or negative attitudes towards homosexuals (Weinberg, 1972);
Homosexual — An individual who is sexually or romantically attracted to peopleios#mnee
biological sex;
Ignatian— Refess to Ignatius of Loyola, the founder of the Jesuit order, and used as an adjective
to describe Jesuit spirituality (Traub, 2010);
Jesuits- An order of Roman Catholic priests founded by Ignatius of Loyola in 1540. The Jesuits
are also called the Society Jesus (Traub, 2010);
Lesbian— A female who identifies as homosexual;

Marginality — The feeling of not fitting in or being accepted (Schlossberg, 1989);



Mattering— “[T]he feeling that others depend on us, are interested in us, are concerned with our
fate, or experience us as an-e&gtension” (Rosenberg & McCullough, 1981, p. 165);
Openly gay- Refers to a man who is sexually and/or amorously attracted to other men and who
has adopted the label “gay” to describe his sexual orientation. A man who is “gpghlyas
disclosed his gay identity to others and makes no effort to conceal his gay identity.
Out— Shorthand for “out of the closet”, a term commonly used to describe a homosexual person
who has partially or totally disclosed his or her homosexiggitity. Also refers tasomeone
who s “openly gay.”
Salience- The extent to which an individual is aware of a held social identity and the
individual's perception of the impact of said social identity in his or her dadly lif
Delimitations of the Study

This study waslelimited to participants whwereundergraduate male students at a
Jesuit Catholic universitywho identifiedasopenly gay. The study did not include individuals
who identifiedasheterosexualgsbian, bisexual, transgender, queer, questpgiraduate
students, or; gay men wheerecloseted.

Limitations of the Study

The major limitations of this study were the exclusion offpesir students and the
limited number of participants who identified as Catholic or formerly Catholecfirst-year
students responded to requests for study participants. First-year studghtsveeeported
different experiences related to their recent transitions to campus thrasidke peers.
Similarly, few Catholic or formerly Catholic participantesponded to requests for study

participants. The inclusion of more Catholic or formerly Catholic participaayshave shed



more light on how these students make sense of their unique experiences on-cantpo$. Eac
these limitations influenced the sitisle future application of the findings.
Significance of the Study

This studfills a gap in the literature concerning the experiences of male undergraduate
students who identify as openly gay at Jesuit Catholic universities. The |nesteach that
currently exists illuminates the challenges educators on Jesuit Catholiocsesviace when
attempting to create campus environments that foster a sense of matteringjmiti@neously
balancing conflicting messages from the Catholic Church about humaalisexDespite years
of progress, homophobia still exists on Jesuit Catholic campuses. Thisistedyahelp
higher education administrators and student affairs professionals at Jéisalic@miversities to
understand the lived experiences of these students, which may inform efforts to develop
affirming policies, programs, and practices that minimize marginalization ated fosense of
mattering.

Researcher’s Perspective

Willis (2007) asserted that qualitative researchers must make everyefoknowledge
their biases and values. My identities and professional history were pobédiss in this study.
| am an openly gay man working in Jesuit Catholic higher education. | conve@adholicism
with my family when | was ten years old and practiced for about eight yeairsg edrich time |
came out as a gay man and then subsequently abandoned my Catholic faith. | now identify as
agnostic and do not actively practice any religion. | have worked with the cpraenunity in
higher educatio for the last ten years. My personal and professional experiences working and
living within the queer community have given me an historical and social contexgh which

| wasable to access and build rapport with participants in the study.



CHAPTER 2 LITERATURE REVIEW

This chapter provides a review of the literature related to this study. Teereegins
with an examination of the role of biblical interpretation on attitudes towards hruadse
followed by an exploration of the origin and impact of Catholic Church doctrine and its
perspective on homosexuality. Literature related to campus climate then prommdext about
the campus experiences of homosexual students, including the limited liteeddted to the
spiritual and religious experiences of gay, lesbian, and bisexual collegntst. Lastly,
literature related to gay, lesbian, and bisexual identity development gnadrgtersectionality
theoryis examined.

Homosexuality and the Bible

Translations of the few biblical passagdeattallude to homosexuality have strongly
influenced attitudes, law, and policy towards gays and lesbians sincétberttdry and have
provided the foundation for Catholic thought on the issue (Boswell, 1980; Cameli, 2012;
McNeill, 1993). Yet an equivalent to the English word “homosexual” did not exist inréncie
Hebrew, Aramaic, or Greek, and the word did not appear in any version of the Bible until the
1946 Revised Standard Version (Boswell, 1980; Cannon, n.d.; Kennedy Townsend, 2012;
Pickett, 2002). Notwithstanding its relatively recent addition to biblical text, eebaut the
rights, protections, and inclusion of gays and lesbians within Christian communities laad in t
public square has relied heavily on a subjective analysis of scriptureprétégion of biblical
text at any given point in history is dependent upon the meaning its translatorehstveed in
light of the political realities of their time. The original biblical scrolls have beesl&taa
hundreds if not thousands of times over the past two millennia through multiple linguistic

cultural, and political lenses, with each translation taildoats contemporary cultural context
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(Boswell, 1980; Stone, 2010). McKnight (2014) pointed out that the “Bible you carry is a
political act” (para. 1), highlighting how biblical translations have always babjected to the
agendas of those in power. The Bible has been translated in an effort to shape and implement
political agendas, to empower some, and to oppress others for over 2,000 years (Stone, 2010).
Boswell (1980) noted the powerful influence of Western culture on Catholic biblinaldti@n
and its impact on attitudes towards homosexuals starting around'tceritary. Yet as
McNeill (1993) pointed out, the Bible is “historically and culturally limited, lsat bne cannot
merely transpose a text of Scripture to the contemporary circurastahtife” (p. 36).
Nevertheless, the few ancient verses that allude to homosexuality have no dedlthieie
debate about rights, privileges, and protections of gays and lesbians in the UnésdnSiath
religious and secular contexts.

Accountingfor the complexity and subjectivity of biblical translation is critical to
understanding the role of scripture in Catholic moral theology (McNeill, 1993)ica8libl
translation is an intricate process that has resulted in a plethora gfdifistent ediions over
time. While translators have used several strategies to decode the Biel@réhevo primary
methods: formal equivalence (wofakword) translations, which aim for a direct translation
with limited subjective interpretation, and; dynamicieglence (phraséor-phrase or concept-
for-concept) translations, which allows translators the flexibility to pursuénmaax reading
comprehension for a given linguistic or cultural context (Floor, 2007; Wallace, 2008). Th
process of translation is made more difficult when there is no word in the targeadgnto
match a term found in the source text. The origin of the word “homosexual” in the 1946 Revised
Standard Version of the bible is an excellent example of this added challeregeortiept of

homosexuality as an identity did not exist in biblical times, yet two Greek woalakoiand

11



arsenokoitaj which first appeared in St. Paul’s first letter to the Corinthians (1 Corinthi@)s 6:
were interpreted by some"@nd 28 century translators as being related to homosexuality or
homosexual acts (Bailey, 1955; Boswell, 1980; Cannon, n.d.; Hanks, 2011; Lull, 2005; McNeill,
1993). St. Paul was said to have invented the \wsenokoitaby creating a neologism,

combining two existing Greek wordsat appeared in the Old Testamemseng meaning to lie

with or to bed, an#oitai, meaning alongside another man (Cannon, n.d.; Greenberg, 1988;
Hanks, 2011; Lull, 2005; Mayhall, 2007; Robinson, 2013).

The first edition of the Revised Standard Version (RSV) in 1946 was the first tatieans
malakoiandarsenokoitaiinto the single word “homosexual” (McNeill, 1993). Biblical scholars
and theologians have argued that this translation was grossly inaccurath®eney least,
misinterpreted (e.g. Bay, 1955; Boswell, 1980). Bailey (1955) first criticized the translation as
failing to account for the differences between homosexual identity and homioaetsua
Boswell (1980) argued thatalakoireferred to the concept of being unrestrained or
uncontrolled, whilearsenokoitaishould be interpreted as referring to male cult prostitutes.
Hanks (2011) argued that the wandenokoitarreferred to sexual abuse, while others have
pointed out that different translations of the Bible interpreted the word to meidamanfyom
pedophile to pederast to prostitute (e.g. Boswell, 1980; Robinson, 2008). McNeill (1993)
contended thanalakos the root word fomalakoiin Greek, meant “morally weak or lacking in
self-control” (p. 52). Boswell (1980) and McNeill (1993) both pointed out that although there
was no word in ancient Greek to refelatperson with a homosexual identity as it has come to be
understood in the modern era, several other Greek words existed to describe peopleagdd eng
in consensual homosexual activity. Thus, the t@rsenokoitawas more likely referring to a

man who engages in sexual activity with children or male prostitutes rathedtiiamales who
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have consensual sexual relations with other adult males (Bailey, 1955; McNeill, Bag3yell
(1980) and McNeill (1993) argued that St. Paul could have chosen a more accuratedsdeek w
if he had meant to describe homosexual adults engaging in consensual sexual acter,Howe
Greenberg (1988) disagreed with Boswell’'s (1980) arguncéirtg several instances in ancient
Greek texts in whiclmalakoireferred to a young man who engages in consensual receptive anal
intercourse. Yet Greenberg (1988) conceded that the term may more specéfealto male
cult prostitutes. In summary, the debate about tfec@atury translations ahalakoiand
arsenokoitapoint out the difficulty in relying on biblical translation as a basis for Catholic
Church doctrine related to gays and lesbians.
Homosexuality in the Catholic Bible

As of 2014 there were more than 100 English versions of the Bible (Institute for
Religious Research, 2010). The version of the Bible approved by the Vatican for use by
American Catholics is the New American Bible Revised Edition, refeoréd tts abbreviation,
NABRE or more simply as th€atholic Bible(United States Conference of Catholic Bishops,
2011). The United States Conference of Catholic Bishops (2011) called the 2011 version of the
NABRE, “the culmination of nearly 20 years of work by a group of nearly 100 sshanid
theologians, including bishops, revisers and editors” (para. 1). The 2011 NABRE is @xhsider
to be a formal equivalence translation, in contrast to its more dynamic 1970 psedeicesn
effort to promote readability while maintaining fidelity to the original text (UnBéates
Conference of Catholic Bishops, 2011; Zapor, 2011).

The NABRE contains 71 books, 1,074 chapters and 27,570 verses (United States
Conference of Catholic Bishops, 2014). The number of passages that explicittg refer

homosexual acts pales in comparison to the overall length of the document. There is
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disagreement in the literature about exactly how many references to homibgexistlin the

Bible, but most biblical scholars consistently agree on seven passages: Geéndsiges 19,
Leviticus 18:22 and 20:13 in the Old Testament, and Romans 1:26-27, 1 Corinthians 6:9, and 1
Timothy 1:10 in the New Testament (Bailey, 1955; Lull, 2005). It is important to poirtatut t

six of the seven passages refer only tmbsexual acts between men, one passage refers to
sexual acts between two women, and there are no references to the conceptiokan intr
homosexual identity (Bailey, 1955; Greenberg, 1988; Lull, 2005; McNeill, 1993).

The seven aforementioned passages are sometimes referred to as the “clsbigespas
because they are often the verses cited by Christian fundamentalists iastjstifor anti
homosexual attitudes and policies (Calimlim, 2012; Robinson, 2012). & btettature related
to biblical translation reveals significant controversy related to the intetipretd these
passages, with much disagreement as to whether or not the seven clobbespassageferring
to homosexuality as it has come to be understood in the modern era (Bailey, 1955; Lull, 2005;
Mayhall, 2007; Calimlim, 2012).

The Clobber Passages

Although interpretation of the clobber passages is highly subjective and bounaby tim
and cultural contexts, the passages have undoubtedly influeatieali€ doctrine related to
homosexuality in the modern era (Boswell, 1980; McNeill, 1993). Lull (2005) argueith¢hat
first descriptions of heterosexual unions (Adam and Eve) in Genesis 1-2 and Mark 10:7-8
accounted for the first biblical prohibitions of homosexual relations, but most shala
pointed to Genesis 19, the story of Sodom and Gomorrah, as the first and most influential
clobber passage (McNeill, 1993). In the passage, two angels visit Lot in the Stgarh to

warn him of the city’s impending destruction. During the angels’ visit, the men of Sodom
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demand that Lot bring the two angels out so that they can have intercourse mithghe
punishment for their request, the men are blinded by a bright light. Sodom and Gomorrah are
later destroyed for a number of sins, one of which has been controversially interpreteldide inc
homosexual acts (Gen. 19:1-11 New American Bible Revised Edition). While thgeassid
be interpreted as prohibiting any and all sexual activity between two na@y, iblical scholars
have argued that the passage actually prohibits xenophobia and sexual violence, arsile oth
have interpreted the passage to prohibit sexual acts between men and anggls1(&&h!;
Cannon, n.d.; Lull, 2005). Nevertheless, Genesis 19 has strongly influenced attitudds towar
homosexuals to the extent that the term for a citizen of Sodom (Sodomite) waslégd to
refer to a male who engages in sage& anal sexual acts (sodomy). Bailey (1955) argued that
there are severatsues with the translation and interpretation of the story of Sodom, such that it
“has no direct bearing whatever upon the problem of homosexuality or the commission of
homosexual acts” (p. 28). Like Genesis 19, Judges 19 tells a similar story ofexg@koightion
of visitors or guests. In the passage, a group of men demand they be givenigetmissce
themselves sexually upon a male visitor. Rather than comply with the demands ehtirerm
the town, the host forces his “concubine” outside, retshe is repeatedly raped by the men
throughout the evening (Jud. 19:22-25). This passage reiterates the pronouncement from
Genesis 19 that forcible sex with male guests is prohibited, but does not make anyiyeohibit
statements against consensual haroal acts between two consenting males or forcible
heterosexual intercourse (Lull, 2005; McNeill, 1993).

The next allusion to homosexual acts occurs in the Holiness Code. The Holiness Code is
a collection of versus in the Old Testament book Levitibas $haped ancient Hebrew law

related to sexual behavior as well as a number of other activities pertaiciegribness,
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agriculture, diet, and textiles (Boswell, 1980). Leviticus 18:22 and 20:13 are very hkedlyd

most frequently cited biblicalgssages that have been interpreted to prohibit-samsexual

acts between two men. Greenberg (1988) argued that when Leviticus vias, wWiibrew

anxiety related to sexual offenses was extensive as pressure to procreate ashthexgabrew
populationwas a priority at the time, thus resulting in a set of laws that defined violations as
“abominations” punishable by exile or deatfet despite the fact that the severe punishments
described in Leviticus 18:22 and 20:13 are the most frequently invokedaaences of the
Holiness Code, Boswell (1980) pointed out that the other regulations contained in the Holiness
Code pertaining to polygamy, tattoosetliacceptable fabscmixedfield sowing, anatross

breeding livestock are rarely, if ever, invoked. Boswell (1980) also argueté¢hsexual

morality provisions of the Holiness Code referred not to acts considered to be ewigrieuto

to practices that were considered unclean, an argument soundly rejected bye(GrEEIRB).
Greenberg (1988) noted that the Hebrew word for abominatiemah appeared throughout
Leviticus and applied to any behavior that the Hebrews saw as forbidden behy,arguing

that the Holiness Code viewed each law as equally incontrovertible. NevestiBzewell

(1980) pointed out that Christians abandoned their fidelity to the Holiness Code more than 2,000
years ago, rendering arguments to its validity in a Christian context invalidher, Bailey

(1955) argued that Leviticus 18:22 and 20:13 most likely referrdtetblebrew rejection of
behaviors believed to align with idolatry, cult prostitution, and magic, viewing homaisacts

as “typical expressions of the ethos of heathenism which Israel must renounse thare

religious and cultural syncretism with thations which bow down to idols” (p. 60). McNeill
(1993) and Hanks (2011) echoed Bailey’s (1955) assessment of the purpose of homosexuality’s

inclusion in the Holiness Code as a prohibition of idolatrous activities. Boswell (1980)
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concluded: “...the arbitrary enforcement of only one section of the Hebrew Holiode¢
people not abiding by all its other laws is a ridiculous double standard” (p. 42).

St. Paul, writing in Romans 1:26-27, made the first reference to homosexual acts in the
New TestamentRomans 1:26-27 is the only passage that appears to prohibissareexual
activity between two men or two women (Robinson, 2013). In the passage, St. Paul seems to
assert a total prohibition of all saraex sexual behavior; however, Boswell (1980) argued that
St. Paul was referring to heterosexual people who were engaging in hoadcssiity against
their natural heterosexual tendencies, thus interpreting the passage to be aqurafiadting in
opposition to one’s inherent nature. Lull (2005) conceded that St. Paul’s likely intert was t
prohibit all samesex sexual activity, but argued that “we are under no obligation to simply
privilege Paul’s culture’s concepts of human sexuality as eternal truth3). (blevertheless,
Calimlim (2012) notedhat the Catholic Church has often cited Romans 1 as justification for its
conservative stance on homosexuality.

In the NABRE’s translation of 1 Corinthians 6:9-10, St. Paul wrote: “Do you not know
that the unjust will not inherit the kingdom of God? Do not be deceived; neither forainator
idolaters nor adulterers nor boy prostitutes nor practicing homosexuals, nor tioevies
greedy nor drunkards nor slanderers nor robbers will inherit the kingdom of God” (1 Cor. 6:9-
10). In the original Greek text, St. Paul uses the aforementioneddesemokoitaandmalakoi
which were translated into the word “homosexual” in the Revised Standard Version in 1946 and
later in the NABRE. Several biblical scholars have pointed out problems withatis$aion.
Robinson (2008) noted several different translations of the two terms across fiwegglish
versions of the Bible, including the words: catamites, sodomites, boy prostitieesnate

men, men who have sex with men, and men who lie with mankind, among others. Notably,
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Boswell (1980) pointed out that there were many other Greek words that St. Paul eeuld ha
chosen to use to describe adult men who chose to engage in consensual sexual acts with other
adult men The lack of specificity in the @anslation oimalakoiandarsenokoitaicalls into
guestion St. Paul’s original intent, thus leading to multiple interpretationssatiffesent version
of the Bible.

The final passage that appears to refer to homosexual acts occurs in 1 Timdiby Ih:9-
the NABRE translation of the passage, St. Paul wrote: “...law is meant not foteotig person
but for the lawless and unruly, the godless and sinful, the unholy and profane, those who Kill
their fathers or mothers, murderers, the unchaste, pragticmosexuals, kidnapers, liars,
perjurers, and whatever else is opposed to sound teaching” (1 Tim. 1:9-10). Robinson (2011)
pointed out that this passage was again interpreted to refer to homosexuals duppedatenae
of the wordarsenokoitai Boswell (1980) again pointed out that, similar to 1 Corinthians 6:9-10,
St. Paul could have chosen a more accurate Greek word to describe adult homosexutad m
engage in consensual sexual acts with other adult homosexual men. Cannon (n.d.}leetserted
St. Paul meant to refer to men who have sex with male prostitutes, while Gge€rd84)
posited St. Paul’'s apparent condemnation of homosexual acts is, upon closer analyysaactua
condemnation of all lustful behavior. Hanks (2011) observeddimplexity of the translation
controversy: “the lack of scholarly consensus regarding the meaning of thenrédewss in 1
Corinthians 6:9 and 1 Timothy 1:10 is infamous” (pp. 22-23).

The controversy surrounding interpretation of the clobber passsiges an important
guestion: how is it that some fundamentalists selectively choose which balgszElges apply
to life in the modern era and which can be dismissed as anachfiistiexample, Levitican

law prohibits the mixing of crops and fabrics, consumption of shellfish, and certain kinds of
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haircuts, yet most Christians do not honor these more obscure sections of the book. Many
activists began to combat the use of the clobber passages in the gay rights euiuktine
1990s and 2000s. dnitably, the debate entered the mainstream: in a popular clip from the
1990s NBC television showhe West Winghe fictional President Bartlett derided a talk radio
host who cited Levitican law as justification for ahtimosexual attitudes and policies. When
the talk radio host cited Leviticus 18:22 as an argument against the Presideraisatjeada, he
replied:

Touching the skin of a dead pig makes one unclean, Leviticus 11:7. If they promise to

wear gloves, can the Washington Redskins still fdagball? Can Notre Dame? Can

West Point? Does the whole town really have to be together to stone my brother John for

planting different crops side by side? Can | burn my mother in a small farthigroe

for wearing garments made from two differémteads (Sorkin, 2000)?

Fundamentalist Christian arguments againstinmosexual attitudes and policies often
dismiss inconsistencies in the application of Levitican law as irrelevaaubewvarious
translations of the Bible seem to condemn homosexuasigwhere and the Holiness Code was
never intended to apply to non-Jews (Boswell, 1980). Yet the most logical answer found in the
literature regarding how some Bible verses have come to be selectivelg<itestification for
antrhomosexual attitudesnd policies is that the complexity and inconsistency of biblical
translation over the past two millennia, augmented by the cultural contexgsvehaime, have
allowed selectivepolitically convenient interpretations to take hold. Consequently, the clobber
passages have served as an important part of the foundation of Catholic teachxugbn se

morality.
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Catholic Teaching Regarding Homosexuality

In contrast to the Protestant faith, which asserts that the Bible is the sole sburc
religious truth ("Scripture and tradition,"” 2010), official Catholic teachomgsall matters are
derived from three sources: sacred scripture and tradition, the Magistemiaithe@atechism of
the Catholic Churcl{Catholic Church, 1992; United States Conference of Catholic Bishops,
1994). Sacred tradition refers to the oral teachings of the original apostles,owvbrtap with
scripture and which have been passed down through the generations by Catholic bishops (Pope
Paul VI, 1965). The oral teachings of the aposttesconsidered to be divine revelation and are
so revered by the Catholic Church that Pope Paul VI ordered that “both sacred tradition a
Sacred Scripture are to be accepted and venerated with the same sense of loyaleyemzkiev
(Pope Paul VI, 1965, para. 9). Taken together, sacred scripture and sacred tradition are
considered by Catholics to comprise the Word of God (Pope Paul VI, 1965). The task of
interpreting and disseminating the official Word of God to the world’s Catholtbg is
responsibiliy of the Magisterium, which is the official teaching office of the Catholic €&hur
(Storck, 2001). The teaching authority of the Magisterium is held solely by the bpeea
bishops of the Catholic Church (Most, 1990).

The Magisterium periodically keases documents related to Church teaching on moral
issues such as abortion, divorce, and homosexuality. These documents are tyteesigdr
following gatherings of bishops, called synods, in which matters of Churchrigaai
morality are debatechd voted upon by members of the Magisterium. Beginning in 1975, there
have been two primary Vatican documents that address the issue of homosexualityoin &ddi
the Catechism of the Catholic Chur¢@atholic Church, 1992; Yip, 1997), which include:

Persona Humana: Declaration of Certain Questions Concerning Sexual Bffatsolic
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Church, 1975) andetter to the Bishops of the Catholic Church on the Pastoral Care of
Homosexual Persor(Ratzinger, 1986). These documents have been used to guide Church
teaching at the diocesan level and have resulted in the periodic releasdiohaldslipporting
documents by the Vatican.

In its first official stance on homosexuality, the Church releBsgdona Humana:
Declaration of Certain Questions Concerning Sexual Etf@aholic Church, 1975). In the
document, the Church acknowledged that the “human person is so profoundly affected by
sexuality that it must be considered as one of the factors which give to eaathualh life the
principal traits that digtguish it” (para. 1). The document was the first time that the Church
officially entered into a moral debate about homosexuality in its 2y88€history when it
declared that “homosexual acts are intrinsically disordered and can in no caseokedpfy
(sec. viii). The document called upon the Church to nevertheless treat homosettuals wi
“understanding and sustained in the hope of overcoming their personal difficulties and their
inability to fit into society” (sec. viii) while hypothesizing that homosexualityez arises from
environmental factors or from innate, pathological factors and forbiddingpal tyf non-
procreative sexual activity for all persons regardless of sexual ditenta

In the decade after the release off@esona Humandocument, the AIDS crisis
ravaged gay communities in cities across the United States, reshapireghitbkc€Conversation
about homosexuality. In the early 1980s a striking increase in the incidence ohtivelsetare
cancer Kaposi's Sarcoma amongniogexual men was reported in the media for the first time
(Altman, 1981), leading to the discovery of the Human Immunodeficiency Vird§.(Hi the
years that followed, the HIV/AIDS crisis would reach epidemic levelgnaig more than

20,000 lives (primarily those of gay men) in the United States by 1986 (Amenca&tion for
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AIDS Research, 2014). That year, as more dioceses struggled to provide taeeHd/AIDS-
afflicted, the Vatican released thetter to the Bishops of the Catholic Church on the Pastoral
Care of Homosexual Perso(986). The letter, written by then-Cardinal Joseph Ratzinger who
would go on to become Pope Benedict XVI, reaffirmed the Church’s stance that a horhosexua
identity was regarded as “intrinsically disordered” (&dut took it further to declare that all
homosexual acts represented an “intrinsic moral evil” (sec. 3). The letiéedltdrat a same
sex sexual orientation was not itself considered sinful, but that to act on any hoatosex
inclination was not acceptable. The letter condemned violence against homsdextual
reiterated that homosexuality is nevertheless disordered. Despite the onsfahgh&IDS
crisis at the time (Philadelphia Inquirer, 1986), Ratzinger (1986) condemned homssaxal
their supporters: "Even when the practice of homosexuality may seriously threalimeshrend
well- being of a large number of people, its advocates remain undeterred and refuselér cons
the magnitude of the risks involved" (sec. 9). The letter called for homosexliaks ¢thastely,
thus avoiding sinful and harmful same-sex sexual acts. The letter went on tshegishio
nevertheless “support, with the means at their disposal, the development of appfopnatof
pastoral care for homosexual persons. These would include the assistance afitblegisal,
sociological, and medical sciences, in full accord with the teaching of thelClisec. 17).
McNeill (1989) called the Ratzinger (1986) letter a “giant step backwardh&€hurch (p. xiv)
ard posited that the letter led to increased feelings ohseted and internalized homophobia
after its release.

Following the release of Ratzinger’'s (1986) letter, the United Statefe@nce of
Catholic Bishops released a documented ti@@atled to Compassion and Responsibility: A

Response to the HIV/AIDS Crigl988). American bishops, recognizing the brutality of the
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HIV/AIDS epidemic in the United States, called on American Catholics to “reatcivith
compassion to those exposed to or experiencing this disease” (sec. 1). The document did not
depart from Vatican doctrine, maintaining a call for chastity among gayhoerever, the

bishops called for more education, testing, and care for those affected bskrodtHIV/AIDS
infection. In a document ten years later, the United States Conference ofcBistubps
releaseddlways Our Children: A Pastoral Message to Parents of Homosexual Children and
Suggestions for Pastoral Ministefidnited States Conference of Catholic Bishops, 1997), which
called for parents to accept their gay children and recognized the roke@lfufich in the

HIV/AIDS epidemic:

The Church also recognizes the importance and urgency of ministering to peisons wi

HIV/AIDS. Though HIV/AIDS is an epidemic affecting théhale human race, not just

homosexual persons, it has had a devastating effect upon them and has brought great

sorrow to many parents, families, and friends. Without condoninglssifuctive

behavior or denying personal responsibility, we reject thetltteHIV/AIDS is a direct

punishment from God (sec. 5).

Though approved for dissemination in the United States by a Vatican officidllywthgs Our
Childrenmessage struck a more compassionate tone than any previously released Vatican
documents.

Theprimary text used by the Magisterium to disseminate Catholic doctrine is the
Catechism of the Catholic Chur¢h992), which is a summary of the foundational teachings and
moral theology of the Catholic faith (United States Conference of Cathshogs, 1994).
According to the United States Conference of Catholic Bishops (1994), the Catectisided

into four pillars: Creed (a set of beliefs), Sacraments (rituals), Commandiaerg}s and the
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Our Father (the primary prayer of the Catholic Faithhe Tatechism of the Catholic Church
(1992) was finalized and approved by Pope John Paul 1l on June 25, 1992 and serves as the
definitive guide to the Catholic faith and the foundation of its moral theology (Unia¢esSt
Conference of Catholic Bishops, 1994). Tatechism of the Catholic Chur¢h992) mentions
homosexuality seven times and always in relation to the Church’s call firtghar anyone not
joined in a heterosexual marriage. It claims: “Among the sins gravetyacy to chastity are
mastrbation, fornication, pornography, and homosexual practices” (Catholic Church, para.
2396). TheCatechism of the Catholic Chur¢h992) serves as the embodiment of the
Magisterium’s opinion of homosexuality, and it once again highlights a paradox withinaiC
doctrine:

The number of men and women who have desgied homosexual tendencies is not

negligible This inclination, which is objectively disordered, constitutes for most of them

a trial They must be accepted with respect, compassiorseansitivity Every sign of

unjust discrimination in their regard should be avoided (Catholic Church, para. 2358).

Vatican documents released beginning in 1975 and in the midst of the AIDS crisis of the
1980s and 1990s revealed a doctrinal paradox: on the one hand the Church maintained its fervent
opposition to homosexual acts, while on the other hand it called for compassion and pastoral ca
of homosexual people, a philosophy akin to the old adage:the sinner, hate the sifcchoes
of this paradox are arguably still seen today on Jesuit Catholic campuses asijulg ®©
maintain a distinctly Catholic identity while at the same time affirming and supportyng ga
students.Meanwhile, this paradox and the mixed messages conveyed by the Church leave many
LGBTQ people to “view orthodox religious believers as perpetrators of oppmégkiodge,

2005, p. 207).
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Campus Climate

Gay students have become increasingly visible on college and university eampus
(Rhoads, 1997). There is, however, limited literature pertaining to tbarapus experiences of
these students, particularly at religiousalfiliated institutions. Further, literature pertaining to
the experiences of gay college students at Catholic, and particulartyQathalic, institutions
is very limited, which evidenced the need for further study.

Campus climate plays an important role in shaping the experiences otigestst
Rankin (2005) defined campus climate as: “the cumulative attitudes, behaviorgratatds of
employees and students concerning access for, inclusion of, and level of respeltittual
and group needs, abilities, and potential’ (p. 17). There is a clear connection in theditera
between campus climate and gay identity devekagmFor instance, one of the key elements of
D’Augelli’s (1994) life span theory of homosexual identity development is ifthasis on how
environmental factors influence identity development and the coming out processthera
example, Evans and Broido (1999) studied the coming out experiences of gay students living
residence halls and identified three factors that encouraged gay stodsmtsetout: supportive
people on campus, a supportive campus climate, and visible gay role models (p. 663).

A safe and welcoming campus climate is essential to the development of a pogitive ga
identity. The literature related to campus climate illustrates the clear clomieetween an
affirming and supportive environment, and student achievement and wellness (e.gk Evans
D’Augelli, 1996; Rhoads, 1997; Stevens, 2004). The campus environment is instrumental in
fostering or hindering the development of gay college students, while mazgtiaai

experiences can hinder gay students’ academic achievememtipretand their development of

25



positive social connections (Rankin, 2003; Schlossberg, 1989; Stevens, 2004; Strange &
Banning, 2001).
Campus Climate Studies

A common strategy used by colleges and universities to assess the campus environm
is a campuslimate study, which is usuallyministered via gaurvey instrument that is
distribued to students, faculty, and staff to measure the attitudes and behaviors of the ¢pmmuni
regarding diversity and equity issues (Rankin, 2003; Renn, 2010). The results of thege sur
can help educators to develop strategies to address climate iBsoes.,, Clarke, Gortmaker, &
Robinson-Keilig (2004) described campus climate studies as useful tools toideteragrams
and policies that enhance students’ experieanégo help move a community “beyond
tolerance of GLBT students (i.e., just ‘putting up with’) and toward their empowérment
(Brown, Clarke, Gortmaker, et al., 2004, p. 9).

Campus climate studies are typically conducted at the institutional levelesinall
sample sizes, which limits the generalizability of their findings but still oftenigeewseful
information at the local level (Rankin, 2010). In an example of a broader campue dtody,
Rankin, Weber, Blumenfield, and Frazer (2010) conducted a comprehensive study thadsurvey
more than 5,000 faculty, staff, and student participants to assess campus clinsiteit@dns
across the United States. The results indicated that a majority of lestyaand bisexual
respondents experienceat greater instances of harassment, discrimination, bias language, fear
for physical safety, and feelings of discomfort than their heterosexual(Raesin, Weber,
Blumenfield, et al., 2010). As a result of the study, Rankin (2005) called for theoorefti
lesbian, gay, bisexual, transgender, and queer (LGBTQ) resource centassy@énpfactices

such as domestic-partner benefits for faculty and staff, non-discriminatioreppéad bias
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incident response protocols, and; educational initiativesmpas such as awareness trainings
to help shift anti-gay attitudes. In an earlier study, Evans and Broido (198%) fcal

institutions to address the environmental influences that can impact the idewityptheent
process and to create more welcomlivigng and learning environments, particularly in
residence halls, citing the impact that a safe environment has on the developnmargitve

gay identity.

Positive experiences oftampus. It is important to note that many students who identify
as lebian, gay, or bisexual have positive college experiences and do not report overt
homophobia on-campus. Taulke-Johnson (2008) found that many students reported positive and
supportive environments in which to explore and express their identities and cautionstiagai
excessive portrayal of gay students as having “wounded identities” (Ténltkeon, 2008).

Renn (2007) studied the experiences of lesbian, gay, and bisexual student leaddigistad ac
and found that involvement in leadership and actaasivities contributed to a greater sense of
self-efficacy and purpose and led to an increase in students’ disclosure of theiroseniation
on-campus.

Campus Climate at ReligiouslyAffiliated Institutions

While campus climate studies have helpetlaminate the experiences of gay college
students, most studies found in the literature were conducted at secular institRésesrch
reporting the experiences of gay students at religicaffiyated institutions, and particularly at
Catholic institutions, is very limited and typically only applicable at the local.ldtes
important here to note the vast differences between the numerous religiffilisited colleges
and universities regarding the issue of sexuality; some institutions cettaldimore

conservative views and others more progressive views (Love, 1997). Love (1997) pointed out
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the diversity of religiously-affiliated institutions and acknowledged thaetiestitutions have
perspectives and philosophies on gay issues that vary widely. For example, Yarhatise, St
Dean, and Brooke (2009) found that most gay students in their study reported feelihg that
campus climate on Christian campuses was negative, with much of these featiinged to

their campuses having “statements of faith” that encourage heterosexuabmand discourage
homosexual behavior. Wentz and Wessel (2012) reported that gay and lesbian studemtg attendi
a Christian college perceived a hostile environment, having been the targets of homophobic
slurs, harassment, and violence. Conversely, some religiafigigted campuses have
LGBTQ-supportive policies, nodiscrimination statements, meeting spaces, visible LGBTQ
faculty and staff role models, and programs that affirm gay students on theuses (Getz &
Kirkley, 2006; Love, 1997; Seattle University, 2014).

Campus climate at Catholic universities.Studies conducted at Catholic universities
almost universally point out that the institution’s Catholic identity acts agiaftar creating
welcoming and affirming environments for gay students, faculty, and staff @4ug008; Love,
1997, 1998; Taylor & Mahoney, 2012; Yoakam, 2006). At the same time, many faculty and
staff members at Catholic institutions support and affirm gay studentsu$®eof, not in spite
of, their faith and beliefs” (Taylor & Mahoney, 2012, p. 3). In a study conducted alla sma
Catholic college, Love (1997) noted that students experienced these contradictions and
paradoxes firshand on campus. Many students perceived the institution as focused on service
and care, yet gay students on campus still experienced hatred, harassaént),ignd
loneliness (Love, 1997). Love (1997) also identified positive paradoxes in his findings, such as
unexpected support for LGBTQ students from the office of Campus Ministry. 1L698) later

found that many faculty and staff members at a Catholic college were “wdlidgpart from
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church views on birth control, premarital sex, and divorce, but not on homosexuality” (p. 311).
Love’s (1997; 1998) studies highlighted the contradiction that many students at Catholic
institutions experience: a Catholic identity calls for an institution to be suppartt/e

welcoming of LGBTQ students while simultaneously discouraging homosexual behavi

Most of the limited campus climate studies found in the literature that pertain to Catholic
colleges and universities were conducted in the 1990s and early 2000s before the rapid
acceleration of legislative and judicial gay rights victories tkegah around 2010 in the United
States. Additional research is needed to determine what, if any, impact thasarsbtegal
movements have had on the experiences of gay students at Catholic universities.

Campus climate at Jesuit Catholic institutiong.he Jesuits are an order of Roman
Catholic priests who belong to the Society of Jesus and whose primary missidivasyiac
education, having founded several K-12 and post-secondary institutions throughout the world
(Loyola University Maryland, 2014). As of 2014 there were 28 Jesuit colleges and tieiwvers
in the United States (Association of Jesuit Colleges and Universities, 2014}.edesation is
characterized by its focus onra personaligcare of the whole person), service, social justice,
and reflection (Loyola University Maryland, 2014). These central tenetswof édacation have
led many Jesuit colleges and universities to develop programs and practices skeanhaas
inclusive and affirming of gay students, such as resource centerdisoomination policies,
“coming out” celebrations, drag shows, and funding for student clubs (Spencer, 2013). These
programs and practices differentiate Jesuit universities from many ofrtbes conservative
Catholic sister institutions and realea deep cultural divide between them. This cultural divide
has led some conservative Catholics to question whether the Jesuits have movedralagirf

Catholic identity. One president at a conservative Catholic university sgeatbout Jesuit
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universities remarked:I*feel sorry for those universities.think they've lost their moral
bearings, and | think they've lost their Catholic identity when they water indowhe point
where everything’s true” (Faw, 2013).

Despite the emergence of gaffirming programs and policies on several Jesuit
campuses, antiay sentiment, harassment, and violence still exists at many of these unssersitie
In one week in 2009, two separate students at a Jesuit university on the east caathokect
and targeted with angay slurs on campus (Johnson, 2009). The university community rallied
in support of the students but the acts raised questions about whether the universitpgvas doi
enough to support gay students (Johnson, 2009). In 2011, the president of a Midwest Jesuit
university withdrew an employment offer after discovering that the candmtad® academic
dean position was an out lesbian (Weisberg, 2011). Gay students at the same insptutied re
ongoing harassment and intimidation in an instituteorel climate study later that year, and one
student reported that he was removed from a leadership position of a Christian gtogient
becawse he was gay (Weisberg, 2011a; Weisberg, 2011b).

With the exception of isolated massd campus-media reports of agdily harassment at
Jesuit universities (e.g. Hedberg, 2013; Landergan, 2013)rgaewed studies illuminating the
experiences of gastudents at these institutions are extremely limited. Additionally, published
studies related to campus climate at Jesuit universities took place beforetiba efdte first
Jesuit pope. It is unclear from the litena what, if any, difference e Francis’s apparently
progressiveshift in tone has made in the experiences ofagdiggestudents.

Lesbian, Gay, and Bisexual Identity Development Theory
Identity development is an important part of gay men’s college expesi¢ieans &

Broido, 1999; Rhoads, 1997). Educators on Jesuit Catholic campuses must have an
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understanding of students’ developmental challenges in order to offer support aateo cr
welcoming and safe campus environments (Evans, Forney, Guido, Patton, and Renn, 2010;
Love, 1997; Stevens, 2004). Lesbian, gay, and bisexual identity development theoribe descr
different perspectives on the ways gay students move through stages ansbptegempment.
Renn and Bilodeau (2005) pointed out that most of the early theories @ddpeesar stage
progressions similar to psychosocial models such as Erikson’s (1968) stages ofqusgthos
development. Later theories described developmental phases as non-lindar, eind fluid to
reflect the complexity of human development (e.g. D’Augelli, 1994).

Stage theory approachesin the 1970s and 1980s, around the same time the Catholic
Church took its first strong stances on homosexuality, stage theories describingetbprdent
of lesbian, gay, and bisexual identity emerged, witstrttzeories first modeling the
development of gay men. The early stage theories shared similar chstiastgaroposing that
gay adolescents move through sequences of developmental tasks to resolve atdosigrg
adopt a gay identity, and move tawsa increasing levels of satisclosure through the coming
out process (e.g. Cass, 1979, 1984; Coleman, 1982; McCarn & Fassinger, 1996; Minton &
MacDonald, 1983; Troiden, 1979, 1988). Stage theories fall within two general categories:
sociological and psychological (Evans, Forney, Guido, et al., 2010). Theories with alprima
sociological lens focus on a person’s identification with a gay community, solas) stigma,
or the coming-out process (Evans, Forney, Guido, et al., 2010, p. 307). Psicholapries
focus on “internal changes, such as growing aef&reness, formation of a gay/lesbian/bisexual
sel-image, and personal decisions about identity management” (Evans, Forroyy, € ail.,

2010, p. 307).
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Though many of the early theories differed in the number of stages they propased, Ca
(1984) pointed out that most theories at the time shared a common feature: “Almostlynifor
identity formation is conceptualized as a developmental process marked lsatehanges,
growth points, ostages along which certain experiences can be ordered” (pf4645 In the
majority of lesbian, gay, and bisexual identity development theories, individaglsst in an
initial stage where they reject their homosexual feelings, then progresnsatly through
stages of gradual sedicceptance and disclosure to othetisat is if they progress at all. Levine
and Evans (1991) echoed Cass’s (1984) assessment of the commonalities of leskaad, gay
bisexual identity development theories, descriliog general phases shared by the early
models: “first awareness, sé#fbeling, community involvement and disclosure, and identity
integration” (Evans, Forney, Guido, et al., 2010, p. 307).

Cass’s (1979) modelCass (1979) proposed a sitage model ofjay identity formation
arguing that the identity development process is dependent upon the interaction bgheesam
and his or her environment. Cass’s (1979) model described the six stages as linear and
sequential, but also pointed out that an individual could choose not to progress any further
through the stages at any given point, a concept Cass (1979) referred to as “icedibgdre”
(p. 220). Cass’s (1979) six stages included identity confusion, identity comparisoity ident
tolerance, iderity acceptance, identity pride, and identity synthesis. Movement from one stage
to the next is precipitated by a number of different cognitive, environmental, andicablog
factors (Cass, 1979; Evans, Forney, Guido, et al., 2010).

Cass (1984) later delmgped two instruments to test the-sitage theory: the Homosexual
Identity Questionnaire and the Stage Allocation Measure (Evans, F@uelg, et al., 2010).

Studies utilizing the instruments provided some evidence for the six stages asddhence

32



however, the data suggested a lack of clear distinction between some of thGtasge 1984).
Cass (1984) acknowledged that the data from the 1984 study could have suggeststhgdour-
theory rather than the original sstage theory, but nevertlesks she did not abandon the original
six stages (Cass, 1984).

Other stage theoriesSimilar stage theories emerged following Cass (1979, 1984) with
comparable linear structures that began with the individual questioning his orritéy idied
eventualy progressing towards full identity acceptance, disclosure, and asgimil&oleman
(1982), for example, proposed five-stages that focused extensively on the coming-out proces
pre-comingout, coming out, exploration, first relationship, and identity integration (Coleman,
1982). Troiden (1979, 1988) proposed four-stages that emphasized the psychological, rather
than the sociological, components of identity development: sensitization, idemitsion,
identity assumption, and commitment. Unlike Coleman (1982), Troiden (1988) emphasized that
identity development occurs “against a backdrop of stigma” (Troiden, 1988, p. 106) and is
characterized by increasing salfceptance over time. Sawvilliams (1998) proposed eight
chronological stages that engsized a person’s experiences with romantic relationships and
sexual experiences. Sawitilliams (1998) acknowledged that the stages could take place in any
order to account for the complexity and individuality of identity formation. Se@lilham’s
(198) stages included an awareness of saexeattraction, the occurrence of the first same
and oppositesex sexual experiences, the acquisition of a lesbian, gay, or bisexual label,
disclosing to norfamily, the first samesex romantic relationship, dissure to family, and the
development of a positive lesbian, gay, or bisexual identity.

McCarn and Fassinger (1996) developed a unique stage theory of lesbian identity

development that was later validated for gay men (Fassinger & Miller) 198cCarn and
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Fassinger (1996) proposed that identity formation occurs in a four-phase procges on t
corresponding branches: group identity development and individual identity development
(McCarn & Fassinger, 1996). McCarn and Fassinger’s (1996) theory proposed tisatna pe
could be in different phases of development on each of the two branches and that backtracking o
cycling through each process could occur (Evans, Forney, Guido, et al., 2010; McCarn &
Fassinger, 1997). McCarn and Fassinger’s (1996) theory was also unique iadlogude of
one’s sexual orientation to others was not required in order to achieve identitgtiotegr
(Evans, Forney, Guido, et al., 2010; McCarn & Fassinger, 1997).

A review of these prominent stage theories illustrates their shared featithesost
individuals beginning at a pre-questioning or questioning phase, moving through vagass st
of crisis and acceptance, and generally having a finite endpoint in deiafity is fully
integrated and wide disclosure to others occurs.

Criticisms of stage theory. While stage theories provide a framework that can be
widely understood by a broad audience of educators (Bilodeau & Renn, 2005), theverale se
criticismsand limitations that exist, particularly with Cass’s (1979) theory. Evans,yorne
Guido, et al., (2010) pointed out that Cass’s (1979) theory was developed in a social and political
context that is much different from the more progressive views that have dnogagehe past
three decades and that a contemporary revision may be necessary. Furdmriesearch
suggests that identity integration can occur without a stage that includesavayels
heterosexuals, a stage that was prevalent in niaime @arly theories (Evans, Forney, Guido, et
al., 2010). Bilodeau and Renn (2005) noted that linear theories fail to account for the dgymplexi
of individuals’ unique developmental journeys and other identity differences such as race

gender, socioeconomic class, ety and religion. Bilodeau and Renn (2005) also pointed out
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thatbisexuals, people of color, and women experience identity formation differentlgaklan
men and cautioned against generalizing stage theories to these populahonsfwiher
investigation.

A further limitation of identity development stage theories is that most were tested with
small samples or not empirically studied at all. When the theories have beentbhesstddies
typically focused on adults’ recollections of identity formation rather thah@experiences of
adolescents or college students (Bilodeau & Renn, 2010; Evans, Forney, Guido, et al., 2010).
While many gay college students arrive on campus far along in their idéengyopment and
coming out processes (Bilodeau & Renn, 2005), others find the college environment conducive
to exploring identity issues for the first time (D’Augelli, 1994; Rhoads, 1997). tdenti
development stage theories provide educators with a conceptual framework througtowhic
understand the unique experiences of gay college students, but the theorietagéieeeace to
linear stages and limited empirical validation with college populations is problematesrin th
general application.

Life span approach. In contrast to th earlier stage theories, D’Augelli (1994) rejected
the linear notion of identity development, proposing a life span theory that refleeted t
complexity of the process. D’Augelli (1994) later applied the theory to collederss,
becoming one of the few researchers to apply lesbian, gay, and bisexual idertdpaient
theory in a collegiate setting (Evans & D’Augelli, 1996). D’Augelli’s lifaa theory differed
from stage theories in that it reflected the complex interactions between bablkgitc
environmental factors while acknowledging that identity may be fluid or fixgdraous times in

a person’s life (Bilodeau & Renn, 2005; D’Augelli, 1994).
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Approaching sexual orientation identity development from a human development
perspective, D’Augell{(1994) argued that development does not stop with the conclusion of a
fixed developmental stage, but that “individuals develop and change over the entieeatours
their life spans” (D’Augelli, 1994, p. 319). D’Augelli (1994) posited that identity development
involves three sets of variables: personal actions and subjectivities, which inhalves t
individual’s feelings about his or her sexual identity and the meaning ascriligohteractive
intimacies, which involves the person’s relationships with family, friends,@ndntic partners,
and; sociohistorical connections, which involves the laws, customs, norms, and policiesfound i
a given location at a given time (D’Augelli, 1994; Evans, Forney, Guido, et al., 2010).
D’Augelli’s (1994) theory propced that these three sets of variables more accurately reflected
the fluidity and individuality of identity development than the more restrictagestheories. In
contrast to stages, D’Augelli proposed six interactive and independent processesltha
repeatedly occur at any point over the life span: exiting heterosexuality, piegetopersonal
gay identity status, developing a lesbian, gay, or bisexual social identityningca lesbian,
gay, or bisexual offspring, developing a lesbian, gay, @xbial intimacy stiaus, and entering a
lesbian, gay, or bisexual community (D’Augelli, 1994). Bilodeau and Renn (2005) pointed out
that individuals may experience development in some of D’Augelli’s six pracassenot
others.

Summary of Lesbian, Gay, andBisexual Identity Development Theory
Each of the theories described here presents a different perspective on tbhépgsalh
development of lesbian, gay, or bisexual identity and the complex environmental ahd soci

factors influencing the process. d#rstanding the developmental challenges gay students face
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can help educators to understand their experiences more fully (Evansd&,Bré99, p. 663;
Evans, Forney, Guido et al., 2010, p. 319; Stevens, 2004, p. 185).
Intersectionality

In addition to the development of a sexual orientation identity, many college stadtemnt
become more aware of other social identities they hold and how those identitiast mith one
another. Intersectionality is a sociological concept that concerns tisamaiich one’s various
social identities such as race, class, gender, and sexual orientation niragstems of
oppression and privilegdl@acionis& Gerber,2011). Rootedh critical race theory, queer
theory, and Black feminist theory (Hunting, Graaed Hankivsky, 2015), intersectionality was
first examined in depth by legal scholar Kimberle Crenshaw with her analygie intersection
of race and sex from a Black feminist perspective (Crenshaw, 1989). Creii€88)pointed
out that the politicef oppression are structured “so that struggles are categorized as singular
issues” (p. 167), which reinforces oppressive social structures and negatestteg irgarent
in holding multiple oppressed identities. McCall (2005) noted that this staffisation was
reflected in research related to race and gender and failed “to account for livadreogseas
neglected points of intersection” (p. 1780), which necessitated the emergemegsafctionality
theory. At the heart of intersectionalttyeoryis an effort to acknowledge and legitimize the
experiences of those who hold multiple oppressed social identities, yet feus modéeto
explore and study intersections of identity.

In response to a lack of models through which to examinesedeng identities among
college students Jones and McEwen (2000) developed the “Model of multiple dimensions of
identity” (Jones & McEwen, 2000). The model is set inside a large circle anidrbasrtain

components: at the center of the circle are theents’ cores, which are their personal
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attributes, characteristics, and identity. Participants in their studywmels such as

“intelligent, kind, a good friend, compassionate, independent” (p. 409) to describe thsir cor
Orbiting around the corenantersecting pathways are the students’ social identities such as race,
class, gender, religion, and sexual orientation. These identities are loczaedwa and

dynamic distances from the core based on the extent to which the student peneevas t
salient. Jones and McEwen (2000) noted: “The circles intersect with one anotheptestiate
that no one dimension may be understood singularly; it can be understood only in relation to
other dimensions” (pp. 409-410). Lastly, the circle in whiehrtiodel is set represents students’
contextual influences such as their family, current experiences, and carsgidpats &

McEwen, 2000). Later, Abes, Jones, and McEwen (2007) reaisidedrevthe model to
incorporate the additional influence ameaningmakingfilter, arguing that individuals filter
contextual influences such as “peers, family, norms, stereotypes, [and] sodajpaditiditions”

(p. 7) when making sense of their social identities. They argued: “Incorponsg@gng-

making capacy into the model provides a richer portrayal of not amhatrelationships

students perceive among their personal and social identities, bbbalsieey come to perceive
them as they do” (p. 13).

The significance of the Jones and McEwen (2000) model and the revised model (Abes,
Jones, and McEwen, 2008)thatthey providedhe first framework in the student development
literaturethrough which to understandetldentity intersection experiences of college students.
The modelslso place significancen a student’s personal identity rather than their socially-
constructed identities, which tends to give students more agency over the wayshithefi
choose to define themselvasd the meaning they ascribe to their identities: “The participants in

this study wanted to be understood as they understood themselves and as the totalith@f who t
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were, rather than be understood through externally imposed labels and by a singgreion”
(Jones & McEwen, 2000, p. 412). Thougk models arbelpful in visualizing and
understanding the relationships between students’ social identities, erdicasMcCall (2005)
pointed out that there “has been little discussionoevto study intersectionality, that is, of its
methodology” (p. 1771). McCall (2008)so called into question “the artificiality of social
categories” (p. 1778) and questioned whether identities should be categorized toitiegi
McCall (2005) suggested that qualitative approaciiel as narrative and case study research
are effectivanodalities through which to explore the complexity of multiple identities.
The Religious and Spiritual Experiences of Gay College Students

While undergoing significant identity development related to sexuality, mbsgeo
students simultaneously experience some kind of spiritual or religious stadwgghg their
college years, questioning their beliefs, disagreeing with their familiesnsing a disconnect
from their religious traditions (Astistin, Lindholm, Bryant, Szelenyi, & Calderone, 2005;
Rockenbach, Walker, & Luzader, 2012). For many gay college studgliggn is a topic that
creats a great deal of discomfort and even a sense of profound loss (Love, Bock, Jannarone, &
Richardson, 2005; McNeill, 1988; Ritter & O’Neill, 1989), while @dher gay college students,
religion is an important and positive component of their identities (Love, 1997). Buchanan,
Dzelme, Harris, and Hecker (2001) pointed out that gays and lesbians are ofténnddoteose
between their sexual orientation and their religious and spiritual beliefs” (p. ¥a&gner,
Serafini, Rabkin, Remien, and Williams (1994) noted that this choice is espétialipr gay
Catholics, whose participation in the Church could result in developmental delaye. néthi
universally true for all gay adherents, Ritter and O’Neill (1989) noted thahzed religions

have a history of castigating gays and lesbians: “Representativeslanefslof traditional
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religion have often hurt lesbians and gay men by weaving a moralsinddal tapestry of guilt,
shame, and repression rather than by providing a validation and inspiration for thentinher
goodness” (p. 9). Barnes and Meyer (2012) echoed these findings, noting that “exposure to
nonaffirming religion is associated witligher levels of internalized homophobia” (p. 513).
Despite the importance of religion and spirituality in the lives of college sidew
studies have been conducted to explore the spiritual and/or religious experieraesalfege
students. Love et al. (2005) found that some gay and lesbian students are able tovéettieve
they termed “reconciliation” (p. 199) of their sexual orientation identities eligiaus and/or
spiritual identities. Reconciled students reported that their spiritual or raigientities gave
them strength, a sense of saticeptance, and integration of their sexual orientation and spiritual
and/or religious identities. Other participants were described as athiagtinonreconciled
identities” (Love et al., 2005, g01), in which they were actively experiencing a sense of
dissonance between their sexual orientation and religious and/or spiritual edentiti
“undeveloped spiritual identities” (Love et al., 2005, p. 202), in which they had eitheryactivel
passively rejected consideration of religious or spiritual issues. Ritte©’Neill (1989)
described the relationship between many gays and lesbians and religienchaui@cterized by
marginalization and shame, pointing out the many losses gays and leskearfaadt including:
“their feelings of not belonging to church, family, society, or the workplacdo$seof friends
and loved ones to AIDS” (p. 12). Given the emphasis many college students place on their
religious and/or spiritual identities andethonsequences of turmoil that may emerge, Love
(2005) emphasized the importance of engaging gay and lesbian college studentsrgattonse

about religion and spirituality on-campus.
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Marginality and Mattering

Schlossberg’s (1989) theory of marginabtyd matering in college environments was
the theoretical framework for this study. The theory built on Astin’s (1977, 1984) student
involvement theory and Rosenberg and McCullough’s (1981) work on mattering as anfactor
the mental health of adolescents. Schlossberg (1989) asserted that a serteging heads to
increased student involvement and, therefore, greater retention and satisfactiorrsélgnve
Schlossberg (1989) described marginality as a sense of not fitting in, a laelkdingnesyr
feeling excluded. Schlossberg (1989) noted that marginalization may occur derougof
transition, such as the transition that occurs when a student enters the collegereent.

Schlossberg (1989) described mattering as the sense of beiiigaig or important to
somebody else. Rosenberg and McCullough (1981) proposed four dimensions of mattering:
attention, the feeling of being noticed; importance, the perception that someooarets ego-
extension, the perception that others “will be proud of our accomplishments and saddened by ou
failures” (Schlossberg, 1989, p. 13), and dependence, the feeling of being needed (B&senber
McCullough, 1981; Schlossberg, 1989). Schlossberg later suggested a fifth dimension:
appreciation, “the fealg that [one’s] efforts are appreciated” (Schlossberg, 1989, p. 13). To
date, no research has been done on how openly gayinddegraduate college students at Jesuit
Catholic universities experienogarginality and matteringvhich provided further ev&hce for
the necessity of this study.

Literature Review Summary

For many openly gay male undergraduate college students, college providest the fi

opportunity to develop a positive gay identity while exploring and discerning questions of

religion andspirituality. Literature related to biblical interpretation, Catholic doctrinepce
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climate,lesbian, gay, and bisexual identity development theotgrsectionality theoryand the
role of religion and spirituality was examined in order to provigecthntext needed to better
understand the lived experiences of openly gay male undergraduate college stusdéessiat
Catholic university.

What is known about the openly gay male undergraduate student experience at Jesuit
Catholic institutions is thadespite the emergence of gaffirming policies and practices on
many campuses, too many gay students still experiencganéttitudes on their campuses. A
common theme on Jesuit Catholic campuses is the feeling among faculty atitchswfCathot
identity is a barrier to creating supportive and affirming practices, caasiegp cultural divide
between and within many Catholic institutions and highlighting a challengingadasiion. The
paucity of research dedicated to understanding the éi¥pdriences of openlyay male

undergraduate studentsJasuit Catholic institutions evidenced the need for this study.

42



CHAPTER 3: METHOD

This chapter describes the rationale for the research design thasedas this study.
The purpose of this interpretative phenomenological study was to understand how male
undergraduate students who identify as openly gay experience marginalitatedng aa
Jesuit Catholic universityThis studywasconducted using a constructivistadigm and a
gualitative design. The constructivist paradigm asserts that individuals makegegtheir
own relative experiences, and that meaning is dependent upon the context within which the
experiences take place (Crotty, 1998; Lincoln & Guba, 1985; 2013). Constructivism proposes
that there is no singular reality that defines human experience but ratheetbardhmultiple
realities. Knowledge is therefore-constructed between the participant and researcher (Crotty,
1998; Lincoln & Gubal985; Lincoln, Lynham, & Guba, 2011). A constructivist paradigm is
appropriate for a study in which participants are asked to make meaning ekihsiences
through a structured interaction with a researcher.

Qualitative methods are wedlited for astudy using a constructivist paradigm (Creswell,
2012). Creswell (2012) noted that qualitative inquiry is appropriate when “thetliterenight
yield little information about the phenomenon of study, and you need to learn more from
participants through exploration” (p. 16). A qualitative approsas thereforeised for this
study.

Methodology

The design for this qualitative studiasphenomenology. Phenomenology is a
qualitative approach that studies the essence of human experience with a spsmficgrion
(Creswell, 2013).Smith, Flowers, and Larkin (20p&oted that phenomenology as a method of

inquiry is rooted in the philosophical work of German mathematician Edmund Husserl, who
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proposed that “experience should be examined in the way it occurs, and in its own(perta3”
Thus, a phenomenological study is “one that focuses on descriptions of what peopéneaper
and how it is that they experience what they experience” (Patton, 1990, p. 107).

This study specifically utilizé a phenomenolacgl approach called interpretative
phenomenological analysis (IPA). Interpretative phenomenological aneysspecific
iteration of the phenomenological approach rooted in hermeneutics. IPA is “comntimitie
examination of how people make sentéheir major life experience{Smith, Flowers, &
Larkin, 2005, p. 1). IPA acknowledges the interpretive role of the researcher inghimgre
making process, recognizing that “access to experience is always dependemhapon
participants tell us abotiat experience and that the researcher then needs to interpret that
account from the participant in order to understand their experié8ogth, Flowers, & Larkin,
2005, p. 3). Using Schlossberg’s (1984) theory of marginality and mattering asdletic¢hl
framework for this study, | analydéhow participants ascribedeaning to their lived
experiences as gay men on a Jesuit Catholic campésfurther enabled me to focus on
participants’ unigue experiences as male undergraduate students whg eeopenly gay &
Jesuit Catholic universityhile acknowledging the role | assudn@ interpreting and presenting
the essence of those experiences.

Research Site

This study included male undeagiuate participants who identified openly gay and
attendech Jesuit Catholic universityThere wer&8 Jesuit Catholic colleges and universities in
the United States as of this writing (Association of Jesuit Colleges and Utnesgr2014)
According to the Association of Jesuit Colleges and Univergii@$4), the 28 Jesuit Catholic

colleges and universities are located across 18 states and the District of Columbianged “ra
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from major research universities to comprehensive universities, from snudlégres and
universities that combine the liberatsaand professional studies to one stricthgtal arts
college” (para. 1). One Jesuit Catholic university located in the Paciftowest region of the
United Stateservedas the research site and will be referred to throughout the study as “Pacific
Northwest University.”

Pacific Northwest University. Pacific Northwest University is a mized, urban,
Jesuit Catholic university in the Northwestern United States with an approxotelte
enrollment of 7,400 students. The institution includes sexual orientation and gender identity
its nondiscriminaton and harassment policies as well as its equal opportunity employment
statement. Additionally, the institution has an LGBTQ student group and a quésr men
discussion group. The institution’s Office of Multicultural Affairs has a dedatdrop-in spac
for LGBTQ students; a hatfme graduate assistant position dedicated to working with the
LGBTQ population on campus, and; lists several campus and community resources for the
LGBTQ community on its Office of Multicultural Affairs website.
Research Paricipants

Smith, Flowers, and Larkin (2005) noted: “Because IPA is an idiographic approach,
concerned with understanding particular phenomena in particular contexts, IPA stedie
conducted on small sample sizes” (p. 49). Purposeful sampling strategessed to identify
14 participants at Pacific Northwest UniversitiPatton (1990) characterized purposeful
sampling as the selection of rich cases, which are “those from which one cam ¢gaat deal
about issues of central importance to the purpbsiee research” (p. 169). The specific
purposeful sampling strategies thagreused to identify the participantgerehomogenous

sampling and snowball sampling. Creswell (2012) noted that in homogenous sampling “the
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researcher purposefully samples individuals or sites based on membership in a sulagjitag th
defining characteristics” (p. 208). Each participaasselected based on his identification as a
male undergraduate student who identified as openly gay. Because the purpossuafyivas
to examine the coampus experiences of openly gay male undergraduate students at a Jesuit
Catholic institution the extent to which participant identifid as “out” or “openly gay”’had to
include disclosure of his gay identity to any faculty, staff, and/or studerite tatmpus
community. The extent to which each participant veag wasdetermined via a question on an
intake survey. In order to recruit participants, | sereferral I&ter via email (Appendix A) to
staff members in the Division of Student Development at Pacific Northwest Sitpweho
support LGBTQ students as part of their professional responsibilities. Thetaafaamation
for these gatekeepenssfreely available on thaniversity’s website. At Pacific Northwest
University he contacdwerethe Director of the Office of Multicultural Affairghe Resident
Directors in the Housing department, the Director of Campus Ministry, andréxetdd of the
Counseling CenterThe recruitment letter to each gatekeapeluded information about the
study and théime commitment involved Gatekeepers weesked to forward the referral letter
to potential participants, wheere therasked to contact me for more information about the
study.

Once the participanisere identified contacedeach otthem witha recruitment letter
via email (Appendix B) The recruitment lettetescribed the purpose of the study, provided
overview of what types of questiongre to beasked in the interviewgquestedhat participants
forward ny recruitment letter to other potential participants they may kiaon providecn
informed consent form (Appendix C) with all of the information regarding the study and the

participant’s rights and confidentiality information. Participamseasked taeturn their
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completed consent forms via email amelre notified that they couldithdraw from the study at
any time. Participantwerecompensated with a $10.00 Amazon gift card for their participation,
which wassent toeach othem via email at the érof their interviews.
Data Collection
Following the receipt of participants’ informed consent forms, the firstviate
collected via an intake survey (Appendd, which included questions about participant
demographics (e.g. gender identity, sexual orientation, degree of outnggs, redice,
ethnicity, class year, andajor). The intake survey also provided an opportunity for each
participant to select a pseudonym, whigdisused throughout the study to protect
confidentiality. Participant&erethencontacted to schedule a single D minute semi
structured interview using a 13-question interview protocol (Appendixrierviewswere
conductedn-person at a location that was convenient and comfortable for each parti¢ipant.
then condu@da single, 60-90 minutsemistructured interview with each participanthich
wasaudio recorded using a digital recording device. In addition to audio recordingfieddok
notes during each interview to record my observations and to note any follow up questions.
Semistructured interviewsrereused to allow me an opportunity to ask follow up
guestions and to enable participants to speak freely. Barriball and While (1994 hattezhti-
structured interviews are “well suited for the exploration of the perceimh®pinions of
respondents regarding complex and sometimes sensitive issues and enable praiong fo
information and clarification of answers” (p. 330). Smith, Flowers, and Larkin (2005) ghointe
out that semstructured interviews aliv for the collection of the “rich data” required for an IPA
study (p. 56), while reinforcing the importance of participants being ableltaH&ir own

stories, in their own words” (p. 57). A semi-structured interview protatmlvedparticipants to
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authentically discuss their experiences as male undergraduate studentgntifp & openly
gay ata Jesuit Catholic universityhile also allowing them to freely discuss any experiences
outside of college that they beli@t® have influenced their experiena@scampus. Data that
could potentidl identify a participant or theesearch site wem@mitted from the final
manuscript.
Data Analysis

Once interviews were completed, the audio recordings were transcribedeakddfor
errors. Transcripts &e emailed to participants with an invitation for them to add to, clarify, or
redact any statements theyxade. Participants were given 7 days to respond to this invjtation
one participant responded with additional commeitata were then analyzed ugithe IPA
data analysis framework describedSypith, Flowers, and Larkin (2005). While the steps in
IPA are intended to be flexible, inductive, and iterative (Smith, Flowers, akah|.2005), the
process included six specific steps thatefollowed in order to analyzihedata in this study:
step one was a close reading andeading of the transcripts, step timwolved the initial data
reduction by noting “anything of interest” (p. 83) in the participants’ accpstap three
identified an initial list of withincaseemergent themes; step four identifemhnections between
within-case emergenhemes; step five repeated steps one through four for each case, and; step
six identifiedcrosscase superordinate themes by identifying emeripembepatternsand
recurrences across cases that cagtilre essence of participants’ livexiperiences with the
phenomenonEach of the six steps involved in an IPA study are described in greatér detai
below.

Step one: Qose reading of the transcripts Following thesix step data analysis

framework described b$mith, Flowers, and Larkin (2093 first read each transcript twice
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while listening to the audio recordim@nd reviewing any field notes that | wrote during each
interview in order to immeesmyself in the dataSmith, Flowers, and Larkin (2005) suggested
that IPA researchers should initially take note of the most memorableopeagsh interview and
“bracket them off for a while” (p. 82) in order to not miss any subtle information thieipant
may have shared that might otherwise have been overshadowed by the intesvratiadr’
reactions. According to Tufford and Newman (2010), bracketing is a “method used in
gualitative research to mitigate the potentially deleterious effects ampreptions that may
taint the research process” (p. 80).

Step two: Initial reduction and notation. The second step involved highlighting
noteworthy passages and writing exploratory notes, questions, and reflections od tog e
to start the dateeduction process. The initial notes included descriptive comments such as key
words, phrases, and events; linguistic comments, such as metaphors, and; cormepteals,
in which | reflected on my interpretation of the participants’ statementslertoridentify
emergent theme$ith, Flowers, and Larkin, 2005). Next, | imported each transcript into
NVivo and used the software to further identify word and phrase repetitions within eac
interview. In addition to using NVivo to organize the data, | also transferredgiieghied
passages and exploratory comments to an Excel workbook, which helped me to visualize and
further categorize the data in advance of the third step in the data analysss.proce

Step three: Identifying emergent themesNext, | identified a list of preliminary
emergent themes within each case by analyzingititdighted passages and exploratory notes
on each transcriptSmith, Flowers, and Larkin (20D&oted that the primary purpose of this step
is to “produce a concise apithy statement of what was important in the various comments

attached to a piece of transcript” (p. 92). Emergent themes were idenyifeaking for the
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“interrelationships, connections, and patterns” (Smith, Flowers, and Larkin, 2005, p. 91) in the
exploratory notes within each case.

Step four: 1dentifying within -case emergent theme connection®©nce the initial list
of emergent themes was compiled for each case, | sorted the correspongriptrartracts
chronologically alongside thgreliminary emergent theme labels and looked for connections
between the initial withistase emergent themes. 8mFlowers, and Larkin (200%lescribed
this step as “looking for a means of drawing together the emergent themesdung a
structure vhich allows you to point to all the most interesting and important aspects of your
participant’s account” (p. 96). In order to identify connections between thé wiitién-case
emergent themes, | used two strategies describ&airiityr, Flowers, and L&m (2009:
abstraction and numeration. Abstraction is “putting like with like and developing aare®
for the cluster” &mith, Flowers, and Larkin, 2005, p. 96); numeration is “the frequency with
which emergent themes appear throughout the transcript” (Smith, Flowers,rkimj 2805, p.
98). Through this process | was able to identify emergent themes that appearsartibal,
related, or of “relative importanceSith, Flowers, and Larkin, 2005, p. 98) to the participants
and clustered them todpetr. | then renamed the cluster with a final witbase emergent theme
label.

Step five: Repeating steps one througlfour for each case After developing a final
list of within-case emergent theme labels for each case, | remgapedone through fotor
each of the remaining cadesfore moving on to step six, in which cases vesrayzedor
patterns andecurrencesicross cases.

Step six: Identifying patterns and recurrences across case®fter repeating the

process of reading the transcrigtenducting initial notation, identifying an initial list of
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emergent themes, and identifyiognnections between emergent thenties final step was to
identify emergent theme patterasd recurrencescross casdbat would result in a final list of
crosscase superordinate themeSmith, Howers, and Larkin (2005hoted that “there is no rule
for what counts as recurrence” (p. 107) and that the researcher must deternmicenstitates a
crosscase superordinate theme. After compiling all of the withise emergent themes, |
compared cases to identify patterns and recurrences across\With@s-case emergent themes
that were observed in at least 75% cases (11 out of 14) were identified asasess-
superordinate theme®nce the crossase superordate themes were identified, they were
clustered by putting like themes together into groups otiseimes and were then given a main
theme label that described each clusfidre crosscase themes and stiiemes that emerdas a
result of this final stepverepresented and discussed in chapters four and five.
Trustworthiness

Trustworthiness is the standard by which the quality, replicability, and sfgyualitative
research is determined. Lincoln and Guba (1985) proposed four criteria through which
researchers can assess trustworthiness in a qualitative study: cretibilgferability,
dependability, and confirmability (p. 301).

Credibility. Credibility refers to the extent to which the design of the study engenders
results that accurately describe the phenomenon, particularly from the peespetthe
participantg Brown, 2005; Lincoln & Guba, 1985; Schwandt, Lincoln, & Guba, 1986; Shenton,
2004). Credibilitywasestablished through peer debriefing wighested colleagues in student
affairs in ordeto discuss my initial reactions and to solicit their feedidaltewing each
interview. No personally identifiable information about participants or researchwsiteshared

during the peer debriefing procedsalsoconduced member checks with participants by
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checking in with them throughout the interviews about their interpretations of theogagest
reflecting back what | heaitthtem say, asking follow up questions, and asking them to review
their interview transcripts for any errors, additions, or omissions.

Transferability. Transferability refers to the extent to which the researcher provides
sufficient information to enable others to evaluate whether the reseangplisable in other
contexts (Brown, 2005; Lincoln & Guba, 1985; Schwandt, Lincoln, & Guba, 1986; Shenton,
2004). Transferabilityvasestablishd through thick description of the research site and
participants as well as through numerous quotes to support the conclusioveréusscribed in
the results section.

Dependability and confirmability. Dependability refers to the extent to which
corsistency and stability in the research process and methods have been demonstrate
Confirmability refers to the extent to which the data represents the exgesriehthe participants
rather than those of the researcher (Brown, 2005; Lincoln & Guba, $8B®%andt, Lincoln, &
Guba, 1986; Shenton, 2004). Dependabvliasestablished by a thorough description of the
methods; confirmabilityvasestablished btheaudit traill kept that trackethe entire research
process. The audit trail includealw datafield notes, reflexive notes, intake forms, and process
notes stored by the researcher on hard cBggel, and\\Vivo.

Authenticity

A gualitative study can also be evaluated by examining its authenticityh whinsists of
five criteria: fairness (presting a complete and balanced view that is informed through
negotiation with participants), ontological authenticity (being open about the puripibee
study and sharing emergent themes with participants through reflection),\eslacdihenticity

(expanding the researcher’s and participants’ understanding of the phenomenon), catalytic
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authenticity (effecting change as a result of the study), and tactical acitlygetnpowering
participants to take action as a result of participation in the studyjdlbig& Guba, 2013;
Schwandt, Lincoln, & Guba, 1986).

In the present study, | emphasized fairness, ontological authenticity, aradieeluc
authenticity. Fairnessasachieved by following an informed consent procedure with each
participant, engaging in @mber checking at the end of each interview, and by soliciting
participants’ feedback on their interview transcripts. | pursued ontologit@rticity by being
open and transparent about the purpose of the study with participants and by emgaging i
dialectical conversations about emergent themes to ensure that the findingsehcoefiected
participants’ experiences withglphenomenon. Finally, b€usedon educative authenticity by
engaging in dialogue with participants to help them make senkeipékperiences as male
undergraduate students who identify as openly gaylasuit Catholic university

Role of the Researcher

The researcher is the primary data collection instrument and data analyse i stndy
(Creswell, 202; Smith, Flowers &Larkin, 2005. As a ceconstructor of meaning with
participants, it is important for me to disclose any preconceived personaleexgsrand biases
| will bring to the study. Willis (2007) argued that qualitative researanesg recognize “biases
and values to the best of your ability and acknowledge them” (p. 210). Having been an out gay
male higher education administrator for the past ten years has givemtagt¢hrough which |
wasable to access and build rapport with participants in the study. While | have not had a
personal experience of being a male undergraduate student who is openly gesu#t@aiholic
university, | have had an opportunity to work with students who do identify as such while

working at a Jesuit Catholic university in an administrator role for the gasyéars.My work
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with these students has helped me to have an anecdotal understanding of theimoespirae

helpedme to build rapport and trust with them.
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CHAPTER 4: FINDINGS

This chapter reports the findings of the study. The purpose of this interpretative

phenomenological study was to understand how male undergraduate students who identify as

openly gay experience marginality and mattering &suit Catholic universityJsing semi

structured interviews, data were collected from 14 participants who idensfigalyanale

undergraduate students at a Jesuit Catholic university. The 14 participiamisach selected a

pseudonym for use in this manuscript, included:

Aaron, a Junior psychology major who identified as white andn-denominational
Christian;

Anthony, a Senior string performance major who identified as white and Catholic
Brad, a Sophomore music major who identified as white and Agnostic;

Chris, a Junior computer science major who identified as white and Agnostic;

Dirk, a Senior international business major who identified as white and had nouligi
or spiritual affiliation;

Jake, a Junior political science major who identified as white and Jewish;

Jordan, a Junior accounting major who identified as Asian and formerly Catholic;
Jose, a Sophomore who was undeclared and identified as Latino and Catholic;
Joseph, a Sophomore physics major who identified as white and had no religious or
spiritual affiliation;

Luke, a Senior economics major who identified as white and as being brought up in a
Jewish family;

Nik, a Senior environmental studies major who identified as Latino and as beedy rais

Catholic;
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e Pierre, a Sophomore strategic communications majomatigifrom Haiti who identified
as Black and nodenominational Christian;

e Renly, a Senior ultrasound major who identified as Asian and Christian/Shinto, and;

¢ Rudy, a Junior sports and exercise science major who identified as white andyformer

Catholic.

Interpretative phenomenological analysis methods were used to identifps$sease
super-ordinate themes. Once identified, the ten @ass-supeordinate themes were clustered
into the following three main theme categories: identity, campus clisradethe Church and
institution. The themalentityhad three suthemes: lack of gay identity salience, coming out as
a non-event, and intersections of identity. Next, the theamgus climatéad four sulthemes:
attitudes towards gay men, gay role models and heterosexual allies, reaodrpesgramming,
and marginalization experiences. Lastly, the thémaeChurch and the institutidmad three sub-
themes: attitudes towards the Catholic Church, canonical subjectivity, dtatiosal identity
incongruence.

Once the three main themes and tentbgines were identified, | returned to the original
text of the transcripts to organize participants’ responses by theme and to chodsengitbtzt
best reflected each theme and the essence of partgipaperiences. The pseudonyms that
participants chose during their interviews were used to report the findings.

Theme: Identity

The first main theme that emergédentity, was comprised of three siibemes: lack of
gay identity salience, comingibas a non-event, and intersections of identity. In their responses,
participants reported that, although important, sexual orientation was thought of kesatte

salient identity. Many participants reflected during our paistrview debriefs thatieir
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interviews were the first time they had thought out loud about how their identitiestedpheir
experiences as college students. Participants attributed this laclentgab their perceptions
of a positive campus climate, a perception of a large population of out gay students on-campus
having almost universally been out of the closet either prior to or just upon arrivatposa
and an awareness of other, more salient identities that intersected with yhdergdies.
Sub-theme: Lack d Gay Identity Salience

Most participants reported that sexual orientation was their least salient iddiy.
attributed a lack of salience of their gay identities to their perceptiba positive campus
climate, recognition of their privileged id&ties, and having been out of the closet prior to
arriving oncampus. Several participants reported that they rarely thought about being gay
during their dayto-day lives and, as Dirk reported, when his identity has come up with other
students, faculty, or staff at the university, “People don’t make that big @l afdehere...You
could tell people, ‘Oh, I'm gay’, and people would be like, ‘That’s cool. | don’t know wdat y
want me to do with that information™. Luke pointed out that gay students are likdlinko t
more about other aspects of identity than sexual orientation: “I would say wittpeuse, it
comes second or third to whatever they are otherwise. | don’t know if that makedse |
think that's what | love about [Pacific Northweasniversity], that it's not the first thing.” From
Rudy’s perspective, the university’s climate helped him come “to terms wittkélyeness of
my sexual orientation. It could have been disastrously combative at other tieisérsie
added:

It's somehing I've come to accept because | feel like | have a lot of privileges in othe

categories of my life. One, to limit myself to only the sexual orientation cgtedole |

spend the majority of my life moving through the world thinking of that box that | put
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myself in, 1 do have to step out and look at all of my privilege and recognizing that |
could have it a whole lot worse.
For Jake, the large number of out gay male students at the university contributezktofa la
saliency because, to him, a gay identity is seen as a privileged identity poscam
Having such a large community really helps because, | don’t think we’re aityajot
we have some voice in deciding privilege and what'’s privileged and what's mesggha
in the sense that there’s {8 many of us that it would be hard to marginalize the third
of campus or whatever we are.
Sub-theme: Coming Out as a NorkEvent
With the exception of one participant who came out during his senior year ofegalleg
of the participants had come out prior to coming to college or immediately upon, avhicth
made their coming out experiences in college feel likeexamts. As Joseph reported, “It was
never really an option for me to not be out. | came out when | was a freshman in high dchool. |
would have been weird for me to not.” Similarly, Jake was out to his friends and famighin hi
school and when he came to college he quickly assessed that the university wadeecsan
which he could immediately come out to his peers:
The first thingl noticed was that there were a lot of out people already...it's a very
gueerfriendly neighborhood, so I felt safe in the physical environment. Also, just a lot of
the Orientation Advisors and the folks who were introducing me to the [Pacific
Northwest Uliversity] experience were visibly out or gay or affirming and supportive so
just the culture of my fellow students was the thing that most enabled me to feel

comfortable being an out person...I never even questioned if | would be out when | came
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to college yst because | was already out in high school, and so it was easy, for me at
least.
Luke pointed out that the disclosure of his sexual orientation to otheanmods was typically
met with ambivalence: “It was more that if people asked | was like, yeah, budritt Wike |
advertised it or stuff like that. | think it's just easier telchin and you get the feeling that
nobody really cares.” Jordan added that he has never felt a need to conceal hioidentit
campus:
| don't tell everybody but | just assume it's known and if it's not known then they could
ask me and I'll be honest...Yeah, | don't try to hide it but | don't try to tell the world
because | feel being gay is a small portion of my identity. It is part oflentity but not
a large portion.
For Pierre, the times when he felt the need to explicitly disclose his gayyderithers on-
campus were generally positive experiences: “It just was said a few times aheane@and
then understood, but it was never met with hostility. It was actually...a lotof aral
overjoyed celebration.”
Sub-Theme: Intersections of Idenity
Many participants were highly aware of the various identities they heltharsbcially
constructed marginalization and privileges within them. During the interviewsipants
reflected upon the meaning of race, religion, and gender and hosvitleodities intersect with
their gay identities. Jake, a white Jewish student, observed that while his eXgseoefmampus
as a white gay man have been one of inclusion it “might be different for gayhtolor.” Brad
noted his awareness of his gender identity and expression as it relates todpsqreosf being

gay: “Being strong, being masculine, super masculine, is not necessanlgiated with being
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gay. Atleast for me.” Jordan added, “Even within the queer community...| have noueh m
privilege than let’s say a trans individual.” Pierre reflected on how tlggaelof his upbringing
impacted how he thinks about the intersections of his identities:

Now I find it very confusing and challenging with my sexuality beeagslt is still

arownd it. There’s a lot of shame, a lot of concern surrounding my blackness, my

gayness, and then my maleness. That's a whole mess in its own.

For most participants, the lack of salience they experienced with their serunshibon
identities was countedtanced by an awareness of the intersections of their identities and how
those intersections impacted their experiencesamnpus, particularly intersections of sexual
orientation and race, and sexual orientation and religion.

Sexual orientation and racéviany of the participants who identified as students of color
noted that because sexual orientation is an invisible identity, their racitatiefewere most
salient in their daily lives. For Renly, an AsiAmerican student from Hawaii, race was the
determining factor in his experiences with marginalizatioicampus:

| wouldn’t say that my experience with being marginalized was from bewngwganore

of being Asian or minority...Just by perceiving or by appearances ydurealty tell a

person’s sexuality in most cases. It was more about being a minority and hemal or

and specifically people confusing Chinese, Japanese, Korean people [and] doing
stereotypical Asian jokes and stuff.
Pierre, a black student originally from Haiti, reflected owlhis racial identity prevented him
from feeling like he fit in with the gay community-@ampus: “In the gay community, it was a
whole new experience of, ‘you’re not from this part of the country. You're very rooghdr

the edges, and you're black.olYre not exactly what we imagined.” He added:
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When you’re a minority, there is just a permanent aspect, a permanentyzart pfate
that is taken up by just existing. When you encounter who's various privileges and
accesses to life just go around you and you feel like, ‘Okay, their plates jgine erhey
can just hop on, hop off.” They didn’t have to bear this weight. It’s like walking to an
interview, | will always wear my blackness no matter what | do, how | dness| smell,
it is always goingo be a thing.
Jordan, an Asian-American student, reflected on his concerns about the universggts
efforts to combine its Multicultural Affairs department, which serves stgd# color and
LGBTQ students, with its International Student Services offices. Jordan endigiotentially
negative impacts for gay international students from the merger:
Here you're taking two very marginalized identities and you’re mashingatheg
Let’s say you're an international student and you know you’re gay but you can’t be out
because let's say, family reasons and what not, and you go to this one space and, even
thinking in the past as a closeted person, if | were ever slightly tliaith a gay club
or gay organization, | would run the opposite direction.
For participants who identified as students of color, race and its interaction xitl se
orientation was a stronger influence on daily experiences on-campus than siexaation on
its own, even within their interactions with other gay mercampus. Pierre reflected on his
dating experiences with white gay men:
It's this double-whammy...you’re only desired because someone sees you on Grindr or at
a party and they [say], ‘Oh, you're black. Okay, I'm feeling up to the challenigéiaf
your rumoed super large member or your lips or your hands.” | was just, ‘Stop, these are

just parts that I...1 just have these the same way you have yours.
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Sexual orientation and religiorParticipants’ experiences with religion varied greatly,
with many stating thy were either agnostic or had no religious affiliation, while others had been
raised with one religion and either abandoned their faith or assumed a new religiohhoad.
Some of the participants who changed or abandoned the faith of their childhoods did se becaus
they discovered a contradiction between their sexual orientation and religintisage For
those participants who identified as Catholic or formerly Catholic, religemansource of
contradiction and confusion when attempting to reconcile faith and sexual orientatien. Jos
reflected that as a child he “felt like going to church was a chore and | hatéd ian adult,

Jose said that although he still identifies as Catholic, his gay identity has madenkim th
critically about wheter the religion of his childhood was still a good fit:

| don't like the concepts they're trying to preach except certain thingsmdistly been

my history...that | always felt that I've been forced to go instead of it'€hajyce. | do

still identify with being Roman Catholic. | feel like | do follow some beliefs, | guess |

want to say, but very loosely though.

Anthony’s experience was unique among all of the participants. Anttemiged to
become Catholic after coming out and after coming to cqllage his commitment to his faith
was so profound that after graduation he plans to become a Jesuit priest. He reflactquist
winter break, | was like, ‘Oh yeah, I'm totally going to become a Jestivasn't like an
epiphany moment. It wasn’'t anything big. It was just obvious.” When Anthony spokehabout
gay identity and his Jesuit Catholic identity, he admitted that he feels some iribasgmm
between how the Church regards homosexual acts versus homosexual identity:

In reconciling...exuality with becoming Jesuit, it's very interesting because I've always

heard that argument...the way to not be sinful as someone who is a homosexual [is] by,
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it's like the act of doing sexual things that is sinful and not being homosexual, and so I've

always heard that. It's not part of my reason for becoming Jesuit at all, butidf ki

like that thing that comes with it...Celibacy is used as a way to avoid sin, which ighink

just literally awful.

When asked how he makes sense of the intersectitis ghy and Jesuit Catholic identities
given his understanding of biblical teaching surrounding homosexuality, Anlagshyhat to
him they are one in the same:

The Jesuits are kind of defined by their actions and they promote that. Action is an

inherent thing to people. You can't just be a person and not have action, and so the

action of doing sexual things that are gay is just as inherent as being gay.nYou ca
disassociate the things. That's definitely how | make sense of it.

Catholic and formerly Catholic participants reported that they make sense of the
seemingly contradictory interaction between their sexual orientation agiomedy recalling the
teachings of the Church they learned growing up. Jose recalled the time s/haotlner took
him to see a Catholic priest just after he came out:

He was basically telling me everything that the church believes accordirgy to hi

perspective. What he was telling me is that it's okay to be gay but you daort ic

though. He was like, ‘If you're gay, you were born that way and that's fine bstilve
don’t believe that you should be acting on those feelings,” and that marriage isranly fo
man and a woman.

For some Catholic participants, accepting celibacy as the only way twiledheir

contradictory identities has caused them to consider abandoning their Caitiokttégether.

Jose, who still identified as Catholic at the time of the study, realized:
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The thing is, I'm not down for the structured religion my parents want me to befdgwou
know. | don’t know if that means church in general or if it's just their church. | knowhirat t
are churches that are beginning to accept gayness as a whole and not justhalf of i
Theme: Campus Climate

The second main theme that emergeshpus climates comprised of four suthhemes:
attitudes towards gay men; gay role models and heterosexual allies; resmgdgrogramming,
and marginalization experienceBarticipants overwhelmingly described their perceptions of the
climate onacampus for gay male undergraduate students as accepting, inclusive, anthgffirm
They attributed the positive campus climate to a number of factors, including therraimbe
openly gay faculty and staff on-campus, the visibility and advocacy of heteroa#iasaland
the availability of resources, events, and programming. Paradoxicallypartistpants also
described instances in which they had experienced marginalization on-camptes dkspibing
their overall college experiences as generally positive.
Sub-Theme: Attitudes Towards Gay Men

Participants overwhelmingly described student, staff, and faculty attitomlasds gay
men as accepting, inclusive, and affirming, which led to the perception of a poaitieis
climate. Aaron pointed out that he has “never felt called out or singled out forsbgang
student...l think there’s some significant, active acceptance around campus amallgspe
representation.” While some participants felt that students, faculty, dhdrstampus felt
ambivalaece towards the presence of gay studentsamnpus, most participants felt that attitudes
towards gay men were similar to Aaron’s notion of “active acceptafoetfionyand Pierre
both noted that they also experienced positivity from the Jesuits theytbetted with on

campus. Pierre observed: “The Jesuits get this right. They teach you how to think and fee
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duality and in fluency with your handling [of] a situation.” Chris echoed this semtwvith his
belief that attitudes towards gay men wpositive because of, rather than in spite of, the
university's Jesuit Catholic mission:

The mentality of the school’s mission, of having a devotion for justice, | feehldtas a

big driving force...we have such a passion for social justice in the gcdnaine of

sexuality, race, all those different areas. Sexuality just kind ofifiighere, and so

because the institution’s so devoted to that, | feel like it's a very powerful thing.
Luke described student attitudes towards gay men as ambivalent, but noted howepisopent
students’ ambivalence eased his ability to be himself on-campus: “They &g¢usOkay, big
deal.” 1 don’'t know if that pulls from the diversity of where our students come froyehaht it
was just a lot easier to be okay with it and just be normal.”

Renly and Rudy both pointed out that the city in which the university is located has a
reputation of being a politically liberal city, which they believe contribtagke positive
attitudes towards gay men they haxperienced oicampus. Rudy reflected on the role the city
played in his college choice process: “Just the idea of being in [this city], wlackeiy liberal
city as well as a place that kind of seems to be on the forefront, like the fronteradfusstice
and equality.” Rudy discovered, however, that although he generally feels thdeattowards
gay men oneampus are positive, he feels ttiare are limitations: “I feel like they try to be an
inclusive as possible, but heteronormativity,exsally sexual practices, is very much the norm.”
Sub-Theme: Gay Role Models and Heterosexual Allies

One of the consistently positive components of campus climate that participants
discussed was the presence of a large number of openly gay facultgfanolestmodels on-

campus and the sense that heterosexual faculty and staff were generally dleegatyp t
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community. Participants reported that having gay role models on-campus contribitigdlpos
to their perception of an inclusive campus climate. Aaron, speaking about the impactiyf ope
gay male faculty and staff on campus, said: “I think that high representatibedraseally
important and valuable to me.” Anthony added that the presence of out gay faculty famadstaf
a normalizing effect for him: “These people are successful and happy and thsyermal
people. We're all just normal people.” For Chris, having an out gay male facuttipenén his
academic program was a meaningful experience but he wished that the profesddrewoare
vocal about his sexuality in order to encourage more gay faculty to come out:

| feel like the power of being a married, out gay professor at this school coaldeng

powerful tool. It's a powerful thing being a student at a Jesuit institution ydheére an

out gay male, but being a professor at one, actually hired by the institutiée ptinat
whole ‘nother field. | feel like having him be more open about that would be a very
positive thing for this institution, just because | also know thex®@ther gay professors
at this school, but none of them are really huge voices in the gay community.
For Jake, the visibility of out gay male faculty and staff helped him to feetstodd: “I feel
like they understand me. They understand my perseetiore, and | feel like there’s another
layer of support that wouldn’t be there if there weren’t many openly gay yaaudt staff.”

When reflecting upon support from faculty and staff, participants geneeglbyted that
they perceived heterosexual fi¢ty and staff as allies. Chris pointed out: “Some faculty are very
adamant about being allies.” Jose faced many obstacles during the academic j@arcand
strong support from one facultyembemwho was aware of his sexuality and issues in his

personal life and expressed concern for his wellbeing:
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There is this one teacher who knew of my situation and | saw her. | was crossing the
street a little bit oHcampus. | saw her and | hadn’t seen her since first quarter. This was
maybe a month ago, and she gave me a hug and asked me how are things. | was like,
‘Things are good.” She was like, ‘How are things really? Be honest.” Tiodhher
everything, what's going on. That was one moment, probably the only moment that
sticks out in the head where I'm like ‘Wow, this professor actually cares’.
Whether from openly gay male faculty and staff or from heterosexusd gilarticipants reported
that their experiences were strongly influenced by university employessphlobserved: “I
would say that fome, my general sense of campus climate has been more impacted by the
people who work for the university than by other students.”
Sub-Theme: Resources and Programming
Participants named several resources and prograoanopus that contributed to their
perceptions of a positive campus climate. Participants mentioned the healthroeitteultural
affairs office, dean of students’ office, residence life, counseling, andusaministry as offices
in which they would seek support. Participants also discussed how having clubs, events, and
programs on-campus specifically geared towards the inclusion and support of gay students
helped them to feel safe-@ampus. One campus program that was frequently mentioned by
participants as a positive event was theual drag show that is sponsored by a student-led club
on-campus. Jake pointed out that the drag show, one of the university’s largest annual events
has drawn criticism from outside organizations such as the Cardinal Newmaty,Sooegional
organization which advocates for conservative Catholic values. Despite aigeictim
conservative Catholics, the university continues to support the drag show eacloyean. J

recalled the drag show as his most memorable experience at the universitytodieged
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sexuality: “The idea and philosophy and the concept behind [a] Jesuit unipeositgting this
drag show and having a large portion of the school show up to the drag show was quite
impressive.” Jake pointed out that although the university allows the drag show to heqipen e
year, it was only recently that a university photographer came to capture theeyém:

That’'s because they emailed them a billion times saying this is the largest-student

event, and you should really send someone. | feel like I'm supported at this Jesuit

Catholic institution, but at the same time | feel like the institution is closeting me and

hiding me from the outside world because they'’re afraid that if they’re opengpareent

about the support they offer ththey’re going to get into trouble with the Cardinal

Newman Society with angry Catholics who are unaffiliated or who wentito [t

university] 55 years ago.

Despite the university’s hesitation to publicize the event, Joseph found that thbakag s
provideda safe space in which he was able to further explore his identity:

| think the drag show was really awesome. | went to the drag show last year fardrag

my first time ever. | mean, my legs...everything from this part of my body dooked

great. | woe the best shoes; | borrowed my friend’s dress. It was gorgeous.

In addition to highly visible programs and events like the annual drag show, participants
discussed several other resources and programs on-campus that helped thenctodedland
safe Aaron talked about the significant support he has found through programs in campus
ministry: “Some of the most surprising and important ones have been support thom wi
campus ministry from where | have interacted with them, from the interseatiodgtity]
dialogue group to the new student retreat and the search retreat.” Joseph pointedheut that

university “does a lot of things right in terms of making sure there are inclsisaces for LGBT
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students on-campus.” Jordan recalled having a very positive experience in thelstadta
center:

Going to get STD tested, the nurse practitioner was very well knowledgeatylejele

understanding on sensitive subjects. | mean, talking about STDs between gag males i
quite different than heteroseal male or heterosexual relationships in general. She was
very knowledgeable. She was very friendly, wasn't awkward. She didn’'t have any
judgments against it and she just had a plethora of resources that | was abknth use
really resonate with.

Participants also pointed out how some posters and marketing for various offices or
programs that were inclusive of gay men helped them to feel safe on-campus. Rsriyned
how he noticed that posters advertising online sexual misconduct training had two mandon it
thought: “Oh that’s nice, they're trying to be more diverse in their advertigenités nice to see
the gay propaganda everywhere.” Joseph recalled walking past the chapeipars and seeing
a poster proclaiming LGBT inclusion: “Onémy first experiences at [the university] was
walking past the chapel and there was a sign that they have a special litlr@Bibistudents:
‘You belong here, you're welcome.” So cute. That was cool.”

Sub-Theme: Marginalization Experiences

Despitedescribing the climate for gay male undergraduate students as genesailepo
at the university, participants also recalled experiencing marginalizatioratted Yoy source
and intensity. Some participants attributed their experiences with mardioalicasimply their
existence as gay men, an identity that has been historically marginalizedJnited States.
Other participants wondered if their experiences with marginalization wesuk of the

university's Jesuit Catholic ethos, while eth felt that the university’s religious affiliation
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positively impacted campus climate. No participants reported persisterasipe, violent, or
severe harassment or bias experiences at the university. Rather, margnatizipdiriences
were generdy described as covert, such as jokes, heteronormativity in programs ares céass
social exclusion at the fitness center. For instance, Aaron mentioned thiatiet f@s gay
identity was sometimes “poked fun at” while Pierre felt that the me$sageceived from the
university about his selial orientation identity wasél’s fix you.” Several participants
described the sense that the university merely tolerated the presence aflgajsdbecause of
the university’s proximity to a historicallyag neighborhood, while another participant felt that
the university only made resources available for gay men in order to retaifotheEwenue
purposes rather than because of its professed commitment to social justice.

Several participants who had kear described feeling included and safe because of the
availability of resources at the university also contradictorily pointetheirt perception of a
lack of resources for gay men, particularly resources related to sexussgadind sexual
assault.Joseph recalled feeling excluded during a required sexual misconduct treening
attended during orientation:

Last year | was a freshman. You had to go to a big presentation on sexual assault dur

Welcome Week. | actually ended up leaving. It wasairibe worst days of my life. |

was so excited to come to [the university]. There were a lot of reasons that this

presentation was bad; the worst for me is that it was 100% about straight people...Not
only did they not include any type of nbweterosexualelationship in that dialogue, but

to me it felt like sexual violence in the queer community was actively being deshass

not a problem.
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Joseph also added that he attended a study abroad training where a video aboubtencel vi
was shown: “All ofthem were straight couples, which is interesting because sexual assault is a
huge problem, especially if you're going abroad and in an unfamiliar place.”
Aaron said that he felt “disappointed in the resources or education of others” and thought
that traning for faculty and staff around sexual orientation and coming out was insufficient
When you're a gay student who's coming out for the first time to people or family or
whatnot, that can be really stressful, but it's not really recognized byspovger staff or
anything as something that’s excusable in terms of due dates and acadenegspradr
whatnot.
Jake, who had mostly reported his experience on-campus at being one of safetyuaiatyncl
recalled heteronormative experiences in the classtbatrhe brushed off as “the world we live
in”. He recalled:
There are times when | just like, ‘Okay, that professor was just so fucking
heteronormative’ and, yeah, I'm not going to have a wife. And | know your example on
the board involves a man and a wife and two children, but that's not what my family is
going to look like, and it's not what my family currently looks like.
Participants generally felt safe in all physical locationsampus with the exception of
the fitness center. Most participameported that they felt socially excluded from the fitness
center because they perceived the atmosphere asrhggeuline or hostile. In Brad’s
experience, “It's just overwhelming to see so much masculinity when I'm natseedg in that
same mindset.” Even Rudy, who works at the fithess center and teaches fasgss, daid that
although his employment at the gym has helped to ease his anxiety he still hakl“ash

little bit”.
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When it came to the religiously affiliated spacescampus gch as the chapel, campus
ministry office, or prayer spaces, participants either did not utilize theaubeof a lack of
interest or affiliation, or they felt safe when doing so. Participants wiodattl mass or other
activities in the campus chapelngegally felt safe and welcomed there, with one noteworthy
exception. Joseph, who perceived campus attitudes towards gay men asygeostasie, noted
that he felt marginalized by the university’s refusal to allow ssexemarriages in its chapel:

In terms of LBGT students and other people on-campus feeling safe and included...|

think in general [Pacific Northwest University] creates an environnh@ttakes

students and affiliates feel safe. There are distinct places where thgyaikall think |
would definitely go so far as to say that not allowing sasemarriages in the chapel is

a failure of the university.

Theme: The Church and the Institution

The third main theme that emerg@the Church and the Institutiois comprised of three
sub-thenes: attitudes towards the Catholic Church, canonical subjectivity, and ins#tution
identity incongruence. The university’s Jesuit Catholic foundation and its petaeihationship
with the Catholic Church played an influential role in participants’ experienoes fer those
participants who did not identify as Catholic or formerly Catholic. Particspgaad varied
attitudes towards the Catholic Church that were based upon their preconceived opinions about
Catholic teachings on homosexuality and their knowledge of the Church’s contphesttical
relationship with gay men. Many participants stated that although they wudktise
relationship between the Jesuits and the Catholic Church, they felt thasuite dad the
Catholic Church were independent entities. Some participants pointdtoyterspectivéhat

the institution’s Jesuit identity existed without any fidelity to core Catholic lseligfost
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participants felt that the Catholic faith and its biblical roots could be interprdéstigely,
which helped them to make sense of the incongruence many of them perceived tdavwesest be
the institution’s inclusion of gay students and the Catholic €hsihistorical tradition of
viewing samesexsexual acts as sinful. Most participants perceived the Catholic Church and its
teachings regarding homosexuality as marginalizing, but believed thidhies rejected that
narrative and actively sought to affect positive change within the Church.
Sub-Theme: Attitudes Towards the Catholic Church
While most non-Catholic participants regarded the Jesuit order positively, their
experiences and opinions about the Catholic Church and its teachings regardisgxuaiiy
were largely negative. Jake believed that for Catholics, “the general consetsigay
relationships are bad. | know some Catholics who don’t agree with that, but they're in the
minority.” He added:
It's funny, I'm not Catholic but | feel like | understand Catholicism so muttebthan a
lot of people around here. Maybe it's what I'm choosing to see, but | see Cathdisi
a religion of love and acceptance, but so many people don't.
Pierre experienced Catholic teachings regarding homosexuality as “fireianstoine” andsaid
that he experienced a “consistent discomforttampus, while Renly felt that “a general
understanding is that... the Catholic approach or attitude is that [homosexualityng}umat.”
He added, “[E]ven though, | don’t think Jesus ever mentioned it in the Bible or Jesus mentioned
it at all.” For Joseph, the university’s Catholic foundation had a direct impact on his daily
experiences as a gay male undergraduate student: “A lot of the thingsdakivitd here that |
think are ultimately rooted in Catholic tradition, like, everythingcampus being

heteronormative.”
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For Chis, his negative impressions of the Catholic Church caused him to rejécnrelig
and to avoid people who identify as religious: “As soon as somebody would tell me yhat the
were Christian or Catholic, | would have an immediate negative reaction toivatgerson,
just because of those experiences growing up.” Chris added that after he taeneniversity
and experienced Jesuit edtica positively, his attitudes towards the Catholic Church changed:
“I came here and | realized there are divisions of Catholicism, such as ths, deatiare more
accepting and passionate towards justice and the whole person, regardlesseuit diEntities
that you hold.”

Participants who identified as Catholic generally reflected the sentimentsrafidn
Catholic peers; however, they also expressed hope that the Catholic Churchapptbiéeh to
homosexuality would evolve over time. Jose reflected that even though the Chufchatsel
evolve its members might reject a change in tradition:

| feel like it's going towards the right steps. Whether or not everyoneng gmagree

with where the Church is going, that’s different. For example, my grandma, she knows

the Church and it's supposed to be a specific way and just because all of a sudden it’s

2015 and they’re starting to change it or 2020. Let’s say in five years theyechang

everything, she [would say] ‘That’s the Church | grew up with sticking with those

values, that's what | was taught.’
Anthony’s understanding of the Catholic Church’s attitude towards homosexudiigy the
Church separates homosexual acts from a homosexual identity. As someone who sdpking
to become a JesuAnthony has had to reconcile his sexuality with his faith:

I've always heard the argument...the way to not be sinful as someone who is a

homosexual is by, it's like the act of doing sexual things that is sinful arimemu}

74



homosexual, and so I've always heard that. It's not part of my reason forihgam

Jesuit at all, but it's kind of like that thing that comes with it and you're like, ‘Well,

guess, whatever. Safe either way now. It doesn’t really matter.

For Jordan, who is formerly Catholic, the Church “doesn’t necessarily accept
homosexuality”, but added that he is hopeful that the Church will evolve to become more
accepting:

As the new generation comes in, religion has [to] become more modernized aukd | thi

they realize that they themselves have become more modern as well becaunse withi

religion, there are contradictions. Although they understand that they realineotteat

and more people are realizing those contradictions...so they have to give ligtke a

little.

Sub-Theme: Canonical Subjectivity

Participants made sense of the perceived incongruence between Catholic ortdmatioxy
their positive experiences at a Jesuit Catholic university by their acceptaras®aoical
subjectivity-a practiceof selectively interpreting and applying Biblical verses and the laws of
the Churchk-as an approach towards religious practice. As Jordan pointed out: “I think the
school resonates with Catholicism in a way that again it picks and chooses wdnasitowuse
as its faith. Similar to an individual who picks and chooses particular parts of theréliNik
believed that the Jesuits rejected Biblical orthodoxy regarding homosgxunalider to help the
Catholic faith survive in the modern world, cadiit “survival Catholicism.” Aaron felt that
canonical subjectivity allowed the university to offer support to gay studentsenoitis

Catholic ethos:
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I’'m aware of the very carefully guarded and nuanced responses that yaceae
specific to he Catholic faith...It all comes down to interpretation and how adherent the
person is to traditional Catholic and Biblical orthodoxy. | guess it also depenias on t
person. | know that our Campus Ministry staff is very accepting and supportive.

Nik was rased Catholic and attended a Jesuit high school. He no longer identifies as
Catholic but still sees his Jesuit educational background as an important part afititis ider
Nik, his college experience allowed him several opportunities and resoniggsdre the
intersections of religion and sexuality. He pointed out that from his perspectivmilesity’s
Catholic identity was less important than its fidelity to its Jesuit mission:

I'd say 34% of our student body is Catholic, but | don’t really see 34% attending church

every Sunday. The great thing about [Pacific Northwest University] is, wheib&e

religious or not, there are so many different offices that you can go to, to ejthanee
your sexuality and it's connection to faith, in general. Or maybe you feehgayoal

want to be, you do feel as a sense of religious intuition in you. There’s so mamgndiffe

outlets for you to explore that...I personally think you can have that Jesuibmissi

without the whole religion part of it.
Renly believed that the university’s Catholic ethos required it to “uphold this stigma does
so very lightly” in its interpretation of Catholic canons and Biblical versesadded: “People
can interpret things very differently. People can intérpre Bible however they want.”

For participants who identified as Catholic or formerly Catholic, canonicalivijg
helped them to reconcile what they viewed as a conflict between their sexualigtand
Aspiring JesuiAnthony viewed the Churchnd its teachings as “dynamic” and observed that

there are liberal and conservative wings of the Church and that its teachings hesd evet
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time: “The church doesn’t teach the same way it did 300 years ago. | don’'t know, big ther
always been brahes of the Church that teach different things more liberal or more
conservative.” For Jose, who has struggled with his faith since coming outinggetlee parts of
the religion that align with his sexuality has helped him to make sense of thgrinewe
between being gay and being Catholic: “I think you can still be a part of sombttting
acknowledge that you don’t agree with every single thing about it.”

Sub-Theme: Institutional Identity Incongruence

As Nik reflected: “There are times where Itgoclass and | forget | go to a Jesuit
institution, it's not until | see a cross,” adding, “I personally think you can treatelesuit
mission without the whole religion part of it.” Like Nik, many participants dsaisted the
university's Jesuit iddity from its Catholic ethos. Many believed that the university’s lack of
fidelity to the literal Biblical and social teachings of the Catholic Church compedntie
saliency of the institution’s Catholic ideology; they consistently viewed itJesud “Catholic”
as mutually exclusive, with Jesuit being the equivalent of “not religious”. Aaronvellsélt
doesn't feel like the Catholic stance is really enforced or present,” whicmtlediito greater
inclusion of gay students on campus.

Participans described their perceptions of the relationship between the Jesuits at the
university and the Catholic Churchlatge as characterized by tension. Dirk felt that the
institution would reject the Catholic Church’s teachings on homosexuality if it ctfulidey
had a choice they would just say whatever, but they still want to be tied to Cath@iaisthe
ideas attached to it.” For Chris, one of the reasons the university rejectshbbcCalurch’s

teachings on social issues is because of thetjesus on educating the whole person:
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Educating the whole person is one big thing at this school, and | think taking into account
the whole person, they include different parts of who we are, not just ‘you are a Catholic
student,” ‘you are an agnostic student,” ‘you are an atheist student,” then going from
there. It's educating all the parts: what your religion is, what yaér isa what your

sexuality is. Taking all those factors into account to make you a better you.

Some participants viewed the irtgtion’s inclusion and support of gay students and its

rejection of an orthodox Catholic identity as evidence of a broader shift in reamsCatholic
thought about homosexuality, particularly with the election of Pope Francis, thietst Pope.
NeverthelessiAnthony was quick to point out that change in a 2,08@rold institution would

not happen overnight:

Pope Francis is literally the coolest, but the Church has lived through many Popes. One
Pope can't singlehandedly change the directiom®iGhurch, and so while he’s here, it's

probably going to remain to be pretty awesome and hopefully he can inspire people to

continue to make it awesome.

Ultimately, participants experienced the incongruence between the Jestuty ioletie
institution and the Catholic foundation upon which the Jesuit order was built as positively
impacting their experiences as out gay male undergraduate students on campirk. As D
observed about the Jesuits: “Some of the denominations are very anti-gay, but thargéesuit
like, ‘It doesn’t matter as much as long as you're leading a moral life still.etindomatter what
your sexual orientation is.” Participants viewed the university’'s lackdefity to the Catholic
Church as freeing it to be able to create a safe, accepting, and inclusive camatesfoli all

students. Nevertheless, as Jake pointed out, echoes of Catholicism stileavipactaily

experiences coampus: “l feel like the institution tries to make me valued in every way, but it's
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a small little asterisk when it comes to the gay part of me, which is all of me.” He added: *
hard because it puts me in a position of constantly questioning what this institution is.”
Summary of Findings

The purpose of this interpretative phenomenological study was to understand how male
undergraduate students who identify as openly gay experience marginalitptedng at a
Jesuit Catholic university. Fourteen participants at one Jesuit Catholicsityivegre
interviewed about their experiences at timéversity. Using interpretative phenomenological
analysis methods, three main themes and ten cessssulthemes were identified that
described participants’ experiences at the university.

Participants discussed the importance of their salient amdalient identities and how
their identities impacted their daily experiencescampus. Their gay identities were reportedly
their least salient, in that they could generally move through their collegeenqas without
frequently encountering ovartarginalization orcampus. Nevertheless, participants discussed
how the Jesuit Catholic ethos of the university often required that they negotiatestbedehat
arise as they navigate campus as gay men or gay men of color.

Participants overwhelmingldescribed their daily experiences with campus climate as
safe, accepting, and inclusive. They felt that attitudes towards gay noampmus were
consistently positive, and that the university offered programs, events, and resounees
most of the needs of gay men. The most meaningful resources at the universigpodss to
be visible out gay male staff and faculty members and heterosexual facliitaérallies.

Despite their largely positive experiences, participants neverthelessrdpattthey
experienced marginalization -@ampus. A perceived lack of resources related to sexual health

and sexual assault, social avoidance at the gym due to feelings of pedssstemifort, and a
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need for more extensive training for those faculty staff who have not had experience
working with gay students all contributed to a sense that the university’s supportlassbmc
was limited.

Participants had largely negative attitudes about the Catholic Church and dacippr
towards homosexuality, but regarded the Jesuit order and the Jesuits on-campugypdditaye
made sense of the perceived disconnect between the Church and the institution by pointing out
their belief that the Jesuit order selectively interprets the Bible and othelatonmalteachings
of the Catholic faith in order to focus on educating the whole person and thus creatirity@ posi
campus climate. Nevertheless, participants perceived a lack of saliency ofitheans

Catholic identity and generally regarded “Jesuit” and “Catholic” as mutesdisive concepts.
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CHAPTER 5: DISCUSSION
What people have to understand is that religion is far more a matter of idesmity i
just a matter of beliefs and practices.
--Reza Aslan

This study sebut to understand how male undergraduate students who identify as openly
gay experience marginality and mattering at a Jesuit Catholic universitge research
guestions guided this study: what are the lived experiences of undergradweastuti@hts who
identify as openly gay at a Jesuit Catholic university; how do undergraduatstagents who
identify as openly gay experience marginality at a Jesuit Catholiersity, and; how do
undergraduate male students who identify as openly gay experietieeimgaat a Jesuit
Catholic university? Schlossberg’s (1989) theory of marginality and nmgjtercollege
environments was the theoretical framework for this study. Data weretedlieom fourteen
participants through semi-structured interviews, which took place at a Jaguli€ university
in the Pacific Northwest region of the United States. Data were then analyzgd usi
interpretative phenomenological analysis, which yielded three casgssuperordinate themes
and ten sulthemes. The thregosscase superordinate themeklentity; Campus Climateand,;
The Church and the Institutiendescribe key elements of participants’ experiences as male
undergraduate students who identify as openly gayesuit Catholic university and how these
studens experienced marginality and matteringaampus. This chapter will revisit the use of
the theoretical framework, provide a summary of each of the threecasssuperordinate
themesrelate the findings to the literature reviediscuss how participds experienced
marginality and mattering through the lens of each theme offer implications for practice and

future research
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Use of Theoretical Framework

The theoretical framework for this study was Schlossberg’s (1989) theorygihalay
andmattering in college environments, which built on Astin’s (1977, 1984) student involvement
theory and Rosenberg and McCullough’s (1981) work on mattering and mental health.
Throughout the data collection and analysis processes, | relied on Schlesdl989)
definitions of marginality anchattering. Schlossberg (1989) described marginality as a sense of
not fitting in, a lack of belongingness, or feelings of being excluded. Schlog3i88&)
described mattering as the sense of being significantpgoriant to somebody else. In this
discussion, telated participants’ responses to Schlossberg’s (1989) definitions
marginalization and to Rosenberg and McCullough’s (1981) four dimensions of mattering:
attention; importance; egextension, and; depdance, as well as Sciskberg’s (1989) fifth
dimensionappreciation. Using this framework the researcher explored how being a mal
undergraduate student who identifies as openly gay at a Jesuit Catholicitynoegrsibuted to
his lived experiences ecampus through the lens of each of the three @ass-superordinate
themes—Identity; Campus Climatgnd; The Church and the Institution.
Identity

Identity development is a critical part of gay men’s college experiencesy Evaroido,
1999; Rhoads, 1997), which was clearly reflected in participants’ respofisedirst main
theme identity,described how participants thought about their sexual orientation, gender, race,
and religion or spiritual affiliation in relation to tih@ttendance at a Jesuit Catholic university.
Theidentitytheme had three stthemes, which included: lack of gay identity salience, coming
out as a norevent, and intersections of identity. Many participants reflected thaintexviews

during thisstudy were the first time that they had given substantial thought to their géyieden
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since coming out. They also noted that the coming out process itself was seeg waysas a
non-event because they neither experienced negative reactions from tobampus peers,
faculty, or staff, nor did they feel ostracized or othered. Participangysly felt that their gay
identities were welcomed and affirmed and in many ways felt that a gay ideasitg privileged
identity on-campus because they did not usually have to think about being gay oto-aahay-
basis.

Participants’ descriptions of their identity development journeys tetldbe general
pattern of most early stage theories, which typically include four phasssdifrareness, self-
labeling, community involvement and disclosure, and identity integration” (Evans,yk-orne
Guido, et al., 2010, p. 307). Most participants recognized their gay identities well before
arriving oncampus for the first year of college, and all but one participant had come out before
or immediately upon arriving to college. Almost all participants had discthegddentities to
family and friends and had a solid network of other sexual minority friends upomgraivihe
university. Having a weléstablisked identity prior to college helped ease participants’
transitions and helped to allay some of their concerns about what it would be like to be an out
gay man on a Jesuit Catholic campus. For most participants, their gay idemrgesescribed
as alredy well integrated with the rest of their lives, which caused most of them to regbrt t
sexual orientation wasow their least salient identityComing out oreampus was generally met
with reactions ranging from ambivalence to affirmation, yet as #iégcted on their
experiences it was clear that holding a gay idestityplayed a meaningful role in whether or
not a participant felt he mattered or had experienced marginalizaticangpus. Many
participants reported that when their gay identit@se up in conversation, they felt tifae

subject was minimizedhat their gay identities were ignored, or that other identities were seen as
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more important. Notably, Cass (1979) described identity development as dependent upon the
interaction betweea person and his or her environment. An environment of ambivalence
towards students’ gay identities was not experienced by participargaigalent to an
environment of active acceptance. Participants’ sense of the university\saéanbe towards
their gay identities likely contributed to their lack of gay identity salienceghvim turn could
have the harmful effect of precipitating identity foreclosure, destiyeCass (1979) as the
point at which a person chooses not to progress any further through the identibpoerel
process. While most participants were far along in their identity develgpraesses,
D’Augelli’s (1994) life span model is a reminder that identity development is fluid and that
“individuals develop and change over the entire course of their life spans” (p. 318)ingee
campus environment of active acceptance rather than ambivalence is an imponjzorient of
encouraging positive identity development.

Overall, @rticipantsreported a lack afay identity saliencavhich they attributedo
their perceptions of a positive campus climate, the number of out gay students, &axukiaff
on-campus, and having already come out prior to their arrival at the universitie Whi
participants mostly viewed the unspoken acceptance of gay meamguis as privileging their
gay identities, two key components of mattering are the feelings of befiogd and appreciated
(Schlossberg, 1989i is worth considering whether or not implicit acceptance contributes or
detracts from &eling of being noticed and thus an overall sense of mattering. While mattering
requires active attention and appreciation of individuals and their identitigsigaants reported
feeling like they fit in orcampus even in the absence of explicit acceptance.

Intersectionality. In their criticism of stage theories, Bilodeau and Renn (2005) noted

that linear theories tend to ignore the complexity of multiple identities sucheagealer,
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socioeconomic class, religion, and ethnicity. As particgpegilected on their awareness of and
experiences with their identities, white students were more likely to replnigféke they
mattered in the absence of explicit acceptance, while students of color reportedsgieaicy
across all of their ideities and marginalization that they attributed to ratrgersectionality—
the idea that one’s various social identities such as race, class, gender, ahdreantation
interact with systems of oppression and privilege (Macionis & Gerber, 20443-€learly more
salient for participants of color than for white participants. For studentsarf cate was their
most salient identity because it is a visible identity that they felt impacted their daslyrliae
way that their gay identities did not. ug8ients of color understood how the interaction between
race and sexual orientation impacted their experiences differently than titeipeers. Much
like the “Model of multiple dimensions of identityJones & McEwen, 2000; Abes, Jones, &
McEwen, 2007)which placel significance on a student’s personal identity rather than their
socially-constructed identities, participants of color “wanted to be understood as thestooder
themselves and as the totality of who they were, rather than be understagth gxcernally
imposed labels and by a singular dimension” (Jones & McEwen, 2000, p. 412). Participants of
color were more likely to talk about how they experienced their social igsrgiich as race,
class, gender, sexual orientation, and religion. Participants ofgererally reported greater
feelings of marginalization than their white peers, particularly when it cafeeling like they
did not fit in with the gay community on-campus, which they viewed as a white-dominant
community. Holding s&nt and interacting social identities that have been historically
marginalized was at the forefront of the college experiences of particgfarukor.

Sexual orientation and religiorf-or many college students, religion is a subject that

causes a great deal of discomfort and often a sense of loss (Love, Bock, Jannarone, &
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Richardson, 2005; McNeill, 1988; Ritter & O’Neill, 1989), or greater feelings of inteeaa
homophobia (Barnes &leyer, 2012), which was certainly reflected in the experiences of many
participants. Brticipants who were Catholic @armerly Catholic generally reported that they
experienced constant feelings of contradiction and confusion. Participantsecefiatheir
childhood experiences with religion and how their coming out processes led to dissanance
their religious worldviews. The Catholic and formerly Catholic participapisrted that
attending a Jesuit Catholic institution helped them to make sétise perceived contradiction
between their sexual orientation and the teachings of their faith by helpingdhsee their
religion more as aitentity than a set of canonidalvs that must be followed literallyAs Love
et al. (2005) pointed out, “reconciliation” (p. 199) of one’s sexual orientation identtfagh
identity is possible when faith becomes a source of strength, self-accejptache@d opportunity
to integrate their faith with their sexual orientation.

Even though most Catholic paipants felt welcomed and accepted by the campus
community and affirmed by the Jesuit community on-campus, most reported a lack of
reconciliation between their faith and sexual orientabiecause they felt they no longer fit in
with their families’ religous beliefs. One noteworthy exception was Anthaviyo became
Catholic while in college, reconciled his faith and his sexual orientation throughk afl@esuit
social justice, and now plans to pursue becoming a Jesuit priest after graduation.

Theidentitytheme was at the heart of participants experiences. Even those participants
who reported a lack of salience with their gay identities understood howdgnities impacted
their daily experiences ecampus. Students of color and students whatifled as Catholic or

formerly Catholic faced complex challenges at the university in their jgsitogind
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communities in which they could feel a sense of belonging and would allow thensttagxi
authentic, whole persons.
Campus Climate

Thesecondmain themecampus climatejescribed how participants thought about
campus attitudes towards gay students and the support and resources availaile Ratiien
(2005) described campus climate as: “the cumulative attitudes, behaviors, and staindards
employees and students concerning access for, inclusion of, and level of respeltittual
and group needs, abilities, and potential” (p. IIM)e campus climatéheme had four sub-
themes: attitudes towards gay men; gay role models and hetercaégaatesources and
programming, and; marginalization experiences. Participants overwhelmorthddshe
climate oncampus with words like “positive”, “welcoming”, “affirming”, “safe”, “itgsive”,
and “accepting”. Nevertheless, as participants reflected on their experiencesittegsally
could recallselectednemories of feeling marginalized-@ampus even though few would
describe their overall experiences as negatit@. many participants, their interviews were the
first time in which they rdazed that some of their experiences were actually marginalization
experiences, like whelosepHelt excluded from a sexual assault awareness program on his first
day of college.

A welcoming and safe campus climate is a key factor in the development of aepositi
gay identity (Rhoads, 1997Rarticipants described attitudes towards gay men as generally
positive, inclusive, and affirming. Love (1997) pointed out positive paradoxes in a stgaly of
students’ experiences at a Catholic university, one of which was unexpected suopoinef
office of Campus Ministry. In the present studgyeral participants noted that they felt equally

affirmed by the Jesuits and Campus Ministry statftampus. While most participants
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perceived a sense of ambivaleriowards their gay identities, at least one participant
experienced a sense of active acceptance fromsadiéne university. Participants pointed out
their perception of the institution’s mission as oriented towards social justiwd wnhtheir
opinion attracted like-minded faculty, staff, and students to join the university. Severa
participants also pointed out that the university is located in a historicallyeggiyborhood in a
city with a politically progressive reputation. All of these characteristitiseofiniversity led
participants to expect a positive campus climate.

An important componentfanattering is the perception that others care and will have
pride in a person’s accomplishments (Schlossberg, 1989). One of the most meaninggs! sour
of this kind of mattering was the presence of a large number of openly gay tawistaff role
models on-campus and the sense that heterosexual faculty and staff could be courddicesn as
to the gay community. Getz and Kirkley (2006) pointed out that having visible LGBIEQ r
models is an effective strategy with which to combat intolerance agmusly-affiliated
university. Nearly all of the participants named one or more out gay facudtaff oneampus
with whom they felt a sense of connection. Participants reported that the preseutcgayf
male faculty and staff had a normalizing effect for them and helped them to feskafen
belonging on-campus. Importantly, one participant even noted that his experiencenhas bee
shaped more by his interactions with university employees than his interacitiomsswpeers.

Nearly all partigpants reflected on the positive impact of resources and programming on
their college experiences as out gay male undergraduate students. The agsiabwrcame
up in almost every interview as evidence that the university cares abaay ggugents Several
participants pointed out that the drag show happens each year despite pressousioanm

conservative Catholic groups and a lack of active support from the Jesuits on-camgluseav
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them to feel that the university saw them as importantgintuwithstand external pressures.
Visible affirmations of support also contributed to participants’ feelings afsian, such as
depictions of gay couples in campus advertising.

Despite participants’ overwhelming endorsement of the university asghayasitive
campus climate, every participant was able to recall at least one instance inevhazh h
experienced marginalization -@ampus.Participants’ anecdotal recollections of marginalization
experiences were reflective of the few examplesdadarthe literature (e.g. Hedberg, 2013;
Landergan, 2015) in that these examples are usually isolated and have not beestudosl in
Jesuit Catholic university environments.

Marginalization experiences were generally reported to be covert in naduparticipant
reported overt bias, homophobic language, assault, or other obvious abuse as a result of his
identification as a gay male undergraduate student on-campus. Rather, nzatgpnali
experiences were described as instances in which the panti¢elt excluded, like he did not fit
in, or like he did not belong. Participants described marginalization in the form of jokes
heteronormativity in programs or classes, and social exclusion at the fieméss dOne
participant’s recollection of beteronormative sexual assault presentation during his first few
days on-campus was at the heart of his constant questioning about whether or notladétactua
in on-campus. Another participant felt excluded during a study abroad trainirandbss
talked about relationship safety abroad but was not inclusisaenésexrelationships. Some
participants felt that the university made efforts at inclusion out of finhdependence on gay
students, which contributed to feeling a lack of appreciation, an important component of
mattering Most participants felt socially excluded from the fitness center becaudebthey

perceived as a hyp@nasculine and heteronormative environment, but it is difficult to know
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whether the university’s Jesuit Cathalientity played a role in their experiences at the fitness
center or if their experiences aienply representative of the stereotypiggm cultureat-large
in the United States.

Some participants felt that their experiences with marginalization wexul of the
university's Jesuit Catholic foundation, while others felt their experientbamarginalization
were minimized by the very fact that the university is Jesuit Cathlotigce’s (1997; 1998)
studies highlighted similar contradictions that many students at Catholic instituticarseaxp:

a Catholic identity—and particularly a Jesuit Catholic identitgalls for an institution to be
supportive and welcoming of LGBTQ students while simultaneously discouragingsbaual
behavior. While mostparticipants felt safe and included in most areas of campus including
classrooms, residence halls, and administrative officesaompus, there was one noteworthy
exception. Many students pointed out that the university’s refusal to sdlmesexwedding
ceremonies in its enampus chapel represented a stark contradiction. Participants felt that the
university’s social justice mission and its efforts to include gay male studereasawathema to

its exclusion of same-sex weddings and caused them to call into question the atytioéthie
university’'s inclusion of LGTBQ students, faculty, and staff.

Thecampus climatéheme played a central role in participants’ experiences as openly
gay male undergraduate students. Campus climate had an impact on the extent to which
participants felt a sense of mattering through their perceptions of cattipugea towards their
gay identities, the presence of gay role models and heterosexual allidse anditability of
resources and programming. Campus climate also had a powerful impact on theextect

a participant felt marginalized by feeling excluded from being able to atmeestampus
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chapel for samsexwedding ceremonies and feeling left out of important educational programs
and resources, particularly those related to sexual wellness, relationeligsfety.
The Church and the Institution

The third main themd& ,he Church and the Institutiodescribed how participants thought
about the influence of the Catholic faith on their experiences attending a JaboiicC
university. This theme also described how participants made sense of the incangrtemen
Catholic teachings about homosextyahnd their generally positive experiencescampus.
The Church and the Institutiotheme had three stthemes: attitudes towards the Catholic
Church, canonical subjectivity, and institutional identity incongruence.

Pope Francis made headline2013 with his now famous “who am | to judge”
statement (Robinson, 2014) and participants understood that the views of the Catholic Church
appear to be changinglbeit slowly,as society evolves on the issue of homosexuality.
Participants’ attitudes towds the Catholic Church varied widely, whether they identified as
Catholic, formerly Catholic, another faith, or as having no faith affiliation.idjzants’
perspectives were based on their level of exposure to the Catholic faith prientbreg collge
and on what they had learned about the Catholic faith from their experiences on-campus. Most
participants pointed out that the relationship between the Catholic Church and gay men was
historically complicated and characterized by marginalization. One paritoexperienced
Catholic teaching as “fire and brimstone,” while several participants tefl¢icat their
perceptions of Catholicism encouraged them to reject religion altogethdre Beart of their
attitudes towards the Catholic Church was $bnse that their gay identities were not congruent
with mainstream Catholic teachings about homosexuality and that Catholic bedief wa

antithetical to gay inclusion. While Catholic participants typically reported sifeidings, they
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were also more Ipeful that the institution would change, particularly given some of the
seemingly progressive messagesythad heard from Pope Francis. But despite Pope Francis’s
apparent shift on the topic, tatechism of the Catholic Chur¢h992), which serves akd
primary teaching document of the Church, has not been amended from its 1992 version.
Perhgs one of the most meaningful findings in this study was participants’ notion of
canonical subjectivity. Canons are the laws of the Church and dsfaceepable beliefs, texts,
and practices. While the Vatican views the Church’s canons as incontrovertiblénidea (
States Conference of Catholic Bishops, n.d.), participants viewed canons as subjeetivineE
foundational text of the Church, the Bib&an be viewed as a subjective representation of belief.
Boswell (1980) noted that the original Biblical texts have been translated thoa$ainass over
the past 2,000 years. The word “homosexual” didenehappear in any version of the Bible
until 1946 (Boswell, 1980; Cannon, n.d.; Kennedy Townsend, 2012; Pickett, 2002), and Biblical
translation has frequently and selectively been used to advance political ageonasZ&L0).
Canonical subjectivity can thie described as a practice of seletyivwaterpreting and applying
Biblical verses and the laws of the Church. The inconsistency and selectivityr@hGeaching
served as the background to participants’ struggles to understand their place irothg ong
culture war between the Church ahd gay communityParticipants made sense of what they
described as incongruence between Catholic orthodoxy and their generailye @geriences
as gay students at a Jesuit Catholic university through their acknowledgniealighan can be
subjectve. Participants overwhelming perceived the Jesuit ordadparticularly the Jesuits
on-campus—as subscribing to canonical subjectivity, which permits them to include and affirm
LGBTQ students. Participants felt that “Jesuit” and “Catholic” were nairsymous, which

allowed space for the university to create a brand of Catholicism that feoedsmembers of
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the campus community. For several participants, it seemed that the unisexgpgrent

rejection of the Catholic Church’s anti-gay canons led to a feeling of imperéattthus to a

greater sense of mattering. This was especially true for those studentientifeed as Catholic

or formerly Catholic, for whom canonical subjectivity helped them to make sendiéediae of
dissonance betwedheir sexual orientation and religious identitiddany participants said that

they often forgot that the university identified as Jesuit Catholic, which leddgnse of

incongruence between the Jesuit mission of the university and its underlyingjcJattio
Participants generally felt that this perception of incongruence ben¢h#dgdexperiences as

openly gay undergraduate men on-campus, noting that it freed the institution to be able to creat
safe spaces and have events like the drag show.

For most participant§,heChurch and the Institutiotheme was constantly in the
background of their experiences on-campus, raising questions about the extent theyhich t
actually mattered to the university. While it was easy for some to forgeatieeyl a Jesuit
Catholic university, others were keenly aware of a constant feeling of hbergo by the
university because of its Catholic foundation. One participant described tmg fegl “small
little asterisk when it comes to the gay parnna,” while others used the term “thin line” to
describe the balance the university must strike when navigating the ineangrbetween its
Jesuit social justice mission and fidelity to its Catholic ethos.

Implications

The results of this studyay be useful for higher education researchers, student affairs
administrators, and prospective gay male undergraduate students seegimgntsiwhat it
might be like to attend a Jesuit Catholic university themselVhe.study has potentially

immedide utility for the research site on which it was conducted; the universiyrisntly
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engaged in a campus climate study, the results of which will be presented der2@g 5-2016
academic year. The researcher will offer to share the results of thissthdige research site
to complement its campus climate study efforts and to offer some insight into thieresgs of
openly gay male undergraduate students who attend the university. The resultswdyhis s
showed that campus climate was at trefront of participants’ experiences at the university;
other Jesuit Catholic universities should consider sroalhrgescale climate studies in order to
examine areas of strength and areas of improvement.

In addition to highlighting the importance cdmpus climate studies, the present research
also pointed to the importance of affirming hiring practices at Jesuit Catimphersities. The
visible presence of out gay faculty and staff role models was one of the sosjlpowerful
influences in how participants felt about their experiences at the universitytiohddy, faculty
and staff who were well versed in issues of LGBTQ equity proved to be instriimenta
determining participants’ level of comfort. Other similar universities shoulsidamoffering
ally trainings for faculty and staff in order to broaden these students’ blsegport.

Participants pointed out the importance of visual evidence of support on-campus. This
finding suggests that Jesuit Catholic universities should consider reviewingsptigézs,
program advertisements, and campus signage to assess such visuals foethaif ieclusion.
Several participants in the present study felt more positive about the climatapusdar
openly gay male undergraduate students when they saw signs outside of the Camgins Mi
office and chapel that directly welcomed and affirmed LGTBQ studentsse gpaces.
Participants also pointed out that some posters related to sexual health and \iehoesd
samesexcouples, which led to feelings of inclusion. It should be pointed out that these simple

gestures did not go unnoticed by participants and went far in cultivating feefinffgmation.
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Similarly, participants took notice of the extent to whsaimesexsexual bebvior and
relationships were included in programs and events on campus. While nearlyafqad
pointed out that the drag show sent a powerful message of inclusion, most also feligtt@aro
related to sexual health and sexual violence pointettlfhem out. Jesuit Catholic universities,
which emphasize care of the whole person, should consider intentionally includinalgay
students’ relationship and sexual wellness concerns in these programs i axded the
perception that the university “loves the sinner, but hates the sin.”

Future Research

This study examined how male undergraduate students who identify as openly gay
experience marginality and mattering at a Jesuit Catholic university. Fase@ch that
examines the experiersef individuals who identify as lesbian, bisexual, transgender, queer, or
guestioning could greatly expand the literature on this subject. Further, hetbedirexplores
the experiences of graduate students-fiestr students, faculty, staff, and administrators who
identify as sexual orientation minoritiea Jesuit Catholic campusesuld benefit researchers
and administrators in higher education.

In the present study, data were collected and analyzed from 14 participardisigle a
research siteThere were 28 Jesuit Catholic institutions of higher educatitime United States
as of this writing, all of which offer varying levels of support for their L&T&udentsand are
located in regions of the country with diverse and varying dominantqabhtiews Given the
variances in institution size, region, and demographic compositions, future t@uégarch
projects could make a meaningful contribution to the literature and expand our urdiegstd
sexual orientation minority students’ exjggices at Jesuit Catholic universitig&®ecommended

designs for future research in this area include comparative case,sttidadsallow for in depth
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analysis of rich cases, and visual ethnography, which may be useful in exphatiagayzing
the impat of religious symbols juxtaposed with symbols of LGBTQ support on the experiences
of sexual minority students at Jesuit Catholic universities.
Summary

The purpose of this dissertation was to understand how male undergraduate students who
identified as openly gay experienced marginality and mattering at ia Gagwolic university.
Fourteen participants at one Jesuit Catholic university in the Pacific Nsttheggon of the
United States were interviewed about their experiences. Using intey@etagnomenological
analysis methods, three main themes and ten cessssulthemes were identified that
described participants’ experiences at the university. The three main théteasity; Campus
Climate,and; The Church and the Institutiordescribedmportant elements of participants’
experiences as male undergraduate students who identify as openly gay &atbslic
university and how these students experienced marginality and matteriaghpas: Chapter 5
discussed each of the three main theamesexamined how participants experienced marginality

and mattering through the lens of each theme.
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March 1, 2015

Sample Gatekeeper
Sample Email Address

Dear XXXX:

My name is James Willette and | am a doctoral candidate at Colorado Statesitininehe
School of Education. We are conducting a research study on the experiences of male
undergraduate college students who identify as openly gay and who attend aalesliit C
university. The title of our project & Phenomenological Study of Gay Male Undergraduate
Students’ Experiences at a Jesuit Catholic Universitye Principal Investigator is Dr. Linda
Kuk in the School of Education. We are contacting you to ask you to refer possiblgaatdic
to us for the study.

Participants will complete a brief demographic survey and participate-threofir audio-
recorded interview to discuss their experiensesiale undergraduate students who identify as
gay at a Jesuit Catholic university. Participation will take approximat2iipdurs and will take
place at a time that is convenient for the participant. In addition to their partinipaaat2

hour recoded interview, the investigators would like participants to participate ictavitya
called member checking after the initial data analysis is complete. Member chieckilves
reviewing the interview transcript to ensure its accuracy and will involve ne than 1
additional hour. Participation in this research is voluntary. Participants vatirapensated
with a $10.00 Amazon gift card.

Participants who decide to participate in the study may withdraw their carskstop
participation at anyirne without penalty. If you know individuals who fit the research criteria
and may be interested in participating in this research, please forwarthikenessage and ask
them to contact James Willette at 24%7-9461 ofames.willette @colostate.ediPotential
participants may also contact Dr. Linda Kuk, Principal Investigator, at 970-491-5160 or
linda.kuk@colostate.edulf you or any potential participants have any questions about
participant rights as a volunteer in this research, contact the CSU lostilU@ieview Board at:
RICRO_IRB@mail.colostate.ed@70-491-1553.

Thank you for your consideration and assistance. | look forward to hearing from you.

Sincerely,
Linda Kuk, Ph.D. James Willette, M.Ed.
Associate Professor Doctoral Candidate
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March 1, 2015

Sample Participant
Sample Email Address

Dear XXXX:

My name is James Willette and | am a doctoral candidate at Colorado Statesitininehe
School of Education. We are conducting a research study on the experiences of male
undergraduate college students who identify as openly gay and who attend @altbsic
university. The title of our project & Phenomenological Study of Gay Male Undergraduate
Students’ Experiences at a Jesuit Catholic Universitye Principal Investigator is Dr. Linda
Kuk in the School of Education. You have been identifieé potential research participant
because you were referred to me by XXXX as someone who fits the critetia &tuty.

We invite you to join the study by completing a brief demographic survey andgatitig in a

1-2 hour audiaecorded intervievto discuss your experiences as a male undergraduate student
who identifies as gay at a Jesuit Catholic university. Participation will takexapately 12

hours and will take place at a time and location that is convenient and comfortataa.fdn
addition to your participation in a 1-2 hour recorded interview, the investigators woujalike

to participate in an activity called member checking after the initial data analgsisiplete.
Member checking involves reviewing the transcript to ensure its accamaowill involve no

more than 1 additional hour. Your participation in this research is voluntary. You will be
compensated with a $10.00 Amazon gift card.

If you decide to participate in the study, you may withdraw your consent and siiojpaton at
any time without penalty. | have attached the consent form for this redeajwe you more
information about the study. If you would like to participate in this research or have an
guestions, please contact James Willette at48169461 ofames.willette @colostate.ediYou
may also contact Dr. Linda Kuk, Principal Investigator, at 970-491-5160 or
linda.kuk@colostate.eduAdditionally, if you know any other individuals who may be
interested in participating in this study, please feel free to forward them this Iéfgeu or any
potential participants have any questions about participant rights as a voluntéeresearch,
contact the CSU Institutional Review Board RICRO_IRB@mail.colostate.edi®70-491-
1553.

Thank you for your consideration. | look forward to hearing from you.

Sincerely
Linda Kuk, Ph.D. James Willette, M.Ed.
Associate Professor Doctoral Candidate
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Consent to Participate in a Research Study
Colorado State University

TITLE OF STUDY:
A Phenomenological Study of Gay Male Undergraduate Students’ Experiences at a Jesuit
Catholic University

PRINCIPAL INVESTIGAT OR:
Linda Kuk, Ph.D., Associate Professor, School of Education, elndi.kuk@colostate.ecu
phone, 970-491-5160.

CO-PRINCIPAL INVESTIGATOR:
James Willette, Doctoral Candidate, School of Education, ejaEs.willette @colostate.edu
phone, 206-457-9461.

WHY AM | BEING INVITED TO TAKE PART IN THIS RESEARCH?
You have been identified as a potential research participant because you akeatdgy male
undergraduate college student who is currently attending a Jesuit Catholisityiver

WHO IS DOING THE STUDY?

The principal investigator, Dr. Linda Kuk, is the Director of the College and Usniyer
Leadership program and an Associate Professor in the School of Education ai&Stata
University. Dr. Kuk is the primary advisor to the poncipal investigator Mr. James Willette.
This study is being calucted for Mr. Willette’s doctoral dissertation.

WHAT IS THE PURPOSE OF THIS STUDY?
The purpose of this study is to better understand the experiences of male undezgtadients
who identify as openly gay at a Jesuit Catholic university.

WHERE IS THE STUDY GOING TO TAKE PLACE AND HOW LONG WILL IT

LAST?

The study will consist of a brief (about 10 minutes) online demographic survey ahth@ut-
audiorecorded interview that will take place at a time and location that is convenient and
comfortable fo you. You will also be asked to review your interview transcript for accuracy
about one week after your interview, which should take no more than 30 minutes. Your total
time commitment will be no more than 3 hours.

WHAT WILL | BE ASKED TO DO?

Each resarch participant will be asked to complete a brief online demographic survey and
participate in a2 hour audio-recorded interview. During the interview, you will be asked
guestions about your experiences at your university, what it is like to bé gayr ainiversity,
your opinions about the university’s inclusion and/or exclusion of gay men, and, if applicable
your personal religious/spiritual beliefs. Participants will also be askedieaw#weir transcripts
for accuracy about one week after the interview.
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ARE THERE REASONS WHY | SHOULD NOT TAKE PART IN THIS STUDY?
You should not participate in this research if you are not openly gay, or do not consent to have
your comments recorded for research purposes.

WHAT ARE THE POSSIBLE RISKS AND DISCOMFORTS?

You may experience discomfort when discussing certain experiences relagdial orientation.
You do not have to answer any questions you do not wish to anside. each research
participant will have a concealed identity, it may be possible for others to ydeatifi participant
through their responses. It is not possible to identify all potential risks srcbgarocedures,

but the researcher(s) havedakeasonable safeguards to minimize any known and potential, but
unknown, risks.

ARE THERE ANY BENEFITS FROM TAKING PART IN THIS STUDY?
Participation in this study will not directly benefit participants; however, the stself may be
useful to individuals and educators with an interest in LGBTQ research.

DO | HAVE TO TAKE PART IN THE STUDY?

Your participation in this research is voluntary. If you decide to participate isttidy, you
may withdraw your consent and stop participating at any time without penaltys @flbsnefits
to which you are otherwise entitled.

WHO WILL SEE THE INFORMATION THAT | GIVE?

We will keep all research records that identify you private, to the extenteallbwlaw. Each
research participant will choose a pdenym that will be used to discuss and analyze
information that is provided during the formal interview. We will make every dffgrtevent
anyone who is not on the research team from knowing that you gave us information, tvatvhat
information is. For example, your name will be kept separate from yourckseanrds and

these two things will be stored in different places. The coded list that links yourtalata will

be destroyed when the final manuscript is completed.

You should know, howevethat there are some circumstances in which we may have to show
your information to other people. For example, we may be asked to share thenrilesancth

the CSU Institutional Review Board ethics committee for auditing purposesldition, the law
may require us to show your information to a courtt@Rell authorities if we believe you have
abused a child, or you pose a danger to yourself or someone else.

It is the intent of the investigators to publish the study in thén€estigator’s dissertation and in
a professional journalvVhen we write about the study to share with other researchers, we will
write about the combined information we have gathered. You will not be identifiecsen the
written materials. We may publish the results of thislyg however, we will keep your name and
other identifying information private.

WILL | RECEIVE ANY COMPENSATION FOR TAKING PART IN THIS STUDY?
Research participants will receive a $10.00 Amazon gift card for partiggdatthis study. Your

identity/record of receiving compensation (NOT your data) may be made available to CSU
officials for financial audits.
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WHAT HAPPENS IF | AM INJURED BECAUSE OF THE RESEARCH?

The Colorado Governmental Immunity Act determines and may limit Colorado State
University's legal responsibility if an injury happens because of this studyn<Cagainst the
University must be filed within 180 days of the injury.

WHAT IF | HAVE QUESTIONS?

Before you decide whether to accept this invitation to take pdreistudy, please ask any
guestions that might come to mind now. Later, if you have questions about the study, you can
contact the cgorincipal investigator, Mr. James Willette at 2067-9461 or
james.willette@colostate.eduf you have any questions about your rights as a volunteer in this
research, contact the CSU IRB & CRO_IRB@mail.colostate.ed@70-491-1553. We will

give you a copy of this consent form to take with you.

WHAT ELSE DO | NEED TO KNOW?

Each interview will be audioecorded. Participants will be asked to engage in member checking
after the conclusion of each interview, which will involve reviewing interviandcripts fo
accuracy. Only the researchers will have access to the audiotape files. TDiapagdivill not
include your name, and will be destroyed once the transcript of the intervidsedraginalized.

Please acknowledge that you are willing to participateember checking after the initial
interview by checking the following and initialing here

To indicate your consent to participate and acknowledge that you have read thetioforma
stated, please type your name and date below, and resiootisent to the researcher via email.
Receipt of this consent from you acknowledges that you have received, on thgrdateas

copy of this document containing 3 pages.

Name of grson agreeing to take part in the study Date

James Willette
Name of person providing information to participant Date

115


mailto:james.willette@colostate.edu
mailto:RICRO_IRB@mail.colostate.edu

APPENDIXD

INTAKE SURVEY

116



Research Study Intake Survey

Thank you for agreeing to participate in this research study. Please fill out the
information below. Your responses will remain confidential throughout the entire
research process. If you have any guestions about this form please contact the co-
principal investigator, James Willette, at james. willette@colostate edu or 206-457-
9461,

Mame (Your name will not be appended to the responses you provide during the
interview)

Pseudonym (Please select a first name that you would like to have used in the
manuscript)

Major/Minor

Current Class Year
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Please Respond to the Following Demographic Questions

Gender

Male
Female
Transgender

Gender Non-Conforming

Preferred Pronoun

Sexual Orientation

Gay
Bisexual
Straight/Heterosexual
Lesbian
Queer

Questioning

| have disclosed my sexual orientation identity to the following (select all that apply)-

Friends
Immediate Family
Extendend Family
Faculty/Teachers

Employer

| am not out to anyone
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Race (please specify)

Religious/Spiritual Affiliation (if applicable)

Best time and day of the week for a 60-90 minute interview.

Interview Availability

Early Morning Mid-Morning Afternoon Evenings (5pm-

(8am-10am) {10am-12pm) (12pm-5pm) Spm)
Mondays 0 | 0] 0
Tuesdays 0 0 O 0
Wednesdays 0 O 0 O
Thursdays O O 0 O
Fridays O O 0O O
Weekends O O 0 O

Preferred Interview Location:

| would like to be interviewed in the researcher's office on-campus (Douglas 116).

| would like to be interviewed at a different location of my choosing (please specify):

Please click below to finalize and submit this form. You will be contacted via email
to finalize the date, time, and location of your interview.
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Participant Interview Guide

1.

2.

10.

11.

12.

How did you decide to come to this university?

What did you think it would be like to be an out gay man on campus at your uni¥ersity
How did you reach these conclusions?

After arriving on campus, when and how did you decide to come out? To whom did you
come out and how did they respond?

What is your understanding of Catholic teachings on homosexuality? Does yqausca
seem to reflect or reject those teachings?

To what extent is your university inclusive of gay men? How would you describe other
students’ attitudes towards your sexual orientation?

How would you describe the university’s attitude towards your sexual drerita

Tell me about your religion or spirituality growing up. Do you follow the spraetices
today? How do yothink aboutreligion or spirituality in relationship tgour sexuality?

Tell me about a time when you felkdéi you didn’t fit in on campusAre there places or
people you avoid?

How does your university talk about sexuality with students and how do they include
samesex sexual behavior in those conversations?

Tell me about a person on campus (faculty, staff, or student) who cares about you or is
proud of you. Telme about some® on campus who appreciates you.

Who are your openly gay role models on campus?

What advice would you give to a gay student who is thinking about coming to your

university next year?
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13. What else would you like to share about how you experience being gayra

university?
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m Research Integrity & Compliance Review Office

Office of the Vice President for Research

321 General Services Building - Campus Delivery 2011 Fort Collins,

Ulniversity co
TEL: (370} 431-1553

Knowledege to Go Places
FAX: (970) 491-2293

MOTICE OF APPROVAL FOR HUMAN RESEARCH

DATE: Agnl 96, 2015
TO: Fuk Linda Eduraten
Eamhorelis, Gearge, Edncation, Willetta, Tames, Education
FROM: Swiss. Evelyn, Coordinator, C5U IER 2
PROTOCOL TITLE: A Phenomenalozical Sudy of Gay Male Undereraduate Snudents” Expensnces at a Jesuir Cathalic University
FUNDING SOURCE: NOKE
PROTOCOL NUMBER: 15-53686H
APPROVAL PERIOD: Approval Date: Aprl 06, 2015 Expiration Date; April 03, 2016

The C5U Instiuthonal Feview Board (IRB) far the protection of buman subjects has reviewed the protocol epmitied: A Phenomenclogical Stady of Gay Male
Undergraduate Srudents” Experiences at a Jesuit Catholis University. The project has been approved for the procedures and subgects described in the protocol Thes
mrofoeoe] mast be reviewed for renewal on a vearly basis for as Jong s the research remaims active. Should the protocel oot be renewed befiore expimnion. all activites
maust ceaze until the prosece] has been re-reviewed.

If approval did oot accompany a proposal when if was submitfed to a spensar, it is the PT's responsibility to provide the sponsor with the approval notice.

This appreval is isvued under Colorado Sfate Universiny's Federal Wide Assurance 00000547 with the Office for Human Fesearch Protectons (OHEP). If you have any
questions reganding your oblizations under T5U's Assumnce, please do not hesifts fo contact us.

Please direct any qoestions about the IRB's actons on this project fo:

IRB Cdffice - (9700 401-1553; FICRO [FBimail Colosmte edo
Evelvn Swiss, [RE Coordinator - (970) 461-1381; Evelwn Swizs@Colostate adu

i
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Swiss, Evelvn

Approval 1o recruit 15 participants from Seattle Unirersity with the approved recruimrent and consent materials. The above-referenced project was approved by the
Insurational Feview Board with the condition that the approved consent form is signed by the subjects and each subject is prven a copy of the form. NO changes may
be mads to this document without first obtaining the approwal of the IFB.

FICEO NOTE: Submit the letter of cooperaton from Seamle University 2s an amendment once received

Approval Period: April (4, 2015 throush April 0F, 2014
Review Type: EXPEDITED
IRE Number: D000
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April 13, 2015

James Wiliette
Division of 5tudent Development
Seattle University

Re: Protocol # 15-5686H

Dear James,

Our IRE reviewers have read carefully your protocol 15-5686H: “A Phenomenological Study of Gay Male
Undergraduate Students” Experiences at Jesuit Catholic Universities,” submitted to and approved by
the IRB at Colorado State University.

We concur that the protocol meets the necessary standards of human subjects protections, and we
hereby cede oversight of this research project to Colorado State University. Be sure that you submit a
continuing review request to CSU if your project will continue beyond the approval date of April 5, 2016.
| ask that you keep the Seattle University IRE informed of any continuation/renewal as well as possible
medifications to the protocol, and let us know also when the data collection is completed.

If you have additional questicns or if | can be of further assistance, please don't hesitate to contact the
IRB atany time. Thank you for coordinating between the SU and CSU IRBs, and best wishes with your
research protocol and dissertation.

Sincerely,
Michelle DuBais, PhD Email: mduboisi@seattiew adu
IRB Chair Phone: (208) 295-2585

INSTITUTIOMNAL REVIEW BOAED
Administration 200 9201 12th Avenne P.O. Box 222000 Seattle, WA 98122-1080
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