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ABSTRACT

THE USE OF RESTORATIVE JUSTICE PRACTICES IN A SCHDOOMMUNITY

TRAUMATIZED BY AN INCIDENT OF PLANNED SCHOOL VIOLENCE:

A CASE STUDY

In 2001, less than two years after the ColumbirghH8chool shootings, a plan to
copycat the Columbine shooting in a junior highathwas interrupted by police. This
was one of the first documented cases of intercugthool violence and the school
where this was to occur was traumatized both byfalge that students were planning
violence and the attention given to the event by riedia. Even though no one was
physically hurt, the school community was shocked &ictimized. Eventually, three
junior high school students reached plea agreethemigh the courts for their part in the
incident and were sentenced to juvenile correctidi®e school was left to pick up the
pieces and attempt to understand how this could happened.

This study uses a case study format and intervigiys involved administrators,
teachers and juvenile justice practitioners to doent how the school community
recovered from this event - restored and transfdrriitdooks at how the responses to the
trauma were based in restorative justice valueslmtidfs and why restorative justice
played such an important part in the recovery. Bhbool used restorative justice

practices that were uniquely suited to the evedtrasponsive to the healing needs of the



community at the time. These responses; the Theeggmmunity meeting, the Summit,
the talking piece rock, the mascot statue; all egra purpose at the time and all were
steeped in restorative values. In time, a trad#ioastorative justice conference was held
in which two of the offending students respondethtconcerns of the school and were
welcomed back to the community.

Restorative justice has traditionally been abouytaieng the harm caused by
crime. In this situation not only was the harm iegdh but the community used the pain
created by the harm to create transformation,restoamation that resulted in a very good
school becoming even better. What was transformaitiis that each of the actions taken
by the school served not only to repair the harosed by the event but served to raise
the community to higher levels of safety, interdegence, respect, and inclusivity. This
research documents how one school community ustdragive practices to bring about

transformational social justice.
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CHAPTER 1: INTRODUCTION
Background
“To do a Columbine”

April 20, 1999 — At that time, the date of the mfagal school shooting in the
United States. The tragedy that occurred thati&yttleton, Colorado and the
consequent attempts to make sense of, heal, adtto forestall similar tragedies
from occurring have changed the face of not onhpstsecurity but schools themselves
(Langman, 2009; Bartels & Crowder, 1999).

April 20, 2001 — Two years later a small groupuwfipr high school students in a
junior high school west of the Mississippi werernplang another school tragedy set to
occur on the second anniversary of the Columbiwetstg (Police Records, 2001).

Originally the name of the state flower of Colorateen the name of a high
school in suburban Jefferson County, Coloradoywbeel Columbine had experienced a
semantic change. It now had a new millennium mearfifo do a Columbine” (Kenneth
Trump, 2008). In a nutshell, this describes thaedof the event that forms the basis of
this case study. This study, however, went beyanekamination of what led up to this
type of event or the destruction following a schelmboting. This study considered the
responses to the harm experienced by the schoohcoity after events of this type and
examined how these responses were restorativeunena

The effects of school violence are varied and éaching. An event involving

school violence such as the one forming the bdsl®study, which does not occur but



is planned and becomes public knowledge througharegosure, has a detrimental
effect on the school community. Three junior highaol students were accused of
planning “to do a Columbine” (Police Records, 2001 this case, the planned school
shooting was interrupted several months beforeg o take place and the planners,
junior high school students, were dealt with stigroy the juvenile justice system. The
case became very public and was heavily coverdibtiylocal and national media. The
effects of this situation on the families, sch@wid larger community were far reaching,
severe and in some cases, life changing. The megutivestigation and court
proceedings caused shock waves that rippled thrthegbchool and eventually, the
community at large. Even though the planned atteak interrupted months before it was
to occur and no one was physically harmed, thedadwnmunity was still traumatized.
The scope of this study focused on the responsstdrauma, in particular those
responses that fall within the parameters of rasitge justice philosophy.

Through the use of a case study method within &tgtiee paradigm this
research investigated the harm caused by the aaticimose junior high students, the
responses to that harm, and how those responseg@gtorative in nature. The
methodology of the case study allowed for a palditstic, naturalistic interpretation of
events using thick, descriptive data (Merriam, )988rough in-depth interviews with
involved parties and a narrative reporting of tleiperiences, this study remained
faithful to the philosophical underpinnings of k@sttive justice, which value individual
experience and the peaceful expression of thoseriexges (Johnstone, 2002; Zehr,

2005).



Because this event was one of the first Columbaopycat” cases to come to
light, it was widely reported in the media and elgsscrutinized. This study took an
approach to the subject of school violence thagbkbto determine how recovery
becomes possible. The planned violence in thislentiwas interrupted by a report to
law enforcement. While the effect on the schoohownity was nowhere near as
devastating as if it had occurred, there wassititistantial harm. By exploring how
restorative justice principles can inform the bebawf those responding to these types
of harmful incidents, it is hoped that others mag gimilar processes. The responders in
this case were school administrators and juvenggdge personnel. The events are
presented through the eyes of some of those whkd Iitva principal, an assistant
principal, a teacher, a school resource officgramle officer and a community
restorative justice facilitator. The experienceshafse persons were gleaned though an
in-depth interview with each. The interview relied storytelling to get to the heart of the
matter (Riessman, 1993). As an emergent studyokdd at how restorative justice
practices were used in conjunction with and follegvthe criminal investigation and
prosecution. The study probed the circumstanceswsuaing a traumatized junior high
school community and asked what were the bendfitso&ing at this situation though a
restorative lens (Zehr, 2005).

The case studied was bounded in space as incltitgrgchool community
present at this junior high school in a communigstof the Mississippi. In time, it was
bounded from the time the report of threatenedevioé at the school became public
knowledge in January 2001 to the time of the resive justice conference in which the

school participated in 2003. The determined de#tiah of this study included just this



one case with which the researcher is acquainteel ifterviewees were restricted to
adults from the school staff as well as juvenilgtie personnel who were involved
during the incident and its aftermath. Juvenildgims, offenders and their parents were
not included in this study.

Being aware of the context of a case allowed teearcher to develop a holistic
picture of what was to be studied (Patton, 1998)s Tase study took place in an upper
middle class community. At the time of this evehg junior high school was not
particularly diverse, either racially or ethnicaland ranged economically from lower-
middle to upper class. The legal case consistedpafice investigation of a “planned
Columbine-like” attack on a junior high school, ttmurt case and the subsequent
rehabilitation of the juvenile offenders througle tate juvenile corrections system
(Police Records, 2001). The focus of this studyg the steps that were taken to heal the
community, concentrating on how those steps fihinitr restorative justice philosophy.
Thus the embedded analysis of this case study tbakeestorative justice practices (Yin,
2003). Because the focus was on restorative jugtioeiples, the case fell within the
preview of an instrumental case study (Stake, 230&ited in Creswell, 2007). This case
study became a vehicle to better understand rést@jastice practices. It should be
noted that this intersection of school violence eaglorative justice was intrinsically
interesting to the researcher and unique in teeslitire. This is discussed further in the
section on researcher perspective and unique ilt¢hnature.

Concurrent yet unrelated to the increase in schioténce alluded to earlier, is
the growth of what was once considered a someweldatal movement in the juvenile

justice system called Restorative Justice. Resteraistice is a philosophy of social



justice that is focused on repairing the harm caugecrime. It looks at crime as an act
that damages relationships between persons anchwimmunities rather than as an
affront to the state (Zehr, 2005). It seeks to ireq@dationships, heal the harm, and restore
the affected parties and their community to preaerconditions if possible. A central
tenet of restorative justice is the use of stoliyighto develop empathy and build bridges
of understanding between people (Pranis, 2002; R@96). A working definition of
restorative justice may be taken from Howard ZeBoe, p. 37):

Restorative justice is a process which involvesh&extent possible, those who

have a stake in a specific offense and to collebtildentify and address harms,

needs, and obligations in order to heal and pagthas right as possible.

Modern restorative justice began on this contimed975 in Canada (Gehm &
Umbreit, 1985). Although it started in the aregusenile justice it later came to be used
in cases involving adult offenders, and in crimgaiast persons as well as property
crimes. Restorative justice practices then expamaedses of severe violence, family
dysfunction and abuse, and lastly sex assaulthamicides (Umbreit, Coates &
Bradshaw, 1999). Its use in these areas providaliieciges to overcome and tension to
the field.

In addition to the controversial areas listed abowech of the focus of current
literature is restorative justice’s movement irite schools. The use of restorative
practices in cases involving extreme violence betwiadividuals is well documented
(Umbreit, 2000), but the use of restorative prasiwithin schools in cases of the threat
of extreme violence is not. For that reason, thsearch contributes to a fledgling field

where little has been studied or documented. Téeareh drew on practices that have



become standard now in school settings such a paates and mediation (Hopkins,
2004).

What is unique about this research is that it i;ménmsic case study concerning a
situation of planned school violence, examining rEoeommunity repaired the harm of a
traumatic incident using practices that are reit@an nature. During this inquiry, other
elements came to light, which also seemed to plagrain strengthening the school
community. These elements were looked at througist@rative lens. This event
happened to take place in particularly fertile sestive justice ground. This study
explored why that was so and how that environmedtthe restorative experiences of
the participant leaders contributed to the resteatsponses.

Purpose Statement
“And the first one now will later be last, for thienes they are a-changing”
Bob Dylan

The purpose of this study was to examine, througtoytelling form of
interview, an incident of planned school violenod &dow restorative justice practices
were used to affect its aftermath and heal any lexperienced by the school
community. The purpose and investigative focusefdtudy adds to the restorative
justice field of study as it is applied within sci®and as it is used in severely traumatic
events. It also adds discourse to the field of sthafety and violence reduction. In
addition to continued cases of actual school shgsfithere continue to be reports of
threats of school violence:

Berlin (Reuters) March 13, 2009 - German policeehaaceived

more than half a dozen threats of violence at dshoo



Joliet IL (NBC5) March 9, 2009 - A student who thtened a
Columbine-style attack at the school on his Facklpage was

arrested Thursday police said.

Manchester NH (New Hampshire Union Leader Staffyy2a,
2008 -The 17-year-old city resident who threatetoettio a
Columbine shooting" at West High School last Febyua

How does a school community begin to heal fromdents such as these of real
or planned violence? One answer may be restorptaaices. Using this case as an
example, how were restorative justice practicediegpo the healing process in this
circumstance? This was the overarching problemesdéd in this study. The purpose
was to gain insight and understanding as to hoteratsve justice can be incorporated
into the response to future events of this typeés $tudy examined many types of
restorative practices and the many forms thesdipeadook. Interviews, storytelling,
and an examination of records were used to givedaader a feel for what was happening
at the time and the effect it had on persons ire@/Vhe research documented a type of
event that sadly continues to exist even today,dha violent outburst in a school
setting. The accumulated wisdom of the participanthis particular event documented
the potentially positive effect that restorativsetjoe had on the healing process and on
the community’s sense of security.

Research Questions

“You must learn to be still in the midst of activéind to be vibrantly alive in repose”
Indira Gandhi

In keeping with the stated purpose of this studg,questions were designed to

maximize the understanding of the key issue ing¢kient (Stake, 2005). The central



guestion of this research was: “How did a resteegjtistice philosophy inform a
community’s response to harm caused by an actaningld school violence?” The
secondary questions developed and enlighteneditihany question:

1. What specifically occurred and what was the effeatm) of the incident?

2. What was done to repair the harm, specifically whatorative justice

practices were employed?

3. Did restorative justice help restore a feelingaiksy and control to the school

community?

4. What background skills did the responders poss$edddd to a restorative

response?
Definition of Terms
“There is no need for temples; no need for comfdghilosophy. Our own brain,
our own heart is our temple; the philosophy is kiesk.”
Dalai Lama

The following terms were used in this proposal arelrelevant to this field of
study.

Restorative justice.A response to crime that focuses on restorindobses
suffered by victims, holding offenders accountdblethe harm they have caused, and
building peace within communities.

School safety School safety includes personal, physical, socidtural and
political safety. Factors that impact these sagasinclude drug activity, gangs, weapons
on campus, non-students on or about campus, scho@ulum, parental/community
involvement, inter-agency networking and supparvji®nmental design of the school

campus, school climate, and school leadership.



School violenceSchool violence refers to unacceptable socialyieha an
educational setting, ranging from verbal aggrestiorolence that threatens or harms
others, and goes beyond highly publicized incidehtsass bloodshed to include acts,
such as bullying, threats, and extortion. Therefechool violence spans a broad range of
antisocial behavior that school and law enforcemaunst address.

School culture.Culture can be defined as the product of the shaakies,
beliefs, priorities, expectations, and norms tleats to inform the way in which an
organization manifests itself to the world. Cultordy has meaning when it is given
expression, which is expressed in tangible formsgtBurnham, 1992). School culture
includes everything in school surroundings thah&le by human beings, consisting of
tangible items as well as intangible concepts aldes. The basic idea of culture,
including school culture, is that it consists ofisdd meaning and common
understanding. School culture can vary from schostchool.

School community. The school community includes all those associafiéu a
particular institution of learning. Commonly incled are administrative staff, clerical
and support staff, teaching staff, students, paremd neighbors.

Study Delimitation
“Traveling is one expression of the desire to clomsndaries.”
A. B. Yehoshua

One incident was examined in this case study, inrglone school community at
large, specifically a junior high school locatedaischool district west of the Mississippi.
There were three juvenile perpetrators who plettygta planning a school shooting. The

research looked at those responses to the harathio®l community experienced from
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that incident which fall within the realm of resative practices. The incident occurred in
2001 and the responses examined here continuathdéort one and one half years into
2003. It should be noted that even though resta@ dtistice practices generally include
the offenders involved in an event, this studyrdelated the juvenile offenders and
focused primarily on the responses including amecéihg the school community.
Study Assumptions
“Peace begins with a smile.”
Mother Teresa

It was assumed that the participants in this castyspoke honestly about their
participation in the event and offered their unigpeespective on the outcome as it relates
to restorative justice. It was assumed that theriew subjects, by being present at the
event and its aftermath, were qualified to offeitlassessment of harm and healing. It
was also assumed that the researcher, throughablkegtound in restorative practices was
able to identify restorative principles when thegrevdiscussed and described.

Significance of Study
“The aim of art is to represent not the outwardesgppnce of things,
but their inward significance.”
Aristotle

Based on the literature review, school violencatsxit is still with us, and the
fact that it occurs is becoming an accepted pamadern life. Such violence is of the
most heinous kind, affecting a place of innocenbena the expectation exists that
children are able to grow and learn without feamaimidation. While every effort must

continue to be made to ensure that schools aresafers for children, we must also
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look at best practices in the event that an agtadénce does occur, or as in this case, an
act of violence interrupted. The documentation pted in the police report in this case
indicated that plans were being made; plans thathwa potential to end violently. When
this situation became public knowledge it had &rgseffect on both the culture and
psyche of the school and the school community mesndis makes even the act of
planning - an act of violence in and of itself. Hoxer, being cognizant of restorative
practices, having personnel trained in restorgiiveciples, and having agreement
between the stakeholders that restorative justagawalid, ethical and effective way to
respond this situation, allowed the outcome to taka@ more positive aspect. Indeed, the
actions taken following this event served to elexhe community to a better place than
before; a place of strength, inclusivity and foeqess.

Researcher Perspective

“We can never obtain peace in the outer world wnéilmake peace with ourselves.”
Dalai Lama

Acknowledging researcher perspective is crucialménaluating the goodness
criteria of a research project. In this case, gsearcher was actively involved in the
situation that formed the basis of the researck. @urpose of this section is to outline the
researcher’s involvement in the study subject aetditthe researcher’s bias.

As the school resource officer at the school whigieincident took place eight
years ago, | was very involved in the investiga@owl compilation of the police case.
Concurrent with the police investigation, was acggidiscipline investigation, conducted
by the school administrators, in which | was npiat. Additionally, there was a District
Attorney’s review of the case in which | gave inf@tion and was questioned about the

charges, although | had no decision-making abiityithree defendants reached a plea
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agreement, so the case never went to court. Evntiba case was referred to the
juvenile corrections system or juvenile parole. Bigawas not involved in the decisions
made at that point. This research however onlyidens the criminal case and eventual
disposition as background to the purpose of theares, which is how the community
responded to any harm caused by the incident andlnmse responses were restorative
in nature.

My perspective on restorative justice and resteegpractices as a means of
healing the harm caused by crime is that it issitpe response. | have been involved in
restorative justice in my community and on a stette regional level for more than
twelve years and was involved in mediation priothiat. Restorative practices and
philosophy are integral to how | see the worldore respect that allows me to critically
examine the responses and actions taken at theofithes incident. My past experiences
with restorative justice as a practitioner, traiaed program developer have given me a
wealth of experience on which to draw.

In the school where this event took place, | wasma leadership position and
the responses undertaken by the school were withput from me. | noted at the time
however, that what was occurring was unique as agefitrongly restorative. My
observations at that time were the seed from wihishresearch grew. As my research
progressed, | saw that upon reflection, otherstbawsame unique transformations taking

place. It is an honor to report here what occuatetthat time.



CHAPTER 2: LITERATURE REVIEW

“A woman's guess is much more accurate than a roariainty.”

Rudyard Kipling

This study’s literature review inquired as to hasgtorative justice values have
been used in cases of actual or planned scho@ngel To get to that point, the roots of
restorative justice were examined as well as iwsvgn from the juvenile justice forum to
areas of severe violence. The literature review kasked as the philosophical
underpinnings of the restorative justice movemeanit\ahat specific criteria determine
restorative practices.

Overview
“Restorative justice is not a map but a compass.”
Howard Zehr

An early philosopher in the field of restorativetigce, Howard Zehr, titled his
1990 bookChanging Lensed his gives an indication of what is necessamyrtderstand
restorative justice - a shift in perspective orearens through which to view justice.
When restorative justice practitioners first appfoad the criminal justice establishment,
the ideas and practices they presented seemedtalrstuift in what had been established
and was current practice in western societies @ohe, 2002; Zehr 2005). It required a
paradigm shift, a reevaluation of some of our basgumptions about justice. If one
accepts that the criminal and civil justice systémihis country are somewhat lacking

then perhaps a paradigm shift is a necessary pastimprovement. Thomas Kuhn in

13
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The Structure of Scientific Revolutiamss attributed major changes in scientific thought
to paradigm shifts. Chaos theory and string theepyesent paradigm shifts that affect
our very idea of reality (Kuhn, 1970). So too mayaaadigm shift inform our ideas of
human justice. If one accepts that schools, onmegit to be among the safest spaces our
children could be, are now frequently places of &ead violence, the need for change
becomes apparent. In addition to the lens of rast@r justice, an ethical school leader
will make all decisions through a lens of rightues and ethics (Johnson, 2009). Kay
Pranis, a prolific writer and practitioner in theldl of restorative justice, described her
lens as being informed by the following values @00

« All human beings have dignity and value

* Relationships are more important than power

» The personal is the political.

What is interesting about the growth of restorajigtice is how practice
preceded theory (McCold & Wachtel, 2002). Restueajiistice practice happened in the
form of a grass roots movement sprouting up almsiostiitaneously around the United
States as a response to a criminal justice systabhwias seen as ineffectual (Pranis,
1999).

A working definition of restorative justice takemm Howard Zehr and used
earlier in the introduction bears repeating he@®g p. 37):

Restorative justice is a process which involvesh&extent possible, those who

have a stake in a specific offense and to collettiidentify and address harms,

needs, and obligations in order to heal and pagthas right as possible.

The United Nations in 2002 adopted a definitionfputh by Tony Marshall:
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Restorative justice is a process whereby all panti¢h a stake in a particular
offense come together to collectively resolve howleal with the aftermath of
the offense and its implications for the future.
Restorative practices, as different from restoeapisstice, include a much wider range of
issues. The following is a further definition osterative practice:
Restorative practices is a new field of study theggrates developments from a
variety of disciplines and fields -- including edtion, psychology, social work,
criminology, sociology, organizational developmenh order to build healthy
communities, increase social capital, decreaseecaind antisocial behavior,

repair harm and restore relationships (Wachtel91.99

The roots of restorative justice stretch back tyeavilization. Much has been
researched and written about the Maori contribytiban restorative ideals were practiced
in a range of diverse cultures. Navaho peacematiiolgs (Yazzie, 1998, Zion, 1985),
the African concept of Ubuntu (Louw, 2006), the 8tdn greeting of Namaste; all inform
one of the underlying conceptual truths of resteegustice - we are strongly connected
to each other within a community. In addition, raodChristian social justice
movements have had an impact on changing traditeyimainal justice as well as
impacting human rights movements which in many €&see adopted restorative
principals (Cunneen, 2006).

As stated earlier, modern restorative justice begathis continent in 1975 first
in Canada and then shortly afterwards sproutinonggveral locations around the United

States (Gehm & Umbreit, 1985). Juvenile justice thasnatural place for restorative
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justice to take root. The existing juvenile justptelosophy of rehabilitation, early
intervention, assets development, and true focugath reintroduction to society
provided fertile soil for the growth of restoratipestice (McGarrell, 2001). As restorative
justice grew and bloomed in locations from New Zed| Canada, Europe, and the
United States to the Middle East and Africa, ibaéspanded into areas beyond juvenile
justice (Sullivan, 2006). The Victims Rights Movem@rovided tension but rigor to its
growth (Akester, 2002). Restorative justice begabed used in cases involving adult
offenders, in crimes against persons as well gsgoty crimes, then to cases of severe
violence, family dysfunction and abuse. Sex assmdthomicide are two areas recently
affected by the growth of restorative justice (UmbrCoates & Bradshaw, 1999).
Although the early restorative justice programgi@ US and Canada started within the
juvenile justice system in cases where harm waseathby the commission of property
crimes by juveniles (Weitekamp, 1999), child anahifg welfare issues and conflicts also
adopted restorative practices such as family cenfang as early as 1981. Uses of
restorative justice continued to expand, out ofdt@inal justice system into non-
traditional arenas such as schools, the work pkoe national governments (Strang,
2001). Internationally, the United Nations adopagehilosophy of restorative justice in
1996 (Dandurand, 2006). The most recent study emiatter showed that restorative
justice is now in use in at least 70 countries dwitle, employing a wide range of
practices (Umbreit, 2001, 2000). Restorative pcastiare now at the point where the
underlying theory is being critically evaluated Kaman, 2009). Since the 1990’s theories

have been presented which attempt to explain tbeess of restorative justice
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(Braithwaite, 2002). These theories look at issafeshame, rehabilitation and inclusion
within a community, issues that may be of intetesichool leaders.
Critiques of Restorative Justice
“If you can, help others; if you cannot do thatlestst do not harm them.”
Dalai Lama
Restorative justice practices are not without thatrcs. It is important that any
restorative justice practitioner be aware of theotsm. Much of it is reasonably based in
an examination of programs with poor practices misunderstanding of its philosophy
(Wright & Masters, 2002). Constructive criticismlivgenerally serve to improve
programs and practices. Braithwaite presents hatestive review of the possible
shortcomings of restorative practices (2002). Aligio he acknowledged his bias in favor
of restorative justice he listed the following asas that may present problems for a
restorative justice program:
» Offenses without an identified offender
» Offenses without an identified or willing victim
* The potential for increased fears on the part ctimis
* The victim who wants to “ cut his costs” and notast any more time or
effort
* The unlikeliness of a restorative justice procesany any significant effect
on years of competing influences within the horfee |i
* The tyranny of the majority
* Restorative justice becoming a shaming machine

» The fact that restorative justice relies on comrnyuwhich is not often present
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» The lack of procedural safeguards

» lIts failure to adequately promote a social jusigenda

» The possibility of it being unresponsive to culturarms.

One of these concerns, the lack of community, tsasaelevant when restorative
justice is used in a school setting. If anythitngg tommunity that exists within a school
makes it a prime environment in which to practiestorative justice. The question of
whether restorative justice can have an effectugeashome or street life of competing
influences is one that comes up often in schodingstin a variety of ways. Schools
generally acknowledge that they will model goodzemship, appropriate behavior, and
ethical values despite the fact that these maypeaiccurring in a student’s home life.

Several of these concerns however should be stediedully to ensure that they
do not happen in a school-based restorative juptiogram. These are the tyranny of the
majority, issues of shaming, and the lack of procaldsafeguards. When examining
social justice issues, restorative justice advacat®erstand that conflict is relational in
nature. In this way, it very much addresses sornmkjoistice concerns (Mika & Zehr,
2003).

A Stanford Law Review article points out that reatve justice offers little in the
way of consistency, there is a lack of metrics uptirch appropriate punishment can be
based, and that our justice system is based gphilesophy that a person is innocent
until proven guilty (Wright & Masters, 2002). Thigswpoint ignores the fact that some
people are guilty of what they have been accuseshdfwant the opportunity to set
things right. It also ignores the fact that unifagnof response is counter to the

restorative justice philosophy, which attemptsotokls at each situation as unique and all
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persons involved as individuals. Restorative jespooponents point out that reparations
are what are sought through a restorative justioegss, not punishment. Another
consideration which must be taken into account wherluating a system that deals with
wrongdoing is how it affects deterrence in persshe may be considering the same
actions (Cornwall, 2002). Within the closed settriga school, deterrence is a powerful
concept and any response to wrongdoing should hakterrent effect on future
wrongdoing.

One of the most exhaustively critical reviewersasftorative justice is Acorn.
She sees restorative justice as developing outdé\a age, self help, pop psychology,
soft religion” environment (2004). She questiore shistainability of the changes that
restorative justice is supposed to foster in pgxdints. Although she acknowledged the
shortcomings of a traditionally retributive justisgstem, she argued that justice and
society would be better served if changes were rnatiee existing system so it more
closely mirrors its highest intent (Acorn, 2004h e other hand, some think the
“utopian, idealistic and ambitious” agenda of restive practices should be considered
an advantage rather than a weakness (Thomas, 2aD8turn to Kuhn’s evaluation of
paradigm shifts and change, it can be noted thsnibt a question of which system is
correct but which works best in a given environm@80). Based on the philosophical
underpinnings of restorative justice, it is belié\®y this researcher that restorative
justice, despite its critics, is the preferred roetlof response to harm caused within a

school community.
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Restorative Justice in Schools
“Leadership should be born out of the understandirthe needs
of those who would be affected by it.”
Marian Anderson

In addition to the controversial areas listed eariinuch of the focus of current
literature is restorative justice’s movement irite schools. Restorative practices form
the philosophy behind some anti-bullying worksitused in classroom circles, and in
school discipline cases (Restorative Justice Onfi663). Literature concerning
restorative justice and its intersection with tisewrence or threat of serious school
violence is very obscure. This literature searaimtbno published material on this
subject. The use of restorative practices in cesedving extreme violence between
individuals is well documented (Umbreit, 2000), the use of restorative justice within
schools in cases of the threat of extreme violeno®t. What is unique about the
research forming the basis of this study was thatan intrinsic case study concerning a
situation of planned school violence and examitag the community repaired the
harm using practices that are restorative in nature

Restorative practices have come to include a mudarwange of issues than
those present in the criminal justice system. Aheir definition of restorative practices
is:

Restorative practices is a new field of study thegrates developments from a

variety of disciplines and fields - including edtioa, psychology, social work,

criminology, sociology, organizational developmennt order to build healthy
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communities, increase social capital, decreaseecaind antisocial behavior,

repair harm and restore relationships. (Wachte€19)9

Restorative justice is a way of dealing with catfln schools through promoting
peace and understanding (Hopkins, 2004). In harrghoreaking bookJust Schools
Hopkins laid out a framework for implementing reato/e justice practices within a
school (2004). Based on her work in schools inaGBzitain, she suggests the use of a
variety of restorative practices:

* Restorative communication

* An ethos of care and justice

* Building inclusiveness skills

* Mediation

* Emotional literacy

» Peace circles

* Peer mentoring

Restorative conferences.

Although much of what has been studied and wrigligout restorative justice in
schools occurs at the K-12 level, restorative apghnes have also been shown to be
effective in the early years of life; play groupdamursery school age. Equal Voice is one
such program which uses drama based techniquesnpeesto pre-school children to
build self esteem and reduce conflict (Liebman,220Bdditionally, restorative justice is
now commonly used on college campuses as a wagdadlationships and deal with

crime and disorder. Schrage and Giacomini exangstrative justice and outline how it
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can be used in resolving student conflictRieframing Campus Conflict: Student
Conduct Practice Through a Social Justice LE&B09), they examine conflict on
campus and advocate for a strong university presengroviding channels to resolve
that conflict. These types of conflict may rangaenfrdomestic violence, workplace
misunderstanding, roommate discord, harassmeniasccrime. They offer numerous
ways these practices can be incorporated into stuifie and judicial affairs. Some of
these are integrity boards, restorative confereirceases of alcohol abuse, academic
dishonesty hearings, community reparation boamts r@storative practice in relation to
Greek life and athletic misconduct.

In 1996, a study done in Australia looked at tiadil school discipline and
compared it to a more restorative approach. Data that study was overwhelmingly in
favor of a restorative approach with approval @f pnocess ranging from 84% - 99 %.
Interestingly, one hundred percent of school adstiaiors thought that restorative
conferencing reinforced school values and imprdeetings of school safety (Cameron
& Thorsborne, 2001). When restorative practicesinat schools they are operating in
an explicitly pedagogical environment. The focusntiis on more than simply seeking a
solution to a problem or conflict. A restorativéneol intervention seeks to develop
competencies in conflict resolution and social-ear@l intelligence (Walgrave, 2007).

Restorative Justice and School Safety
“If we really want to love we must learn how todore.”
Mother Teresa
The history of school violence in this country h@en well documented with an

emphasis on the epidemic of school violence in teiddhools/high schools since 1996.
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The research generally falls into one of threegmies; seeking similarities between
individuals, (developing a profile), looking foragons or trigger points just prior to the
shootings, and looking at the immediate responseludols and law enforcement
(Vossekull, et. al., 2002).

State governments meanwhile have been passindalegisdesigned to
encourage the use of restorative justice in jueetalses and in schools. For example in
Colorado, support for this policy has already bgenerated from the Colorado Network
for Peace Justice and Sustainability and the Caédfarum on Community and
Restorative Justice. Colorado Governor Ritterihdgated his support, stating that this
policy builds upon his restorative justice apprqagned into law in 2008, with
overwhelming bipartisan approval (Juvie-nation 2008

Less is available regarding planned acts andpitabable that many more
planned acts exist than are verified and studiedwhatever reason, many of these
planned acts never come to light. It's also imgassio say which of the planned acts
that did come to light would have progressed ta@nal shooting. Because of the
implications of a plan being carried out are sagrgivenile planners of school violence
are usually dealt with rather severely. Develomrgst of warning signs and a profile of
a typical shooter are all good parts of a schol@tgaverview (Dwyer, et. al., 1998).
Making sure a solid response plan is in placess alnecessity in today’s climate (IACP,
2003). However, what this study looks at more dipsethe fall-out down the road after
a plan is made public. Some work has been donethatipsychological and emotional
effects.After all, schools have been traditionally percéias a place of great safety and

the emotional response to having that perceptiaftested is often greatly disturbing.
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Since this is not a psychological study, this ctsdy looks at how the basic restorative
justice question can be answered, how can theangabf a harmful incident be restored
as close as possible to the pre-incident statez Wiiaique about this research is that it
is an intrinsic case study concerning a situatioplanned school violence and how the
community repaired the harm using practices that@storative in nature. There is little

if anything in the literature addressing this topic



CHAPTER 3: METHODOLOGY
I'm ... Irish, I'll deal with something being wrongrfthe rest of my life."
Colin Sullivan in “The Departed”

The purpose of this study was to look at ways rasitee justice principles were
used in a response to an incident of severe vielena school. This chapter discusses
the research design and methodology. Early quaktainalysis relied heavily on data
analysis methods adapted from quantitative thebengin & Lincoln, 2005). As
gualitative study developed, a richness of bothhetand analysis followed. The ability
to delve deeply into the topic, and to be ablergsent the results in a rich narrative form
is part of the rationale behind the choice of asiglynethods particularly since it
corresponds with restorative justice philosophyisTmapter presents in more detail what
has been introduced as the research design anddo&tly, the research questions,
sampling processes and criteria, the means ofodéiesction and the assessment of
methodology.

Research Design

A qualitative paradigm fits well with the phenomestadied here. A qualitative
process allowed for thick, rich descriptions anduee, explanation of processes, plus
insights and discoveries (Miles & Huberman, 19%hen this research project was
designed, restorative justice philosophy was atswsiclered in the design. Restorative
philosophy considers story, both the importanceeltihg and of hearing each other’s

stories (Weitekamp, E. 1999). It is relevant herobk at Hopkins (2004), who in her
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discussion of restorative inquiry lists the follegiquestions as critical components of

restorative inquiry:

What happened?
Who has been affected and how?

What can we do to put things right?

Some of the characteristics of qualitative analtfsis influenced the choice to use

a qualitative paradigm are (Creswell, 1994).:

A natural setting, in context

The researcher present

The use of multiple and varied sources of data
Inductive data analysis

An interpretivist inquiry.

Within the qualitative paradigm, the method used ttat of an intrinsic case study.

When discussing case studies, Creswell (1994,)pd&&ribes them as: “A type of

design in qualitative research, an object of aystad well as a product of the inquiry.”

This study was bounded in both time and space @adatebelow Multiple

sources of information were accessed. The themestdrative justice included here was

case-based and rich in context, all of which maked good fit for a case study method

(Merriam, 1988). This research contains an embéedaalysis which concerns not only

the initial event but the restorative justice resgmoto the event (Yin, 2003). The data

collection methods for this case study includeewaew of documents, interviews with

involved parties and personal recollections aneéotaions of the author. Additionally,
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each chapter begins with a quote chosen by thanadssr to reflect a restorative
viewpoint.
Research Questions
The healing responses to the harm caused by thdemt arose organically from
many places within the community. These responges seeped in restorative justice
philosophy (Zehr, 2002). The research questiondined in this section, developed
organically as well. Although there may be geneedions to be gleaned from this case,
the questions were developed with the understartiatghis is an intrinsic case study.
In keeping with the stated purpose of this stuldg,questions were designed to maximize
the understanding of the key issue in this evetatks 2005). The primary question of
this research was: “How did a restorative justioggsophy inform a community’s
response to harm caused by this act of plannedbetadence?”
The secondary questions developed and enlightémeprimary question as
follows:
1. What specifically occurred and what was the eftéche incident?
2. Was harm caused to the community and what wash#rat?
3. What specific practices were employed to redudeeat the harm and were
they restorative in nature?
4. Did restorative justice practices help restoreedirig of safety and control to
the school community?
5. What skills are needed and what backgrounds ameseacy for a restorative
justice response?

6. How can this case inform similar situations whicaynoccur in the future?
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These questions were designed to examine the ésteon of school violence
response and restorative justice. The questionsfatsised the inquiry so that responses
relating to restorative justice became part ofdbkéected research data. They fell into
three of the categories of case study questionmedtby Patton: “Experience/behavior,
opinion/value, and feeling questions” (1990, p.)29Questions of why were avoided as
well as leading questions, although what was ingattd was designed to focus on
restorative justice responses (Patton, 1990). Aljhahe why was not asked, interpretive
elasticity may allow for the “why” of a situation surface (Holstein & Gubrium, 2005).
The questions were designed to tease out the respdimat are in line with restorative
justice philosophy. It was expected, through thmsestions, to place a strong social
justice focus on this incident. Accepted policiad @ractices were open to discussion
and change based on how this event unfolded anegs$penses and experiences of the
participants (Charmaz, 2005). An interpretationtioé data presented a social justice
view on the results and looked for “lessons leatméth respect to the outcome of this
case (Lincoln & Guba, 1985, as cited in Creswé&lb4).

The research questions were addressed througheavref/written record,
interviews with involved persons and personal ole@ns by the researcher. Data
collection was bounded to this one incident andfitsrmath, and further focused by its
interest in the restorative justice responseseadtirm. As written reports were reviewed
and interviews documented, they were reported kespect to restorative practices. This
type of inquiry illuminated the responses to thedent that fell within the framework of
restorative practices. In this case study, exatmnanalysis was used hand-in-hand

with observations and interview. All processes iinfed the others as the research
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proceeded and analysis was simultaneous with d#iecton (Creswell, 1994). The
pattern developed through interpretation of th@ aeds the use of restorative justice
practices in this very narrowly defined event. iélsearch informed the theoretical
proposition at the core of this study, which wa$oWw were restorative practices used to
respond to this incident?" (Yin, 1984).
Participants and Site
Initially, the following were identified as poteatiinterview subjects and are

listed below by the roles they played at the tirhthe event:

School Principal

» Assistant Principal

* Teacher (now an administrator)

» Parole Officer

* Restorative Justice Facilitator

» School Resource Officer

These subjects were treated in accordance withutimes set forth by the
Regulatory Compliance Office regarding Human Rededtvery attempt was made to
gain and present an accurate representation ofrdagllections. The interview subjects
were all adults and no contact was made with amygpewho is currently or was a
juvenile at the time of the incident. Interviewdssl the opportunity to review their
interviews, once typed.

The primary site was the junior high school merggbearlier in this proposal. It
was the central location of this event and the haas focused there. There were other

sites that are related only tangentially to thegtahose would be the Police Department
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and Courthouse, and the Juvenile Department ofeCoons locations. Some interviews
were conduced at the school, although not all weer subjects are still employed there.
Sensitivity to the needs of the interview subjeets considered when determining
interview locations.

Data Collection

The data collection for this study included thddwaing elements consistent with
the requirements of a bounded single case study, (¥i84):

» Written reports from the criminal justice system

* Interviews with the subjects mentioned earlier

» Historical observations from the researcher’s pertype.

Because of the researcher participation in thisietreat formed the basis of the
study there was some pre-existing knowledge of sointiee documentation that existed
regarding this incident and this is acknowledge h€hese included written reports
from law enforcement and the school, public recdroi: the Office of the District
Attorney, juvenile court and juvenile departmentofrections, and newspaper and
television reports of the incident. Regarding thieriview subjects, an initial contact, then
an interview and follow-up contact was conductethweach interview subject in
accordance with human subject’s treatment critémiaddition to the University’s
Regulatory Compliance Office regarding Human Rededhe local school district also
required disclosure forms to be completed and fitettheir office. The reports containing
these forms were filed in each case with the appatguniversity and school district
offices. Researcher perspective drew from persatallection of the event, informed by

the previously published reports.
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Data Analysis

As discussed earlier, the data collection method#his case study included a
review of documents, interviews with involved pastiand personal recollections and
observations of the researcher. This section cers@halysis of that data and the
presentation and form of results. Early qualitaawalysis relied heavily on data analysis
methods adapted from quantitative theory (Denzinr&oln, 2008). As the field of
gualitative study developed, a richness of bothhetand analysis followed. The ability
to delve deeply into the topic, to obtain thickhrimpressions and to present the results
in a thick, rich narrative form is the rationaléhbel this choice of analysis methods.
Strategies for analyzing data obtained from mixedhod inquiry include data
transformation, where quantitative data is tramafat to qualitative to make one merged
set of data (Creswell, 1994; Wolcott, 1994). Treeegcher may assess patterns across
differing sets of data and compare the patternsomgucting a higher order analysis such
as N-Vivo or other software using data of differarins (Greene, as cited in Miles &
Huberman, 2007). These analysis methods meet tipeges of triangulation,
complementation, development, initiation and exgan3d/Vith the stated interest in a
narrative presentation of results and the imposdaricstorytelling, another, more
narrative, method of data analysis was used heitasasiore aligned with this research
and with the values of restorative practices.

First considered then discarded was a mixed metypmdof analysis. Mixed
method data analyses are used in studies that nerttie qualitative and quantitative
approaches into the research methodology of aesstgtly or multiphase study

(Tashakkori & Teddlie, 1998). It tends to lend tegacy and adequate representation to
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the results of mixed method studies. The strengfti®th analytical techniques are used
to more fully understand the phenomena being stid@iashakkori & Teddlie, 1998).
Again, in an attempt to align with restorative piples, this method was eventually
discarded in favor of a strictly narrative repogtia story telling in which the restorative
practices rise to the surface (Leonard, 2006).

The identification and categorization of data ithat basis of most quantitative
analysis (Patton, 1990). Whole systems have degdltppmeet this need. In the
qualitative paradigm however, other interpretatioosie forward. Thus data collection
and analysis inform each other. This is in compari® studies that report data directly
from a subject, such as historical narrative whieeesubject speaks for herself with very
little analysis by the researcher. Of course tlaeeea range of other analysis methods,
including computer-aided or manual coding, of aitthescriptive, interpretive or pattern
formats (Miles & Huberman, 1994). Descriptive cagattributes a class of phenomena
to a specific text. Interpretive coding allows tiesearcher to attribute background
motives to a particular text, thereby differenngtione from another. Pattern coding can
be developed as the researcher develops a deegstamiing of the subtext in a subject’s
narrative (Miles & Huberman, 1994). This study uaesrictly narrative form of
reporting which brings out the subtext of restm@fprinciples in the participant’s story
using the interview subjects’ own words. This csisely, grounded as it is in restorative
justice practices, relied heavily on storytelliogget to the heart of the matter. The
analysis then used a thick narrative to presentdselts of the study, again using

restorative principle and allowing the reader teipret the outcomes.
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Research questions were answered through a reviemitten records, interviews
with involved persons and personal observatiorie@event. Data collection was
bounded to this one incident and its aftermath,farttier focused on the restorative
justice responses to the harm that was causedri&smwreports were reviewed and
interviews documented, restorative practices wegblighted. This type of inquiry
illuminates the responses to the incident, whidhafeghin the framework of restorative
practices. Inthis case study examination, amalyas used hand-in-hand with
observations and interviews (Creswell, 1994). Tatgon developed through
interpretation of the data is the use of restoegtistice practices in this very narrowly
defined event. All techniques informed the theagdtproposition at the core of this
study, which was, "How was restorative justice usetspond to this incident?" (Yin,
1984).

A within-case display was the means used to prdsetihgs and tables were
developed detailing the responses from each itergubject. Based on the founding
principals of restorative justice, a matrix outhigithese principles was aligned with the
responses to the incident to determine how resteratere the responses. Because
responses to the event changed with changing reeedsime, a chronological order was
superimposed using a time-ordered display (Mildduerman, 1994). Through the
interview process, it was found that most of thermwviewees self-imposed a
chronological display when storytelling. To repmesand systematically summarize the
data collected, display formats consistent withamdive justice writings and common in
that field were employed in Chapter Five. One efpilars of restorative justice is

inclusivity as symbolized by a circle or serieswtles. In restorative justice processes,
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the circle, overlapping circles or a triangle -rsfging equality- are often used to present
restorative premises. Displays contained in thal famapter were designed in line with
these ideals to present the matrices developed.

Another foundational element of restorative justecthe importance of
storytelling. A person telling his or her own st@nd hearing another’s story is
considered critical to the development of empatiy @nderstanding (Zehr, 2005). In
considering the audience for this research, thergtive case study presented in
primarily narrative format in the words of the intiew subjects best honors the
experiences of the participants (Merriam, 1988)arAfrom the filtering (analysis) that
goes into determining what actions are restordiaged, this study is primarily
descriptive and strongly narrative in presentafidolcott, 1994). Each interview subject
is identified at the beginning of his or her nauat The narrative was presented
chronologically to follow the development of eveatsl the restorative responses to
those events. The experiences of the participaats then presented in a thick and rich
format. It was heuristic with regards to schoolleree and restorative justice. Finally,
the data were summarized in ways that addressityadidd goodness criteria.

Goodness Criteria

Whether or not goodness criteria are objectivaidgmental will not be
addressed in any great detail in this study (Mdksh@90). What were constantly
assessed, however, were the goodness criteri@ oésearch, whether it was feasible to
conduct this study. Previous knowledge shows tiakey participants and the

documents were available and much of the backgrofodmation was public record. It
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was considered therefore that this study was feasilhere was also a sizable pool of
potential interview subjects who could be expedtteldave memories of this event.
Triangulation

The validity of results was assessed through tutatmpn. There was a natural
triangulation of information in the categorieséidtearlier. The three legs of this
triangulation were; documentation, interviews amedspnal recollections and
observations. Triangulation has been shown to hmpartant way of strengthening both
the study design and the outcome (Patton, 199@ndulation was continually assessed
throughout the research. Through the use of fiterwew subjects and the meshing of
their recollections, it was felt that the resultsanthe highest level of goodness criteria
(Stake, 2005).
Validity and Reliability

The possibility of such criteria as validity andiability standing up to critiques
necessitates a second look (Robert Burgess, 1988ddy Miles & Huberman, 1994).
In evaluating a situation in which the outcomeependent on participants’ thought and
feelings towards the incident in question, it wasepted that the truth (if it exists) was
necessarily filtered through each participant’siteixperience. What was important to the
overall goodness of the research was informatiacaliracy. As researcher and
participant it was necessary to seek to reprebengxperience of each participant as
accurately as possible. This was accomplished gfréape recording the interview and
later reporting the interview outcomes in narrafimen. All interviews were transcribed
and returned to the interview subjects for commiémbay be noted here that no changes

were necessary based on any comments coming lmanktiie interview subjects. Edited
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out for clarity were words such as “okay, um” apdeated phrases that tended to
interfere with the clear reading of the intervieaval obstructed the interview meaning.
At times the contents of the interviews were cosaerfor ease of reading but when that
occurred it was noted.
Issues of Bias

When considering goodness criteria it was necessagcognize that public
media such as newspaper and television interviaws k high probability of bias
(Barzun & Graff, 1977). While striving to be impattand not prejudicial, documents
relating to court cases need to be looked at wittiteal eye as well. Paperwork for the
defense or the prosecution may hold a bias, whimhlavtend to present their own case in
the best possible light. In this study however, motthis documentation provided only
background to the integral research question. Toer@ny bias that was recognized
need not materially affect the outcome of the nededolice records were consulted
only to provide background in describing the ewbat caused the harm. The focus of the
research was the response to that harm causee lnycident and those responses were
gleaned from participant interviews. The persornas lof the researcher will be detailed
in the researcher perspective section.
Additional Goodness Criteria

The five criteria developed by Guba and Lincolnevesed to judge authenticity
in a naturalistic inquiry such as this one are &G0 191):

» fairness
» ontological authenticity

» tactical authenticity
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* education authenticity
« catalytic authenticity.

Fairness was primarily concerned with ensuringép®rt was balanced and
included all participants’ views without omissiddf particular concern here was
catalytic and tactical authenticity, which refertedhe ability of research to prompt
social action. Earlier allusions have acknowledtpesiresearcher’s lack of bias and
subjectivity with regards to restorative practidésvas hoped that this research might
inform and prompt further social action in the ogative justice field. In social action
research, credibility, validity and reliability weemeasured by how willing participants or
others in the field are willing to take action béw®m the results of the study (Greenwood
& Levin, 2005). Charmaz offered four areas of cigdor studies in social justice (2005):

» credibility

e originality

* resonance

» usefulness.

It was her contention that, “A strong combinatidrooginality and credibility increases
the resonance, usefulness and the subsequentofahecontribution” (2005, p. 528).
Contributions to Field of Study

The use of restorative practice in cases like thes®f interest to school safety
personnel as well as restorative justice practtienSchools worldwide are turning more
and more to restorative justice to solve problemseoest, bullying and violence
(Johnstone & Van Ness, 2007). As the overall exipansf restorative practices was

occurring, restorative justice moved into areash@es more consistent with its early
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roots in the juvenile justice system, that of sdttbscipline and disorder. This was a
natural move, as more and more offenses committedhiools were sent to the juvenile
justice system and also as mediation, peer suppdrtounseling programs were gaining
a foothold in the schools. Many times these progra@re started as a response to
bullying, hazing, harassment, and disorderly eveatsirring in schools (Morrison,
2007). Some research has suggested that a culhgme whese minor incidents were
overlooked was a culture ripe for larger schoolence. Restorative justice was one of
the potential answers to the question: “How carakenmy school a safer place?” This
research contributed to both the restorative jastitd school safety fields by linking
them to each other through their natural interseat the event which forms the basis
for this research.
Summary of Methodology

A within-case display was used to present findifiggsed on the foundational
principals of restorative justice, a matrix outhigithese principles was aligned with the
responses to the incident determining that theewestorative in nature. Because
responses to the event changed with changing reeedsime, a chronological order was
superimposed using a time-ordered display (Mildduerman, 1994). To represent and
systematically summarize the data collected, dysfuemats consistent with restorative
justice writings and common in that field were used

Another foundational element of restorative justA@es the importance of
storytelling. In considering the audience for ttesearch, a descriptive case study
presented in primarily narrative format best horibesexperiences of the participants

(Merriam, 1988). Apart from the filtering (analysthat went into determining which
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actions were restorative based, this study wasapiiyrdescriptive (Wolcott, 1994). The
narrative was presented chronologically to folltne tevelopment of events and the
restorative responses to those events. The expeseadi the participants were presented
in a thick and rich format. It was heuristic witgards to school violence and restorative
justice. In an effort to maintain confidentialaypd protect the identities of all involved
the interview subjects were referred to in thedwihg ways:

* School Principal- Lead Administrator 1 (A1)

Assistant Principal — Lead Administrator 2 (A2)

Teacher (now an administrator) (TE)

Parole Officer (PO)

Restorative Justice Circle Facilitator (HC)

The other person whose input was considered irsthdy was the researcher
who was the School Resource Officer at the sitergvtigs event took place. Her input
was given in the form of a first person narratine & found in the epilogue.

Finally, the data was summarized in ways that afdvalidity and goodness
criteria through the use of triangulation, the asenultiple interview subjects, validity,
reliability and the acknowledgment of bias. Addiadly, Charmaz'’s criteria for studies
in social justice; credibility, originality, resonee, and usefulness were considered and

held in regard throughout the research processs)200



CHAPTER 4: FINDINGS
“When you find peace within yourself,
you become the kind of person who can live at pgatteothers.”
Peace Pilgrim
In this chapter, the findings of the research aesgnted in a narrative form, in
the words of the interview subjects; persons wheevpeesent at the event and active in
its aftermath. As stated earlier the central qoestif this research was:
“How did a restorative justice philosophy infornc@mmunity’s response to harm
caused by an act of planned school violence?”
The secondary research questions develop and emligie primary question:
1. What specifically occurred and what was the effeatm) of the incident?
2. What was done to repair the harm, specificallymedive justice practices
were employed?
3. Did restorative justice help restore a feelingaiesy and control to the school
community?
4. What background skills did the responders poss$edddd to a restorative
response?
The interview questions were designed with theseareh questions in mind. The
interview questions used in this research and agkedch interview subject were:
1. Please discuss your training and experience ionaste justice.

2. What was your role or involvement in this incident?

40
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3. What were your thoughts, feelings, and reactionesrnwjou heard about this

incident?

4. Was harm was caused to the school community asu#t o this incident? If

so, what was that harm?

5. Did you take any actions or participate in anyatithat were designed to

heal whatever harm may have occurred? What weeetactions?

6. Do you believe the actions taken addressed theh&Vity or why not?

The responses to these interview questions arezibehm the four sections of this
chapter. As outlined in Chapter Three, the artefresearch will follow the format of
restorative justice conferences or inquiries (HapkR004). The format of restorative
justice conferencing is commonly accepted as inofyd

1. What happened?

2. Who was harmed by what happened and how were traydd?

3. What can be done to repair the harm?

Correspondingly, Section One in this chapter detahat happened and addresses
research question one. In order to determine wéygpéned, the police report is
referenced as well as the interviews of the in@dlpersons taken at the time by police
investigators. Also addressed in this sectionesrtibe of each interviewee as well as any
past training in restorative justice or restorafwactices they may have received, as
asked in interview questions one and two. Tableodtlines the restorative justice
background of each interview subject. The backgicamd past restorative training of the

interview subjects may illuminate how certain rasges developed.
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Section Two addresses who was harmed and in tingoopiof the interview
subjects, what that harm was. Question four askéka interview begins with
determining whether or not harm occurred. In therast of goodness criteria, the
guestion was put in such a way as to not assuni@anan occurred. All of the interview
subjects concurred that harm did indeed occurrasdt of this incident and its
aftermath. The information in this section was oi&d through the personal interviews
of the five persons chosen to represent the sawomunity and the community
response to this incident. These persons werergiteeent at the event or the aftermath.
All of them had knowledge of the event and eacthei expressed that they observed in
some way the harm that was caused. This sectiaesskk interview questions three and
four specifically and correlates to the restorativaference question two.

Section Three continued to follow the parameters @storative justice
conference and addressed the question of what eveestd repair the harm. Section
Three contains Table 4-2 enumerating the type b that were taken to repair the
harm. The interview subjects most commonly mentiiheee actions taken to repair
harm: the communication tree, the school summittaadestorative justice conference.
These as well as other actions taken are explameeitail from the interviewee’s point
of view. This section corresponds to interview duesfive and contains the central
focus of the research.

Section Four concerns answers to a question tmatigsually a part of a
restorative response. This question however liéiseaheart of restorative philosophy. As
will be shown, the answer to that question is palérly thought provoking. Interview

guestion six is “Do you believe the actions takddrass the harm, why or why not?”
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The interview subjects’ responses are presentdd aga narrative format in Section
Four. Table 4-4 contains the interview subject’algsis of harm repaired.
Section One
“Good intentions aren’t enough”
Howard Zehr

This section addresses and answers the questidmt‘8pecifically occurred in
this situation?” The police report will be usedlas primary source of data regarding
what happened. The police report detailed a rapade to police in January of 2001.
The following information came from that report.€eTimitial report was made by four
teenage female informants who alleged that there @agleast three students in their
junior high school who had been actively planning gaking steps to commit an act of
violence against their school. The act of violegpecifically included shooting certain
groups of students. It included plans to attack stad students in certain areas of the
school. Mention was made of specific weapons tleaewo be used. At least one of the
informants had knowledge of the situation becaheg were friends of the suspected
shooters and they had heard first hand these pking made. The informants were able
to detail to the responding police officer whereythvere when they heard the plans
being discussed. They were also able to repompipeoximate times and dates that they
heard these discussions taking place. These stideaided to report this situation
because one of the members of the group of thrée shiadents planning the attack had
threatened one of the young women. Specific thrgate made against the school and
against one of the young women. The informantsrteddhat their friends were going to

“Redo Columbine” (Police Records, 2001). This hizdraed the young women, and they
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decided to make a police report. The report staatelain of events in which search
warrants were obtained to search the three suspsttidents’ lockers. At least one
notebook was confiscated showing a drawing thataggul to represent stick figures
shooting other stick figures in an area of the sthbhe police then conducted searches
of the students’ houses. Several items were catésddncluding weapons. The three
suspect students were interviewed by police amebat two students admitted to the
discussions which were described by the femaleestisd Initially the male students
claimed that they did not intend to follow througtth the plans. However, further
interviews show that they did, at that time atigeasriously consider following through
with their plans. It should be noted that this évweok place in early 2001, less than two
years following the Columbine High School shootiAgthat time there was a
heightened sense of concern regarding threats hasieidents. The circumstances of
this situation were very similar to what had ocedrm the school shooting at Columbine
High School. Police correspondingly took this remttremely seriously and when the
investigation was nearing completion, the threeenstlldents were arrested and charged
with a variety of crimes including conspiracy tamoit homicide. The initial police
investigation lasted approximately three days utther investigation continuing after
the arrests were made. The school district andadchaff were informed of the situation
after school had returned from the holiday weekend.

In the course of events, after the arrests wereenthad families or the attorneys
of the juvenile defendants spoke with the mediasorde of what had occurred in the
investigation was released through the attornegidamilies of the defendants. This

began a chain of events that can only be descabedmedia circus surrounding the
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situation. Media camped out in front of the schatiempted to make entry to the school,
and contacted students, staff, or anyone elsedbig find who was willing to comment
on the situation. Naturally because the defendasts juveniles, little could be released
by police or the juvenile justice system.

Question one which was asked of the five intervéeMvjects was, “What was your
role in the situation?” Three of the persons in@med during the course of this case
study were closely associated with and employedeagunior high school in which this
event took place. Their roles and the interviewiglegtion were as follows: Lead
administrator (A1), assistant lead administra&®)( and classroom teacher in special
education (TE). They will be designated in the atwe sections as Al, A2, and TE
respectively. It is interesting to note that thesskoom teacher who was involved and
interviewed, was at the time of the interview (¢igbars after the event), the lead
administrator at that same school, having attathegrincipal-ship position when the
former principal retired.

Table 4.1

Past Experience with Restorative Justice

Interviewee Past Experience With Restorative Jestic
Al School mediation project and restorative juestic
A2 Mediation and the Discovery process
TE Special education teacher and Discovery training
PO Workshops and trainings in restorative justice
HC Real Justice class, implemented a restoratstecgiprogram,

started to use restorative justice practices, ¢@aneings
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The two additional persons involved and intervieweaate both members of the
juvenile justice system. One of those persons waarale officer (PO), supervising one
of the offender students who had been assignad/amile corrections. The second
person interviewed was a supervisor of a schoolureg unit in another school district
who also happened to be a very active restoratistcg facilitator and trainer (HC), both
in her own community as well as surrounding comresi Interview question one
asked, “What was your background and training stamtive justice?” It appeared that
all five persons interviewed and participatinghiststudy had some sort of background
or training in some type of restorative practiceshediation. In the case of the
conference facilitator, who was also the schoabwese officer supervisor, she had
extensive training in restorative justice and fgatilon. She had attended facilitation
training organized by an association called Resiide, now affiliated with the
International Institute of Restorative Practicdse $eported that she used it in daily
encounters with juveniles and parents in the conitywu®he also implemented a
program within her city to use restorative jusficactices for victims of minor crimes all
the way up to larger offenses. This program wasated through the municipal court and
was in place prior to this incident and continuedrhany years following this incident.
Additionally, she was a restorative justice traiard participated in many conferences as
a facilitator and in multiple training sessionsaasainer (from HC interview).

The parole officer (PO) representative stated liebdemun work with parole in
1997. At that time, restorative justice was parnivbht parole officers were expected to
incorporate into their dealings with juvenile oftkrs. It was a philosophy that

underpinned how parole officers were to bring jule=nunder their supervision back into
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the community. He said he was aware of the resterpistice concept prior to that
time, but upon his start in 1997, he went to sdweaskshops and trainings with the
Department of Youth Corrections. At the time ofthicident, he had approximately a
year to a year and a half to find out more abastorative justice in the community and
determine how he could use it in this specific cdseclarify that, the juvenile parole
client was under his supervision for about a yearahalf before being involved in the
restorative justice conference, which the PO asctbiparole officer instituted. He told
me a little bit of his background prior to workingparole. He said originally his
education was as a therapist, and he had worki imental health system mostly with
adolescents and families. He also worked at aeasial program for drug and alcohol
treatment for adolescents. In that situation tiveae community service which was done
in a manner in which the youth in the facility weitae to give back to the community.
What he recognized about the work he was doingethvass that the young people were
asked to give something back to the community andige some service in order to
repair some of the harm caused by their actionterAéarning more about restorative
justice he relates that situation to repairinghthem used in many restorative practices
(From interview with PO).

The background and training of the three perssas@ated with the school also
contained some element of restorative training. [€ad administrator participated in
some mediation training as well as training intesht mediation program in Colorado.
He also participated in a community training spealfy geared towards restorative
justice in his home community. He stated that hetleaeived certification in restorative

justice and had a manual with which to work. Hated how he had used that specific
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model in which he was trained in several incidewtsich had occurred earlier in a
junior high school he had previously been assigoexs an administrator.

The assistant administrator initially stated duriihg interview that he had not had
any formal training or experience with restorafstice prior to this incident in 2001.
However, upon reflection he realized he had besindd in formal mediation and his
experiences with mediation and as a mediator wdensive. In his past school in
another state, where he was the lead administratohigh school, he had used
mediation and was also trained in a process ctilediscovery Program. In that
program there are peer mediators in the schoohanglrior school provided training in
that program as well as used it in their programatthough, he did not have restorative
justice training, he was trained in mediation ardduit frequently.

The teacher who was interviewed had also beeretlamthe Discovery Program.
This program uses peer mediation as well as aeatliscussion with students to resolve
conflict and as a part of classroom managememnmeNd what is used in the Discovery
Program is specifically called restorative justiceywever, several of their practices are
restorative in nature and the underlying valueesysand goals for both programs are
similar. It appears then, that each of the fivespas interviewed had varying degrees of
exposure to either mediation, restorative justazlitation, or the Discovery Program. In
some cases, particularly with HC, the person whemtally facilitated the restorative
justice conference, that experience was quite sxtenin other cases, such as the
classroom teacher, the experience and trainingowlysin the area of the Discovery

Program.
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Section Two
“In a mere quarter century, restorative justice grasvn
from a few scattered experimental projects inteogial movement.”
Howard Zehr
Section two addresses interview questions thredamnd“What were your
thoughts, feelings and reactions when you heardtabe incident?” and “Was harm
caused to the school community as a result ofiticislent? If so, what was this harm?”
Table 4.2 details some of the responses of thevietgees when asked about harm.
As stated earlier, three of the interview subjeatse onsite at the school when
this incident occurred. The other two interviewgesinvolved with the incident at a
later date. We will first look at the reactionstioé restorative justice conference
facilitator who was the last person to get involuethe situation. She reported that she
first became involved with the incident more tlzayear afterwards. She worked closely
with the probation officer when it came time topaee for the restorative justice
conference. She did not report any feelings orghtiwhen she first heard about the
incident.
However, she did discuss what harm she thoughtaased to the school
community as a result of the incident “Overall, theng was fear. Fear to come to

school, trust, and | think confusion as to why.”
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Table 4.2

Harm Caused by Incident

Interviewee Harm Caused by Incident

Al School is a place you expect to be safe...thalyotlisturbed and
broke that belief for awhile.

A2 It was polarizing.

TE The impact the media had on how the students.febecame a

huge issue for the kids.

PO People ...were shocked and fearful of what coalehappened
The school was extremely shaken as well as the aontyn

HC Fear to come to school , trust and ...confusioto aghy.

HC: “Trust in that the systems in schools failed students. That they have
programs, these anti-bullying programs, they haar{o-peer. They have..... all
had these things in place, how come you didn'tagtithem? There was, if | re-
collect correctly, there were some comments ofdpaisnitch or telling on
somebody else. It just wasn't as comfortable astihool had hoped that it
would be. So, there was a distrust in that progaarwell as the protection that it

would offer the students if they used it.”

The parole officer who was involved in this incitl@oted that he also had
children in this school district. When asked whiatthoughts, feelings or reactions were
when he first heard about it, he said, “My firsbtlght was this is huge.”

PO: “This is a big case, in a sense, and it's @ggy serious crime that was

committed and this was going to be something thned going to have to stay on
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top of and really make sure the kid was being laeltbuntable for what he did. It
came off of not to long after a huge incident ire afi the other schools, a school
shooting, where there were actual deaths that e@ramitted as the result of kids
going into a school. So, it was extremely sigaifit Feeling wise, it was oh my
gosh, you know, this could have happened in oumgonity. It just happened in
another community and now it could have happen@dirrcommunity and it
could have just created so much damage and heandodn you see what other
families are going through as a result of that otheident and thinking what it
could have done in our community and what coulcehdane not just to the
community, to the parents, to the kids, to the eygds working with these kids.
It just affects everybody and | think that's whagigered me to say we got to do

something a little different with this kid.”

When asked what the harm was and who was harmedi|ated this event to the
Columbine shooting. Again, as a parent, he wastalielate how community members
felt about the school and the school district asale when news of this event became
public.

PO: “You know, because it came so close afterdtiar huge incident in the

other area that involved the school shooting ahthaldeath that happened

(Columbine shooting), | think it was just so muchreintensified. Because there

was no shootings in this situation and if that othtiation never happened, |

think people would have looked at it and had béetlsed and somewhat fearful

of what could have happened, but because of whatwe off of what we
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already saw it did happen. [ think it just magedfithe situation tenfold. I think
the school was extremely shaken as well as the eontynin the sense of, again,
how could it happen here. 1think we hear it akiothe country when it happens.
You hear people say how could it have happeneditiselooked so normal, the
things were going so smoothly, how could we gehi® point and | think it when
it happened in our community being that, you knew said earlier, that it came
off of another bad situation, | think the schoolswermed in the sense of, in a lot
of area, they were worried about their studentsy there worried about the
families, they were worried about the communityhihk they also worried and
did some self-reflection on did we miss anythingRat\could have we done
differently? If these kids felt bullied, if theyltdike they were outcast, how do
deal with that now? | mean, this is a seriousasitun that if a kid is being put
down or being made to feel like they are not padamnething, how far could this
really go? And | think it just brought to light our area that it's here and it’s all
around and it can happen everywhere. So | thiskated a lot of people. | think
it made a lot of people nervous about them sentdhieiy kids back to school. |
know as a parent, | was extremely concerned alyoutknow, my kid going back
into the school system in the sense and how baitigei field that I'm in and that
if | can’t protect her and | can’t see that it'sriggpto happen or project that it's
going to happen, how can | keep her safe? Honestlyersonally talked about
do we home school now? Do we look at pulling herafuhe system and just

home schooling, which we decided against, buthise thoughts that, you know,
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came up. So, | think it affected everybody, esgicibe schools in significant

ways.”

Those were the thoughts of the Facilitator andP@le Officer. Next the
interviews of the school personnel were considérdden the administrator was asked
about his thoughts or feelings when he first hedmolut the event, he stated that he felt
“We can be swift and serious with our consequerared,yet maintain calm and order,
and not escalate the situation by overreacting.éldborated, however, that as time
passed and the media got involved and formed &letion to the Columbine High
School shooting, the incident took on a whole nésv The thoughts, feelings, and
reactions of the lead administrator are as follows:

Al: Well, my original sense was that nothing haduwsted because the matter in

which | received the information was second ordiand in a phone call to my

home the weekend prior to and so it was my betisfwas just one of those
rumors that had kind of grown by however amountlbee it had been passed on
through children and ultimately to an adult. Sattias the original feeling, was
that it was really nothing, but when | realizedtthiadeed, there was something
significant as more information came out, the fegdibegan to mutate. So, at
first, going from let’'s keep a lid on this, let'sdp it as low key as possible, no
one has been hurt, we can keep, we can certaitlgweep it under the carpet.

We can be swift and serious with our consequencgyet maintain calm and

order and not escalate the situation by over negchut as time passed and the

story did get out and there were key elementsdastory that media was able to
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form a correlation with Columbine, it then took @mvhole new life and then my
feelings began to mutate as well. I'm in my fiysar in the position that | was in
after having followed a successful administrateallly being cautious about my
words and my decisions and the way | conductedessiand this incident didn’t
allow for any real time to process, or to get adyar to strategize because it was
happening so quickly. So the feelings then, Olgn'tknow if it was anxiety, a
little bit of fear about how does this reflect oe.m\nger didn’t really come in to
play until there was lack of cooperation by oneddgiarents. That was real
because | knew that | had a sense they knew antiggtvere going to do
everything they could do to keep their kiddo outhad system or with limited

consequences within the system. | don’t know iféleemore that.”

The teacher related how he felt about this inciddrgn he first heard about it.
“Well, | have always been a believer that you aketconflict and try to meet it
head on and as | went through this process... we takheg a situation that was

negative and looking for the positive in it.”

When asked about whether or not harm was caugheé tchool community by
this incident, all three school personnel opineat they felt there was a significant
amount of harm caused. The teacher, felt thatfieaténg on this incident, he can look at
it from both viewpoints that of a staff member, armmv that of an administrator. When
he looks back on it, he looks back on the impaettiedia had on how the students felt.

He states “Very quickly it became a huge issuafbthe kids.”
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TE: “I mean ... as | reflect on it and this maybe emnow as it impacts me now
in the leadership role, is when | look back on thdahe impact the media had on
how the students felt. Very quickly, it becameugdnissue for all the kids. Had
it not been for the media, | don’t know that 980d&nts would have been as
engrossed in as | think they were.... Once the tglktarted, there were shirts in
the building where people were supporting the g that there were others
who were supporting the girls. | think some of yloeing ladies ended up leaving

because initially there was some issues that tadytdlked.”

The second administrator reports that there wasyastrong community
response to this incident. He reports this incidgmpeared to affect the school
community as a whole and also indicated that themre questions and concerns from
parents.

A2: “Well, there was a community response and it weally, really interesting

...It was interesting because kids really chose siddé®y were either for the

group that did this or they were against themwas kind of polarizing in some

ways....

Well, anytime there’s a threat to safety, ther&thmg more important to
the community than the lives of the children arel¢bmmunity collectively. So
anytime there’s a threat to that, it creates aeipp unease through the whole
community and it erodes the confidence of the comty@and of its schools. So
that’s a big one. We could work through that. make kids be afraid about

coming to school. Listen, people still have tightido that. Kids should not
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have to worry about coming to school. So, | wadg those are the things that
pop in my mind, just the general of the erosioeyaddes trust is what it does. This
took, personally, this takes hours and hours anddhto process this. The police
department, DA’s office, administration, school twhahe investigation, the lost

instruction of time. It's a big, big splash whéistkind of thing happens.”

The other administrator, when asked if there waml@used by this incident
stated that there was “Tremendous harm.” To thisiadtrator, this incident disturbed
the belief that school is a place you expect tedie.

Al: “You know when it took off, when the story beg multiply itself, there

was tremendous harm. We went from a very ordedfg, high reputation

environment and | say that not in any way tryingrninimize that there were
things going on in school that weren’t healthy.efiédhwere kids that were teasing
one another. There were kids that were feelingmmired. These folks that were
involved in this incident, had reached a point aiting to do something to make
other people hurt because of the hurt that theyfélad our hallways and in our
building and in a number of the cases had occurretementary school. So
those feelings just grew. So the damage that wase,dvas a shock wave that
went through the building, on into the community,into other schools, and then,

of course, it made the news that it did. Becausevere being featured in such a

poor light, it was very disruptive because it wasetting to teachers, it was

upsetting to parents, and it was upsetting to kilbegan to make teachers think

twice about what they were doing. The fact thaytmay have been in harm’s
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way if something occurred, that they could havendat or killed and they
began to think about their families, the ramifioas of this job that they had felt
so passionate and loved doing and was, indeeg, wh#t they ought to be doing
because in the end something bad could happerahnit created some doubts
in people’s minds. So yeah, it was quite disruptag we didn’t have control over
what might be reported or how it would be repoded it wasn’t long before
there were names and pictures of the individuataubge of the severity of the
allegations and the charges that were coming fatwanots of things that we just
weren’t really prepared to deal with, but | dortdw even with a plan in place
that it wouldn’t haven’t been a very disruptive Bvanyway, it just is. There’s
certain places where we expect to be safe, schdulsch, shopping malls,
neighborhoods. There’s other places we know thatb® dangerous so we try to
avoid some of those places or time of the day gintrtio avoid being certain
places. School is a place where you expect yogarg to be safe and your kids

are going to be safe. This totally disturbed aruké that belief for awhile.”

Responses from all of the interview subjects in@idahat there was harm caused
and that an important element of that harm waglisreiption of the belief that school

was a safe place to be.
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Section Three
“Restorative justice practices provide innovative,
sound approaches and are cost-effective.”
United States Department of Justice

Section Three addresses interview question fiigid“you take any action, or did
you participate in any action that was designedetal whatever harm may have
occurred? What were those actions?” In reportiegaiiswers to this interview question,
they are looked at in a chronological manner. Tdraiaistrators who were interviewed
were all on-scene at the time of the incident. pamle officer and the restorative justice
facilitator entered into the incident at a latereddnitially looked at were what actions
were taken in the building as soon as the incidex®t made public. As is common with
any crisis, which occurs in a school, there ar®magilans and crisis response modes
which are put into place. While those responsegwadertaken, this incident, however,
also had several unique responses. Those unigoensss were specifically aimed at
healing the harm caused both by the actual incidemtell as the very public and media
driven response to the incident. By this is mehat part of the harm caused, as indicated
by the interviews with the administrators, wasradiresult of the heavy media coverage
of this incident, so that instead of dealing wiiktjthe responses of the involved parties,
the responses were magnified due to the fact thdant became very public and the
media coverage was maintained for a significanibpesf time.

One of the initial responses, while putting in glatandard crisis response teams,
also looked at the fact that there were varyingigpis among the students regarding the

incident. One of the administrators stated thatsthdent body was somewhat split in
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that, some supported the rights of the offendeatesits, and did not support the students
who had reported this issue. Administrators, thesre not only dealing with the fact of
the police report of the threat, but were now aeplWith a conflict that had arisen from
that report. That conflict was between students suqported the arrested students and
students who did not support them. The responsehadiol administration to this conflict
was a somewhat risky one. It was referred to bthadle school based interviewees as
“the Tree.” Following, are the descriptions frontleaf the administrators regarding the
Tree, its purpose, the ideas behind it, what tle#yittwas expected to accomplish, and
whether or not it did accomplish this.

The restorative basis of the Tree will be discudaetther in the next chapter,
however it is germane to report here that the atesved anyone in the community who
had an opinion regarding this incident, or wanteexpress their thoughts and feelings
about this incident, or about how they were affédig this incident, had a chance to do
SO in a public forum in a way that was non-confational and that respected the voices
of the diverse student body.

TE: “There were several things that happened thofagtty quickly. One was a

tree that we built out of just a wooden thing, véh#tre puma sits now, that we

allowed for students to talk. Once the talkingtstd there were shirts in the
building where people were supporting the boystaatithere were others who
were supporting the girls. | think some of the yguladies ended up leaving
because initially there was some issues that tedydlked. The staff gave this
opportunity for students to talk to say the thitlgsy needed to say, but to do it in

this central location so it truly became a placeefiection, a place of kind of
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letting your feelings lay out there. | don’t remaen the timing of it all. (The
principal) may remember timing, but the tree arehtthe summit and then we
did a bonfire to kind of culminate that whole thiwbere we had the tree and
burned it. Again, | can’t remember how long we ftaalit there, but we
culminated with the whole student body came togedhd we took the tree out
back and burned it to symbolize the kind of cleagsif the building. You had a
chance to throw everything that you wanted and themre going to cleanse and
then we are going to move forward and kind of riebaurselves. There was
some symbolism there were, and | don’t know whieeesymbolism came from,

the tree turned out to be a very good symbol df'tha

A2: “We gathered a crisis team together to take cAcommunication and
process it with the students. One of the thingglidas, we wanted to give kids a
voice so we one of the teachers, ... built a treeobutood and paper mache and
several of us helped put that tree together artdbtmame where kids could post
messages. It was interesting because kids readiyecsides. They were either for
the group that did this or they were against thétmvas kind of polarizing in
some ways. As we processed the students, we weritdfy who was making
comments and we used that then to process with #mehsay, “Well what can we
do to make this better instead of worse?” Sottieatwas up for about a week.
This is just one of the activities. We had couoseand we did our typical crisis
response. But eventually we had a school widenasiyevhere we took the tree

out and burned it; all the kids were there. W $lis is the old and there’s going
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to be a new symbol we eventually became the ... ghatg out here, which is
rock that is formed under extreme heat and pres3de felt like what we had
experienced was that heat and pressure. Thetbihgrand another spin off was

we communicated a lot, we talked, we let peopld,wsa let kids vent.

Al: “I think there were at least three events thate significant, kind of markers.
One was what we called the unity tree. A second wolasny gosh, | just lost my
thought. There was the summit, the original sunth@t we had and, oh, the third
would be the restorative justice conferences, mgstihat we had with two of the
individuals of the three that had the charges bnbagainst them. Of the first,
the unity tree came about, we had regular updaitbsonr staff to give them
information about what was going on, what was beloge, what we knew, what
we could indeed share at that time. So muchwaés out of sequence because
what we So much of it was out of sequence becatse we thought we might
share later would be in the newspaper that morsinge would have to call an
emergency meeting and sort of process what watherg because it was pretty
significant what was coming out and my efforts iwegsmall amounts and to keep
the lid on the place and to keep people from gtanlgysteria, | couldn’t do that
because lots of information was coming out kindiefdistilled through the
media, but it was in an afternoon meeting, | warday it was probably on a
Friday, the Friday of the week when we first hael iticident break. So I'm
thinking the situation may have come to our attentbn Monday morning,

Martin Luther King’s birthday holiday. Tuesdaygetke would have been some
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investigation around it. Wednesday, may have gattenthe newspapers. Then
Thursday and Friday, some more follow-up. So | wiaes meeting after school
on Friday, we were trying to bring some closurghisweek and to talk about
some things that we would be doings that someestaff members began to
brainstorm how we could do something on campuswioald give the kids and
staff something to rally around. One teacher inipaar spoke of a stump or a
tree on campus that they had attended where messageems or around the
war, and around government and around the situatidnwvhat was going during
that time could be posted and out of that camebuthy don’t we create a
similar sort of stump. Was there something ouhan¢ommunity that we could
move in, an actual tree stump and then that gréavanother staff member saying
let’s create it, let’'s make it, let’s build a papmeache. You know, we've got
chicken wire, we've got wood, we can build it and jp in the center of the entry
way of the school and it can rise up to the ceiing it can be real rallying point
for the school and a handful of people got behirathd they were excited about
it. The next morning, they started building onausday. On Sunday, they were
putting paper mache on it. They were paintinglihey were running fans. When
we walk in Monday morning, there’s this huge triseg up to the second floor in
the entry way that greeted everyone. | made anwameement that morning about
what it was. It was a unity tree. It was put o@n effort to help us post our
feelings, our emotions, to support one anothermethere were students on
campus very upset because their friends, in themon had been falsely

accused, and could not come to school at that tifiinere were other people that
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were very angry because these people had threabemeade threats and had put
the school or themselves in bad light. There weaehers who were angry and
scared. | mean, it was a community that was indasome chaos. So over the
announcement, | shared that please feel free tdgih a quote, or your
thoughts, or something that you feel can help boagschool together, it's the
unity tree. That was it. Within a couple of pagsperiods, there were only
couple of pieces of paper up on the tree. Thosplemf pieces of paper were up
on the tree and those pieces of paper were frord fjaands of the three
individuals that were out of school talking abdwit innocence, they didn’'t’ do
it, they would never do it, and this was almdst Isalt on the wound. | had some
adults approach me and say you got to tear those.dihose things can’t be up
there. | said no give it time. You know, everydraes their right to their
statements that challenges or calls anyone outsdkids are doing exactly what
we asked them to do and that is to put their voigethere. A short while later,
there was a beautiful picture that had been dréaahhad a couple of, like an
inappropriate statement, maybe in reference tydbeg ladies who had
originally called the police, something about thie@ng snitches or something
negative. | don’'t even recall what it was, butdsaable to identify who the artist
was, to meet with them. They understood that thesage was going to cause
conflict and friction and it was totally oppositeraopinion. There’s nothing on
the statements that’s threatening. There’s notbimthe what we wanted the tree
to be of and this person agreed to modify theirtgdioat was on the picture. It

was awesome that all they had to do was heartthats having a negative effect
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and it didn’t require me tearing it down or blackenout like many adults were
encouraging me to do. It was an opportunity féidao to change their words up
and still have the same message and the beautg pidture. By the end of the
day, the statements that were positive for theviddals, the boys, far
outnumbered the others. At the end of the daynteeting on Monday, staff was
really encouraging me to start screening and takarge things off. Again, | said
just give it time. You just have to trust thatstis and over the course of the
week, lots of things started to come up, beautifeative CD cover or CD case
that spoke to the school and the songs were aliymshings about the school. |
mean, it’s just these visual images, poetry thadesits were writing, staff
members were putting things up and scripture bégahow up. And at that
time, there was a church that met on campus od&snwell, they began to post
scripture and positive messages. Before you kmhotvings were overlapping one
another as you would see on a college campus an@mnouncement post and
the tree really served its purpose ten fold beyamgthing we could ever imagine.
| think some of the items were archived. | beliévat some of those items might
be in the media center in the staff only resoure@ an campus. Originally, we
had intended on preserving some of those. | decdll what may have occurred
with some of those items, but we did have, this imaye been close to Spring
Break now in March. So this incident came to lighthe middle of January.
Towards the end of January, the tree was createdugh February, postings and
then I believe shortly before Spring Break as altex the summit that had

occurred, some of those student leaders and btffitent on that retreat decided
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that a school wide assembly where we burned tleetdrburn any negative sort of
connotation of the past and also sort of a timeepéwal. The tree had served its
purpose, it was time to move on as a result ofiteesummit, the students came
back in a far different frame of mind and thesestuelents that were friends of
the kiddos and in some cases, students who had timades towards those three
young men that were no longer in school. Thereavsshool wide assembly

where the tree was burned, ... and it was gone.”

The second significant action taken that all thremtioned was referred to as the
community meeting. The community meeting was atone meeting that occurred
within two weeks of the incident. The two admiragtrs describe it below.

A2: “We did have a community meeting and it wadlyeaeally cool because |

remember, personally, just remember (the distritbrey) coming out to our

little school which may or may not be a big thinghis world, but he took the

time to come out and answer questions of pardritéink when you open

yourself up for honest discussion and questiortimgf, helps rebuild some of the

trust that is lost.”

Al: “It was at a community meeting possibly two keafter the incident had
been brought to attention, maybe a week and a dlthat time, there were
twelve or fourteen individuals that were at thentrof the meeting room. They
were school resource officers were present. TheiClié\ttorney, some

individuals out of that office. | believe the pmdichief may have been present.
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The superintendent of schools, associate supedeategmaybe, director of safety
for the school district, myself, my assistant pypa¢. So individuals that could
address literally any question that the audiencg Ima&e had. There was a good
turn out. It was in our commons. Some of the jaes were being answered,
thankfully, by police and by the district attornegcause there were specifics
around the charges, will these students returr®safety sort of and those. The
community meeting contained elements of restorainaetices, in that it was
open to all who were affected by this incidentydts inclusive, and it attempted to
provide information and answer questions to any ey have been affected.
Given the circumstances of this incident, i.e. ehjtereniles arrested, it was highly
unusual that the criminal justice system would migdedf available to the

community to answer questions. However, this istyavhat happened.”

The next response to this incident occurred somelatex, probably within six
weeks, however the idea for it germinated in th@manity meeting just discussed. The
lead administrator describes how the idea for whate to be called the Summit
originated.

Al: “(During the community meeting) some of the sfiens ... were out of my

realm and out of my areas of expertise, but thexe avparent, and | remember her

clearly, that stood up and pointed her finger aid sow what are you going to

do about this. And out of nowhere, | do beliewwats divine intervention and

there was a lot to be said about that because dlgdlve whole incident occurred

and the safety and all, but what came to mind wasnsit. Maybe | had thought
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about it before, | don’t know. | hadn’t told anyabout it, but now that I'm in
on the spot in front of this power team from thenocounity and parents that were
facing me and | described something that | didwé&reknow what it was. That it
would be a summit where we would bring studentéesavith very diverse
backgrounds, but who ultimately may have a comnaai osp making our school
a better place and we will take these student ksaafé campus and I'm
describing the event without having even put a pégether and yet, shortly after
having said that, | realized now I've said I'm ggito do something, I'm going to
have to create this event because I've said we garg to do it, but it was
beautiful because there were definitely the stuglthdt | had faith in that could
go and spend a day together finding common grodwkn without the incident,
every school can benefit from this. We were ded#lidye because we were raw,
we were hurt, we were wounded, and people didketfieeling that way and they
were ready to talk because | had heard many af shaiies through the
investigation and | also knew we had staff membsashad great relationships
with kids whom the kids trusted that could helphathe process and thankfully, |
also knew a couple of the people in the communhg whis is their stuff, this is
there, they love it. So | made a contact to bottviduals and invited them to
facilitate, it was like I had just invited them ga a Caribbean cruise or
something. So we couldn’t organize quickly enoutjte were able to find a
place to host the event. We had it within our keidg provide food and treats to
make it really comfortable for all the participaatsd they spent a full day using

some Discovery skills and circling up with a talisipiece, which was a stone.”
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The Summit was a meeting of students and was degignencourage students to

develop a response to this incident and look asvitag school could heal. It was

somewhat unique, in that contrary to the crisipoase plans that are generally put in

place, this summit asked and guided the student teelf to come up with a response to

the thoughts, feelings and harm that may have baese by the incident. All three of the

administrators who were in the building commentedie summit and the effect it had

on the student population both that year and imsygacome.

Al: “Rob, one of the facilitators, had pulled offaurteener | believe, the
weekend before the summit was held. So this metagai piece, the rock,
became really significant because when these kids&aff members came back
from the day off campus kind of resolving someha stuff, putting some things
out there, setting up some action plans of whabtonce they got back. The
rock was something they wanted to bring back ame leaerybody in the

building touch the first day back to school andytbeeated a live video feed to
the whole building, close to 1,000 individuals, svelassroom and they did this
live feed from an area where they hadn’t done fieesls before, which was the
main hallway stairs, and all the participants wateng there, arm in arm, and
talking about the summit they had attended anddble and the significance of
the rock and how heat and pressure had combinateats to form this rock and
indeed the school had been under tremendous peessditremendous heat from
the outside, media, and conflict, and students sedvas. and yet, It was going to
solidify us. It was going to bring us togetheb®a better stronger place and they

challenged everybody in the school to please maledfart to touch the rock.
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We want everybody in the school to be a part . thdids talking to kids, they
bought into it. You couldn’t get near the rock thiet couple of passing periods.
In the lunch room, if kids hadn’t gotten to thekget, they were coming up and
touching it. We were able to capture a picturavbén they made the
announcement so all the participants were on #iesstWe created a trophy with
the picture of the first summit. We set the rooktloat trophy and it’s still in the
showcase of the school and as a result of thatmatkphor, | began to think
about a permanent piece that we may be able todtahe school that would

represent the unity that we have at the school.”

A2: “The other thing and another spin off was wenocaunicated a lot, we talked,
we let people vent, we let kids vent. We alsoggoassortment of students from
all the different groups in the school. We hadeddis, we had the scholastic
types, we had the kind of artistic types, we haatesktypes, we had whatever kids
and we spent a day with Eric L from Centennial Hggihool and they talked
about what the school and what they and all ofauddcdo as a school to make
this a safe place to be, a good place for kidseto. bNow the other symbol, the
first rock is in the display case. That came fittve summit, the group of kids
that went out and went through this process of whatwe do to understand each
other cause this was just jealousy and anger #thtleveloped between the
individual groups of kids and that’s what the whplet was about. That group of
kids kind of went out and said, “You know, we havi®t more in common than

we have to disagree about. Let's work for undeditag rather than separation.”
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...Well, that’s just a symbol. Their symbol of thamity. Their time of heat and
pressure. You know, when you get a group of real, different kids together,

they are going to disagree.”

TE: “I was asked to be a part of the beginnind,lask at the rebuilding that the
building went through. | was asked to be a pad simmit group. What (the
lead administrator) did at the time was put togethpresentatives from all the
groups in the building, including staff membersonically, we met with the
teachers of Discovery with the facilitators of ghenmit that we did and the
approach of the summit really was to talk aboutedénces and similarities and
what we wanted to become. So | was a part ofgiatp and got to know many
of the students through that process much betéer lthad as a teacher on staff.
That really began the re-building process of thaiding. ...Well, | have always
been a believer that you can take conflict anddmyeet it head on and as | went
through the summit process, that’'s what | felt [jitee) school was doing, taking a
situation that was negative and looking for theitpgesin it. | remember thinking
as | sat around the circle at the summit thinktrsgghenomenal what we’re
hearing from the youngsters about how they feetitiee school and what their
expectations are for each other and many of thaheaime, some were friends
and some were not friends, and it was pretty amske the expectations that they
had of each other and so it was a neat process aglart of. | remember thinking
this is what needs to be done with a challengeer@h a need to address it and

try to turn it into a positive.... | mean, | can $aees of kids that | was impressed
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with. | remember one particular student, who nosuld be considered the Goth
with the spiked hair and the blue hair, | thinkreg time. | remember him being
just sincere about the expectations that he halisgpeers and what he was
willing to do and | remember seeing, what | wollthk would have been labeled
at the time one of our best athletes and this gaatleman, who going into the
summit were not friends, who came out and thendheainder of the year were
very good friends. That was the kind of stuff, therere tears in the circle. ... |
think it was a result of hearing the expectatidres/thad for each other. So, as |
think back to that day where we really talked abholiat are some of the
similarities, what are the similarities that we @awith each other and the kids
began to reflect on that we are way more similantve are different. As they
heard that, | think it really was impactful for afi them to know that we do have
similarities. | remember just things like musichely talked about common
interest in music, common in interest in clothesnmon interest, so these kids
started to look at each other differently at thd ehthe day than they did at the
beginning day. It began to break down walls thairik had been in place at
many schools, but certainly at (the) school. Pwahis incident, there were a lot
of cliques if you will. | remember as a staff, were able to identify prior to that,
locations for these groups, as they were out irhtlleduring passing periods.
We knew where they would hang and that began takinlewn. After this, the
kids began to know and started seeing some of gtadents who were moved
back and forth and became amoebas in the buildidgh of sudden, it became a

culture as opposed to many different cultures.”
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The Summit was another action that correspondéuetpart of a restorative
justice conference, which asked the question, “ldawthe harm be repaired?” What was
put in place during the Summit is continuing tod@ye of the persons interviewed as a
teacher and now an administrator was present airip@mal Summit and he described, in
a general way, what the thoughts and feelingsetthdents who participated. He also
mentioned how the ideas of the Summit were brobghk to the school to be
incorporated into school culture, these ideas wgnebolized by the rock.

TE: We had a talking piece at the summit that wedud remember B (the

facilitator) saying as we started that heat andsaree are what caused this. |

think it was granite maybe. | can’t remember wihatstone was, but it was
caused through heat and pressure and what hédeglat that time, was that (the)
school was under an immense amount of heat andyseeand out of that, it
would create this new something. At the time, vend know what. We just
knew that we had a group of people that were im¢est trying to create what.

So | think the harm was damage to individual stislanaybe the perception of

(the) school for a period of time...It (the rock) aabmack and members of the

summit took it around and eventually the belief Wes every student in the

building had laid hands on that stone. It sti €iut in one of our cabinets in the
front as a representation with a picture of thoke warticipated in the summit,
but throughout the lunch periods and other timesmduhe day, every student
was part of this symbolism, that all students arpartant at the building and we
are all one rather than several factions in onenTdhortly thereafter, we had a

gentleman that donated the puma statue made ¢l shme type of rock and
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created the puma that now sits in the front entay @s kind of a symbol of that

whole event.”

The next response to this incident was symbolibat it sought to memorialize
what the school went through in the aftermath of hcident. This response was referred
to as the statue which was a sculpture made afdheol mascot. The school
commissioned this project, and it was paid for Isglaool benefactor. The statue was
installed in the entry lobby of the school towatidls end of the school year at the
location where the tree had stood. The intervielyjesais each referred to the particular
type of stone, which is forged under great heat@edsure. One of the administrators
told me it was carved with a chain saw.

A2: “...(the) artist that lived up by Cripple Crediat sculpted in this stone. It
looks like pumice, but when you strike it, it rinigjee glass. It's not a real
colorful rock, but it's called? .... So,...the principa ran by Cripple Creek and
talked to the artist and said this what we likeda®cand he said I'll carve one for
you. So, it took him a few months to get it dork¢e carves it with a chain saw.
It is glass carved with a chain saw, so he muse lg@ve gone through quite a few
saw blades....So that was delivered. (The princg@gnged to have the granite
base made. He paid somebody to do that and tlwalgphilanthropist, who had
students in the school, paid for the sculpturedidd’t donate it to the school, but
it's on permanent loan to the school. Now the o#lyenbol, the first rock is in the
display case. That came from the summit, the gafids that went out and

went through this process of what can we do to tgtded each other cause this
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was just jealousy and anger that had developeddestihe individual groups of
kids and that's what the whole plot was about. Gratp of kids kind of went

out and said, “You know, we have a lot more in canrthan we have to disagree
about. Let's work for understanding rather thapesation.” ...Well, | like to tell
the story about the puma because | think it's adggiory. It helps me remember,
but hopefully the community will remember a kindeofesson learned. The
lesson learned is that these relationships takaterance. The relationship
between the school and the community, the schabparents, parents and the
school, parents and kids, kids with kids, adultdhwids. All those relationships
take maintenance and part of maintenance is whemgbit, that you take steps

to make it better.”

Al: “We created a trophy with the picture of thesfisummit. We set the rock on
that trophy and it’s still in the showcase of tkb@l and as a result of that rock
metaphor, | began to think about a permanent gleteve may be able to have at
the school that would represent the unity that eaxeehat the school. One of the
staff members had heard what | was talking abotlt sdulpture possibly, two
staff members. One brought a picture back fronopeibecause the staff
member had taken students that summer and follogungmer to Europe and it
was of a black jaguar, but it was a cat, it coolokllike a puma. Excuse me, a cat
that is our mascot. Another staff member sawhairae and garden show an
artist above Cripple Creek that has beautiful mesfevolcanic ash, of all things, a

rock that is formed by heat and pressure. So &bég interact with that artist,
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sent some pictures, met with them in a subsequenetand garden show in
Denver a year later and commissioned that artistake our mascot in this
volcanic ash and that’'s what sits in the entry way. So where the unity tree
was, the mascot and the pride of the school is ermvedded in that sculpture. It
is really cool because the students who went owtiginal summit were'd
graders. When they were seniors in high schoat,wlould have been 3 years
later, this is when we unveiled the sculpture. Aredwere able to bring back all
but two or three of the forty individuals that weatthe summit to an assembly
that we had right before Thanksgiving break sowhele feeling of giving thanks
and being appreciative of what we have was the ¢heWwle had the artist there,
he’s Native American, to talk about our mascot #redsignificance of our mascot
within his tribe and his culture. We had studdram the original summit team
speak to the student body about how significanttrent was that they went to,
how proud they were that we continued to have susy@and how thankful and
proud they were to be there to unveil this dreaat ilad come to light and had
been fulfilled of leaving a permanent sculpturedAso it ran a lot of hoopla, all
the student participants from the first summit thate there, and they had come
from various high schools. They hadn’t seen orathaar in quite some time, took
a piece of the three part cloth that we had. ©bosl colors were draped over
the mascot and they pulled it away and the plaseguupted. It was just really,
really a positive sort of bringing closure, moviagead, moving on. It was
another one of those healing opportunities andHer?" and &' graders who

were there, they were elementary kids that werd &irfreaked out about maybe
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having going to school that maybe wasn't safe jtonsn’t nearly as powerful or
significant as it was for the adults, the teachtrs staff members, and also the

high school students that had been part of thenaiigummit team.”

The final event that occurred at the school that e@ncerned with the healing of
the school community was the actual restorativegesonference. The conference was
coordinated by the parole officers of two of theiyg men under supervision. The
restorative justice facilitator assisted in brirggiogether the young offenders, their
families and some of the juvenile justice personhe meeting was held at the school
after hours and was open to any staff member wisbed to attend. There were several
pre-conference meetings held prior to the conferemd all interview subjects
commented on this event.

Table 4.3

Responses to Harm

Interviewee Responses to Harm

Al First was the Tree, then the Summit that leddion plans at
the school, then the restorative justice conference

A2 The Tree, ...a new symbol became the puma...a @ckdd
under heat and pressure...we communicated a lot {abou
what all of us could do as a school to make thgs@d place

TE The Summit was to talk about difference and Isirtties and
what we wanted to become...The puma statue ...as acdymb
of that whole event

PO Restorative Justice Conference

HC Restorative Justice Conference
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A2: “So that is really part of everything that’'stgo do with kids, is always how
you clean up the mess? How do you get back whavgdaken away? And then,
to treat that person as a full member of the comty@gain. So, one of the
comments that came up that | wanted to bring upthetsthis process boils down
to three boys. Three boys and two of the three bogk responsibility by
participating in a restorative justice confereneeshin school and that was well
attended. There were probably thirty people dt¢baference. That's when |
became committed to the process of Restorativéecdushlthough, | wasn’t a
player in that one, | have used it a lot sinceocltturred about a year later and so |
felt like those individuals went back, took carebofiness, and took
responsibility. I'm concerned that one of themrdid So since that time, I've
used restorative justice, really, in a lot of catbed end up being adjudicated. Itis
one of my first recommendations if possible. ...hthwith the boys that did it, at
least part of them anyway, had an opportunity ta dvpublicly. To give back,
contract, that everybody agreed to that's how \iea back and | can’t think of a
better way of handling that. That's a good thinMghat you don’t want, is you
don’t want the kid feeling like he’s made the bigtake and now he can't ever
move on. That'’s just not the way | wanted it. hdavant to leave anybody
without an option, do you like this? So no, coule mave done things differently?

Maybe, but I think the big picture for me that iasvpretty well wrapped up.”

Al: “Then the third significant event. First, w® tree, second was the summit

that then led to some action plans at school wbalthe restorative justice
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conferences that were held with two of the thredestts that were expelled from
our building. The two that had been incarceratatiraally had some significant
interventions with the judicial system, the boatngaand some other things,
helped them sober up and kind of own up to theitr @ad really take
responsibility for what they had done what the srslilt was on the campus. We
had staff members that were concerned about bairigpit, they didn’t know if
they could handle listening or re-living the event§e encouraged those who
wanted to participate and those who were diredtgcted by it to consider doing
it and in the end, it was, | think, two very, vespyecial events because each of the
individuals, the perpetrators, had an opporturatgde people, to speak to people
they had hurt and to hear the effects that it adtber individuals. The families
of the students had also a chance to hear ancak §md to be a part of the
process and as most Restorative Justice confergo¢césere is a tremendous
magic to the circle, to whatever emotions thatgmeerated with the fact that
typically, there is pretty emotional times with imiduals, for the perpetrator to
get it out, for those individuals that they mayl fiat they have been wronged to
have a chance to listen and to also share thaiepiereally walked away from
those conferences and from that event with a sexade of everybody is in a
better place. We had a chance as a school comyrtamtake tremendous
growth, to take advantage that had been broughtit@ttention and to try to
make a difference and to improve on those thirkgs. the students, they had
gone through tremendous growth. Some of the faméynbers as well, owning

up to some things that had been going on and innpgaome skills and working
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on some things that, | believe, hopefully have adlfhem to continue to be alive
and productive today. So in the end, that theséecences were held in the late
Spring. No, that would have been the followingnfeecause the boys would not
have been doing their time. It occurred quite stime later. That kind of
helped bring closure to that event, but it kepinusine to a number of things so

the benefit to the community.”

PO: “Yes, what | did was, and again with my colleagvho that had the other co-
defendant the case, we sat down and talked abaitasin be done in our
community and at that point, what had happenelasdbout a year prior to that,
| had done a three day training or two day trainiitgvas called trainer of the
trainers to be trained in Restorative Justice awd to do peace circle and that
kind of work and getting much more aware of whastBrtive Justice was and
what were peace circle about, how do you incorgatad victims into the
situation and how people are affected by the hahwas caused by the actions
of these young men and so after completing thataewl talking with others in
Restorative Justice and doing some other trainiriglked with my colleague
about you know what we need to do something withcommunity and with
these kids because they are going to be comingibtxlur community. They
are going to be living in their own homes. Theg going to be living with their
families and the community, the school are extrgraéfected by this. How can
we make it a better entry and a safer entry inkoctimmunity? So then |

approached the Restorative Justice program inrearand in the neighboring
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city that does Restorative Justice and startethdbout how can we do this?
So, | searched it out in that sense while | meattt thie director of our local
Restorative Justice program and then the one indhemunity down the road and
talked about how can we do this? How can we gsttétken care of? I've also
been working with the kid in his treatment prograloout this is where the
direction where we need to go in and the kid,gilte him credit and when it was
first approached that | think it's important thag ook at the Restorative Justice
piece. He jumped right on it. At the beginningymusly not, at the beginning it
was a lot of, you know, it's never going to happe you know, a lot of not
taking responsibility for it, but once he startezttopng into treatment and started
really taking responsibility for what he did andrang that he was part of it and
that, you know, it could have actually been cartl@dugh, even though, it was at
the talking stages or the planning stages, he tigrszsd | don’t know if | would
have actually done it or not, but there was a ppaggithat | could have actually
gone and shot some kids because | was so angrielditd jump right on board,
as well as the other kid did, about wanting to partof the peace circle and
being able to give back to the community and talk whe schools about what
they did and what they were going through and vagriito hear what the school
had to say about what they went through as a resulhat they did and so once
we kind of had that in place where we had the lbuyam the kids and the
families and talking with the families and the féigs were just a little bit more
hesitant just because it had been so public. hptease kids hadn’t been in

trouble prior to this and the first trouble they geo, it's front page on the
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newspapers and so the families are being ident#retithe kids are being
identified. The pictures are being shown, evemgjincthey were underage. Their
pictures were shown in the papers and so the fagoly know, one day they are
just regular normal families as normal as can lzkthan the very next day, they
are this huge, huge news story. So the paremi® d&teginning were a little
hesitant not knowing what it looked like, but onlbey were educated on what
Restorative Justice was and the importance in dibiaig they jumped on board
also and then we got involved with their local Restive Justice community and
then started the process in getting the peaceecrull getting the meetings in
order and it was basically taken care of by the t@gtorative people that we
chose to do this is going through the process @timg with the perpetrators and
guestioning them. Two or three different meetindselieve, we had in really
identifying and filtering out what was the reas@hind this. What are your
motives for wanting to do this, to make sure it wage and not just, if | do this
then I won't be in as big of trouble and then itl\wgok better on my record if |
did this versus | really wanted to this becausg itnportant. So, in those two or
three meetings, it was really filtered out andlyeaiorked on to assess whether or
not these kids were genuine and | believe thante out that the teen felt like
they were genuine and wanting to do this. We tieha couple meetings with
the families, the parents the same way just ta@guhere their are at with it and
if they are okay with the situation and what we @oeng and what the plan is.
Then, | believe, we met them with the parents &wedckids and the restore people

and myself and the other client manager/parole@ffand did a couple of
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meetings with the whole group together and them&ewith the school and it
was decided at that point that we were not goingdtude the students. That it
would be the teaching staff or adults who werecadfe by this rather than
bringing it to the students that the school wattedo more with the students on
their own and not have these kids come back tstidents because, | think, they
were feeling like that these kids maybe can conoé& bHaree, four, five years from
now and talk about what had happened and wherenbeg at and how they've
changed their lives, but coming right after beiegunthe end of their commitment
time, it might have been too soon and they migkthseen too young to be able
to face other kids. Our kids were wanting to datthThey were looking at being
able to go, in kind of an assembly kind of thingl aalk to the school and say
we’re sorry and whatever, but the school felt iikeas too soon and it might not

be appropriate for all the kids.”

HC: “I had worked closely with the parole officegtprobation office, and an
officer that was involved in that incident. It wast kind of one of those things,
talking about it and through the progressive thawghhe parole and the police
officer, it was brought to fruition to have a (l@sttive justice) conference and |
was an outside entity, unbiased, and they askieaalld facilitate it. | merely
facilitated the conference....You know, I'm lookingitin a big scheme of things
it was more of an honor to be there and watch kw&o, | don’t see that piece is
all that big because it was more of a circle dahmegwork. Well, hopefully this is

what answers that question. During the proceskBeotdnference, the participants
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were able to ask direct questions as to why (tbcsioed). Some of the school
personnel were looking for answers as to why tlenadlers didn’t use the
programs or why they felt that they couldn’t usenthor why they felt they
needed to target certain individuals or targetsitteol. They got those answers.
Whether they agreed with them or not, they at Ihadtclosure with those. The
students that felt victimized by the incident walde to ask really pointed
guestions rather than getting second hand infoondtom the court system or
from an adult and they were able to face them. gdrents were able to see these
kids for who they were, kids. Not three headedstseaith forks, they were kids
and empathy was there. The way the offenders aldeeto articulate or the way
they sometimes had a difficult time articulatingitireasoning and their actions.
| think that brought everybody back to a placeheit own childhood and with the
students it was, oh | can see that, I've been th€hese kids just took that extra
step. ..... When it first began, the tension way ypaipable. There was a lot of
defense. You could just feel it. It was very dighal. It was very isolated.
Everybody sat in their own pockets pretty muchyalfi could visualize it,
everybody was just sitting in their own little spac... We had, | believe it was a
library, it was a large space and every chair \a&eri. As the conference began,
it wasn’t so much story time, it was justificatiand then as the barriers broke
down as people started listening and looking, tfenders became more and
more open and the emotions came out, which allqveegle in. It was like

watching cold butter melt.”
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Section Four -Was The Harm Repaired?
“No, try not. Do or do not. There is no try.”
Yoda

Section Four addressed the question, “Do you belieg actions taken addressed
or repaired the harm?” Each of the interview sulsje@s asked this question, which was
the final question of the interview. When referrioghe actions what was meant were
the actions described in Section Three. The fesponses following were those from the
three interview subjects who had been associateddhool district. Not surprisingly
each of those persons had a slightly different takbow the harm was repaired. One
interview subject, TE, refers to the fact thatydfu're not dealing with your culture, then
your culture is going to deal with you and it’s aBy not pretty.” He concludes that the
actions taken and the symbolic gestures which werart of those actions, were “A
brilliant move.” Another interview subject, A2, s&d that “You can’t put toothpaste back
in the tube. When it’s out, it's out.” However, s&d that there could not have been any
better way to handle the situation. He mentiongifipally that the students who had
pleaded guilty were given the chance to move ampositive direction. He also believes
that the actions taken were a part of the trudting that the school needed to
accomplish with the community. He refers to som#hefactions taken as being
“redemptive.” The interview with a school admingtr, Al, showed that although he
would not want to go back to that situation aghmfelt “We elevated the things we do
outside the three R’s.” He thought the school bexarbetter place because of the actions

that were taken as a result of this incident.
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TE: “lI am a firm believer that if you're not deadj with your culture, and that’s
your students, that’s your staff, that’s your conmitya If you're not dealing with
your culture, then your culture is going to dealwou and it's usually not
pretty. Its job one to do culture and if you haveafe environment then you
provide the support for learning to happen. Ifshedents come to school feeling
good about school, feeling safe, they can takbennformation that they are
involved in. If they are not, Maslow’s hierarchypwd say they are going to get
those needs met first and they are not going tdigéier up on the chain. So |
think it's critical. | believe that the steps tlftite administrators) and the district
administration took at the time were very insight#fnd that the step to do the
summit, which | don’t know how popular it was wetkieryone because it took 30
some students out of class for that period of tinael wonderful outcomes and |
think it really did in a rapid way help to beginheal the building. | think you can
begin to heal from something like that over timehaying successful days, but
you can encourage it to happen in a much more ragjdby dealing with the
conflict, by having the conflict put out on the &land having kids talk about
what’s going on and what are our expectations &hether and what are we
willing to do as individuals to make sure that hapg It was a brilliant move. |
think the opportunity for the building to cleansseif, the group of people that
represented the building to come together, agagsymbolic gestures with the
rock, and the tree, and the burning of the tregont know if you could write a

book and do it much better than our leaders diiatttime.”
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A2: “You can't put toothpaste back in the tube. Wiiés out, it's out. | don’t
think that there would be any better way to havedhed this than how it was
handled. I think with the boys that did it, atdeaome of them anyway, had an
opportunity to own it publicly. To give back, coatt, that everybody agreed to
that’'s how you give back and | can’t think of atbeway of handling that. That's
a good thing. What you don’t want, is you don’tnivéhe kid feeling like he’s
made the big mistake and now he can’t ever moveldrat’s just not the way |
wanted it. | don’t want to leave anybody withoutaption. So no, could we have
done things differently? Maybe, but | think the pigture for me that it was
pretty well wrapped up....When I think of restorafivéhink legally restorative
justice process in and of itself is awfully redemgt | think of what | would call
a redemptive process as a chance to buy bacls, df®nce to pay back, to give
back and to become restored to the community. dmia the religious
community there’s absolution, there’s forgiven@dsere’s that need, even though
the community is not a religious organization, thatneed that we have and we
could formalize that from a community, that’s regitive. That's buying back a
young person that could spend the rest of thesslieeling alienated and that’'s
not going to do anybody any good. So if they (angperson) can hear a
message that they are part of us again and | thive groups get this, they get
this in a different way than a community like tHisit | think they've got

something for us.”
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Al: “I think in the end all the three events thapbke to did that (repaired the
harm). | know that as the site leader, | was g to turn my back on that fact
that there was something really dangerous thateasy planned that was going
on unbeknownst to any of us and when it came taatiantion, it really shook up
a lot of folks, but I think that we provided mangnues and opportunities for
community, for staff, for kids to vent and to adeleituations that were wrong
and in the end, we didn’t shy away from those thititat needed to be done and if
it meant resources going towards certain opporagjitve invested in those
opportunities and | think even today at the she,fact that there is a web
organization where everyone belongs shows a sagmfiamount of resources
have gone into that training for facilitators amalfisto do that training so that
there are events every Spring where web leadershasen, student leaders that
represent a diverse group, who then are part cdleoming team that do
activities for students through out the school ybat are incoming, in this case,
this will be 6" graders. | do believe that in the end, we cak lmack and
although the event, we can bring back to mind andémory the feelings come
back, the images come back, it isn’t what the comtgicontinues to dwell on.
So it’'s not like oh gosh that's where X Y Z occurignd we get that bad feeling.
The school got back to functioning well and higinffpening and it never lost a
beat it seems like and that is something I'm saokhd for because it was a very,
very good school and a bad thing almost happenédt &amok us off course
briefly in terms of our jobs and our curriculum ke knew where we had been

and so to get back on that track, it was not diffic We just had to not sweep
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things under the carpet or pretend like somethaint happen, but at least we
could get back to that place of order, instructjpositive, successful because it
was there. It was there in our hallway, our arebjwthe banners, the images of
student work. It's a great place and | feel rebbylly, even to this day, when |
hear about something happening in a low performagtwpol or in an environment
that isn’t on the right track, and you know whemsthing bad happens, the
expectation is that it gets all the way back tdee@ it hadn’t even been before. |
mean, even getting back to the norm in some oftlaosas is a bad place. So the
best of the world would be to get back to a poihere we would never want our
school to be in the worst of times, but we are erjunate in that we not only
got back to a good place, but I think we elevakedthings that we do outside of
the R’s, the reading, the writing, the arithmetine academic piece that lord
knows there’s a lot of plenty of emphasis and stmstesting and that sort of
thing, but it's’ the other intangibles that we imped on that continue to keep the

place to be a very attractive place to be.”

The interview with the restorative justice facildg HC, addressed the short-term
repairing of harm. Although she was unable to askitke long-term outlook since she
was not a member of the school community, sheptedttive that the conference was
successful at the time.

HC: “Long term | don’t know. | haven’t been inromunication with anyone

that could tell me the long-term effect. | can y@lu that after the conference was

over, | don't think there was a person that didnig one of the offenders and
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there was not a person that the offenders did aeipgand approach and
apologize to. They weren’t turned away, they wexeegted back in. So, | would
have to say yes, it addressed it. At that padicodoment, very well.....I think it
all goes back to the energy of feeling and theggnef acceptance and the energy
of being able to have closure no matter what tleetuce looks like. It may not be
the closure you want, but the mind and spirit nesdsure and thinking about it

now after all these years, there was closure tigat ./

Table 4.4

Comments Regarding Repair of Harm

Interviewee Responses to Harm

Al | think in the end, all three events...(repaired t
harm)...We elevated the things we do.

A2 (It) helps rebuild some of the trust that wastlo..It’s
redemptive...If they can hear a message that thegaatef
us again.

TE Students came to school feeling good...safe dgalith

the conflict...having the kids talk about what wasgo
on...lt was a brilliant move.

PO Our kids wanted ...to be able to go in...to an abbenmand
talk to the school and say we’re sorry.

HC (The harm was) addressed...at that moment very wel
There was closure that night.
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The five interview subjects all agreed that thepoese to this incident was
beneficial for the school community and might havede the school community a better
place than it was before. If there were culturasms embedded within the school
culture that may have originally lead to this ired, the three persons who were at the
school at the time of the incident felt that thaseas had been well addressed by the
actions described here. In that way, the schodiineca better place as a result of the

incident and the restorative actions that werertaeepart of that aftermath.
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CHAPTER 5: DISCUSSION
“Wayfarer, there is no way. We make the way by wagK
Antonio Machado

This chapter looks at what was learned throughdiudy and the implications for
restorative justice use in schools and followiragitnatic incidents. As mentioned in
Chapter 1, these types of incidents continue t@éapA newspaper report dated March
11, 2010 lists the latest threat to be interrupted:

Okanogan, WA. Police were alerted Feb. 27 to alb@aeconversation between

M. and a 14-year-old girl in British Columbia ab@u€olumbine-style attack on

April 12, 2011 — 12 years to the day after shoaiagColumbine High School

in Colorado.
In addition to the implications for restorativetjae, Chapter Five includes
recommendations for other uses of this informaéisnvell as suggestions for further
research and study. One of the first findings tooloee evident was that a background in
restorative practices, mediation, or the Discoyepcess on the part of all persons
interviewed tended to create fertile ground fotoestive practices in this case. The
restorative practices implemented in this case werative and particularly suited to the
climate in the school building at the time. Themaeaders did not fall back on
established responses but, being informed by gasit training and experience,

developed responses and took actions that wergresbto directly address the harm at
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that particular time in ways that were unique @t thituation. One recommendation
coming out of this research is that training anplosxre to restorative justice take place
across disciplines, particularly in school settirfggen if a person’s position was not
primarily focused on restorative justice, having #xposure to those values allowed him
or her to use restorative principles when the regede.

Another finding was that the actions taken; theeTtee Summit, the sculpture,
and eventually the restorative justice conferehedged to heal the harm according to the
recollections of the interview subjects. The lessl@arned through this research and
contained in the recommendations are that resteratiactices can be used in creative
ways and that staying true to restorative pring@lbows a wide range of processes that
may be designed to fit the circumstances. Emotibaaling consistent with restorative
justice philosophy may then occur. This chaptersesith recommendations for further
research and implementation and a summary of whatl@arned in this research project.

Interpretation
“True genius is saying what is in your heart, beesitiis in everyone’s heart.”
Ralph Waldo Emerson

In interpreting the data from this study, it fit#’comes apparent that persons
playing a leadership role in this situation werdl wersed in restorative justice practices.
Although in all cases restorative justice work wastheir primary job function, each of
the persons interviewed here had received somefswHining in restorative justice or
programs closely aligned with the restorative pesphilosophy. The lead administrator
received substantial training in restorative pi@gj even though that was not the main

function of his job as a junior high school admirator. The assistant administrator was
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trained in mediation practices and used mediatimeessfully in his current role as
assistant administrator as well as in a previolesae a high school administrator.
Additionally he was versed in the Discovery procéssonclusion can then be drawn
that he was a skilled mediator and comfortabléstrommon ground philosophy. The
teacher, who was a part of the Summit meeting,eniit in a leadership role, had just
received training in the Discovery process. Thixpss relies heavily on mediation and
other types of conflict resolution including usicigcle formats for classroom meetings.
These types of processes are heavily restoratimature. Hopkins in her boodust
Schools, A Whole School Approach To Restorativetiees emphasized the importance
of mediation and circles by devoting a chapteracheprocess (2004). Regarding
mediation, she stated that mediation can spanpthetrsim from peer mediation, and
facilitated mediation between students to mediabetween student and teachers and
staff to staff mediation.

Leaving the school district personnel and movirtg the juvenile justice system,
it can be seen from the narratives that the stdtewffort of the Division of Youth
Corrections to train and incorporate restorativacpees into its programs certainly paid
off in this case. The Parole Officer suspected fthenstart of his involvement in the
case, that it might someday culminate in a rest@dtistice conference and he prepared
for that day for more than a year. The restorgtigéice facilitator for that conference
was involved in a school resource officer program supervisory capacity. Restorative
justice was something she used in her day to dayactions; however it was not the
main focus of her position. The conclusion can tzeva from this information that when

persons are aware of restoratives practices, onwiey incorporate restorative



94

philosophies in their day to day interactions, they very likely to draw upon restorative
practices when a traumatic situation arises.

The following timeline of events was constructethgghe participant’s
recollections and may be useful in situating tlepomses chronologically. Although all
subjects’ recollections were consistent in recgltime actual events, there were slight
variations in time. This is not unusual considetiimg amount of time that has elapsed
since the events. What is of interest is the strexgllections the subjects had of the

events.

Table 5.1

Approximate Timeline of events

Approximate Date Event
Fall 1994 New school opened in new building
January 12, 2001 Plan to attack school reportgalice
January 22, 2001 Tree erected and students starstithg thoughts
January 31, 2001 Community meeting with Districtoitey
February 2, 2001 All school assemble and Tree bonfi
February 16, 2001 Summit meeting
Spring 2002 Restorative Justice Conference held at school
November 2003 Puma statue unveiled at Thanksgiving ceremony
Spring, 2010

School is reported to be a vibrant, inclusive platkearning
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What would be of interest is a timeline of changdated to this incident that
occurred at the school in the years following thusnt. As discussed later in this chapter,
the school seems to have been changed in veryvgosiays as a result of this event and
the actions taken to heal the community. Althoughthe focus of this research, how
these changes came about are questions for fuggseanch.

As mentioned earlier, apart from the conferencectviaras held at the school
approximately a year and a half after the accidéetpther actions that were taken do
not, strictly speaking, fall into the realm of wheitcommonly referred to as restorative
justice practices. However, looking beneath théaserof these actions, it is very clear
that a restorative justice philosophy informed #hastions (Pranis, 1999). In the first
case, the Tree represented the ability for all comtg members involved in this
situation to be heard. It was an innovative wahafing these people heard, since
because the criminal investigation and the distgl investigation were continuing,
there was very little opportunity for the schootradistration or the justice system to
offer a standard restorative justice conferencesponse. It was also impossible for the
offenders to meet with the community and make thimght, because they were involved
in a criminal investigation which was ongoing. Leeship at the school, however,
recognized that the community needed to speakraliba heard and this was
accomplished through the posting of thoughts, po@mtures, and songs on a paper-
mache tree that was open and available for alb& whether to post or to read. This
seemed to allow the emotional pressure that hawl lveiing up, to dissipate in a
healthy way. Although, strictly speaking, the Trvegs not narrative, it was certainly an

open, safe, and respectful means of communicatind.in this case, it fit the bill
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perfectly. It also fulfilled a basic premise of t@sitive practices, in that all persons in the
community have a right to be heard with respecttaatithe community has a
responsibility to hear all with respect (Zehr 200 )

Not all the interview subjects mentioned the comityumeeting which was held
within a month of the incident. However, it is intfant to note the significance of this
meeting. This meeting included the District Attoyme this community as well as
representation from law enforcement, juvenile gesind the school district. Being held
So soon after the initial incident occurred is amty an anomaly given the juvenile
participants and the confidentiality usually affedthem. However, this meeting also
addressed a primary facet of restorative pracoelsa value held strong in restorative
circles, that is, the idea of safety, both in a pumity and safety as it applies to
discourse. The variety of views expressed in tpenomeeting was reported to have been
heard respectfully by all parties. This meetingvypted a forum similar to the Tree but
was addressed more toward the community at larganmg the community outside the
actual school building. Persons were encouragedoess their thoughts and concerns
regarding the incident and regarding the justictesy’s involvement in the situation as
well as to ask questions. Additionally, | beliehe juvenile justice system and those
participating in the investigation and prosecutdithe case both needed and wanted to
hear from the community about what they thoughualiiais situation. Having been
present at that meeting, it seemed as thoughlgospaovided an emotional release valve
for community members, parents, neighbors, andr atiherested parties; a release valve
that allowed them to be heard, they could ask gquesdirectly, and they could have

their feelings of insecurity regarding the safeftyh® school addressed.
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The next action, which according to the lead adstiator came out of an idea he
had while at this community meeting, was the mgetihstudents commonly referred to
as the Summit meeting. Again, restorative justicdogophy under pinned this meeting
and the thoughts and values behind it. The leadrastmator spoke very eloquently about
how the idea for this Summit came about. The Summag one of the first responses to
the restorative justice question, “How can the hbemepaired?” Additionally it sought
to address how a situation like this could be a@@ich the future. Both these ideas are
basic restorative justice philosophies (Pranis,7200/hile the actual Summit was
conducted in a way consistent with Discovery preqesactices, there were also many
elements of restorative justice present as mendieaglier. The Summit meeting can
perhaps be most closely compared to a peace (Btilart & Pranis, 2006). Like what
traditionally happens in a peace circle, plans weaele to extend the power of the peace
circle as well as what was learned and decideldarpeace circle to the larger
community, in this case the junior high school stutccommunity. School administration
helped the students involved in the peace circladorporate their ideas into the
mainstream student body. An example given wasdbkthat the talking piece, which
was a piece of rock from the mountaintops, becapeesentative of a touchstone. The
students’ idea was that through touching this ragierson was committing to
participating in a safe, inclusive, and peaceftlo®d community. The current
administrator who was a teacher at the time ofStmamit and who attended the first
Summit, equates the work done at the Summit wighatifioption of Rachel’s Challenge
and other programs that are today active at thesdcuch as the WEB; Where Everyone

Belongs. He mentioned specifically the mentoringainger first year students by older
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students, and a welcoming attitude at the veryryegg of the school year so that all
students are brought into the school communityroaqual basis and all students are
shown that the school is a safe and peaceful plbat was particularly significant
about the Summit is that it was a grassroots effpdtudents. Although the
administration was instrumental in helping to seig, it was not something that was
determined by staff, teachers, or administratolsth&® school administration did was
give students the space and time to come up watin dlvn suggestions and their own
vision of what they wanted their peaceful schodbtuk like. The eventual dedication of
the statue of the school mascot remains a touchstrrihe school community. Although
the original talking piece rock is still presentamlisplay case at the school, the sculpture
is a much larger symbol of the trauma the schoaitweough and more importantly, the
strength that developed as part of the healingreldilding process. The school mascot,
a puma, carved in stone that is formed under hehpeessure, may be seen as a daily
reminder to students that negative situations eatuimed around so positives
circumstances can result.

The eventual restorative justice conference hamgess it did a year and a half
after the event provided a final place for heakmgl closure to occur. The conference
was perhaps the first public acknowledgment ofaffenders in this situation. By
participating in the conference, two of the offersdacknowledged their part in the events
that led up to the incident. The school communiyr@wledged that they were
welcomed back into the school community they hétdelgear and a half earlier. The

facilitator recalls the energy of acceptance andule, no mater what that closure looks
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like. She said that the mind and spirit needs ckand that looking back on the
conference, she is sure there was closure that. nigh
Conclusion
“The greatest glory in living lies not in neverlfiay down
but in rising each time we fall.”
Nelson Mandela

The in-depth examination of this incident and thgponses to the harm caused by
the incident show that on many levels restorativdopophy infused the responses both
of school district personnel and juvenile justieegonnel. The interview of the teacher,
who is now the lead administrator at that buildisiggwed that restorative justice practice
provided healing in this case. His view of theaadltommunity is strongly seeped in
inclusion, in providing a safe environment, andaoognizing and holding dear the
lessons and the symbols of lessons learned frotregpsriences. The culture of the
school was changed by that incident, but changeth&better. Attempts were not made
to restore the school to pre-incident conditiondiaps were taken to improve the school
community, to critically examine what had happerdten, taking input from the student
and staff community, action was taken to devisestayaddress issues such as exclusion,
bullying and clique behavior which were seen asiental to the school climate.

This study did not address the eventual outconieragards the offenders in this
situation. The community was the focus here; thenheaused to the community as well
as the community’s response and need for healmtpalt way, this situation is similar to
restorative justice practices used in large-scaligiqgal conflict such as the Truth and

Reconciliation Commission of South Africa (Froessad Shearing in Johnstone and
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Van Ness, 2007). In cases such as these, commasméyhole is harmed. This study
concludes that restorative principles infused #sponses of the school community in
repairing the harm and setting the school on a&b#&ibting concerning inclusivity and
true community. The conclusion is that the Tree,ftitst community meeting, the
Summit, the sculpture, and the restorative justm#erence were restorative in nature
and helped to repair the harm the school suffesesl r@sult of the plans act of violence.
Recommendations
“Treat a man as he is and he will remain as h&reat a man as he can
and should be and he will become as he can anddsheti
Goethe

The recommendations that come out of this studg bawo with the importance
of receiving restorative justice training priorany time when trauma or conflict occurs.
The organic way in which the responses to thisatitn came about may be result of the
fact that decision-makers, both within the schaul the juvenile justice system, had
some restorative justice background. There didsaem to be a conscious decision made
by the school administration to use restorativetras to recover and heal from this
event, however, prior trainings and experiencesaadt for administrators to be
comfortable with the quite unique ideas they impated. Additionally, administrators
mentioned that they had used mediation and resternaistice on a daily basis in their
interactions at school. It seems to be the conseoisthe persons interviewed here that
these ideas and the actions taken that led torag¢sto were more successful for having
been informed by restorative principles. The firestcommendation, therefore, is that

restorative justice training be extended acrosslises particularly in school settings.
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Even if there is not a specific restorative jusficegram in place, an exploration of
restorative justice philosophy should be availab$gecially to those in leadership roles;
in schools, communities, law enforcement and timaioal justice system. By doing so,
restorative justice philosophy will inform the resise when there is a need for it, as in
this case of a traumatized school community.

The next recommendation is to acknowledge the itapoe of the Discovery
program in the school response to this incidenis Was an exiting finding, in that it was
unexpected. All three school based interview subjetentioned the important role their
knowledge of Discovery played in the response ¢ottAuma of this incident. More detail
regarding the Discovery process may be found at whesiscoveryinstitute.com.

The final recommendation outlined here is thatithortance of school
memorials and the symbolism associated with théwulsl not be overlooked when
responding to and healing from traumatic incideite interview subjects currently at
the school referred to the rock and later the statkia memorial, not of what happened
but of how the community healed. By memorializihg healing, one necessarily needs
to look at the precipitating incident and committaew future. One interview subject
referred to “not sweeping it under the rug”. A taé to acknowledge that anything
happened would be harmful to the healing procedslamnespectful to the suffering of
those involved. Schools however may be temptecép kinpleasant happenings quiet, to
project a facade that everything is fine. Reportisaissued by the State comparing
individual schools, attempt to quantify safety aatiools feel the pressure to project
positive ratings in these comparisons. In the casearched here, the harm was

acknowledged and plans were made to recover. @ueran even stronger school
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community developed and was marked by the commernraf the school mascot
carved in stone.
Future Research
“Man’s mind, once stretched by a new idea neveairegjits original dimensions”
Oliver Wendell Holmes

There are several areas into which future reseagdrding this situation could
probe and five areas will be mentioned here. Itlddne of interest to hear from the
actual offenders and perhaps to hear from the festadents who were the original
reporters of this incident. These female studeuffesed both at the hands of some of
these offenders and the student body as a whoés, Whre not rewarded for the fact that
they came forward and made the report. Quite tatmérary, they were ostracized and
this situation probably influenced the rest of tlegicondary school career to some
degree. The female students were perhaps the umssiems in this situation and unless
they participated in some personal counselingdindt seem as though they were
included back into the community. They relayed ®ahthe time that they felt unsafe
and unwanted in their school after reporting theedent. In retrospect, they were not
included in any of the healing processes and shuaNe been.

The Discovery program was mentioned by all schoi@rview subjects. Future
research into the connection, if any, between tisedery process and restorative
principles and values may explain why that is Bavould be valuable to hear from the
developers of Discovery to see if restorative pestnformed the Discovery program
during its development. If not, were there commuuts from which both processes

originated?
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Future research is also needed in the area ofndieieg what happened in other
similar circumstances. In other communities expeiigg interrupted school shootings,
did those communities suffer harm? Were there ungetims and how were the
offenders in those situations brought back intosttigool community? A larger field of
future research might examine responses in comraarit which school shootings did
occur; what types of restorative processes were tasassist in the recovery of those
communities? Are there similarities between thesegs? What other actions were or
could be taken that were informed by restoratiwtige philosophy?

The field of international restorative justice ioligcal conflict has grown over
the past several years. Much has been written dbesé processes which are often very
public and quite large in scope, given the fact swene of the types of incidents such as
genocide that have occurred (Miers, 2007). Addallynsome of these political conflicts
have occurred over a series of years, leadingng ferm victimization and harm. A
future area of research would be to determine Wwhatbeen learned in these large-scale
processes that could be applied to communitiesrdealith the harm of a specific
incident (Chankova & Van Ness, 2007).

A final area mentioned here is the actual use stbrative justice in schools.
Restorative justice is becoming more and more vpicesl in schools around the world
(Morrison, 2007). How effective is its use? Whatdyof impact has restorative justice
had on creating safer, more peaceful, and morasna schools? Some of this research
is already going on, however, in order to implentéetbest practices, more research
needs to be done, while best practices are diss¢aainin addition to how restorative

justice affects the schools, research needs tom@ucted into how restorative justice
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philosophy affects students and their social andtemal well being and development.
Are students who are educated in a school infus#drestorative justice philosophies
better able to succeed in the larger world? Wékthstudents be more likely to bring
those restorative justice philosophies to the detsiorld in their post-school
environment, therefore leading to a more restogatnciety as a whole?

Summary

“ At the end of all our journeying, we shall retumthe place from which we started
and know it for the first time”

T.S. Elliot

In summary, this research showed that restorativeiples could be used to
repair the harm caused by this incident of plarsabol violence. The five subjects
interviewed were fairly consistent in their recotiens of the event. They all had
background knowledge and experience in one of thesss; restorative justice,
mediation, or the Discovery process. It was n@tising to determine that they had
knowledge of restorative justice. The inclusiorited Discovery process, however, was
unexpected and further research regarding the ctionebetween restorative values and
Discovery is recommended.

Research also showed that the incident of plancledad violence caused harm to
the school community. The interview subjects thadgl harm stemmed primarily from
a loss of trust in the school and fear regardingtiwar the school was a safe place.
Additionally it seemed that these issues were tegimmg to the community. School
leaders recognized this trauma and steps were takatdress it. It is the researcher’s

assertion that the previous restorative justicaitig and experience of the school



105

leadership played a part in determining a restegagsponse. Future research could
explore the benefits of restorative justice tragnim other circumstances in school
settings or in other venues such as higher educatiorkplaces, or international
relations.

Looking at the responses in detail showed thaathiens at the school; the Tree,
the community meeting, the Summit, the talking pisack, and the symbolic sculpture
of the school mascot, all addressed members «fdie@ol community as potential
victims of this event. Restorative values of respmclusion, mutual care, truth telling,
listening and understanding infused these respoMigsh has been written about
restorative values and the beliefs underlying th@dees. The underlying beliefs outlined
by Pranis also were present in the responses dthdie; the importance of relationships,
interconnection and interdependence, the factiigatom resides in each person, and the
understanding that justice is healing (2007). Tienalers were not involved in any of
these processes however, which differs from masorative processes. In fact for most
of the actions taken immediately following the etyénwould have been impossible to
include the offenders because the criminal cowtg@edings were still in process. The
school leadership recognized, however, that somgtneeded to be done to start the
healing process at the school. The restorativecpisbnference held at the school, more
than a year after the event, included adult comtgunembers who felt victimized and
two of the juvenile offenders. This conference Waghe joint benefit of the victim
community as well as the offenders. Future reseewnald probe into the immediate as
well as the long-term outcome of that conferende donference facilitator revealed that

from what she observed, the immediate result igraatied involved was positive. One
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of the administrators referred to how the offendfmsmer students at the school, were
welcomed back to the school community and could theve on and put the situation
behind them. Overall, the effectiveness of the fuieecorrections process with all three
offenders is an area for future research.

The final area of interest was whether these agtiahich were rooted in
restorative values, actually helped heal the hatqpeenced by the school community.
The interview subjects were unanimous in assethliagthe actions did help heal the
harm. The subjects who were part of the school conitjpwent one step further. They
articulated that the school is now a better plaasabse of the community building
responses to this traumatizing incident. It isn@s¢éing to note here that the words
restorative justicaefer to justice which restores the victim, offendand community, as
much as possible, to pre-crime conditions. In tlaise, the community, guided by the
actions of the school leadership, went beyond regfe to actually developing a new
vision of what they wanted the school to be. I3 #ituation, the school community
actually experiencettansformative justicéHarris, 2006). Morris writes on the subject of
transformative justice and talks about victims aachmunities recognizing that they can
“transform the world positively from their pain”@Q0, p. 19). The word transformation
means to change in composition or structure, toghahe outward form or appearance,
or to change in character or condition. Transforomahas meaning in the fields of
mathematics, natural science, computing, law, weayfanthropology, spirituality, fiction,
and the visual and auditory arts. In the fieldadial justice which is the area into which
this research falls, transformational justice igfa goal but seldom achieved. In the

introduction of this paper, Kuhn’s description gbaadigm shift was discussed. It
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became apparent through this research that a gamnatift occurred within this school
community. The shift was based on the knowledgpegg&nce, and capacity of the
school leaders and served to enlighten the resgortbe trauma they saw in the school.
This type of paradigm shift is often what leads tivansformation. A transformation
seems to be exactly what the administrators antetieher referred to when they talk
about the positive steps that were taken as atrefstiie Summit, steps that led to a
school that is perceived as safer, more welconand,more inclusive of all students.

This research recognizes that restorative practiegs used to heal the harm of
this traumatized school community and that actealihg occurred. The truly
exhilarating outcome of this research is that tteeg@ss was transformative for the school
community. Transformations of this kind are rard @rhas been an honor to document
this incident and the community of people who pthge active part in the school’s

transformation.



EPILOGUE:
PERSONAL NARRATIVE
“Therefore do not worry about tomorrow, for tomawwiill worry about itself.
Each day has trouble enough of its own.”
Matthew 6:34

In April 1999, | was attending a seminar, which Vaole my first exposure to the
world of school safety and school policing. | hagkb a police officer for more than 14
years working in a variety of capacities but nedevoted exclusively to children. My
own two children were elementary students in thwstdistrict where | would now be a
school resource officer.

Prior to my police career, | had obtained a degrderestry from Colorado State
University, then while employed as a universitye@sher in another state, | obtained my
MBA degree. Life took over as it does sometimeseHh was in my mid 30’s, employed
as a police officer and a good one, although | $ones found my take on life did not
always mesh with that of my fellow officers. | remiger being chastised by an officer
who stated that it was problematic for me to “sittbe fence” by which he meant being
able to see and empathize with both sides of atsiu | realized then that my ability to
do that is a benefit in many circumstances. | elgi@ditraining in mediation and when a
grass roots movement began looking at ways to pucate restorative justice into the
local juvenile justice system, | represented thikcBd®epartment in those discussions.

Eventually with the blessings of the Police Depamnimin 1998, a restorative justice

108
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program was started and continues today in our aamtgn- handling most juvenile
shoplifting offenses, most juvenile first time offes as well as more serious cases and
the occasional incident of severe violence.

To get back to April 1999. | was en route to a liéa@lumountain town for a three-
day seminar on child welfare. It is a wonderfuldito be in the mountains, still cold but
with wonderful clear blue-sky days. We had stopipeal large city to attend a meeting
when someone looking very distraught, interruptedreeting, asking if anyone present
had children attending Columbine High School. Wiighthe media coverage over the
next three days, | became acutely aware of whaast exactly that | had signed up for
when | accepted the assignment of school resodficero At the time | heard about
Columbine, | realized that | was accepting an ass&nt that might require me to use
deadly force in a school. | spent the next sevemsye/orking in a junior high school as a
school resource officer. It is my view that thetuasjority of people in a community
have very limited experiences with the police. Biany more people have, had, or will
have, children in public schools. It is here in slisbools that police have the greatest
impact on the safety and security of a communitg way that affects the greatest
number of people.

“To do a Columbine”
Kenneth Trump

April 20, 1999 — At that time, the date of the mfagal school shooting in the
United States.

April 20, 2001 — Two years later, having surviveBKY a small group of junior

high school students in Fort Collins, Colorado waemning another school tragedy set
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to occur on the second anniversary of the Colum$ino®ting. Originally the name of the
state flower of Colorado, then the name of a higtosl in suburban Jefferson County,
the word Columbine had experienced a semantic éhdhgow had a new millennium
meaning: “To do a Columbine” (Kenneth Trump, 2008).

| have written about my involvement in this incitlemhich occurred at the Junior
High School where | was the school officer. Aftee planned attack was reported to a
patrol officer over a holiday weekend, | was invavin the investigation. My
perspective regarding the incident is from the pofrview of the school resource officer
working at the school where this event took plalceas involved and the incident
affected me. | remember watching an interview imal one of the young offenders was
asked how he planned to deal with the armed safboer (me!). He paused, looked
down, then looked into the eyes of the intervieamad said, “We were planning to do it
when she wasn't there.” | wondered at the time whiaanything — they were really
planning. | had had no interactions with one ofghelents, minimal interactions with
another one of these students, and somewhat signifinteraction with a third.
Surprisingly, the one | had significant interacg8omith was the student who reached a
plea agreement with the least significant consecgiere was also the one who did not
participate in the restorative justice conferemssause he was not involved with the
juvenile corrections division.

Although | was affected by the incident, eight yelhave passed. | looked back
through time. | did not attempt to filter out mypexience; | was a part of the event as
much as the students and staff. | attempted tovally experience to stand for what it is.

Another important theoretical perspective | havelenknown is my very active
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involvement in the Restorative Justice Movemeninddback at least twelve years. | am
a restorative justice facilitator and trainer amatdrbeen involved with the community
restorative justice program since its inceptionviobsly, | am a proponent of restorative
methods. As | wrote about my experiences, | repldntav restorative justice practices
were used in this particular case. My knowledge @amderstanding of these practices
made me an ideal researcher to identify those ipesct
“The future belongs to those who believe in theupeaf their dreams”
Eleanor Roosevelt

My background as a police officer affected my ckadt narrative incident and
the way | reported on it. Being involved in law erdement for more than 20 years, |
have developed the ability to see situations irdebhaf gray, rather than black and white.
| am also frequently called upon to employ probleohsing skills, which require me to
fully explore an event. As a restorative justicelftator, | have learned to listen to
people’s stories and what lies beneath the story.

“You lose a lot of time hating people.”
Marian Anderson

No one ever expected the case to take on a lits ofvn the way this did. |
initially saw things too narrowly; a crime, victimsffenders, a criminal prosecution,
school safety. All within the realm of what | hadn# and experienced before. As the
criminal case was progressing | saw some thingpdrapt school that were unexpected.
There was a backlash of feeling and those feelivege going to be expressed.

The victims - who were they really? The teenagks giho first made the report to

police were themselves friends with the suspedtssiwis why they knew what was
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planned. Things had changed for them however whbhitdaboy became a member of
the group. | don’t think this third person had thest of the girls. They had seen him act
out violently before. And when they had a fallingt and he threatened one of them, they
became uneasy. The girls were together one nigahwhrey decided to call police.

The offenders - were they themselves victims oassment? Perhaps they felt so.
How many junior high school students feel harasdeahe time or another? How many
wish they were somewhere else in the social hiey&rdt's hard to say exactly, when so
much is a matter of perception. Although friends;heof the suspects had other friends
in different social groups. To adults in the schibely seemed like any other junior high
school students.

The school — really new, built five years earliadha reputation as a “Prep”
school. But a large part of the school populatiame from areas of town with farms and
homes with country property. A large mobile homenowunity was also within school
boundaries. Certainly there could have been a skvechool population. How was the
climate of the school set up when it first openeld% did it develop in the first few
years? Why did the school have the reputatiordi? dihad a parent tell me at the time
that his child had very specific clothes that heildovear to school. It did not include the
cowboy boots and jeans he normally wore. The stutdoh his father he would be
harassed at school for wearing “cowboy” clothesthk junior high school | saw very
few students wearing cowboy boots, although inhilgl schools, students did. It seemed
to me that for the students, junior high was a timget through and not draw attention to

oneself. But who in the school set the parametenghat was acceptable?



113

“Life shrinks or expands in proportion to ones ame”
Anais Nin

It was a three-day weekend and very cold, judtla Bhowy. The school resource
officers were all working. We had been called tighhbefore when our supervisor was
made aware of the harassment report involving stisdeom the junior high school and
we told to report in early on Monday. There wassobool that day, so we met and got
briefed by Officer D. Although he usually workedjht shift late week, he had been
assigned to the school resource officer unit tsfirout the investigation that started
when he took the harassment report on Saturday. nigh

The school that was involved was one of the juhigh schools | was assigned to
and had been at for two years. We checked recardseothree boys involved. One boy |
remembered charging with attempted assault. Ther bidd been given a marijuana
ticket some time back. The third student had nmicral contacts. The records for the
girls were clear except for one who had a shoptfiirrest. We read their statements and
collected demographic information on everyone ingdl

It was decided that based on the information weduafér, we would apply for
warrants for the lockers of the students and tleetogheir homes. One student lived
with his mother, sister and stepfather on the eddgewn. One lived mostly with his
mother and younger sister in town but spent tim@satather’s apartment and the third
student lived with his mother, father, older brottend younger sister. After having the
warrants signed, we went to school with the heagkoftirity from the school district. The
assistant principal was in the building and we tald we were serving warrants on the

lockers. He got us locker numbers and we seardtetbtkers. Lockers in a school are
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property of the school and it is commonly underdtti@at school district personnel may
enter any locker any time for any reason. If poli@nt to enter a locker however, we
need a warrant.
“In the practice of tolerance, one's enemy is thst beacher.”
Dalai Lama

As we walked up to the school we passed the pygleprints painted on the
sidewalk each year by the class moving on to haflosl. We met the assistant principal
coming out of the building. It was a holiday but nousually, he was at school. Holidays
are good days to get uninterrupted work done. Tdhegsergeant had already notified
the school district head of security and he wak w#. We now notified the assistant
principal of the search warrants we had obtainkidgenim that we would leave copies
on his desk and let him know what, if anything, were taking with us. The look on his
face was one of shock and disbelief. Again not uallg, he did not say much, but asked
to be kept notified and came back into the buildmbe of assistance. Because of the
extreme delicacy of this investigation it had atlgéeen decided that it this point the
only school district person who would be involvedsithe head of security.

Three lockers were gone through. Notebooks werenidia points of interest.
Notebooks were taken from some of the lockers ey tiould be gone through later at the
police station. One thing stood out before we fpant®d the notebooks and that was
drawings of stick figures, drawings that showed Wbaked like guns being shot at stick
figures near the stairs in the north hall of thieosd building. Based on what was found in
the notebooks, we applied for a warrant for the &®end computers of two of the

students.



115

The first home was a large horse ranch on the smdgk of town. It was mid-
morning now and still bitterly cold. When we arrivee spoke to the student’s mother.
She was obviously concerned but did not think bearsas up to anything unusual. He
was a bright student and very talented in art aad/thg. The student lived there with his
mother, sister and stepfather. The student alsat $ipee with his father who lived in an
apartment in town. The ranch provided a treasoneetof items commonly found on
ranches; guns, ammunition, gas canister, targetwistairs family room had been
converted to a recreation room for teens. It wgacaaht to the student’s bedroom. There
were couches, mattresses, a TV, and video gamss.lyihg around the room were a
handgun, a 9-mm and an assault rifle. AmmunitiortHese weapons was also found in
the room although the guns were not loaded andowtkl ot be sure at the time which if
any guns worked. Guns in other parts of the hotese locked and generally
inaccessible. Barns were searched but nothing rolictterest found except gas
canisters. Everything of interest was photograreticonfiscated. | remember the
mother asking if her son could go to jail for tHsnce | had just seen another student
who had stabbed someone be given probation | thoughlikely that anyone would
serve time even if they were convicted of makirgnplto shoot students. However those
decisions were not mine, so | told her | didn’t tnand couldn’t hazard a guess.

The next house was the home of a student who wag goorly in school. He
lived with his mother and younger sister in a hoois¢he southeast side of town. Not
much was found in his house. He also spent timle g father who lived in an
apartment nearby. Except for evidence of his heaasijuana use, nothing else was

found. This young man was a below average studerdt, probably depressed and a
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heavy marijuana user. We took the computers fribnesidences to be searched for
future forensic analysis.

The third student, the one that made the threatded to the police report, had
been privy to the plan later than the other twoeréhwere hunting guns in his house but
it was unlikely that he had access to them. Heldliwéh his mother and father. His older
brother and younger sister were in the home asamellboth of them were very active
soccer players, playing at the highest level. Bhislent was not involved in sports at all.

After serving the search warrants, and enteringtémas recovered into evidence,
the school resource officer team started with inésvs. We had made appointments with
each family to bring the young men to the policpatément. They were separated,
advised of their rights and interviewed. When confed with the drawings, two of them
admitted to talking about how they would do ithéy ever were to shoot up the school.
From their viewpoint, the large crowd of “jocks’athhung out at passing periods at the
base of the north stairway was harassing them Hsasvethers in the school. The “jocks”
frequently made comments, shoved, or barred thefaragther students going to class.
That stick picture drawing represented where and wbuld be involved if there was
ever a school shooting. It was idle talk they saathing they seriously thought of
carrying through.

When questioned though, they said when they tadkedit it, they had a date in
mind. That date was April 20. In addition to thdeotaped interviews of the four boys,
taped interviews were conducted with the informyims as well. Really only one of
them knew much about this. She was a close friaddcanfidant of the two main

planners and she was involved in the plan as Wéilen the third boy threatened her
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because she would not go out with him, she toldther girls of the plans. She told of
weekend sleepovers at the ranch where they woutditgade and target shoot at night,
sometimes sitting on a hill waiting for coyotesctime by. They would shoot at coyotes.
At this point, after some acknowledgment was fasthing from the students as
to at least the existence of a plan, we contattedavenile District Attorney and filled
him in on what we had learned. Then began an exammof the facts that continued
throughout the early stages of the prosecutiorthisttime there were very few if any
“Columbine copycat” cases. The laws, which wererlatritten to cover student shooting
plan-making, were still relatively silent when #@roe to plans that had not yet been
carried out. It was not unusual to find studentchdrawn pictures of guns, bombs and
general mayhem. In fact, therapists sometimesthanl teen clients to express their
aggression safely through drawing. Teen on farmsesiones had access to guns. The girl
who had reported this incident certainly felt thezeed and seemed to think this was a
solid plan that was to be carried out. How credveés she? Would something happen
between January and April 20 to either increasdikk&hood of the plan being carried
out or to derail it entirely? Would the studentstjlose interest? It all boiled down to
what was in the minds of the young men involved iamglparticularly difficult to know

what is in a teenager’s mind.
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“A human being is part of the whole called by usvarse,
a part limited in time and space.
We experience ourselves, our thoughts and feelings
as something separate from the rest.
Our task must be to free ourselves from the prisowidening
our circle of compassion to embrace all living tuees
and the whole of nature in its beauty.”
Albert Einstein

The district attorney’s office had never dealt viitrs type of case before. In fact,
as mentioned earlier, nationally this type of imgitlis somewhat rare. Suffice it to say
however that between the three families of childrearged with serious felony crimes,
their attorneys, and the intense media scruting\laa in some cases courted by the
offenders, this case soon became, in my mind, blowtrof all proportion. The juvenile
justice system made every good faith effort toeewnvthis incident fairly, to hold those
accountable if laws had been broken. The end resdtthat two of the subjects charged
with crimes were committed to the state juvenileection system. One of the subjects
reached a different agreement with the DistricbAtey’s office, but also plead guilty to
similar crimes. When it was finally over, meanihg@ttthe court cases were resolved
through plea bargain agreements; there was stilbtihool community which had
experienced a breakdown in trust with its commurityconfusion to as how this could
have happened in the first place, it was this comtyuthe girls who had originally
reported as well as the three offenders, who nebdaling. The actions that were taken

and outlined in Chapter Three detail primarily wivais done to try and repair the harm
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to the school community. As all this was going nrschool, my life as a school officer
continued with its everyday onslaught of harasssjeagsaults, and drug abuse cases. |
was only peripherally involved in the school’s respe to the crisis. | remember looking
at the tree, reading some of the postings, andjlmgteful that there was that type of a
forum for students and adults to make their thosigiid feelings known. The end of
January, February and the beginning of March werg gtark months for me personally
at that school given the media spotlight and thimssness of the offense and | was not
alone. Many at school questioned their careers) gnéstioned and was questioned
whether or not the students would have gone forwaitd their plans. However, |
eventually realized that the question was perhapsatevant. What was relevant was
that they felt the need to make those plans. Noatger should be in such an emotional
state that he or she feels the need to even tallktaich a tragic act. Even the planning
of such a horrific scenario falls way outside amakteenage behavior and certainly
outside acceptable legal behavior.

It was well into early spring of the same year wharrived at school early one
morning. | remember seeing the eastern face afthentains behind the school, a school
that was located in the most beautiful settingoimrt. The sunrise had illuminated the
mountains to the west of the school. It was an labslg beautiful and peaceful scene, a
scene that seemed as though it could never be anayreiolence.

Observing the beauty of the natural world that aegle me realize that the ice
was slowly melting and eventually, it would beraght. This research project documents
this time of crisis, of trauma, of healing and fipaof transformation. To arrive at the

end of this journey and face the transformation lias taken place is an unexpected yet
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exciting conclusion. It continues to be my hopat the restorative justice movement
expands and transformational justice truly comgsaiss. This study shows it can exist,
even thrive, alongside the existing school disnpknd criminal justice systems. Can it
not also thrive in other areas such as neighborhoedrkplaces, government, and
international relations? All that is needed is casgion for other sentient beings and a

desire to leave the world a better place for alldcan.

Little darling, it's been a long cold lonely winter
Little darling, it feels like years since it's belegre
Here comes the sun, here comes the sun

and | say it's all right

Little darling, the smiles returning to the faces
Little darling, it seems like years since it's béene
Here comes the sun, here comes the sun

and | say it's all right

Little darling, | feel that ice is slowly melting
Little darling, it seems like years since it's betrar
Here comes the sun, here comes the sun,

and | say it's all right

From the lyrics oHere Comes the Suifhe Beatles
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Consent to Participate in a Research Study
Colorado State University

TITLE OF STUDY: The Use of Restorative Justice Practices in A School Community Following
an Incident of Planned School Violence - A Case Study

PRINCIPAL INVESTIGATOR: | ~ssociate Professor, School of Education
Contact information

E-mail:

Phone:

CO-PRINCIPAL INVESTIGATOR: Susan Long, Graduate Student, School of Education
Contact information

Email: Susan.Long@colostate.edu

Phone:

WHY AM | BEING INVITED TO TAKE PART IN THIS RESEARCH?
You are being asked to participate in this study be  cause you held a leadership position
during an event that affected the perception of saf ety of a school community.

WHO IS DOING THE STUDY?

Under the guidance of Djjj|| | | QJJBEEE. s=» Lon g, a doctoral graduate student and
the Co-Principal Investigator (Co-Pl), is doing thi s research for her dissertation. There is
no outside funding attached to it.

WHAT IS THE PURPOSE OF THIS STUDY?

The purpose of the study is to explore the school ¢ ommunity’s response to an event in
which school safety was threatened and to look at h ow restorative justice practices were
used in that response.

WHERE IS THE STUDY GOING TO TAKE PLACE AND HOW LONG WILL IT LAST?

After the initial recruitment and consent, each subject will participate in one interview lasting
between 1 - 2 hours at a mutually agreed upon location. The interview will be conducted by the
Co-PI, Susan Long. Each participant will be re-contacted once more through e-mail, within 3
months of the interview, in order to review the transcript of their interview. You will have the
opportunity to discuss any miscommunications with the Co-PI so the transcript best reflects your
thoughts on the subject.

WHAT WILL | BE ASKED TO DO?

You will be asked to talk about the way you respond  ed to the event, which occurred in
2001, and what actions were taken in an attemptto  heal the harm caused by the event. You
will also be asked to discuss ways in which you obs erved the community respond to this
event with an emphasis on restorative measures.

ARE THERE REASONS WHY | SHOULD NOT TAKE PART IN THI S STUDY?
There are no known reasons why you should not take part in this study.

WHAT ARE THE POSSIBLE RISKS AND DISCOMFORTS?
There are no known risks or discomforts to this study.

ARE THERE ANY BENEFITS FROM TAKING PART IN THIS STU DY?
There are no direct benefits to individual participants. Our hope is that by looking at what actions
were taken after this event in 2001, there may be benefit to others facing similar events.

Page 1of 3 Participant’s initials Date
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DO | HAVE TO TAKE PART IN THE STUDY?
Your participation in this research is voluntary. If you decide to participate in the study, you may
withdraw your consent and stop participating at any time without penalty or loss.

WHO WILL SEE THE INFORMATION THAT | GIVE?
We will keep private all research records that identify you, to the extent allowed by law.

Your information will be combined with information from other people taking part in the study.

When we write about the study to share it with other researchers, we will write about the combined
information we have gathered. You will not be identified in these written materials. We may publish
the results of this study; however, we will keep your name and other identifying information private.

We will make every effort to prevent anyone who is not on the research team from knowing that
you gave us information, or what that information is. For example, your name will be kept
separate from your research records and these two things will be stored in different places under
lock and key. You should know, however, that there are some circumstances in which we may
have to show your information to other people. For example, the law may require us to show your
information to a court or to tell authorities if we believe you have abused a child, or you pose a
danger to yourself or someone else.

WILL | RECEIVE ANY COMPENSATION FOR TAKING PART IN THIS STUDY?
There will be no compensation for taking part in this study.

WHAT HAPPENS IF | AM INJURED BECAUSE OF THE RESEARC H?

The Colorado Governmental Immunity Act determines and may limit Colorado State University's
legal responsibility if an injury happens because of this study. Claims against the University must
be filed within 180 days of the injury.

WHAT IF | HAVE QUESTIONS?

Before you decide whether to accept this invitation to take part in the study, please ask any
guestions that might come to mind now. Later, if you have questions about the study, you can
contact the investigator, Susan Long at w/ou have any questions about your
rights as a volunteer in this research, contact , Human Research Administrator at

. We will give you a copy of this consent form to take with you.

“This consent form was approved by the CSU Institutional Review Board for the protection of
human subjects in research on October, 2009.”

WHAT ELSE DO | NEED TO KNOW?

The Co-Principal Investigator, Susan Long, will contact you by phone or e-mail, and set up a 1-2
hour appointment during which she will interview you. The interview will be audio taped. After the
interview is transcribed, she will mail or e-mail a copy of your transcript to you for review. You may
comment on the transcript and return it. You name will not be used in any way during the research,
although the position you held may be identified in a general way. The location of the event will
only be identified as a

Page 2 of 3 Participant’s initials Date
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Your signature acknowledges that you have read the information stated and willingly sign this
consent form. Your signature also acknowledges that you have received, on the date signed, a
copy of this document containing 3 pages.

Signature of person agreeing to take part in the study Date

Printed name of person agreeing to take part in the study

Name of person providing information to participant Date

Signature of Research Staff

Page 3 of 3 Participant’s initials Date
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Initial Recruitment Script

Hello (name of participant),

| am a doctoral student working wij| || |  EEEEE i» the School of
Education at Colorado State University. My namg8usan Long. | am conducting a
study that is looking at how restorative justicagtices were used in the response to an
incident of planned school violence which occura¢jjjilifr high school in 2001. The
purpose of this research is to determine what jpexctvere used and assess their
effectiveness. | would like to interview you regaglyour role in this event and how you
perceived the restorative justice practices. Therwew will most likely take between
one and two hours of your time and can be conduattednutually agreed upon location.
| plan on tape-recording the interview and will bake audio tape transcribed. The
transcription will be available for you to reviewdamake any changes you think will
more accurately express your viewpoint. Your tatae commitment is expected to be
about 4 hours. There are no risks or benefits toara your participation is voluntary.

You can contact me [JJifo- 4R at cip-

Thank you.
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Interview Questions

In February 2001, a report was made concerning@deant of planned school violence
at | School. | would like to talk towtoday about some of the responses to

that incident.

1. Please discuss your training and experience ionaste justice.

2. What was your role or involvement in this incident?

3. What were your thoughts, feelings, and reactionerwyou heard about this incident?

4. Was harm was caused to the school community asult o this incident? If so, what
was that harm?

5. Did you take any actions did you take or particpatthat were designed to heal
whatever harm may have occurred? What were they?

6. Do you believe the actions taken addressed the darma? Why or why not?



