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ABSTRACT OF THESIS 

Educators for a long time have recognized the 

fact that satisfactory personality adjustment depends in 

part upon successful progress in school , which in turn 

depends largely upon the ability to read . Many children 

with personality and behavior problems are failing to 

made ade'quate adjustment because they cannot read ef -

ficiently . Therefore much emphasis has been placed on 

the improvement of reading in all schools . 

Being aware of the reading problems of pupils , 

the staff of the White Lake, Wisconsin, Grade School , 

upon recommendation of the state elementary school super-

visor, decided in 1929 upon a testing and remedial pro-

gram to meet the specific needs of t he pupil s . It is 

the purpose of the present study to determine whether 

the desired results are being obtained . 

Problem setting 

White Lake, Wisconsin, an industrial company-

ovmed village , with a population of 550 inhabitants, is 

located in the northeastern part of Wisconsin . The 

village has one g rade school with an enrollment of appro-

ximately 185 pupils. The school serves not only the 

village but also the surrounding rural area. 



The problem~ 
its analysis 

2 

Has the 4-year remedial and testing program in 

the White Lake Public Schools improved the silent reading 

skills of the pupils? To solve this problem the follow-

ing questions must be answered. 

1. What silent reading deficiencies do pupils 
have as they enter the 4-year remedial and 
testing progra_m? 

2. To what extent are these deficiencies removed 
year by year as they progress through this 
program? 

Locating deficiencies 
in silent reading 

The procedure for 1 oca ting silent reading de-

ficiencies was the administering of silent reading tests 

to the pupils. The test used in the program was the 

Sangren-Woody test, consisting of a series of seven parts 

so constructed as to measure the seven most important 

phases of silent reading ability, so far as may. be deter-

mined by the generally accepted aims of silent reading 

instruction. 

Remedial procedure 

The school decided to carry on a testing and 

remedial program in 1939 for the pupils in grades 4 and 

5. In 1940 the new fourth grade was tested and remedial 

work given. The following year, 1941, another fourth 

grade was administered the test and remedial work started. 
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The grades 4 and 5 that started in 1939 have now partici-

pated in the program for four years. The grade 4 that 

took the first diagnostic test in 1940 has now partici-

pated in the testing and remedial work for three years. 

The grade 4 that took the first diagnostic reading test 

in 1941 has had two years in the program. 

It was decided to test the pupils two weeks 

after the end of the first semester each year, examine the 

results of the test, detect each pupil's weakness, and 

adjust instruction to meet the needs of the pupil. 

Some of the materials used were the Gates-

Peardon practice exercises in reading, the Webster's 

Goals in Spelling, the Houghton Mifflin Guidance Readers, 

My Weekly Reader, and exercises composed by individual 

teachers to suit the needs of their pupils. 

To discover the deficiencies of the pupils in 

silent reading it was necessary to administer a test to 

measure reading ability of the pupils. The group taking 

this test before remedial training began is referred to 

as the 0-group in this study. The 1-group is the one 

that took the second diagnostic test after one year of 

remedial training. The group referred to as the 2-group 

has taken the silent reading test a third time after two 

years of remedial treatment. The pupils taking the 
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fourth and final diagnostic test after three years of 

remedial treatment will be referred to as the 3-group. 

Analysis 

The statistical technique employed in this 

analysis was to compare the standard deviations of the 

scores of the 0-group with those of the 1-, 2-, and 3-

groups. 

The test used in the diagnostic testing pro-

gram consisted of a series of seven parts, which were 

word meaning, rate, fact material, total meaning, central 

thought, following direction, and organization. The 

mean score was found for each part of the test for each 

group of pupilsv Each raw score was then converted to 

percent of the mean score in its particular group of 

pupils. The standard deviations were then computed for 

each of the seven parts for the four groups of pupilse 

If the standard deviations in a certain part 

of the test decreases as one goes from group Oto group 

3, it is assumed that part of this decrease is due to a 

progressive removal of deficiencies in going from group 

0 to group 3. 

To detennine whether differences between two 

of these standards deviations are significant, the fol-

lowing formulas were used: 
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II Standard error of a standard deviation. 

Standard error of a difference. 

t · rf°d' 

Summarz 

The findings relating to these annual changes 

in the dispersion of the pupil-group, in each of the 

seven phases of silent reading ability, are given below. 

Word meanin&.--The standard deviations with re-

spect to word meaning diminish considerably not only over 

the 1-year periods, but also over the four years. 

Rate.--The t-scores pertaining to rate show that 

the cumulative results are fair. Only one of the annual 

changes was significant. 

Fact material.--The results from the fact 

material part of the test show that the standard deviation 

diminishes significantly over the 4-year period, but the 

annual changes were sometimes significant and somet:imes 

not. 

Total meaning.--In total meanings, the disper-

sion of the class is reduced significantly over the 4-year 

period, with three out of four annual changes significant. 
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Central thought.--The t-scores on central thought 

show the 4-year change to be of greater significance 

than changes in any other part of the testo 

Following directions . --In the following di-

rections part of the testing and remedial program, only 

the 4-year decrement is significant . 

Organization.--The standard deviations decrease 

consistently not only for the three years or remedial 

instruction in organization, but also over the 4-year 

period . 

Cumulative results 

In the majority of cases tbe annual decrease 

in class dispersion were significant, and in all cases 

the 4-year decreases were vecy significanto 

Conclusion 

The writer concludes from these findings that 

the diagnostic testing and remedial reading program in 

his school is producing the desired resultso 

(!O ADOS 
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THE EVALUATION OF A. TES'l'IN'. AIID REMEDIAL 

RE DtG PR · 

Cbapter X 

l:ll1R0DUC'l'l0 If 

Educators for a . long time have recognized thE;l 

fact tba t s tis.factory persone.11ty adjustment depend.a in 

part upon suce saful progress on in ehool , hieh 1n 

turn depends largely upon the a bil 1 ty to read" Many 

children 1th personality ar..d 'behavior problems a re 

failing to make ad quate adjustment because they eannot 

read et'fieiently. Therefore much e~phasis has been · 

placed on the improvement of reading in all schools . 

R d1ng is perhap the most fun e.m.ents.l skill 

used in life for the tornntion of opinions and ideals ,. 

for recreation. a.rd information. There a. e few phases 

of life in soeiety today to wh1¢h reading does not con• 

tribute in some way. 

Settin& !2,t ~ problem 

White Lake ,. iscons1n , an industrial , 

company- owned villago with a population of 550 inhabi• 

ta.nts , is located in the northeastern pa.rt of 'v' iseonsin . 

} 



.,,. e vil age has one grade school 1-vith an enrollment of 

app:r.o~i.mately 185 pupils. The school serves not only 

the v1.lla.ge but also the surroun ing rural area. 

The cultural be.ekground of the rural pupils is 

veey meager . Fully one half o these pupils are known 

by the colloquial name »Kentuok" --squatters for the 

most part, living in l• Ol'' 2 ... roo tarpaper shacks. The 

background or most of the village pupils is not much 

better• their parents having very littl formal eduea• 

tion. 

Being aware of th r a.ding problems Of these 

pupils , the ta.ff of t he 11/hite Lake Grade School , upon 

recommendation of the state elementary aehool supeM.iaor, 

decided upon a testing and r medial program to meet the 

specific needs or the pupils. 'l'his el bor te teat1ng 

and remedial program ia rather costly to operate and 

should be continued only if it produces def:d.ra.ble re .. 

s 1 ts~ It is the purpose of the present study to deter .. 

mine whether the desired. r sul ts are being obtained . 

!h!_ problem and ~ts 
ana.lysi@. 

Has the 4•year rome ial and testing program 

in the White Lake Puhl ie Schools improved the silent 

reading skills of the pupils? 

l . What silent rending deficiencies do pupils 
he. ve s they ent r the 4.yea.r remedial and 
t sting program? 



2 • To at extent re these defieieneies removed 
"3"ear by yea~ as they progress through thiS 
pl'Ogrrun? 

Ing neral, the amiual scores or individual 

pup 11s on t e seven parts of diagnostic test v ere 

analyied ste.t1st1cally to o.ete1'tl1ine whether defic.1eno:tes 

tend ~o decrease ye r by, y, e.r , . Th , procedure is de-

scribed !llOre in d~t il in Chapter III. 

,1 



Chapter x·1 
REVIEW OF THE· LITERATURl'i; 

A considerable amount of 11 t()ra ture regarding 

testing a.nd remedial work has been published and is be • 

ing eons 1dered in this study. However, only a small 

portion of it is rev.1$wed here• Only studies s.nd publi• 

cations having a very definite bearing on this st'Udy 

are inel uded 1n th1s review . 

In Anderson ' s t-eport (1) of the Des Moines 

study, it was agt'eed by those part:l.oipattng , that it 

.maxim.um growth is to result for each pupil ,. t aeher . and 

children must evaluate progress made • 

In Benner• s master t s thesis (2.) written in 

1938, 1 t was shown that there was considerable improve -

ment in the s-ead1ng ab1l1ty of the seventh grade pupil.$ 

ot the West Chester grade school , after tasting and 

remedial teaching, 

E,A. Betts in his book (3) states that it be -

hooves the educator of today to reappraise his care ot 
1nd1v1dual di:t'ferenoea ln reading. 

Children Ul rarely acquire arrl maintain 

rao11e reading skills unless they read voluntarily out• 

side of school 1. says Durrell 1n his book ( 4) • 



Estep in 1931 (6) found that an entire class 

of 18 pupils responded favorably to the diagnostic and 

remedial program. 

In 193'7 Fitzgerald (7) said that the moat ob-

vious results from the d1agnos tic and remedial program 

in reading er th increaoed abilities and interests 

of the ehildr n. In thr e done half' months, the 

aver age gain in reading ability, according to the second 

testing, was 6.6 months . 

Siter Fr1d1ana (8) in 1941 said th t ery 

important result of her survey study as the stirring 

up of interest and enthusiasm of teachers 1n the ways 

and means of improving the reading achievement 1n the 

school. 

Ga.tea (10), in his report of Center and Per• 

son ' s elaborate program of diagnosis and remediation 1n 

the Roos v lt High School• stated that there is a sur-

prisingly large number of poor readers at each level , 

from the primary grades to the high school. They sup• 

plied evidence also that notable improvements can be 

secured through deliberate studies of the nature of the 

difficulties encountered, and of the organization ot 

ma teria.1 adapted to the varying needs of pupils. 

Harris (11), 1n analyzing reading ability , 

said that there are three questions to be asked . The 

first 1s concerned 1th what the pupil can read, the 

second deals with how the pupil reads , and the final 



question asks why the difficulties have risen. It is 

:not always ne cessary, however , to c arry the diagnosis 

through all three s taps . For the purpose of assigning 

pupils to classes for reading instruotions , only the 

first of the three questions must be answered . 

Horn (12) said that it is a well - kno n fact 

that ther are hildren in most elementary schools ho 

suffer sos riously from one or more reading disability, 

that they re incapable of progx-, ss ing in anything in 

a sa t1sf ctory manner . 

erton (13) found that much drill in ans ering 

thought qu stions required c reful comprehen ive read• 

ing ~ hieh p rmi ts pupils to be prepared to answer fe.ct 

question 1th great aocur cy . 

A careful evaluation of their remedial projec t 

led Richardson and Franklin (15) to two chief conclusions. 

1. Tb.at the project had been of definite valu 
both to the pupil involved and to the entir e 
schoo1 faculty, esp cia.lly to the latter , be-
cause the regular claasroan teachers became 
more conscious of specific problems and ways 
of ol ving them . 

2 . That remedial work of this kin shoul be a 
part of the regular elass ork rather than 
o. separat program . 

Disagx- eing 1th this , onroe and Backus (1 4 ) , 

ln their report oft e 1 ashington study, tated that th 

remedial program should be provided for by a regular 

time all otm n t . This should b do 

valuable and essential ctiv1ties . 

along 1th other 



In 1940 Stearns (16) found that after · three 

years of tea ting and remedial work there has been ' ample 

evidence to· justify the co:ntinu.a;nce of the ·program . 

In the .succeeding chapters the de.ta are pre• 
' sentedt analyzed, and discusse(). . 

12 
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Chapter IIl 

METHODS PROCEDURES 

The procedure for locating silent reading de• 

ficienc s ias the dminist ring of silent reading tests 

to the pupil • The t st used in the program was the 

Sangren-v oody test , cons is ting of aerie of seven 

parts so constructed as to me sure th seven ost im• 

portant pha es of silent :reading ability, so fr as 

these may be termined by th generally ace pted aimo 

of silent a. ing instruction. 

P rt is d signed to measure the xtent of 

the child '' silent reading voeabul.a.ry . It consists of a 

ri a of O exere1se so constru.et-d th.at t child 

indioates his lmo· ledge of th meaning of the word by 

sh ing it prop r us in s ntene • 1.1h& mul.. tiple -

choioe m thod in thi p · rt s s loct d for use from 

the T eher1 'or d B k by E rd L. ·horndike , us 

being made of ords of di.fferent i'r qu nci s of occur• 

r n e in the e :Ud ' voe bul.ary. In the t s ts the 

exercises are d in ord r of their inerea.s1ng d1t'• 

fieulty . 

:P rt 2 of the test deals it th reading rate . 



It ha.a for its purpos the detox ination of the child' s 

rate of reading a continuous ae_eetion , The test con• 

sists of a selection o~ approxitiw.tely 400 words which 

the child is o.sked to read as rapidly as he can °nd 

· still understand w'na he reads. The reading rate is 

indiea ted b the number of rnrds read. during the first 

· minut<1 . The sel eotion is one ·1hieh contains a rather 

large moor of facts so stated as to appeal to the 

ehildren of the grades tested, 

Fart 3 of thG test is designed to determine 

the ffici ncy 11th lfhich the child can read and get 

the facts from. the material . These fact questions are 

ans11ren•ed by writing the ans ·er., usually a single word , 

in a blank space provided. The material used am. the 

type of the questions asked resemble Qlosely those which 

.. re used in the reading and study of fact-subjects 

such s history, geography, nd science. 

?he purpose or Part 4 of the test 1s to 

measure the efficiency with which the ohildren read and 

grasp the tota.l meaning of t ha paragraphs r a.d , This 

part consists or a series of short, disconnected para• 

graphs which contain a rather definite total 1mpx;ess1on 

or meaning ,. To ea.eh of these paragraphs the chlld is 

asKed to respond by underlining the one .of four ords 

following a cp estion asked a.bout it,. v.hich best indi ca tes 

the to·ta.l impre~sion gained., The sort of reading in• 

vol ved. is tha. t · 1eh is encountered 1n descriptive 



account of s en s,. events, and cireumstanoes. 

Part 5 is designe to measure how efficiently 

the ehU ran read silently nd d t et th central 

tho ht of the p graph l"ead . The ~rt is com.posed of 

a number of diseonneetad paragraphs ,t eaoh o 1'1hieh con•· 

tains a the~ definite centr l or leading i ea. Th 

child indicates his response to e ch pe.ragraph by cheek-

ing the one of the ~our statements following it which 

he thinks is the central or moat important thought of 

the paragraph. The re ding activity involves is that 

hieh is ncountered in e.xpository material . 

Th fQll t e test is 

intemed to determine w1.th what ffici noy children 

read an foll directions.. The test consists of a 

number of short, d:tseonnecte paragraphs, each contain• 

ine some. hort simple di ct ons which the child car• 

ries out to 1nd.icat his response. 

Part 7 ;. th last part o· th test , is des1.gned 

to det rmin hO\Y e.ff1ciently children can read atd or .. 

ga.n1ze logically the ideas contained in a series of para-

grephs rea • This part consists of a num er of sets ot 
short paragraphs , followed by a series of four state• 

ment in a di arranged order, nd the chUd arranges 

them in their proper order. y nuinberi:ng them . 

Remedial 1F·o~edures~ 

fte:r some study and d1scuss1.on ,, it s decided 

r.:. 
& 



to carry on a testing an remedial program in l 939 for 

the pup Us in grades 4 .and 5 . In 1940 the ne 'I fourth 

grade wu t sted and remedial rvork given . The following 

year, 1941, another fourth grade ias administered the 

test and remedial work started. Tri...e grades 4 and 5 that 

started in 1939 have now participated in the program 

for :four yea.rs• The grade 4 that took the first diag-. 

nostic test in 1940 has now participated 1n the testing 

and remedial o:rk for three years . The grade 4 that 

took the first diagnostic reading test in 1941 has had 

trio y ars in the program, 

It :as decided to test the pupils t o weeks 

after the end of the first semeste.r eacl). year 11 exaraine 

the results of the test, detect each pupilst veakness , 

and adjust instruction to meet the needs of the pupil. 

In the remedial •1or c 1t was decided trot each 

child must n go 1 t alone"' as fur as possible. Each pupil 

was ass.tgned work on the basis of' his intere,sts • a.bUi""' 

ties, and def1Q1enc1es • The child's reading as first 

directed on such a. d1f.f1eul ty-level that he could read 

with comprehension and understanding. He was taught to 

note details or to comprehend the gereral aignifieanoe 

of a paragraph, as his need.a dema.nded, If he was weak 

1n an ability or, skill * he was instt"Ueted. how to sue_ceed 

1n that particular abil 1ty or skill. 

In order to save time• when their needs de• 

manded the same 1nstruet1on, the pupils were instructed 

fi 



in small groups; gr up discussion of iha t v1as read often 

was an important actor in understanding . 

Materials used in 
£he remedi.~rogram 

Some of the materials used we re the Gates • 

Peard.on practice exercises in reading , the Nebstera 

GoaJ.s in Sp 1 ing, the Houghton Mifflin Guidanoe Readers , 

My ' e -rly Reader,, ar.d exer_cises oomposed by 1ndi V'idual 

teachers to suit the needs of their pupils . 

Another very effective help ~a.s the silent 

reading for fun. A number of easy books were l eft on a 

library table f'or brows i ng , a.nd the children ere en• 

ooura.ged to look over these· books, take thern home for 

recreational reading; or read them during free periods 

and during the noon hour . These books were sanet1mea 

a grade or two below actual reading achievement of many 

of the pupils~ Picture books also created an interest 

in other books . Another device used. was the issuing of 

honor seals for books read at h ome and roported on at 

school, either to the olass or to the teacher . 

E~er:l.mental and 
s~t1st1cal metnods 

To discover the d.efic1enc1ea of the pup.1ls 1n 

silent reading,, it as necessary to administer a. test to 

measure reading ability of the pupils . The group taking 

this test before remedial tl"a1n1ng began is referred to 

as the 0-group in this .study. The 1 -group is the one 



that took the eeond diagnostic test a fter one year ot 
remedial training. The group referred to as the 2.-group 

bas taken the silent r ading test a third time , a.t'ter 

o years of appropriate remedial work. The pupil 

taking the fourth and final diagnostic test after three 

years of remedial treatment Ul be referred to as the 

3-group . 

The statistical technique employed in thi 

analysis w s to comp re the standard deviations of the 

score of the o- group with those of the l• , 2-, and 3• 

groups . 

The test us d in the diagnostic testing progl'8.nt 

consisted of a series of seven partsa word meaning , 

rate , fact material, total meaning, central thought , 

following directions, and organiz tion . 'rhe mean score 

was foun:1 for each part of the test fore ach group of 

pupils. The pupUs ' raw score re then adjusted to 

percentage scores , each score converted to percent of 

mean core 1n th t particular group of pupils . The 

a tandard de via t1ons ere then computed for each of the 

seven parts for the four groups ot pupils . 

If' the standard deviations in a certain part 

of the test d creased ~rom 0- group to 3- group, it was 

assumed that part of this decrease is due to a progre -

sive removal of def'1c1enc1e in going f'rom 0- group to 

3- group . 



In oollecting data over a 4-yea.r period 228 

tests -we.re ad.nl1nistered., and since each test bad seven 
) ' 

parts , 1,596 individual teat ecc:>ree were obtained. The 

statistical procedure in~ol ved .finding 91 means and eon• 

verting 1,596 raw scores top rcent or one of these ,, 

meanei it involved finding 28 standard dev1at1ons and 

the standard error of eachJ and ·1 t 1:nvol ved finding 2S 

differences between standard deviations and the standard 

error or each ditterenoe • A conservative est1ma.te of 

the labor required in the statistical work ts 106 

man-hours . 
) 



Ohapte:r lV 
ANALYSIS OF DATA 

The present chapter doal.s with a statistical 

analyeis of th~ data used 1n solving the problem . 

Table l gives the standard deviations that are 

studied in this analysis... They a re standard devia t1ons 

1n eaeh pupil•group for each part. (?f the diagnostic 

sUent reading test,. after raw scores had been converted 

to per.cent of . the mean ra score 1n each case . 

Table 1 .--STANDARD DE'V!ATIONS OF DERIVED SCORES IN FOUR 
PUPJ:L-GROUPS ON EACB OF SEVEN P .M\TS OF Tlm DIAGNOSTIC 
READING TEST 

-

Group number 
Test part .. 

0 1 2 3 

Word meaning ... - .,. .. , . ... 73.42 30 .14 19 . 43 11 . 09 
Rate ... - - - ... - .. ... ... ... 34 . 60 22 .40 20. 7'1 21 .18 
Fact mater1al • ... ... - .. -55 08 51 . 59 38 .72 33 . 52 
Total meaning - - - - ... 47 . 99 23 . 64 33 . 06 26 .13 

Central thought .. .. ... ... 60 . 83 38 . 07 34.87 11 . 65 
Follodng directions - .. 36 . 02 36 . 76 36 .92 21 . 87 
Organization - .. ... - - - 42 .91 ·28.73 15 .77 20 . 63 

• 
',J 

To determine whether differences between two 

or these standard deviationa re significant. the follow-

ing formulas were used: 
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the standard errors of these annual decrement a,, and 

column 6 gives them as t ... seo?'ea •. From these , one may 

conclude that each anµu~l 4ecrement is significant . 

The implication is that the remedial program produces 

des1:re,d resul ta eonsiste:ntl:y over a. l • :yes.x- period, in• 

so..i..ar as word meaning is concerned . . The last entries 

in columns 4 , 5 , and 6 show that the cumulative results 

over the 4 ... yea.r- per10d a.re extremely signifieant ;. 

The standard deV'iations f'or groups o to 3, . 

their standard. errors , the differences 'between standard 

deviations , and the standard errors of thes.e differences 

are given in Table 3 . 

fable 3 • .. -STA'l'lSTIOS PERTAlNlNG TO RATE 

Group 0- a;=- 1/ d <Id t 
1 e 3 4 5 6 

l 
~ 

0 - ... - .. - - - - - 34 .60 2 . 88 12 . 20 3 . 7 5 .3 
1 - - .. - - ... - - ... 22 . 40 1 . s7 1 . 66 2 . 7 •. 6 1 

3 2 .. ... ... - - - - ... ... 20.77 2 . 03 ...41 3 .2 .... 1 
3 ... .. - - - - ... .... - 21 .16 2 ,. 06 13~43 3 ~·9 3,5 

~ 

!/ 'l'he difference between the standard devia ti-on 
in one group and in the next group following in column . 
The last entry in cQlumn 4 , 51 and 6 1 respect1vely 
pertains to the difference between the s ta.ndard devl. 
ation in group O and the s tandaro devia t1on 1n group 3, 

2 



The figures in column 2 show that the diaper• 

ion of the groups , 1th respect to rate , deer ases for 

th 1- and 2 -groups , but increases for the 3-group. 

Column 5 sho the standard errors of thes annual 

changes . From these, it is vident that only the first 

annual decrement is significant . The l st entries 1n 

columns 4 , 5 , nd 6 show that the cumulative results 

over the 4-year period are significant. 

Fa.et mate rial __ ......, ____ 
Information similar to that given in previous 

tabl s 1s given in Table 41 except that it pertains to 

masteey of tact material . 

T bl.e 4 .--STATISTICS PERTA INING TO FACT TERIAL 

Group er a;=- !/ d . <Tc["" t 
-

1 2 3 4 5 6 
--·· -

0 - - - ... .. - - - - 55 . 08 4 . 6 3 .41 6 . 3 . 540 
1 - - - - - - - - - 51 . 59 4 . 3 12 . 77 5 .'7 2.24 
2 - - - - - - - - - 38.72 3 . 8 s . 20 4 .1 1 . 68 
3 - - - - - - - - - 33 . 52 6 .1 21 . 46 6 . 2 3.46 

!/ Th difference betreen the standard deviation 
in one group and 1n the next group following in column. 
Tho last entry in columns 4 , 5 • and 6 , respectively, 
pertains to the difference between the standard dev1-
a tion in group O and the standard devia t1on in group 3 . 

1th respect to kno ledge of fact material , 

tbe figures 1n column 6 show that 1n one progression 

the result is significant , hile in another it approaches 

I 
t 



significance . The 1st entries in column 4, 5 , and 6 

sho that the cumulativ result over the 4-year period 

1s s 1gn1f1eant , that th r medial program produced de • 

sired re ul ts over t 4-y r pe r1 od . 

Th. same type of 1nforma tion g1 ven in previous 

tables 1 given 1n Table 51 exc pt that it pertains to 

total maa n1ng . ,. 

Table- 5. - . TATISTICS P Rl'AINING TO TOTAL MEANING 

Group a- ~ !/ d (/cl t 

l 2 3 4 5 6 

0 - - - - - - - - 47 . 99 3 . l 24 . 35 3 . 6 7 . 3 
1 - - - - - - - - 23 . 64 1 .. 9 - 9 . 2 3 .7 -2 . 5 
2 - - ... - - - - - 33 . 06 3 .2 7 . 83 4 . 5 1 . 74 
3 ... - - - - - - - 26 ,13 3 .2 21 . 86 4 . 45 . 6 

!/ Tb difference between the standard deviation 
in one group and in the next group following in column . 
The le.st entry 1n eolumn 4,,. 5 1 and 6, respectively, 
pertains to the difference between the standard devi• 
ation 1n group O and the standard deviation in group ~. 

Th f1gu in column 2 ho tbs. t the d1sper-

sion of the el ss , 1th r speet to kno 1 dge of total 

m a.nines • d c a.so con :id.erably ov r the 4-yee.r periodJ 

and the last ntry in olumn 6 indicate that this is 

s1gn1f'1cant. 



CeQtreJ. thoµgh~, 

The standard de'itiations tor gl'"oups Oto 31 

their standard error, the differences between stan:lal'd 

deviations , and the standard errors ot these differences 

are g1 ve n in '?:a.bl e 6 • 

Table 6 .--S'l'AT:tST:CCS ~ERTA?Nnm · TO CEMTRAL THO'OOHT 

'-·--~ -
Group 0- c:ir'" !/ d ~ t 

l 2 3 4 6 6 

0 - - - - - ... ... .... • 60. 83 6.1 22 . 88 5 .9 3-.8 
l - - ... .. - -· ... ..... - 38 . 0l · 3 .,1 3 .14 4 . 2 . 7·6 
2 ... - ... - ... - - - ... 34 .87 2 . 9 23 ,22 s .2 7 ,2 
3 .. - ... - ... ... .... "' - ll. 65 1 .4 49 .18 5 . 29 9 . 2 

!/ The difference betv.roen the standard dev1at1on 
1n one group and in the next group following in column . 
The le.st entry 1n columns 41 51 and 6, :respectively, 
perta,xis tx> the difference between the standard devi-
ation 1n group o and the standard deviation tn gt"OUp 3 . 

The t!gut"es in eolumn 2 show that the, disper-

sion ot the cla. s , vii.th .respect to kn.aw-ledge of central 
thought , deoJ;>eases consistently year by year as they re • 

c-eive :ttemedial instruetion. Column 5 shows the ate.n• 

dard errors of these annual dee,re:rnanta... From 1:he size 

of the figures 1n eolumn G, annual decrements save one 

are s1gn1fiee.nt.- The fmp11e&t1on :ts that the remed1a1 

read.1ng program produces desired results insof'a1" e.s 

central th.ought is concerned . 'l':P.e la.st entFiea in 

columns 4,. 51 and tl show th.at the· etnmlla·ti e :resUl t 

. • 



over the 4-year period are remely s nificant .• 

Fol l owing direction 

Information sim11 r to that given in previous 

tables is given in Table 7, except that it pertains t() 

mastery of following directions . 

Table 7 . --STATISTICS PERTADUNG TO FOLL 
. -

roup 0- a;;=- !/ d U d t 

l 2 3 4 5 6 

0 - - ... - - - - - - 35 . 02 2 . 9 -1 . 74 4 . 24 ... . 41 
1 - - - - - - - - • 36 . "16 3.1 . 06 2 . 35 . 03 
2 - ... - - - - ... - - 36 . 92 3 . 6 5 . 06 3 . 3 1 . 50 
3 - - ... - - - - - 21 . 8? 2 . 6'1 13.16 3 . 9 3 . 4 

.. 

!/ The d1fferene b tween the stan ard deviatio 
in one group and in the n xt group foll ONing 1n eolumn . 
The last entry in columns 4,, 5, and 6 , respectively, 
pertains to the differenc bet een the standard. devi -
tion in group O and the stand rd deviation in groups . 

The :f'igu in olumn 2 shov th d1spei•s1on 

f th gro ps. Column 5 sho m th stand rd rors ot 
thes annual ohnngo • Onl t 

period is s 1g.n1fice.nt . 

Organization 

deeremont over 4•year 

The standard d v1at1ons for group Oto group 

3, their standard e r rors . the d ifference between stan~ 

dard dev1a tions , and the standard errors of these d1t• 

ferences ar given 1n Table a. 



Table a .--STATISTIOS PERTAIN G TO OROA IZATIO 

Oro p c;- a;;::.- !/ d or t 
-

l 2 3 4 5 6 

0 - - - ... - - - - - 42 . l 2 . 6 14 .1a 3 . 60 . 05 
l - .. - - - ... - - - 28 . 73 2 . 12 . 96 2.ao 4 .79 
2 ... - .. - - ... - - .. 15 . 77 1 . 5 -4 . 6 2 . 9 -1 . 69 
3 - - - - - - ... ... - 20 . 63 2 . 5 22 , 28 3 . 6 6 .19 

!/ The difference bet en the stand rd deviation 
in one group and 1n the next group following in column . 
The last e try in column 4 , 5* and 6 , :respectiwly, 
pertains to the dif'ference bet een the standard devi-
a"' on in group O a the s ta ard deviation in group 3 . 

The figure in column 2 sho that the disper-

ion .f the groups deoreas consistently the first three 

year they rec iv 11emedial instruction . Column 5 shows 

the standard errors or thes changes . The last entries 

in col um 4, 5, am 6 , sho· that the cumul ti e results 

over the 4.. ar p riod a.r very s 1gn1!'1eant . 

In the majority o ea es the annual d erease 

in elas diapers! n 1 significant, ad in all ease the 

. 4• ear docreas s are ry gr11ficant • 

T'e findings pr sented in the foregoing pages 

Ul be discuss d 1n the following chapter. 



Explanation of 
~eculiar frna:Yng~ 

Oh.apter V 

DISCUSS IO 

' 

The pro.blem ot this ,study was to evaluate the 

effectiveness of a remedial and diagnost1e te ting pro-
gram . 

There were 72· pupils in the, O•gl'oup ,, 71 pupils 

in the l - group 1 52 pupils in the 2.grou.p,, and 33 pupU$ 

in the 3-group• 1ncl·ud~d in the study .• 

It e.s found that th t-sc:,ores ere vsey sig-

nificant in all parts of tb.e tes.t over a 4-year peria1 ,. 

but in some oases the annual difference between two 

groups was not .significant . 

tn Ta.bl 3 on :rate.,, the t•score for the l • 

group 1s 3 .s ,. while that or the 2 • group is only .el . 
Going back to the derived sco:res and cheeking the same 

pupll$ in the l • group and 2•group, one observes that in 

many eases the derived core · in the 2•group is less than 

the score in the ).•group. Buth oa.aes are illustrated 

below. 



Table 9. -~lLLUSTRA.TION OF ~oss lN RATE SOOBES 
- : ; 

JupU number 

Pupil 1 - - ... ... - - - -
Fupil 2 ~ - ~ - - - • - • 
~upil 3 ~ - ~ - ~ - ·- - - ~ 
Pup 11 4 .,. ... .. ... .. - - - ... --.. 
Pupil 5 • - ~ ~ ~ ~ - ~ - • 

l: _...; __ .... D_e_r_1...,v_e_d_s_c_o_re_s __ • 
roup 2 - group 

112 
81 

123 
140 
2'75 

75 
.52 
93 

102 
133 

t the same t1me , the deriwd scores showed 

that some pupil made gre t gain . lllustrative eases 

are show-n below. 

Table 10 •,r;, -ltLLUSTRAT!ONS OF GAIN nI RATJ,t: SOORES 

Pun :U numbe:r 

Pup U l - .. - - - ... .., ... - .. 
Pupil 2 • ~ • • ~ - • • ~ -
f1XP1l 3 .................. "" ...... -
P11pil 4 .... - ........ -- ...,. ~ .... ""'* 

l 

Derived scores 

76 
8l 
50 

12$ 

2 ... group 

137 
104 

93 
160 --------- ·---- -------·-------

'fhe t • scox-e in :r-a te fo:r the 2.wgroup was . 61; 

B 

tor the 3 - group 1 t is only • .13. Checking back to the 

derived scores , one finde that 17 pupils had a smaller 

derived soore ln tl,1.e 3-g~oup than.. they had. in the 2 ... grovJ:1-

0ne oan readily see the effect of these J'e• 

aul ts on the tandard deviat 1on a.nd the t-scores . Th 

eauses the dispersion to increase a.nd the t • scores to 
lessen.,, thereby nnking the t .. soore leas sign1f.1ea.nt, 



t tistics in Tabl 5 on total meaning 

SlO a drop from every s·gn fieant t -score of 7 .3 

group O to -2 . 5 in the 2-grou ., 

o ch cki g the rived scores , it is found 

that 28 pupi.Ls d a lo 1e derived score in group 2 

than t ha. in group 1. o pupils had dropped 50 

points n their derived score . With so many cases of 

lowere soo a, the otand ro deviations epr ad conoider• 

ably an tho r sultin t-score Ea , therefore. far from 

s i 0n1f'1cant. 

The following illustrations or derived scores 

n group 2 and grou 3 in the fact material part of the 
test , show h01; just a f'e, cases of drop in cores in 

the small 3-group can cause a highly significant t-seora 

of 2.24 to be less ned to 1.aa . 
Ta.bl 11.--D:,LUSTRATIONS OF LOSS Dl FAOT 1 TERIAL SCORES 

Deriv d soores 
Pupil num er 

2- group s-group 

Pupil l ... - .. - - - - - - 120 98 
Pupil 2 - - - - - 120 98 
i>u il 3 - - - - ... - .. - - - ... 133 78 
upil 4 - - - - - - - - - - - 160 127 

Pupil 5 ... - - - - - - - - - - ~00 147 

T ble 7 on foll ing di otions only the 

t•s ore fo the hol 4•Y a.r program is s 1gnificant .. 

One oth r scor , the 3 ... group t • aoore ~ approaches signi•· 

ficance , indicating some eakn ss in this phase in the 
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In the deve opment of tord. meaning,. present-. 

ing aeven or eight new words a day was found to be the 

bet3t for retention . ·· 

!ti b st to sta~t the reme al Mork at . or 

slightly b·el ow,. the Chi.ld 1 s reading abU 1 ty . ?t may be 

int ., es 1ng to note that tree boys 1n the fourth grade 

started their ' remedial ork in a p:r1mer . By the end. of 

the ehool year they had advanced enough to paa s a 

third grade achie~ament test . 

The statistics. show that where we employ the 

help of oommerotal aid ,. sueh as VIOl'k books and prac• 

tice oxeroia • our t sting reaul ts · ere more grat ifying . 

Plans for oontinued stw:y 
.~ ............ . - .. 

During the next school year~ the data aeeumu• 

lated will be, added ta 'the past four ·eara• data , 

thereby inc · a.sing the size of the sampling ant making 

the study more re1iabl , 'l'he iritel' plans to continue 

this proce s or· aoeumulat _ on until there are .four 

ela.sses in the final gl'Ol:W teated . This plan ould 

make any fi~ings mueh more reliable . 

Problem, tor further s _tu.4z 

The hbld.ranoe. to school p:rograss b-y ;reading 

d:1sabil1ti s, both silent a d oral through the upper 

grades and hi school , Just1.t'1e.a a remedial reading 

program in our sthoola . By far the most frequent 
reason given f9r school failu res in geography, history , 



and al'itbm t1c1 may and do result fl'Otn the inability 

to read ell . Costly grad _ repet1t1on tan be avoided 

to a large degree by an effective r~medial reading pro~ 

gram ,. Therefore, our diagnostic and. remad1al program 

shoUl.d be stai"ted earlier in the school curriculum. 

'!'his progl"anl should be started 1n our first, aeeond• 

and. thi:rd grades ·. The resultant early <:,orrection ot 
milder disab11tt1es aho'Uld 1 ighten the later program .. 

Ad.minis tra tors,. in making plan3 f'or a s hnlla.r 

remedial program• shouJ.d make their plans on a long 

time or pen.na.nent basis ,., 

Weaknesses .2f th~ _studz 

On& of' the weaknesses of t .he e tudy was the 

small number of pupils in the 2• and 3-groups . ln eom-

puting the mean score or a particular part or the test • 

a very bigh or lo.v ra: scor made by a ny one pupil 

affected the total result considerably. This was al.so 

true when computing the standard dev'1-ation of any part 

of the test tot' the 2- an:l 3- groups. With large~ 

gN-u,ps., these deviations would have oeen absorbed . 

Th.e Sangren.\ OQdy r a.ding test 1 a time lhn1t 

t st , I s bee1.1 pro'Ven that working ullder press.ure 

of time 1:imit tend to upset some pupils ho do not 

do s v1ell a they might, had the1 been ~a.sured by some 

other type of reading test, The same thing holds true 

for the l ,, readeJ? · ho ight have scored igher 1n 

a 



.. 

entral th01gh.t and total meantng if allowed to prooeed 

at his n speed in taking the teat,. 

Xr we· had the' money to finance the progI"am, 

we would ha e included tests for rlsi n and hearing de• 

teota . I struments for measuring eye mov ments are veey 
helpful , bUt costly,, Our job was to do the b st we 

could: with the mateirie.l.s at hand . 



Cm ter V 
S ARY D CONCLUSIO 

. this study the riter attempt d to di cover 

h th.er th t sting nd r med al re· ding program carried 

n in his s hool s produeod sirable res ts . H 

administer d nually a diagnosti sUe t rea ing test 

ving s ven parts to pupil in gra e 4 to a, and pro-

vid d reme ial 1nstruet1on to each individual pupil 

according to his need • 

As each pupil has hi r adiog def1c1enc1 

removed or partly .removed nnueJ.ly, the dispersion 1n 

the reading b1l1ty f th pupil - group wUl tber by b 

deoreased annually . 'i'he present study exami es the 

anmial standard devi t1o 1n ch of th sev n res.din 

abilities to see het er it d crea es, ssum1n, if it 

does decrea e , that t r m dia.1 pro m has been , 1n 

part t least, th c • 

The t nii er lat to hes ann l changes 

1n the d spersion of the 

seven parts of sile t eadin 

~ meanins 

rou , 1n 

Uit • 

oft 

he tandard de iations 1th respect to wo 

me nin diminish cons idera.bly, over not only the l •7ear 

.') 



periods . but also over the fo\u• ears . 

Rate ----
The st tistit,s pertaining to rate shc>\v that 

th eumulat ve results. are fair , but the. deviations 

increased :r or the r inal yea.r •.. 

rial 
11'.he :results of fact mate ~ial part of the 

t .st show that on change is signlticant., one approaches 

s jgnif 1.eance, and one shO\VS no s ignifieance; but for 

the . ntire 411i7ear progJtam., the ehange was s i n1.fioant ., . 

. !f>tat, lP,leaniRS 
In total meani!lgs ,. the dispersion of the 

elass is reduced over t:t1e 4 yee,r period.,, rith three 

out of four annual rcsUl ts s ign1!'1oant . 

Central tho ht 

'!'he .e tandard. devia t1on on e nt~al thought 

s ows tlla et oumule.t:tve result of the ·hole program. 

ollmving directions 

The following directions pairt of the testing 

and remedial pro&ra,m sh~,s that only one annual decre -

ment 1n the ta . ard d~via tion 1s s ign1f1cant J how ver, 

the d~orement over 4•year period was .signifio.a:nt . 



Or,san1zat1on 

,. ~ 

' 

· The standard deviations deereaae eons:S.stentlJ 

not only for the three years of remedial instruction 

in orge.ntza t:i.on, but al o over the 4•year perio4• 
' ' ' 

Cumulat1ve 

In all eases the 4-year decreases were s1g~ 

nificant . 

Conclusion 

'lhe writer coneludes from these findings that 

the die.gnostic testing and remed:!a reading pt"og?"am in 

his sehoo1 is pr ueing the deait-ed res'Ulta . 
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SANGREN-WOODY READING TEST 
By PAUL V. SANGREN, PH.D. 

Director of Bureau of Educational Measurement and Research 
Western State Teachers College, Kalamazoo, Michigan 

and CLIFFORD WoooY, PH.D. 
Director of Educational Reference and Research 

University of Michigan 

TEST: FORM A 
For Grades 4 to 8 

Name ........ ·-·····-······························-·······-····--·-··-·-······-····························-········Grade ........................... _ .. _ .. ··-··-········-······--

Age ................................... - Date ·············-·-·················-·-··········-········-·······-··--··-········-19 .... 
y ears Months 

Name of school ....... .. ·-······························-·-··········-····-···-Examiner ·····························-·····-··-····-···-·-·····················--······· 

City ···-···················-··-···-····································-······-····························································-···-···-·······-······-··-·-····--·········· 

PART SCORE 

I. Word Meaning 

II. Rate 

III. Fact Material 

IV. Total Meaning 

v. Central Thought 

VI. Following Directions 

VII. Organization 

Total score 

NOTE. This first sheet may be torn off and fil,d as a record. 

PART I. WORD MEANING 

DraECTIONS. On page 3 are such exercises as : 
A book is something to 1 wear, 2 read, 3 eat, 4 sail ............................................................................ ( !! ) 

Here the word that completes the meaning of the sentence or makes it true is "read"; so a line is drawn 
under "read." The sentence now reads," A book is something to read." As the word "read" is No. 2, a 
:figure 2 is placed in the parentheses at the end of the sentence. In each exercise on page 3 there is a choice of 
four words or groups of words, but only one completes the meaning of the sentence or makes it true. Draw 
a line under that word which makes the sentence true, as shown in the sample above. Then put the number 
of the right word in the parentheses at the end of the line. Work as rapidly as you can, being sure that all your 
marks are correct. Do'not start until you are told, and when you are told \0 stop you must stop at once. 

Published by World Book C,ompany, Yonkers-on-Hudson, New York, and Chicago, Illinois 
Cop)Wight 1927 by World Book Company. Copyright in Great Britain. AU righu ru8T1Jed. BWBT: 4-41 

PBJMTSD IM tJ, 8 ,A. 

W- This test is copyrighted. The reproduction of anv part of it by mimeograph, hectograph, or in G1llf other 
way, whether the reproductions are sold or are furnished free for use, is a 11iolation of the copvright lau,. 



Sangren-Woody : Form A 

READING PROFILE CHART 
SHOWING THE READING STATUS OF THE P UPIL IN SILENT READING 

GRADE 
PART I 

PART II PART III PART IV PART V PART VI PART VII 
GRADE WORD FACT TOTAL CENTRAL FOLLOWING 0RGANIZA- T OTAL 

EQUIVALENT MEANING RATE MATERIAL MEANING THOUGHT DIRECTIONS TION EQUIVALENT 

1010 
33 

1010 

27 
15 115 

32 11 
105 - 9--- 105 

31 26 110 
14 

910 - 30-
105 

910 

25 
29 13 10 

8 10 12 
9s 

28 100 
96 

24 
12 

27 
510 - 11- - 95- 510 

9 
23 9 

26 11 7 
90 

gs gs 
25 10 

22 
10 8 85 

24 
710 710 

8 
23 21 6 

9 9 80 

7s - 22- 7s 
7 

20 75 
21 

8 8 
610 

20 7 5 70 
610 

19 
7 6 

65 - 19- - 7-
65 

65 

18 18 
6 

510 -6- · - 60- 510 
17 4 6 

5 
17 

16 5 55 
55 65 

15 5 
16 50 

5 4 
410 -4- - 3- 410 

14 

15 4 45 
13 

45 -3- 45 

12 3 40 
14 4 

2 3 
310 - 11- -2- 310 

35 

10 
13 

35 - 1- - 2- - 2- - 30- 35 

9 3 

12 1 
210 -8- - 25-· 210 

1 

7 1 
11 20 

25 25 
6 2 

15 
5 10 

DIRECTIONS. Draw a small circle around the number in each column representing the score of the pupil in that part ; then join 
the circles with lines to form the profile. The abilities in which the pupil is strong or weak then stand out clearly. 
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&ncr,,n-Woody: Fonn A 
PART I. WORD MEANING 

DIRECTIONS. Underline the word that makes the sentence true. Then write the number of that word 
in the parentheses. 

SAMPLE. A book is something to 1 wear, 8 eat, 4 sail ....................................... ( i ) 

Begin here. 
1. A dress is something to 1 drink, 2 eat, 3 wear, 4 throw ................. ............................................. ( 
2. A letter comes in the 1 water, 2 wind, 3 store, 4 mail... ............................................................. ( 
3. A rock is a big 1 stone, 2 animal, 3 train, 4 flower ..... ................................................................. ( 
4. To buy something means to 1 drink, 2 pay for, 3 run, 4 play .................. ..................... ............. ( 
5. A yardstick is three feet 1 heavy, 2 hard, 3 long, 4 smooth ................. ............... ..................... . ( 

6. A lake is made of 1 sand, 2 water, 3 hills, 4 oceans .................................................................... ( 
7. Spain is the name of a, 1 king, 2 country, 3 woman, 4 car .... ......... ............................................. ( 
8. An automobile is a kind of 1 paper, 2 chair, 3 car, 4 horse ........... ................ ............. ............... . ( 
9. A kettle is used for I co1ds, 2 games, 3 fishing, 4 C?oking ........... .... ..... .. .................................. ( 

10. Honest means to be 1 funny, 2 old, 3 truthful, 4 pretty ............. .... ......................................... ........ ( 

11. An enemy is one who 1 loves, 2 pleases, 3 weeps, 4 hates ............ ....... ..................................... ( 
12. Freedom means to have 1 war, 2 liberty, 3 care, 4 trouble ........................................................ ( 
13. To reply means to 1 answer, 2 cry, 3 laugh, 4 sleep .................................................................. ( 
14. To strike means to I carry, 2 stop, 3 hit, 4 play .......................................................................... ( 
15. A huge rock is one that is I big, 2 rough, 3 pretty, 4 smooth .................................................... ( 

16. To enlist is to 1 accept, 2 enroll, 3 disgrace, 4 explain ................ .................... ............................ ( 
1 7. A reward is a kind of 1 town, 2 story, 3 payment, 4 school... ..................................................... ( 
18. A member is one who 1 speaks, 2 believes, 3 belongs, 4 talks .................... .............. .............. ( 
19. A tribe is a big I house, 2 animal, 3 family, 4 plant....-... ......................... .... .. ........................ ( 
20. A luxury is something 1 unnecessary, 2 young, 3 long, 4 heavy ................................................ ( 

21. A bead is an 1 officer, 2 injury, 3 error, 4 ornament .................. ....... ... .-.. .......... ......................... ( 
22. Utmost means the I oldest, 2 greatest, 3 triumph, 4 disguise .......... ........................................ ( 
23. To be positive means to be I untrue, 2 certain, 3 careless, 4 great ................ .................. ...... ( 
24. To irrigate is to 1 water artificially, 2 annoy, 3 object, 4 talk .................................................... ( 
25. An annoyance is a I vehicl.e, 2 proclamation, 3 vexation, 4 mistake .... ... ................................. ( 

26. A jerk is a sudden I pull, 2 terror, 3 curve, 4 noise .................................................................. ( 
27. To pour means to I drive, 2 empty, 3 lack, 4 hurt .......... ... .......................................... ............. ( 
28. An alderman is an I artist, 2 old man, 3 official, 4 element ...... ... ......................................... ( 
29. Theft means I covering, 2 doctrine, 3 robbery, 4 music. .......... .. ................ ... .. .......................... ( 
30. An oath is a 1 murder, 2 trial, 3 treaty, 4 pledge ........................... ................................ ............. ( 

31. Garlic has I odor, 2 curiosity, 3 discretion, 4 banners ............................................................... ( 
32. Ignorance means without I freedom, 2 vision, 3 knowledge, 4 art ................ .......................... ( 
33. To observe means to I shoot, 2 follow, 3 destroy, 4 notice .. ............................ .......................... ( 
34. To shudder means to 1 shake, 2 burst, 3 deny, 4 neglect .... ...................................................... ( 
35. To be riotous is to be 1 unconscious, 2 obedient, 3 noisy, 4 lovely .......................................... ( 

) 
) 
) 
) 
) 

) 
) 
) 
) 
) 

) 
) 
) 
) 
) 

) 
) 
) 
) 
) 

) 
) 
) 
) 
) 

36. A bonbon is a 1 heresy, 2 bonnet, 3 dainty, 4 explosive .... ................. ..... ................................... ( ) 
37. A maze is a kind of 1 conspiracy, 2 robbery, 3 puzzle, 4 machine ........ .................................... ( ) 
38. A zest is a great 1 snake, 2 relish, 3 arbitrator, 4 disdain ....................... ....... .. ... ....... ............ .... ( ) 
39. A mediator is one who I invents, 2 lectures, 8 governs, 4 intercedes .................................... ( ) 
40. Chronicle is a kind of I disease, 2 poetry, 8 king, 4 record ............ .. .. .......... ............................ ( ) 

Number right . .. ... .. . . .. (Sear.) 
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Sangren-Woody : Form A 

PART ll. RATE 

Is IT LEAD THAT Is IN YOUR PENCIL? 

' The "lead" in your pencil is not made of lead. Long ago people had lead 23 
in their pencils; that is probably why the pencils we use are called lead pencils. 38 
Another mineral called "graphite" is now used. This mineral is taken from 50 
mines in the same way as coal or iron ore. 60 

When people began to use graphite for pencils, they took it just as it 74 
came from the mines, sawed it into strips, and put it into wooden casings. 88 
The lines these pencils made were t oo black, and the "lead" was so soft that 103 
it wore away very fast. Men afterward learned to mix other materials with the 117 
graphite to make the mark less black and the "lead" harder and more lasting. 131 

This is the way your pencils are made. The graphite is ground into 144 
powder and mixed with the powder of a clay that is found in Cen~ral Europe. 159 
Very little clay is put in if the lead is to be quite soft, but if it is to be hard, 180 
more clay is added. The hardest lead pencils, marked with six H's like this, 194 
H H H H H H, have much more clay mixed with the graphite than the soft 206 
ones, marked B B B B B B. Sometimes a little lampblack is mixed in to make 218 
the lead blacker. 221 

After the graphite, clay, and lampblack are mixed together, they are 232 
ground in mills. They are stirred round and round m;itil they look like 245 
black dough. The dough is then put into a press which has holes in the 260 
bottom. The press squeezes this black · dough out through these little holes. 272 
This is done over and over again until the mixture is smooth enough. 285 

The dough is finally squeezed through a hole of just the size and shape 299 
the lead is to be. If the lead wanted is to be square or round, then the 316 
hole is square or round. If the size of the lead is to be large or small, then the 335 
hole is large or small. The soft string of lead comes slowly through this hole. 350 
It is cut into pieces as long as pencils, and these are put on a tray to dry. 368 

As soon as a tray is filled with pieces, it is sprinkled with a dust called 384 
"carbon dust" and put in the oven . to bake. The pieces are left in the very 400 
hot oven several hours, until they are perfectly dry. When they are dry, they 414 
are put into small blocks of wood and made into pencils. 425 

Numberofwordueadfirstminuie ...... .. .... + 10 = .. ... . (Score) 
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t!an&ren-Woody: Form A 
PART m. FACT MATERIAL 

DmECTIONB. Write the answer to each question on the dotted line. Use one word if possible. 

The "lead" in your pencil is not made of lead. Long 
ago people had lead in their pencils ; that is probably why 
the pencils we use are called lead pencils. Another mineral 
called "graphite" is now used. This mineral is taken 
from mines in the same way as coal or iron ore. 

When people began to use graphite for pencils, they 
took it just as it came from the mines, sawed it into strips, 
and put it into wooden casings. The lines these pencils 
made were too black, and the "lead" was so soft that it 
wore away very fast. Men afterwa:rd learned to mix 
other materials with the graphite to make the mark less 
black and the "lead" harder and more lasting. 

This is the way your pencils are made. The graphite is 
ground into powder and mixed with the powder of a clay 
that is found in Central Europe. Very little clay is put 
in if the lead is to be quite soft, but if it is to be hard, 
more clay is added. The hardest lead pencils, marked 
with six H's like this, H H H H H H, have much more 
clay mixed with the graphite than the soft ones, marked 
B B B B B B. Sometimes a little lampblack is mixed in 
to make the lead blacker. 

After the graphite, clay, and lampblack are mixed 
together, they are ground in mills. They are stirred round 
and round until they look like black dough. The dough 
is then put into a press which has holes in the bottom. 
The press squeezes this black dough out through these . 
little holes. This is done over and over again until the 
mixture is smooth enough. 

The dough is finally squeezed through a hole of just 
the size and shape the lead is to be. If the lead wanted is 
to be square or round, then the hole is square or round. 
H the size of the lead is to be large or small, then the hole 
is large or small. The soft string of lead comes slowly 
through this hole. It is cut into pieces as long as pencils, 
and these are put on a tray to dry. 

As soon as a tray is filled with pieces, it is sprinkled 
with a dust called "carbon dust" and put in the oven to 
bake. The pieces are left in the very hot oven several 
hours, until they are perfectly dry. When they are dry, 
they are put into small blocks of wood and made into 
pencils. 

1. What did people use in their pencils long ago?_ .... ...... . 

2. What mineral is used in the pencils now? .... .... .... ....... . 

3. From what is the mineral taken? ................................... . 

4. Did people ever use graphite alone in the pencils? ..... . 

5. What is mixed with the graphite in pencils? ............ ... . 

6. Where is the clay powder found? ................. , ................. . 
7. How much clay is mixed with graphite to make a 

soft lead? ........................................................................... . 
8. What does H H H H H H mean on a pencil? ............. . 

9. What is sometimes mixed with graphite to make 
blacker lead? ..................................................................... . 

10. Where are the graphite, clay, and lampblack 
ground? .................................... ........................................ ... . 

11. What do the mixed materials look like? ....................... . 

12. What is the color of the dough L .................................. . 

13. For square lead through what kind of hole is the 
,; 

dough squeezed?········-·······-···-··········································· 
14. For large lead through what kind of hole is the dough 

·squeezed? ........................................................................... . 
15. How long are the pieces of lead cut? ................ ............. . . 
16. Why are the pieces of lead placed on a tray? ............. . 

17. With what are the pieces of lead sprinkled? ........ ....... . 

18. After being sprinkled, where are the pieces of lead 
placed? .................. ........................................................... .. . 

·19. How long are the pieces of lead left in the oven? ....... . 

20. Into what ~re the dry pieces of lead put ? ................... . 

' [ 6 ] Number rig/1' . ....•••... . (Scar,) 



Sangren-Woody: Form A 

PART IV. TOTAL MEANING 

DIRECTIONS. Read each paragraph, and then draw a line under the one of the four words given beneath 
the exercise which correctly answers the question asked. 

SAMPLE. The sun is warm and bright ,this morning. The birds are beginning to come back from the 
South, and the buds are coming ~ut on the trees and bushes. 

What season of the year is it? autumn spring summer winter 

1. The waves rolled mountain high. They cut and slashed the sides of the ship. 
The wind howled and hissed like the voice of the angry sun-god himself. The heavy 
hail beat upon the deck like stones. Lightning struck the doomed ship and tore it 
into a thousand pieces. 

What do these sentences describe? summer storm mountain rain 

2. Tall, slender trees and fragrant shrubbery were near it, and bright-colored birds 
and butterflies flashed about here and there. A clear little stream rippled and gurgled 
its way through the grounds. Sweet mint and purple violets, poppies, and tulips grew 
all around in dreamlike stillness. 

What word best describes this scene? beautiful great ugly cloudy 

3. The servants were busy roasting oxen, sheep, and hogs. Some of them were 
making all sorts of cakes and pies. The long, brown tables fairly groaned with good 
things to eat : roasts of beef and mutton, bread and fruit in heaping baskets, and 
bowl after bowl of yellow honey and sweet wine. 

What is about to take place? fight parade feast show 

4. Jan had the largest farm, the greenest pastures, the sleekest cattle, and the 
greatest windmill of all the men in the country of Holland. His barns were full of 
hay, his granary full of all kinds of grain. His house was the most beautiful and his 
grounds the most elaborate of any in the neighborhood. 

What word best describes Jan? poor unhappy brave rich 

6. A yell, a shriek, breaks the awful stillness of night. There is a great clatter of 
steel and a sounding of drums. The Scots spring to their feet, sword in hand. They 
hurry from their hiding places, charge down the long hillsiqes, cutting the greatly 
surprised Romans ··to pieces. 

What is taking place? battle ball game circus fire 

6. My father could see very plainly that I was not doing my work very well. It 
seemed to cause him more or less trouble. I was not at all surprised when one morning 
he said to me : " John, what will become of you ? Do you want to become a good-for-
nothing and so~e day beg for your bread ? " 

How did the father feel? hungry happy worried brave 

Go right on to the next page. 
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' Ban;ren-Woody: Form A 

'I. You can imagine my terror as the sailors cried out in loud voice,~· The ship has . 
sprung a leak." The water began to pour into the vessel in torrents, we began to sink 
rapidly. Every one rushed about frantically from place to place and called loudly for 
hetp and safety. 

What word tells how the people on the ship felt? 
excited honest angry lazy 

8. We gathered a great many dried grapes. Corn we husked by the hundred 
bushel. From the twenty-two bushels of wheat sown, two hundred and twenty 
bushels were gathered. The field of rye yielded many more bushels than we had 
expected, and the rice crop was very good. 

What time of the year is pictured? 
spring planting time harvest time winter 

9. It was a happy bunch of boys. Will carried the blankets, the tent, a hunter's 
ax, and a good-sized bag of provisions. Harry carried the fishing tackle and cooking 
kit. Bob carried everything from bundles of old clothes and swimming suits to 
musical instruments. Each of the boys had some matches and a knife. 

Where were the bqys going? city ball game store camping 

10. The sun was slowly fading in the west, and one by one the stars could be seen 
gleaming softly in the heavens. No robins were singing, no swallows flying about in 
the air. Only the shrill voice of the tree toad, the deep croaking of the frog, and the 
tiresome buzzing of the locusts could now be heard. 

What time of the day is it? afternoon evening noon morning 

11. Not a sound broke the stillness ; not even the wind blew enough to cause a stir 
among the leaves. There seemed to be no man and no animal about . The little 
house was as silent as a grave; and so was the empty canyon. The boy was all alone 
in his great store-room prison. 

What word best describes this scene ? excited merry sad quiet 

12. For days and days he kept waiting and listening for some one to come. Every 
bit of rock that fell, every rustle of the breeze, every snap of a falling twig made him 
look for a coming footstep. But it seemed that the boy was doomed. All that came 
were evening and morning. 

How must the boy have felt? lonely idle good pleasant 

Number right .. . .• • .. . . • . (Score) 

( ; J 



• 
PART V. CENTRAL THOUGHT 

DIRECTIONS. Draw a cirele around the letter before the statement that best tells the important thought 
of the paragraph. 

1. Cod fishing is dangerous business. Thick clouds of fog often settle over the sea 
more quietly and quickly than showers of rain come down on us. In the thick fog, 
where one cannot see fifty feet, the men in the dories sometimes lose their way. Some-
times great storms come up and upset their little boats. 

a. Cod fishing is very dangerous business. 
b. Heavy fogs often settle over the sea. 
c. Men cannot see fifty feet in the heavy fog. 
d. Storms often upset the little boats. 

2. There is not room enough in France for every one to have a large farm. The 
whole of France is in size about equal to Missouri, Kansas, and Nebraska; but it 
has seven times as many people as these three states. Each farm in France must be 
small, and its owner must cultivate it well to make it provide a living for the family. 

a. France is about the size of Missouri. 
b. Farmers in France raise many grapes. 
c. Every one has a large farm in France. 
d. In France the farms are very small. 

3. California is a wonderland to people who have lived all their lives in the east-
ern part of our country. There one may look up from the orange orchards, yellow 
with fruit and sweet with blossoms, and see snow-c~vered mountains shining in the 
sun. There, too, we may see the largest trees in America and the highest waterfalls. 

a. There are many orange orchards in California. 
b. California is a wonderland to people living in the East. 
c. We may see snow-covered mountains in California. 
d. America's largest trees may be found in California. 

4. Many changes that were not all for the best were brought about because of the 
great migration of peoples from over the sea to our, country. Some of the men who 
came had lived as sea wolves and pirates, knowing no law; some of them had been 
fighting nearly all their lives against such people as the Britons, Scots, or Danes. 
They were in many cases restless, lawless men. It was no easy matter for such men 
to settle down to the quiet work of a peaceful country. 

a. The great migration brought over many rather undesirable men. 
b. Some ~en who came to this country were sea wolves. 
c. Some men who came here .had been fighting the Danes. 
d. Pirates have no regard for the law. 

6. It was a poor kind of housekeeping they had in that shiftless home on Little 
Pigeon Creek after the mother of Lincoln had been taken away. Sarah, the eldest 
child, was only twelve; Abraham was but ten; and little Dennis Hanks was eight. 
Sarah tried to keep the house, and her father, in his careless way, tried to help her. 
But about all they could do was to keep from going hungry. 

a. Sarah Lincoln was the oldest child in the family. 
b. Abraham Lincoln's father was very careless. 
c. The housekeeping in Lincoln's boyhood home was of a very poor kind. 
d. Abraham Lincoln sometimes went hungry. 

Go right on to the next page. 
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Sanaren·Woody : Form A 

6. The climate of the North Central states is healthful ; it makes people feel like 
doing things. Everywhere the summers are warm or hot, with enough rain to make 
good crops grow. The winters are cold, with many clear, crisp days. Few parts of 
the world have so good a climate as has the group of North Central states. 

a. People do things in the North Central states. 
b. The winters are oold, clear, and crisp in the North Central states. 
c. There is plenty of rain in the North Central stat es. 
d. The North Central states have a very fine and favorable climate. 

7. What we have a right to expect of the American boy is that he shall turn out 
to be a good American man. Now the chances are strong that he won't be much of a 
man unless he is a good deal of ~ boy. He must not be a coward or a weakling, a 
bully, a shirk, or a prig. He must work hard and play hard. He must be clean-
minded and clean-lived, and able to hold his own against all comers. 

a. A boy must never be a bully. 
b. The best way to become a good man is to be a real good boy. 
c. All boys must work hard and play hard. 
d. We want all our boys to be brave. 

8. Charles the First believed that God had given him the right to rule and that, 
therefore, he could do as he pleased. He soon made it known to the' Parliament and 
to the people of England that he intended to rule as he saw fit . He declared that 

· neither the people nor Parliament should question his doing so. At times he would 
say : " Am I not the king? Are not the English people my property to do with as I 
please? Do not the people exist only for my pleasure?" 

a. Charles the First was a selfish and despotic king. 
b. The king said that God made him a wonderful man. 
c. The English people were very fond of their king. 
d. Charles the First was a very kind and unselfish king. 

9. No matter what people may say, many good times may be had on the farm in 
winter. The mailman delivers the mail to our door every day. When our school 
work is over, we have time to read a great many magazines and farm papers. Of 
course, we have many splendid chances for coasting and skating parties. Nearly 
every week there is an entertainment at t he church or the school. Sometimes we 
have moving pictures, too. Usually on Saturdays we can go hunting for rabbits 
and quail. 

a. Once a month we have moving pictures. 
b. We have coasting and skating parties in the country. 
c. Many good times may be had on the farm in t he winter. 
d. The mail is delivered right to the door on the farm. 

10. The governments of white men do many things to help everybody. The 
people elect men to work for the government: T he elected men attend to the 
building of roads and manage the post offices, the schools, and the courts. In this 
way many helpful things can be done that a single family cannot do for itself. 

a. The people elect men to work for the government. 
b. The elected men manage the schools. 
c. The family cannot do many things for itself. 
d. The governments of white men are very helpful to everybody. 

Number right . . .... .. .. .. (Seor•) 
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Sangren-Woody: Form A 
PART VI. FOLLOWING DIRECTIONS 

DIRECTIONS. Do what each paragraph tells you to do. 

1. At the right are two squares of different sizes. The larger square is a play-
ground for children, and the smaller one is a garden into which children must not 
go. There should be a fence between the playground and the garden. Make this 
fence by drawing a line to separate the squares. 

2. At the right are six circles. They stand for one-half dozen eggs. The sec-
ond egg in the row is not a good one and cannot be used for cooking. In order that 
Mother will not make a mistake and use it, you must take your pencil and mark 
it with a cross. 

3. The flag of our country is made up of stars and stripes. The stars stand for 
the states, and the stripes stand for the thirteen colonies. At the right is written 
the word which stands for the colonies. There is a blank space left on which you 
must tell what part of the flag stands for the states. 

4. There are several numbers written at the right. These numbers tell how 
many years old children usually are when they begin the different grades in 
sch.ool. Children are usually nine years old when they begin the fourth grade. 
Draw a line around the number that tells how old children are when they begin 
the fourth grade. 

6. At the right is a square. John lives at A and James lives at B. But, when 
John and James go to visit each other, they never go all the way around the .block. 
They go straight abross the back way. Draw a straight line from A to B to show 
the path the boys take whenever they go to visit each other. 

6. Jack and Ben were playing marbles in their back yard. The boys played all 
the afternoon. It began to grow dark and they could not see very well. They both 
lost some of their marbles. Jack lost two of his, and Ben lost many more. Draw 
circles at the right to show how many marbles Jack lost. 

7. James had two balls. One was an old rubber ball; the other was a new 
baseball that he received from his uncle on his birthday. The other day, when 
James and his friend were playing ball, the new ball was lost in a field of tall 
grass. Draw a line around the word at the right that tells which ball was lost. 

8. Yesterday Grace bought three sticks of candy. On her way home from the 
store she met her little friends, Mary and Jane. She gave each of them a stick of 
candy and had one left for herself. Put a figure in the circle at the right to 
tell how many sticks of candy Grace had left for herself. 

9. We children go to school almost every day of the week. Even on Sunday we 
usually go to Sunday school. But on Saturday there is no school, and we just 
play and help around home. Draw a line under the name of the day on which 
there is no school. 

10. It was almost Easter time. Jennie had been coloring Easter eggs all day 
long. She made them many pretty colors. One of the eggs she colored so that 
one half was blue and the other half was yellow. At the right is the egg. Draw a 
line from the top to the bottom of the egg to separate the blue from the yellow. 

[ 10 J 
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Ba111ren-Woody: Form A 
PART VII. ORGANIZATION 

DIRECTIONS. R ead the paragraphs and follow the directions as indicated from time to time. 

1. BOBBY'S DREAM 

One morning Bobby had hauled so many stones in his 
little wagon that he was all worn out; so' he sat down 
under a tree to rest. , A woodpecker was moving up and 
down the tree, sounding out the trunk with his sturdy 
bill, and a blue jay was scolding noisily from a branch 
overhead. Before long Bobby's head began to nod, and 
in a little while he heard a queer voice saying, "I am a 
keewhack, I am a keewhack. If you want to see where 
the keewhacks live and where the sleepy-headed people 
stay, just pick up the key lying at your feet and unlock 
the door in the big tree near by." Bobby did not see 
the keewhack, but he did see the key and the door. He 
picked up the big, rusty key, but when he tried to fit 
it into the keyhole, the keyhole moved up out of his reach. 
He piled some stones on the ground and stood on them. 
Again the keyhole moved higher just as he seemed about to 
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ain ll! I!llln q:>'.j.UM 1-daJ[ puu daais 01- pa+!:>xa 001- suM qo11 
1-nq 'daaisu IPJ sJaq+0Jq aq1- a{!qM u Jal]y ·Jaddns J!aq1-
puq puu 'ual amos paI!oq 'aAo+s am!I aq1- palq;J!I A'.aql 
l!"B,li 2uo1 u aAuq PIIlOM A'.aql asnu:>aq rraq1- prru 'A'.Ilrra;J 
;Juo1u pannd A'.aql su lau l]!JP aiqurr!mJa+u! A'.I;Ju!maas 
aqi 1-no iaI sA'.oq aq.r, "·daap 'daap 'daap o;J siau aq1- 1-aI 
puu,, 'paJads!q'"- aq "'qo11 'sJaJ[U!S aql ql!M. sauo1-s 1-nc1:,, 
·uas aq1- JO a:>UJJnS aq1- 01- ;Ju!S!J saiqqnq J!U JO Al!+uunb 

touch it with the key. Bobby sat down on the stones to 
rest. As he did so, he noticed that the keyhole had 
moved back to a spot he could reach. He made a quick 
jump to catch it, but dropped his key. When he picked 
it up, he found that the key was no longer rusty but shone 
like gold. He hastened to see what he could do with 
this new key. Now the astonished child saw the keyhole 
move down instead of up. He tried in various ways to 
trick it, but succeeded only in chasing it lower and lower 
until at last it was below the stones he had piled against 
the door. Just then the keewhack called to him in a very 
loud voice. Something pushed against his hand and 
made him drop the key. Bobby opened his eyes. His 
dog was pushing a cold nose against his hand, and th~ 
blue jay was screaming lustily as he flew away into the 
sunshine. 

Now turn the page end for end, 

1-uaJ;J u 01- pa1-U!od puu 1-uamal!:>xa q:>nm U! UIJU s,qo11 
padsuJ;J A'.Iuappns A'.puus PIO 'UM.op pamas puq 1-q;J!u 
Jal]U ;JrrO':[ ·aJaqMA'.uu ;Ju!JJaq JO su;l!s ou M.US 1-nq 'J;)'.j.UM. 
aql JO a:>upns aq1- 1-u AUilJq:>'.j.UM parnls A'.aq.r, ·A'.J[S aq1-
illOJJ papuJ 1-q;J!I aq1- su a;JuU!A aql UIOJJ 1-no JUJ aJaM puu 
AI!PUalS paMoJ sA'.oq aq.r, '!JO ;Ju!11snd aJaM A'.aq1- su 1-snf 
1-uoq aql OlU! qm!p Ol UI!q paMOUU puu 'l!M-JIUq a;luU!A 
aql 'A'.puus lJUCT JO sua1d aql Ol papp!A'. puq aq asnu:>aq 
uamJaqsg: ;Ju!q:>'.j.UM aq1- JO saA'.a aql U! paumapuo:> lPJ puu 
pamuqsu AI'.1-.)J;).)S SUM aq 1-nq 'SJUO aq1- '.j.1? '.j.U.)S s~ J[OOl puu 
pJuoq uo paddalS a11 su pu1 pnoJd u SUM qo11 ·1pn1 maql 
qs!M Ol puu '.j.JB'.j.S maq1- a~s Ol 1-no aJaM a;JuII!A aq1- JO uam 
-Jaqsg: aql UV · ;Ju!JJ.)11 J.)l}'l? d!Jl '.j.SJg: J!aq'.j. a:J[Uill Ol aJaM 
sJaq1-0Jq s!q puu qo11 uaq.M. uoouJalJU aq1- amu:> 1-su1 lV 

·puuq s,Aqqog 1-su!u~u asou pfO;> S!l{ paqsnd ~op aqJ,·-·············· 

·1sa.1 Ol aa.1+ u .1apun uMop +us Aqqog-··············· 
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THE FIRST FISHING TRIP 

DIRECTIONS. Indicate the order of these four events as before. Do not look again at the paragraph . 

................ Old Sandy pointed at the great quantity of rising air bubbles . 

................ The boys hauled in their drift net full of shining herring . 

................ The boys lighted the stove and had their supper . 

................ Rob proudly took his seat at the oars. 

Now read the next paragraphs. 

3. THE ESCAPE OF THE LUGGER 

The two British officers were convinced that the boat 
in the harbor was the hated and much-dreaded American 
luiger Amante. They were now willing to follow the 
orders of their colonel in his attempt to prevent the escape 
of the little vessel with its daring crew. The colonel 
immediately ordered young Ladd to take up his station 
in the government house, from which signals could easily 
be seen from the sea. Ladd was told to flash certain 
blue lights when the British ship Mogul was sighted enter-
ing the bay. 

Meanwhile the American, who was interested in helping 
the lugger to escape from the bay, entered the light boat 
and pulled off with ni.ufH~d oars toward a position at sea 
from which the window of the government house was 
visible. About two o'clock his vigil was rewarded by the 
flashing of blue lights from the window of the government 
house, and as he quickly turned he saw another light 
apparently descend from the sky and drop into the sea. 
T~is was in reality a signal from the Mogul, answering 
the blue flash from young Ladd's window. The American 

quickly prepared to trick the Mogul by lighting one of the 
rockets he had in the boat. The rocket hissed up into 
the air high enough to be seen clearly by the crews both 
of the Mogul and of the Amante. Young Ladd saw this 
signal with wonder, while the captain of the Mogul was 
greatly surprised and did not know how to interpret it. 

On board the Amante the rocket stimulated instant 
action, and within a few minutes the vessel was gliding 
imperceptibly toward the outer part of the port. So light 
was her motion that even the sentinels on the shore failed 
to detect the slight sound of her flapping canvas. The 
American touched off a second rocket, which so deceived 
the Mogul that she flashed the signals of her number an~ 
maneuvers and thus completely enabled the escaping 
lugger to keep out of her way. At daybreak the Amante 
lay fully a league beyond the promontory and far out of the 
danger of missiles from the land, while the lookouts on the 
Mogul reluctantly admitted that the enemy craft had a 
second time escaped their vigilance. 

Now turn the page end for end. 
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TEST: FORM B 
For Grades 4 to 8 

0 

Name ········-···-···--_ ... _ ......................................................................................... Grade .................. - ................................... . 

Age ................................... . Date ........... · .................................................................... 19 ... . 
Years Months 

Name of school ................................................................ Examiner ............................................................................... . 

City ---- ----- -- .. -- ---.. -- ---- ...... --------- --.... --------- -........................ -------- .. ----- -- .. ---- .. --................ ....................... ---. ---------.... -.. -- .. ---.. .... -.... -- .. ----------·-..... ---------....... --·--··-· 
' 

PART SCORE 

' I. Word Meaning 

II. Rate 

III. Fact Material 

IV. Total Meaning 

v. Central Thought 

VI. Following Directions 

VII. Organization 

Total score 

NOTE. This first sheet may be tom off and filed as a record. 

PART I. WORD MEANING 

DIRECTIONS. On p3:ge 8 are such exercises as : 
A book is something to 1 wear, 2 read, S eat, 

Here the word that completes the meaning of the 
sentence or makes it true is "read" ; so a line is 
drawn under "read." The sentence now reads, "A 
book is something to read.'' As the word "read" is 
No. 2, a figure 2 is placed in the parentheses at the 
end of the sentence. In each exercise on page 8 there 
is a choice of four words or groups of words, but only 
one completes the meaning of the sentence or makes 

4 sail ............. ·-·········································-········ _· ....... ( i ) 

it true. Draw a line under that word which makes 
the sentence true, as shown in the sample above. 
Then put the number of the right word in the paren-
theses at the end of the line. 

Work as rapidly as you can, being sure that all 
your marks are correct. Do not start until you are 
told, and when you are told to stop you must stop 
at once. 

Published by World Book Company, Yonken-on-Hudaon, New York, and Chicago, IDinoil 
Copyright 1928 by World Book Company. Copyright in Great Britain. AU rig/au rueroed. sWBT: B- 30 

PRINTED IN 0 .8 . .&. . 
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READING PROFIT,E CHART 
SHOWING THE READING STATUS OF THE PUPIL IN SILENT READING 

GRADE 
P ART I 

P ART II PART III PART IV PART V PART VI PART VII ' GRADE WORD FACT TOT,1.L CENTRAL FOLLOWING 0RGANIZA- T OTAL 
EQUIVALENT MEANING RATE MATERIAL MEAN!NG THOUGHT DIRECTIONS TION EQUIVALENT 

1010 
33 

1010 
27 

15 115 
32 11 

106 -9- 106 

31 26 110 
14 

910 - 30-
105 

910 
25 

29 13 10 
8 10 12 

96 
28 

96 
100 

24 
12 

27 
510 - 11-

9 
-95- 510 

23 9 
26 11 7 

90 
86 

25 10 
86 

22 
10 8 85 

24 
'[10 710 

8 
23 21 6 

9 9 80 

76 - 22- / 75 
7 

20 75 
21 

8 8 
610 610 

20 7 5 70 

19 
7 6 

6• - 19- - 7-
65 

66 

18 18 
6 

510 -6- -60- 510 
17 4 6 

5 
17 

16 5 55 
66 5, 

15 5 
16 50 

5 4 
410 

14 
-4- -3- 410~ 

. 15 4 45 
13 

46 - 3- 46 
12 3 40 

14 4 
2 3 

310 - 11- - 2- 310 
35 

10 
13 

36 - 1- -2- - 2- - 30- 36 

9 3 

12 1 
210 -8- -25- 210 

1 

7 1 
11 20 

20 26 
6 2 

15 
5 10 

DIRECTIONS. Draw a small circle around the number in ·each column representing the score of the pupil in that part; then join 
the circles with lines to form the profile. The abilities in which the pupil is strong or weak then stand out clearly. 
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Sangren-Woody: Form :B 
PART I. WORD MEANING 

DIRECTIONS. Underline the word that makes the sentence true. Then write the number of that word 
I 

in the parentheses. 

SAMPLE. A book is something to 1 wear, 3 eat, 4 sail .... ................................... ( 2 ) 

Begin here. 
1. A dog is a I fish, 2 day 3 wood 4 animal. ____ ............................................................................... ( 
2. The truth is I young, 2 wrong, 3 right, 4 bad·---··-···································.......................... .... . ( 
3. A potato is a 
4. Gold is used for ' 
6. What is wrong is 

I vegetable, 2 berry, 3 fruit, 4 flower·-··-·······························································( 
I watches, 2 clothes, 3 paper, 4 pennies ............. .... ..... ....... ........ ......... ........ ...... ( 
I good, 2 unfair, 3 best, 4 smalL ____ ................................ ... .......................... ( 

6. To steal means to I break, 2 rob, 3 drink, 4 trace .............................. .. ....... ................. .............. ( 
7. To go across is to go to the I floor, 2 other side, 3 comer, 4 store .... .. .. .......... .. .......... .. .. ....... ( 
8. A wife is one who is I large, . 2 married, 3 old, 4 sick ............................ : ..................................... ( 
9. A scream is a I wonder, 2 surprise, 3 sharp cry, 4 desert ........................ ............................... ... ( 

10. A dragon is a I tribe, 2 fierce beast, 3 danger, 4 message·-··--················· ..... ............ ............... ( 

11. Almost means very I long, 2 high, 3 nearly, 4 pretty .................................................................. ( 
12. To settle is to I buy, 2 please, 3 enjoy, 4 stop. __ ............................ ........................ ..................... ( 
13. To treat is to I run, 2 hurt, 3 play, 4 entertain ................. _. .......... .... ....... ..................................... ( 
14. The breast of an animal is the I back, 2 head, 3 foot, 4 front... .. ....... ............. ....... .................. ( 
16. To wreck is to I ruin, 2 occur, 3 trust, 4 refuse. ____ ................. ............................................ : .... ( 

16. A design is a 1 game, 2 sailor, 3 story, 4 plan ...................... ......... ... ..... .................. ............ .... ..... ( 
17. A picture is a 1 drawing, 2 dish, 3 cap, 4 paper ... - ................................ .. .. : .................................. ( 
18. An article is an I object, 2 animal, 3 error, 4 injury .. ·-······························································· ( 
19. To connect is to 1 uphold, 2 join, 3 support, 4 infer ................................ .................... ......... .... ... ( 
20. A durable article is 1 beautiful, 2 lasting, 3 heavy, 4 delicate ......................... ......................... .. ( 

21. The pulse is the I labor, 2 manner, 3 beat, 4 sighL ............................... ........... .. .. ....... ....... ....... ( 
22. Headlong means 1 strange, 2 rash, 3 slow, 4 violenL.·--···························································( 
23. A conqueror is 1 marvelous, 2 handsome, 3 gracious, 4 victorious ............... ... .......... ......... .... ... ( 
24. He forbade means that he 1 came, 2 accepted, 3 prohibited, 4 fell .... ..................................... ( 
26. A suburban place is I large, 2 great, 3 outlying, 4 brighL ......................... ~ .......... ..................... ( 

26. A hurricane is a 1 storm, 2 madman, 3 mountain, 4 river ................................. ........ ........... ........ ( 
27. A deceiver is one who I observes, 2 decides, 3 suffers, 4 misleads ................ ....... ................... ( 
28. Marine has to do with the I sea, 2 sun, 3 earth, 4 temperature ............. ... ................ ................ ( 
29. A settee is a I serpent, 2 mirror, 3 seat, 4 milksop ...................................... ......... .... ....... ........... ( 
30. To consider is to I weep, 2 obey, 3 think about, 4 satisfy ........................ ......................... ....... ,.( 

31. To encompass means to 1 surround, 2 select, 3 retreat, 4 leave ........................ ........................ ( 
32. To be appreciative is to 1 understand, 2 flaunt, 3 despise, 4 trim ...... .......... .... ....................... ( 
33. A tumult is a I disease, 2 famine, 3 reason, 4 confusion._ ........... ..................... ................ : ........ ( 
34. The extreme is the I common, 2 wrong, 3 unusual, 4 strong ......................................... ........... . ( 
36. A profile is an 1 error, 2 animal, 3 injury, 4 outline .............................. ....... .... .... ...... ........... .. ... ( 

36. What is accessory is 1 final, 2 adjacent, 3 extra, 4 absurd ......... ................................................. ( 
37. Shadowy means 1 positive, 2 alive, 3 silent, 4 unreal .................................................................. ( 
38. To repel means to I refer, 2 allure, 3 declare, 4 resist... .......................... ... ....... ... ...... ................ ( 
39. To appease means to 1 accomplish, 2 pacify, 3 mention, 4 affect... ...................... ..... ............... ( 
40. One who is mortal will 1 help, 2 weep, 3 succeed, 1 4 die ...... ................... ..... .............................. ( 

Number right .... . .. ..... (Score) 
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Sangren-Woody: Form B 
PART Il. RATE 

How Dm THE I NDIANS SEND. MESSAGES? 

The Indians used signals to send messages back and forth . Il a scout 19 
wanted to let his tribe know that he had fou'.nd a buffalo, that an enemy was 85 
near, or that a battle had been won, he often used smoke to make signals. 50 

He first built a fire, and after it was well started he put on damp grass, 66 
green weeds, or tops of cedar trees so that it would smoke. When he was sure 8~ 
tliat his tribe had seen the smoke, he threw a blanket over the fire and held 98 
down the smoke. 101 

Then he raised the blanket for a moment and let a puff of smoke go up. He 118 
kept sending up puffs of smoke until he had told what he wanted to tell. 133 
Those at the camp knew what he wanted to say by the number of puffs of 149 
smoke. At night smoke could not be seen, so fire signals were used. An 163 
Indian could not tell much that was happening with a fire signal, but itl would 178 
waken the camp. Burning arrows shot into a camp told that war was to be 193 
made on them. 196 

Motion signals were made with a blanket. An Indian nearly always carried 208 
a blanket with him. To tell his tribe . that he had seen a buffalo, a scout on a 226 
horse rode in a circle until he knew that he was seen. Then he waved the 242 
blanket above his head several times. H there was no danger, he moved the 256 
blanket slowly from side to side in front of him. 266 

A scout with no horse or blanket signaled by throwing handfuls of dust in 280 
the air. The clouds of dust were used the same as puffs of smoke. This rriade 296 
it possible for the Indian to send messages to his people under almost any 310 
conditions. 311 

Although all Indians did not speak the same language, they could speak to 324 
each other in sign language. They learned these signs ·from each other when 337 
they met while hunting. When an Indian wanted to tell a stranger that 350 
another Indian was near, he rubbed the palm of his right hand over his left - 365 
cheek. This meant that the other person was of his own color. H be wanted 380 
to tell that a white man was near, he drew his forefinger across his forehead. 395 
This meant that the man wore a hat, which only white men did. 408 

Number of words read first minute . ........... + 10 = ...... (Score) 

{ 4 ~ 



Ban1tTen·Woody: Form :e 
PART ill. FACT MATERIAL 

DIRECTIONS. Write the answer to each question on the dotted line. Use one word if possible. 

The Indians used signals to send messages back and 
forth . If a scout ~anted° to let his tribe know that he 
had found a buffalo, that an enemy was near, or that a 
battle had been won, he often used smoke to make signals. 

He first built a fire, and after it was well started he put 
on damp grass, green weeds, or tops of cedar trees so that 
it wo~ld smoke. When he was sure that his tribe had seen 
the smoke, he threw a blanket over the fire and held down 
the smoke. 

Then he raised the blanket for a moment and let a puff 
of smoke go up. He kept sending up puffs of smoke until 
he had told what be wanted to tell. Those at the camp 
knew what he wanted to say by the number of puffs of 
smoke. At night srrioke could not be seen, so fire signals 
were used. An Indian could not tell much that was hap-
pening with a fire signal, but it would waken the camp. 
Burning arrows shot into a camp told that war was to be 
made on them. 

Motion signals were made with a blanket . An Indian 
nearly always carried a blanket with him. To tell his 
tribe that he had seen a buffalo, a scout on a horse rode 
in a circle until he knew that he was seen. Then he 
waved the blanket above his head several times. If there 
was no danger, he moved the blanket slowly from side !o 
side in front of him. 

A scout with no horse or blanket signaled by throwing 
handfuls of dust in the air. The clouds of dust were used 
the same as puffs of smoke. This made it possible for the 
Indian to send messages to his people under almost any 
conditions. 

Although all Indians did not speak the same language, 
they could speak to each other in sign language. They 
learned these signs from each other when they . met while 
hunting. When an Indian wanted to tell a stranger that 
another Indian was near, he rubbed the palm of his right 
hand over his left cheek. This meant that the other per-
son was of his own color. If be wanted to tell that a white 
man was near, he drew his forefinger across his forehead. 
This meant that the man wore a hat, which only white 
men did. 

1. By what means did Indians send messages back and 
forth? ........................ ....... .................................................. . 

2. Give one reason why a scout sent messages to his 
tribe . ........................ ................................. .......................... . 

3. What kind of signal did the scout often use? ............... . 

4. What was the first thing a scout did in sending a 
smoke signal ? .. ................................................................. . 

5. Name one thing which a scout put on a fire to make 
it smoke ....... ............................ ........................................... . 

6. What did he use to hold down the smoke? ........ ......... . 

7. How could a scout let a puff of smoke go up? .. , ...... .. . 

8. How could Indians tell what the smoke signals 
meant? ........ .................................................................. ..... . 

9. When were the fire signals used? ................................... . 

10. What was the meaning of a burning arrow shot into 
a camp? ...... .. ..................................................................... . 

11. With what were the motion signals made? .......... · ..... . 

12. What did the Indian usually carry with him? .......... .. 

13. When a scout had seen a buffalo, how did he ride? 

14. Where did the scout wave his blanket if he had seen 
a buffalo? .................. ........................................................ .. 

15. With what did the scout signal when he had no horse 
or blanket? .......... .. ............ ............................................... -

16. What did the clouds of dust .look like? ........................ .. 

17. What language did strange Indians use in speaking to 
each other? .......... ............................................................ .. 

18. When did the Indians learn the different signs? .... .... .. . ---------------------------------- --- ------------------------------ ---------------------------

19. What did rubbing the right hand on the left cheek 
mean? ................................................................................. . 

20. What did drawing the forefinger across the forehead 
mean?. · ............. ............................... ................................. . 

r 5 1 Number right .... . ' , ...... (Score) 



Ssn&ren-W ood;y : Form 11 
PART IV. · TOTAL MEANING 

DmECTIONS. Read each paragraph, and then draw a line under the one of the four words given beneath 
the exercise which correctly answers the question asked. 

SAMPLE. The sun is warm and bright this· morning. The birds are beginning . to come back from the 
South, and the buds are coming out on the trees and bushes. 

What season of the year is it? autumn summer winter 

1. The blacksmith was an unusually strong man, with large and powerful hands, 
a full chest, a straight back, and muscular legs and arms. All day long he would wield 
the heavy hammer over the anvil and lift the heavy pieces of steel and iron with which 
he was working. 

I 

What word best describes the blacksmith ? 
strong handsome idle cross 

2. The storm beat upon the windows ; the howling wind blew the water through 
the cracks in the sides of the building and under the door. People were going by with 
heads bent forward apd partly turned back as they faced the unpleasant, soaking down-
pour. 

What seems to be happening outdoors ? 
hailing raining freezing snowing 

3. Painted Indians with tomahawks in their hands, which they were waving wildly 
in the air, ran into the canyon. They uttered their whoops, did some of their dances, 
and began to climb the stairs. They rushed from place to place, looking for treasures. 
They had come to rob the cliff dwellers. 

How must the cliff dwellers have felt? 
frightened happy lazy tired 

4:. At last, one day in midwinter, there came a dreadful snowstorm. The terrible 
wind and the driving S?OW kept most people indoors. There was almost no traffic on 
the roads. The,storm was so severe and sudden that many people lost their lives and 
thousands of cattle were frozen to death . . 

What kind of weather did they have? 
cold pleasant warm sunshiny 

5. I shell corn for the chickens, drive the cows from the pasture, put hay in the 
mangers for the horses, and see that the tanks are kept full of water for the cattle and 
hogs. Sometimes I plow the ground and hoe the potatoes for my father. I am very 
fond of picking berries. 

Where do I live? New York farm China city 

6. All the trees of the woods were white, and the hillsides were whiter still. The 
voice of the stream was silent. The waters sang no longer, for they were as glass, cold 
and still. Here and there on the hills could be seen the children, well wrapped up 
but happy as they came down on their sleds. 

What season of the year is described? 
winter summer spring 

Go right on to the next page. 

[ 6 J 
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Sangren-Woody: Form B 

7. Thousands of my fellows stood straight and beautiful in the great wood to 
-which I belonged. Lumberjacks came in with saws and axes and.cut us into logs. We 
were then floated downstream to certain mills along the stream, where we were cut and 
sawed into lumber for the houses. 

What were cut down with saws? flowers posts ice trees 

8. Mother's spinning wheel scarcely stopped while she gave orders. It was 
Saturday forenoon, and all the girls had work to do. Mary was scrubbing the front 
porch, Jane was polishing the parlor furniture, and Esther was baking some lovely 
cakes. All these things had to be done before company came. 

What word describes this scene? idle busy lazy happy 

9. Suddenly a low, mournful sound reached his ears. As he looked, he saw that a 
large company of people was marching out of the walled town. There came a number 
of old women, weeping and wailing and wringing their hands. There came also many 
small children, poorly clad and crying pitifully and whining after their mothers. 

What kind of scene is this ? joyful beautiful pitiful selfish 

10. Her nose was long and crooked; her chin turned up like a horn; between was 
an opening in the place of a mouth, with not a sign of a tooth in it; her eyes were little 
and red; her hair was uncombed and greasy; the clothes which she wore were not fit 
for the poorest tramp of the city. 

Ho\}" does this woman look ? gracious pretty kind ugly 

11. This young man was very tall, slender, and graceful. He came attired in a flow-
ing robe of green velvet trimmed with a rich cream silk. He was crowned with a wreath 
of silver water lilies, and he carried a scepter of green reeds. As he came among them, 
they were as impressed as though the king had come. 

· What word tells how this yo_ung man looked? 
lazy active handsome playful 

12. The man took off his leggins and moccasins and made the boy put them'on. He 
also took off his long leather shirt and forced the boy to take it. Only the feathers he 
kept for himself. ;Before he left the spot, he told the boy the whole story of the 
beautiful Pocahontas. 

What kind of man was he? French Eskimo Jew Indian 

Number right ...... .. . .. . (Sc<Re) 
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PART V. CENTRAL THOUGHT 
Sangren-Woody: Yonn B 

DIRECTIONS. Draw a circle aroubd the letter before the statement that best tells the important thought 
of the paragraph. 

1. No other ·people use so many potatoes as the Germans. Potato flour is used, 
together with wheat and rye, to make bread. Dry potatoes are fed to pigs and cows. 
Alcohol that is made from potatoes is sometimes used to run automobiles. 

a. Potatoes are fed to pigs and cows in Germany. 
b. No other 'people use so many potatoes as the Germans. 
c. Alcohol is made from potatoes in Germany. 
d. German people themselves n~ver eat potatoes. 

2. Franklin was greatly interested in the study of science. He "snatched lightning 
from the skies " by the use of a key and a kite. This experiment led to the invention 

· of the ligl}.tning rod, which was soon placed upon many buildings. He invented the 
"

1Franklin stove," an open stove made in such a way as to economize heat and save fuel. 
He also invented a street lamp which was used in Philadelphia. 

a. Franklin studied science and made a number of inventions. 
b. Franklin snatched lightning from the skies. 
c. Franklin's stove was called the "Franklin stove." 
d. Franklin invented the lightning rod. 

3. American colonists justly felt that England had not always treated them with 
fairness . England had passed many laws which the colonists did not wish. She had 
forced a law forbidding the colonists to trade with any country but Great Britain. 
She had even passed a law refusing to allow the colonists to make articles of iron for 
their own use. She interfered with American industries in many ways. 

a. England interfered with American industries. 
b. The colonists could trade only with Great Britain. 
c. There were· many reasons why the colonists felt that they were not treated 

fairly. 
d. The colonists made things out of their own iron. 

' 4. Abraham Lincoln kept on reading and studying at home. His stepmother said 
of him : " He read everything he could lay his hands on. When he came to a passage 
that pleased him, he would write it down on the wooden shovel or boards, if he had no 
paper. Then he would copy it, commit it to memory, and repeat it again and again." 

a. Abraham Lincoln had a stepmother. 
b. Abraham Lincoln would write on the shovel or on boards. 
c. Abraham Lincoln enjoyed many passages which he read. 
d. Abraham Lincoln read much and studied hard. 

5. In New York so many people crowded the street cars that elevated railways as 
high as the third-story windows of houses have been built. Even these cannot carry 
all the people who need to ride. Thousands of men are busy every day loading and 
unloading ships, driving trucks and wagons about the streets, running barges in the 
harbor from ship to ship and from ship to wharf. New York is a big and busy city. 

a. An elevated railway is built in New York. 
b. New York is a very big and busy city. 
c. Thousands of men unload ships in New York. 
d. All the people in New York cannot ride on the railways. 

Go right on to the next page. 
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6. It is interesting to know that Grant was a real leader in all the games and sports 
that boys of his time loved. No boys in his neighborhood could outrun or outjump 
him. He had great fun in fishing and hunting. He was an excellent swimmer. 
Nearly every day, when his farm work was done; he and the other boys would go to 
the river for a swim. This great amount of time spent in games and sports kept him in 
good health. 

a. Grant enjoyed and led in all kinds of games and sports. 
b. Grant liked to hunt a great deal. 
c. Grant could outjump any boy in school. 
d. Grant used to go swimming in the river every evening. 

7. The mother of George the Third ~as very anxious for him to be a real king. 
She was constantly saying to him, "George, be a king." This constant reminder 
filled George with lofty notions of the power and rights of the king. These lofty notions 
caused him to determine to become the king in earnest. He made up his mind that he 
would not only be a king in name but that he would be one of England's greatest rulers. 

a. Some kings of Engiand had been poor ones: 
b. George's mother said, "George, be a king." 
c. George .the Third was determined to be a real king of England. 
d. George the Third had some v_ery queer notions. 

. 8. An important article in the Pilgrim home was the spinning wheel. Sometimes 
there were several wheels in the household. Hours and hours were spent by the 
women at their wheels. All the wool and linen with which their clothes were made had 
to be spun, woven, dyed, cut, and sewed by them. They never bought ready-made 

· clothes in those days. 
I • 

a. The women spent some hours at the spinning wheel. 
b. Sometimes there were several wheels in the house. 
c. The pioneers never bought many ready-made clothes. 
d. A very important article in the Pilgrim home was the spinning wheel. 

9. In the old days, before telegraph wires were strung all over the country, it'took 
weeks to carry news to places far away. There were no railroads, and the mails had to 
travel slowly. A bdy on horseback trotted along the road to carry the mail bags to 
country places. From one large city to another the mails were carried by stage-
coaches. 

a. They had no telegraph poles in the old days. 
b. In the old days news and mails traveled very slowly. 
c. Years ago a boy used to carry mail on horseback. 
d. We have many railroads in the country these days. 

10. The judge looked at the woman sternly and spoke in a quiet, grave voice. 
" Your gossip is much like the feathers. It is easy to scatter your stories over the 
world. But, like the feathers, they cannot be gathered together again. You may 
say,' I am sorry, I take them back, ' but you cannot. That is an impossible task." 

a. Gossip, like feathers, can be easily scattered, but not gathered again. 
b.· The judge looked at the woman sternly and spoke gravely. 
c. The woman had been gossiping with the neighbors. 
d. The. woman said, "I am sorry, I take them back." 

Number right . ........... (Score) 
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San&ren-Woody : Form B 
PART VI. FOLLOWING DIRECTIONS 

DIRECTIONS. Do what each paragraph tells you to do. 

1. Mary was sent to the store by her mother to buy a dozen oranges. On her 
way home she became hungry and ate two of the oranges. Then she had only tei:i. 
On the line at the right write the figure that tells how many oranges Mary ate on 
her way home from the store. 

2. When Helen came home from school the other day, she hurried into the 
house and began hunting for something to eat. There were three apples lying in a 
row on the table. Helen took the apple in the middle because it was the largest. 
The apples are shown at the right. Mark with a cross the apple that Helen took. 

3. The clock struck nine times, and it was time for the boys to go to bed. One 
of the boys tried to draw a short line for each time the clock struck. The lines are 
shown at the right, but there are only seven. Draw enough more lines to the right 
of those drawn to show how many the boy should have drawn. 

4. Jack and Harry were playing ball late one afternoon. Finally, when Jack 
threw the ball, it slipped from his hand in some way and crashed through the window 
of the schoolhouse. The window is shown at the right. Draw a small circle in the 
upper right-hand corner of the window to show where the ball went through. 

6. This noon Helen's mother told her to be very careful not to spill anything 
on the clean tablecloth. Helen tried to be very careful, but she soon forgot and 
laid her spoon, all covered with strawberry juice, down on the cloth. When she 
picked up the spoon, a bad spot was left. Place a black dot on one corner of the 
tablecloth at the right to show where the spot is. · 

6. At the right you see a circle and a cross. The circle stands for a pig pen, and 
the cross stands for a pig. We want to have another pig in the pen ; so make an-
other cross to show a pig in the pen. We want to have a pen around the pig that .is 
out of the pen; so draw another circle to make a pen around that pig. You will 
then have two pigs in their pens. 

7. James had three nickels that he earned carrying in wood and water for his 
mother. When he went down to the store, he bought candy with one nickel and a 
package of gum with another nickel.~ He then had one nickel left. At the right 
are. the three nickels. Draw a line around the ones he spent, to show that he has 
but one left. 

8. Tonight, after school, Harold is going after nuts. In the figure at the right 
His w4ere Harold lives, and N is where the trees are from which he will gather nuts. 
Harold does not want to go all the way around the road, but wants to go across 
the field because it is nearer. Draw a line to show how Harold will go across the 
field after the nuts. 

9. William had a birthday yesterday. He was nine years old. His father 
gave him a new knife for his birthday. The knife had four blades. William was 
showing the knife to some of the boys, when he dropped it and broke one of the 
blades. Write on the line at the right the word that tells how many bladei were left. 

10. Mary said the other day that when she was old enough she was going to be a 
school teacher. But Mary is only ten years old. She will not be able to teach 
school for eight years yet. She will then be eighteen years old. Draw a circle 
around the figure at the right to tell how many years it will be before Mary can 
teach school. 
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THE BAPTISM ')F JIM 

DIRECTIONS. In the paragraphs which you have just read, several things took place at different times. 
Indicate on the blank line before each of the following four stateme~ts the order in which they happened, 
by placing a "1" before the event happening first, a "2" before the event happening next, etc. Do not 
look again at the paragraphs. 

______________ Jim told the woman he hadn't had any breakfast, dinner, or. supper. 

______________ The woman told Jim he needed hot suds and a broom. 

______________ Jim drove the cow out of the woman's garden. 

-----·········The woman asked Jim if he knew anything about cows. 

Now read the next paragraphs. 

2. HosPITALITY's REWARD 

As old Simon was one day looking in the canebrakes for 
his cattle, he came upon the tracks of horses. He followed 
them up until he came to an unlucky peddler with two 
or three pack horses, who had been bewildered among the 
cattle tracks and had wandered among w0ods and cane-
brakes, until he was almost famished. 

Old Simon brought him to his house, and at the end of a 
week put him in prime condition. The peddler could not 
sufficiently express his thankfulness, and when abo.ut to 
depart, inquired what he had to pay. Old Simon stepped 
back with surprise. "Stranger," said he, "you have been 
welcome under my roof; but if any one offers to pay old 
Simon for food, he affronts him ! " So saying, he walked 
out in a huff. 

·pua .1of pua a.iD<f a1n uin1 moN 

"·pas!mo.1d I S'U 
.1addns .1noA noA aA!2 II.I ·a.19 uaqol!}( aq1 Aq l! A.Ip II.I 
pu'U 1a}(o1?f moA am aA!ll,, 'P!'US aqs ,.'IPM,, ,;2u!draq · 
JO ssam A.1.1os 'U ap'Um ams aA,I 1nq '.1addns AW u.1w pu'U 
noA dpq Ol lU'Uam I pu'U 2U!}({!ID 01 pasn m,I,, ! ID!f P!'US 
,.'AJJOS AJaA ID,I,, .. ·.A:oq 'no.A: JOJ .1anaq uaaq aA'Uq prnoM 
moo.1q 'U pu'U spns wq JO {!'Ud y '}({!ID sap!saq 2u!qlaIDos U! 
!JO 2u!ddoµr paau no x_,, 'P!'US aqs S'U .1a1q2n1?I AlJ'Uaq OlU! 
1smq uaq1 '1uaIDoID 'U JOJ A[lUa{!S ID!q pa.A'.a U'UIDOM aqJ, 
'}({!ID AID'UOJ aql U! ]l;}SID!q pa}('UOS pu'U '2UO{P'U;}l{ pa{M'U.Ids 
'ql'Ud aq1 U! lOOJ 'U J;}AO padd!.Jl aq l'Uql OS ID!q pa{lJ'UlS 
aou1?.11?add1? uappns .1aH · mop ua1pl!}( aql IDOJJ pa2.1aIDa 
U'UIDOM aq1uaq11snr ·asnoq aq1 p.11?MOl palJ'UlS pu'U I!'Ud 
pa{{g-{l;}M aql pal]!{ UOOS pu'U 2U!}({!ID JO }(S'Ul aql Ol J{;}S 

The peddler· admired the hospitality of his host, but 
could not reconcile his conscience to going away without 
making some recompense. There were honest Simon's two 
daughters. He opened his packs and asked the girls each 
to choose a gift. They were for a time completely dazzled, 
and knew not what to choose ; but what caught t4eir 
eyes most were two looking-glasses, about the size of a 
dollar, set in gilt tin. They had never seen the like 
before, having used no other mirror than a pail of water. 
The peddler presented them these jewels without the least 
hesitation; nay, he gallantly hung them around their 
necks by red ribbons. This done, he took his departure, 
leaving them as much astonished as two princesses in a 
fairy tale. 

Now turn over this page. 
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.. ·.1addns · 
;}A'Uq no.A: l'Uql aas II.I '1no MOO AID ;}A!JP Il!M no A J! 'na M.,, 
'U'UIDOM aq1 P!'US .. <! .A'..12unq ;}J'U no.A: OS 'qo,, ·.1addns 
pu'U 'J;}UU!P 'lS'UJ}('UaJq JO }(O'U{ IDOJJ }('U;}M OS lOU ;}J;}M aq J! 
MOO J;}l{ Ol puan'U p{IlOO aq ams S'U.M. aq l'Ul{l pa!{daJ W!f 

"'}(aa.M. 'U u! puam U'UO I u'Uql a1nu!m .A'..1aAa m.11?q 
a.1om 2u!OP s,aqs a.1aq1 pu'U uap.11?g aq1 01u! nas.1aq WI s'Uq 
MOO AW <! s.M.oo 1noq1? 2u!qlAU'U MOU}( noA op '.A'.og,, '1no 
pan'Uo aqs 'Ul!f M'Us aqs uaqM. _-1aa.11s aq1 uMop pu'U·dn 
.A:12u!qo.11?as pa}(OO{ pu'U 'qo.1od aq1 uo 1no aID'UO U'UIDOM V 
·asnoq a{ll!I ID!Jl 'U JO a11?2 aq1 q2nO.Iql U! um1 Ul!q ap'Um 
.1a2unq s!q 'a2'Ull!A aq1 JO SlJ!)fSlnO aq1 patp'UaJ ID!f uat{M. 
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s REWARD 

DIRECTIONS-Indicate the order of these four events Jl,S before. Do not loolc again at the paragraphs. 

, ______________ Old Simon left the house in a huff. 

______________ The peddler presented iooking-glasses to old Simon's daughters. 

__________ , ___ Old Simon found the peddler in the canebrakes. 

______________ The peddler offered to pay for his food and keep. 

Now read the next paragraphs. 

3. THE MYSTIC ISLAND 

The stranger became more and more perplexed at the 
situation in which he found himself. He could recall up to 
a certain event every detail of his experiences on the Mys-
tic Island. He could remember leaving the banquet hall 
and embarking in the small boat to be taken back to 
his own fleet. He could remember feeling very drowsy, 
and he believed he must have fallen asleep in the little 
boat. But what had happened from that time until a few 
hours before was a mystery to him. He plied the people 
about him with questions, but they could give him no in-
formation about himself. He begged them to take him 
back to the island, where he was certain he would be recog-
nized as ruler; but in vain. When at last the ship an-
chored in the bay before his native city, he hastened ashore 
~nd up to the home of his ancestors. A porter he had never 
seen before opened the door and informed him that the peo-
ple for whom he inquired had been dead at least a century. 

Being now thoroughly mystified' by his experiences, he 

went to the government office, where in all good faith he 
reported° that he had just returned from discovering the 
Mystic, Island and wished to be sent out to it at once as 
its ruler. He explained the details of a contract he had 
had with the government. No one at the office seemed to 
know anything about the expedition or his contract. But 
he became so loud in his irnsistence that at last he attracted 
the attention of an aged man. This aged man explained 
that years ago he had heard an old man tell something 
about' an expedition which was like the one now being 
described by the stranger. And he added, "That expe-
dition sailed away from here more than a hundred years 
ago." The stranger hastened from the office and paced 
the streets of his native city, making inquiries at old 
familiar houses with the vain hope of finding some one who 
would know him and relieve him of his perplexities. 
Finally he could no longer doubt that he had skipped over 
a whole century during his night on the ~ystic Island. 

Now turn the page end for end. 
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DIAG?IOSTIC READ .. G TEST RAW SCORES, FO A~ 0-0ROUP , 
GRADE 5, 1939 
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Buddy A. - - - - - - 24: 22 6 6 7 8 9 
Virginia B. - - - ... 21 16 6 7 6 7 8 

1ehard B. - - - - - 19 9 6 3 3 2 8 
Edna B. - ... - - ... ..., 23 22 7 7 5 8 8 
Betty C • - - - - - - 22 16 4 7 6 5 8 

Billy G. - - - - - - 13 9 4 4 2 5 6 
''Val ter H. - - ... - .. 21 16 8 6 3 4 11 
Bernard • - - - - - 19 20 5 6 7 6 10 
Ev lyn ·N . - - - - - 19 12 6 6 5 5 8 
Betty O. -· - .. - - - 19 17 6 5 6 6 8 

Henrietta R. - - - - 24 20 9 7 7 6 10 
Ken R. - .. - - - - - 10 9 3 2 3 l 8 
Eugene S . - - - - 10 19 4 4 2 1 9 
James s . - - - - - - 15 12 2 3 2 4 4 

Total - - - - ... 258 220 76 72 64 67 114 

ean - - - - .. 18 . 4 15 . l 5 . 4 5.1 4 .6 4 . 8 s . 1 



DIAGNOSTIC READING TEST RAW SCORES, FORM A, 0-0ROUP, 
GRADE 4~ 1939 

O'} 

,... 
ti() 

bOS 
bO Gf 

..., 
J:1"" Pupils p ""' t:: r.f,g, . ..j.) 

"" H '" t! ::s ~ C) 
a 

-1,) .B ,... A 
~t! i: 4) CZ tl1 +I 0 ., a as +> Q} A.t1 ,.;'1"1 

OS ~ 
~s o a (I)~ 0 'O 

~ E-+ 0 ~ 

Betty A• ----... .. 10 18 0 1 l 0 
Cecil A • ---·-... -18 19 5 4 4 · 5 

Ken A. ------- 8 22 0 7 4 3 
Androsehko --• -- 14 16 4 5 3 l 
Betty B . ------ 21 18 11 7 4 '7 

Ernest B. - ---- 16 13 l 4 3 3 
Sylvester B. ---- 14 28 4 5 3 l 
Delbert c. ----- 12 37 1 5 7 2 
Junior c. ----... 5 13 2 2 3 l 
'11im E . -----.,. - 11 14 3 l 2 0 

Lucy F. -----... 16 18 3 4 2 6 
Barbara o . -... .. -- 15 28 2 4  4 2 
Jeanette G. ---- 10 14 3 1 3 l 
Sidne y K . --- -.. 16 14 4 5 3 4 
Ken P . -.. ----- 18 19 3 3. l 4 

Schi f l bein -.. ... - 1'7 25 7 6 2 4 
June v. ---.. -- 19 16 7 5 4 6 
Lawrence w. ---- 13 15 l '2 2 2 

Tota l ---- - 252 347 60, 65 55 51 

-
Means -----14. 19.3 3 . 2 3 . 6 3 . 1 I 2 .• s 
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DIAGNOSTIC READI 'G TEST RA SCORES , FO B, 0-GROUP , 
GRADE 4 , 1940 
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8 0 lit 0 

Cl arence A. - - - ·- 2 11 0 0 1 l 1 
Charles A . - - - - - 15 13 3 2 · 4 2 6 
Marion A. -· - - - ... 19 21 6 5 6 4 6 Buckner - - - - - .. 19 7 3 4 4 4 7 
Dorothy C . - - - - - . 11 7 1 2 3 1 3 

Mary F . - - - - - .. 7 13 2 4 1 4 e· 
Leona F . - - - - - - 12 14 1 2 4 4 7 
Tommy H. - - - - - - 8 12 2 2 4 2 4 
Billy R . - - - - - - 19 22 7 8 10 5 10 
Tony I . - - - - - - 13 19 7 4 4 3 5 

Ed J . ·- - - - - - - 20 26 13 7 7 5 10 
Virginia K. - - - - 17 17 4 4 2 5 8 
Glenroy • - - - - - 19 16 4 6 2 3 6 
Archer N. - - - - - 13 13 4 3 5 3 6 
Shirley O. - - - - - 13 19 5 4 2 4 6 

Geraldine R . - - - - 16 25 8 4 4 5 6 
Edna R. - - - .... - - 18 23 6 4 5 6 10 
Fr ank R. - - - - .. ... 14 17 7 5 4 5 6 
Alvin S . - - - - - - 13 17 2 6 4 2 0 
Freda S . - - - - - .,.. 16 13 6 6 3 3 6 

Total - - - - - 303 325 91 81 79 71 119 
-

Means - - - - - 1.5 . 16 . 2 4 . 5 4 . 4 . 3 . 5 6 . 
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Leon A ,. ... - ,. :- - - 14 9 2 2 0 2 4 
Dorothy A. - - - ... - 16 19 2 7 0 2 7 
Jack B .• - - ... ... - ... 16 20 ~ 4 1 2 4 
Roy B . - - - ... - ... - 8 8 o . 3 3 0 4 
Bobby B,. - .. ... - - ... 19 15 5 4 3 5 7 

Gert B. ... - - .. - - 15 19 2 4 0 3 7 
Ronald B. - - - - - 9 12 3 2 2 l. 1 
Bernice B .. - .. - ... - 17 14 3 3 1 3 2 
Eileen c. - ... - ... - 13 11 4 3 2 3 3 
Will F . - - - - - - 16 22 2 6 2 4 8 

Bobby F·• - - ... - - ... 15 17 4 5 2 1 6 
Peter G. - - - - - - a 8 0 2 3 0 5 
Lloyd G-. - ... - .. - - 11 14 3 3 4 1 0 
Quentin L. - .. - ... ... 6 4 l 0 l 1 4 
John N·, - - - - .. .. 4 11 2 2 1 1 3 

Eugene R,. - - - ... .. 12 15 4 5 2 2 2 
Oran w. - - - ·- ... - 5 8 l 0 1 0 2 
Beverly Y. - - - - ... 10 9 0 2 1 1 4 
Carol L .• - - - - ... - 19 22 5 5 7 5 I 10 
Kenneth w. - - - - - 11 28 4 5 1 1 7 

Total - - ... - - 246 285 50 67 37 38 90 

Means - - - - - 12.3 14.2 2.5 3.3 1.8 1.9 4 .5 



DlAGNOSTIC READING TEST RAW SCORES, FOIIX B, 1-GROUP. 
GRADE 6 t 1940 

I C 
~ tlOO 

tO tlO 4,) ;I :3 
i'upil .;:i ,rt t'l ~i H .,-t is C) 

~ 0 .-f $:l ho ' (0 l! ~ <!> .,I.) 4-) a:I Qt ,f""i J.t 
+> Cd .,&.:> 11) s:: "1. . ,.... .... offl GS GS s OS (9..., ¢ "d 

~ ~ ~ E:'4 0 ·i:t 

Bud A, - - .. - - - .. 24 24 10 7 8 8 
Virginia B. - ... - .. 21 15 11 '7 9 6 
Richard B. - - - - - 15 15 4 3 4 4 
Edna B. .. - . - - - 22 23 ll 8 9 9 
Betty c. ·- - - - ~ - 24 24 9 s 7 8 

Billy G. ... ... ... - .. - 14 12 5 5 e 4 
Walter H. - - - ... - 20 23 3 7 7 6 
Bernard L. - ... - .. - 24 26 10 9 9 8 
Evelyn N .. .. - - ... - 23 23 a 8 9 7 
Betty o. ... - - - .. - 20 22 7 5 9 8 

Henrietta R. ... - - ... 21 24 ·9 7 10 7 
Kenneth R. - ... - - - 12 13 6 2 4 4 
Joyce R .. - - - .. - - 19 16 6 3 6 4 
Eugene B. - ... .. ... - 16 18 3 5 4 2 
James s" - - - ... .. - 15 16 8 6 3 6 

Total ... - - ·- - 290 296 110 9~ 107 94 

Means - ... - - - 19.3 19 .. 6 7.4 ,6 ,. '7 .2 s .. 

-. • 

~ 
0 n 
d 
~ 

't"I r:;: 
~ r.. 
0 

11 
9 e 
9 

10 

e 
12 

8 
10 

8 

12 
2 
7 
3 
9 

126 

a.3 



DIAGNOST IC READING TEST RAW SCORES , FOfi B, 1-GROUP, 
. GRADE 5• 1942 

01. 

~ ·t)O 
ti{) g 

~ 
.µ s::; ..-t 

Pupil ..-4 ;t ii .,... .µ 
' Cl 'S S... 13: () 'M 0 

.µ~ r-f A 0 Q.) s::: 'M '2 (IS J QS cd .p 0 r-f H ,~ o! (.) GS .µ ~ ~Ld .-t ..-4 

~ ia ~s 4) .µ Oro >-eN 
rJ: 0 f.:t4 0 

Leon A. - - .... - ... .. 14 17 6 6 2 2 4 
Dorothy A .. - - - i.. .. 16 27 9 8 6 5 8 
Jack B, - - - ..... - 2 23 a 6 8 5 g 
Roy B . - - - - ... ... - 5 10 '1 . 3 3 1 4 
B b B., ... - - .. - - - 19 18 6 8 4 5 9 

Gertrud B. - . - ... 18 25 10 7 4 7 8 
Bernice B .• - - - 19 18 e 6 6 6 12 
Eil en C. - - - ... ... 22 20 4 4 ' 4 4 11 
Willi'-'m • ........... - 21 22 8 8 7 6 12 

0 F . • - - - - . ...- 19 24 4 ll 5 6 8 

Pete:r G. - - - ... 16 15 5 2 5 4 9 
Lloj'd G • .. - - - - 19 26 3 "I 5 4 5 
Qu ntin L. - - ... - ... 14 12 8 3 l 2 8 
Niekole.1 - . - - .... - 10 18 5 4 3 3 7 
Eugene R. .. .. ... .... - 21 22 11 1 4 8 12 

Alvin s. - - - - ... - 18 22 a 6 9 7 6 
Oran W. - .. ... - - ... · 14 l 2 3 0 2 
Beverly Y. - - .. - .. 16 16 6 ,1 5 3 8 

Total - - - - .. 294 359 115 99 84 '76 1 42 

Means .. - .. - - 3 l • 6 4 4.9 4.'7 3 .8 7 .9 



DIAGNOSTIC . READING TEST RAW SCORES , FORM B , 1-0ROUP , . 
GRADE 5 , 1940 

fl) 

'a tnS 
bO bl) Mi s:: 'M • s::: fl 'M i::: 'M4-> 

Pupils ot-1 Sot g: C) .,.. 0 

~i ~ ,.:.,. ~ '-t::.1 ~f s:l'" ..., ..., d Q'S +-') 0 d+' 
+) C) d .p ~ C .S:: ri'M 

'1 :l oa Cl'! QS a ~ ... G> .µ ~ ,rj 
~ ~ r=. 0 0 

Betty A. - - - - - - 13 9 0 2 2 l 9 
Cecil A. ... - - - - - 16 21 9 4 2 5 9 
Kenneth A. - - - - - 0 13 l l 2 2 4 
Melvin A. I 15 21 4 7 7 3 4 - - - - -
Betty B . -- - - - - 21 24 7 7 9 7 10 

Ernest B . - - - - - 19 17 2 4 5 4 9 
Sylvester B, ... - - - 17 19 2 4 0 4 8 
Delbert C. - - - - .. 13 21 3 4 7 3 6 
Junior C . - ... - - ... 14 21 4 4 7 5 ' 3 
Tim E . - - - - - - - 9 9 0 :1 l 3 4 

Lucy F. - - - - - - 20 16 6 6 6 9 
Barbara o. - - -· - - 16 26 6 6 a 3 7 
Jeanette o. - - - - 13 20 2 2 6 5 9 
Alfred H. - - - - - 20 18 5 5 7 3 9 
Sidney K. - - .. .. .. . 12 16 2 7 2 3 4 

Kenneth P. - - - .. - 16 20 s I 5 3 3 7 
Fred s. - .. - - - - ' 20 18 5 4 6 5 12 
June v" .. - - - - - 28 24 11 5 8 8 9 
Lawrence W. - - .. - 16 16 2 2 3 2 6 

Total - - - - - 308 328 76 78 91 37 134 
.. 

Means - - - - - 16.2 17 . 4 . 4 .1 5 .1 3 . 7 7 .1 
. , . 



DIAGNOSTIC READING TEST RAW SCORES, FORM A, . l..cJROUP, 
GRADE 5, 1941 

. 

! 
,-f 

~ 
WO w as .µ s:: .... 

Pupils ~ 
.,.. 

,-f ~ .... .µ 
Sot .,.. go ~! CD o1~ t! ~ 

. .B .µ.µ .µ 0 r-ff 
0 aS .µ CP S::..Q r-f '" 0 ~ ~ tfS oa G) .µ 0 'C 

~ e.. 0 r:r.. 
' 

Clarence A. - - - - l 13 0 1 5 0 
Charles A. - - - - - 19 14 5 4 ~ 4 
Marion A. - - ... - - 24 23 11 8 6 7 
Mary B . - - - - - .. 21 21 7 6 • 7 
Dorothy C. - - - - - 16 13 3 6 8 5 

Mary F . - - - - - - 17 17 6 4 ·3 5 
Leona F. - - - - - - 19 14 2 3 2 2 
Tom H. - - - - - - .. 11 13 0· 3 4 1 
1Ul1am H. - - - ... - 27 21 8 5 1b 7 i om I. 21 22 9 5 6 7 - - - - - - -

Edward. J. - .. - - - 31 27 10 11 ; 9 
Virginia K. . - - - 21 19 6 6 4 
Glen M .. ... - - - - - 20 17 10 •6 6 6 
Archer N. - .. - - - 19 15 6 5 $ 3 
Shirley O. - - - - - 19 21 9 5 $ 4 

Geraldine R. - - - - 24 23 4 7 g 7 
Edna R. - - - - - - 22 24 8 6 ,4 
Frank R. - - - - - ... 14 19 9 5 7 Freda s. - - - - - - 17 20 5 5 rt: 3 

. ~ 
'"0 
~j was 
MN 
0 

' 
4 

1{ 
9 

10 

7 
4 
5 

10 
10 

10 
7 

10 
10 
11 

8 
10 
10 
10 

Total - .. - - - 363 356 117 100 104 ! 9l .-163 

Means - - - - - 19 .1 18.7 6.2 5.2 5 .• 5 4.8 8-6 



DIAONOSI'IC READING TEST RAW SCORES• FORl1 A, 2 ROUP , 
GRADE 7., 1941 

.. <. 

O'l 

llO ~ w .p ~! 
Pupils ~ '" A ii "f'4 .p 

'" S-4 '" C.) . Q C) ';I~ G) 

li Cl .p .p .µ 0 ri S:.. .µ o as .µ (1) s:l .a ,... '" ! GI~ oa 0 .µ Old 
&,f 0 Ct.I 

. 

Bud A . - - - - - - ... 36 22 15 8 8 9 · 
Virginia B . .. ... - - 36 30 16 12 10 10 
Riobard B . - - - - ... 24 16 6 6 5 4 
Edna B . - ... - ...... - 32 30 13 10 · e 10 
Betty C . - - - - - - 30 25 9 11 10 9 

Billy G • - - - - - - 20 14 ? 5 7 5 
W lter H. - - ... - .. 24 27 11 7 6 I 6 
Bernard L. - .. ... - - 36 22 11 8 · 10 9 
Evelyn N. - - - - - 29 21 10 6 8 7 
Betty O • ... - - ... - - 24 16 10 8 6 9 

Henrietta R. - ... - - 33 26 20 10 10 10 
Kenneth R. - - - - - 15 14 6 4 5 3 
Joyce R • • - - - - - 27 22 9 8 5 4 
Eugene s. - - - - - 22 22 9 12 8 3 · 
James S. - - - - - - 24 11 7 4 5 2 

Total ... - - ... - 410 31~ 159 117 111 99 

Means - - - - - , 27.3 21 . 2 11 . 7 . 8 7 . 4 6 . 7 

• 

• '" t:l 
~ 
M 
0 

10 
9 

10 
10 

8 

6 
9 

10 
12 
10 

12 
3 
7 
8 
6 

130 

8 .7 



DIAGNOSTIC READING TEST RAW SCORES, 0 A, 2-GROUP, 
GRADE 6 , 1941 

CD 

w ~ .w w§ 
rt§ ~'M 

Pupil '" A '" +> I Q ... ~ '" C) <riO 

1? i Cl) ,-f s:: ~i ,-f f A'" 
(I) ..., ..., a, (\j aS..., . .I,,) C) ~ ..., (I) ,....,.. t)I) aS 

O f:! &! &!s oa (1)4) 0 Id S.. N a-: E-t 0 ~ 0 

B tty A. - - - - - .. 14 1 4 l 1 l. 4 6 
Cecil A. - - - - - - 22 22 9 7 9 7 10 
Kenneth A . - - - - - 8 16 I 2 l 1 0 6 . 
Melvi n A. - - - - - 25 25 9 8 2 6 9 
Betty B • - - - - - - 32 26 15 10 7 10 10 

Ernest B. - - - - - 26 21 7 6 4 5 5 
Sylv ster B. .. - - .. 26 23 6 · 6 7 6 9 
Del vert C. - - - - - 19 20 7 6 4 3 9 
Junior C. - - - - - 19 19 9 6 4 3 10 

T1m E . .. - - .. - - - 18 17 5 2 3 4 7 
Lucy F . - - - - - - 25 21 11 11 9 8 11 
Bo.rbara G. - - - ... -· 24 . · 25 5 9 7 6 9 
Jean G. .. - - - - - 22 17 10 4 5 7 6 
Alfred H . - - - - - 24 24 6 6 6 4 10 

Sidney K. -- - - - 19 22 7 5 6. 5 10 
Kenneth P. .. - - ... - 22 20 8 7 4 7 9 
Sohiefelb in - - - - 25 21 12 11 7 6 11 
June v. - - - - .. - 27 23 10 9 9 8 9 
L renc e • - - - - 24 16 3 5 4 5 a 

Total - - - - - 420 319 142 120 99 104 153 

Means - - - - - 22 .1 120 -6 .. 7 . 6 6 . 3 5 . 2 5 . 5 a . 
,' 



I> IAO OS'l' IC READ 00 TEST RA SC ORES • Foru B ~ 2 ROUP 1 
GRADE 6 1 1942 

a 
tO ~ tO 4*. ~~ 

PupU.a a ... a ifh ...t.P 
J.4 go ii C> ,= +> g Ht! C, ...,.+> ..., 0 CS o. I g~ ,... ... 

OS &l dS Old 
~ E"f Cj A:. 

Charles A. ... .. .. . - - 21 16 8 6 5 4 
arion A. • - • .. ... 29 29 lO 10 9 5 

· ary B • - - .. - ... - 22 28 8 e '1 ' Dorothy o. - - ... • ... 18 20 6 10 9 3 
a-ry F . - - ... .. - .. 18 20 8 8 5 3 

Leona. F . - ... - ... - ... 18 17 13 6 4 6 
Tom H. .. - - .. - - - 18 20 5 5 7 4 
BUly H. - ... - ... - - 2~ 24 10 7 10 a 
Tom I. ... ... - - ... -- 23 34 14 e 7 "1 
Edward J . - - .... .. ... 22 33 19 12 10 e 

' V1rg1n1 • ... , .. - ... 2l. 20 10 9 8 6 
Glen M, ... .. ... .... ... - 20 22 9 9 a e 
Archie N. - .. ... .. ... 21 18 8 7 5 
Shirley O. - - - ... - 16 20 6 7 7 6 
Geraldine • - .. - .... 21 21 10 a 8 5 

Edtle. R. -· - ... ... .. .. 2'1 29 ll 10 9 a 
Frank R~ - ... - ... ... . ... 20 27 7 6 7 .,,, 
Freda s . -- ... ... - ... 15 24 a 6 7 5 

To tal - .. .... - ... 373 422 160 140 136 105 
' 

Means - .. - - - 20.7 23 .4 a.9 7.8 7 . 5 6.8 
-

I d 
.... 0 a~ 
i. • 
0 

'1 
12 
11 
10 

8 

3 
'1 
ll 

8 
11 

10 
9 

12 
e 

12 

10 
lO 

8 

167 

9 .3 



DIAGNOSTIC READING TEST RA SCORES_. FORM B, 3-0ROUP, 
ORADE a, 1942 

3 
! 'at J 

t:00 
Pupil ~ ;ij "" it ~ !o s:: rl A . . ' . i! G> 

,l,) +> Clid .-f f +> 0 C, +> C!) s:i .c: rl"" ~a i! &! a os (> .µ 0 rd 
8 0 ~ 

Bild A. - ... - - - - - 29 31 18 12 10 9 
Virginia B. - - - .,. 28 27 15 ll 10 9 
Richard B. 

_, ____ 
18 16 6 5 6 5 

Edna B. - - - - - - 32 24 13 12 10 8 
Betty C. - - - - - - 31 26 17 11 9 

Billy G. .. - - - .. - 22 18 10 9 9 6 
alter H. - - - - - 26 28 13 11 9 6 

Bernard L. - - - - - 34 29 10 ll 10 8 
Evelyn N. - ... ... - .. ~ 23 9 0 10 8 
Betty o. - - - - - ... 23 27 ll 10 10 9 

Henriett R • .. - - - 30 25 19 10 10 10 
Kenneth R. - - - - - 18 6 5 5 
Joyce R. - ... - - - - 25 20 13 7 10 8 
Eugene S. - - - - - 16 20 11 7 B 4 
James s . - ..... - - - 17 17 11 9 6 6 

Total - .... - .. 371 3 9 182 148 132 09 

Means ...... - - 24 .7 23 . 2 12 . 9.9 a.a 7 . 3 

• 
& 

I S:: 
orfO 
i:l..-4 
aS .µ 
bO a, 
~ N 
0 

12 
10 

8 
11 
10 

11 
lS 
12 
12 

8 

12 
8 
7 
9 
8 

150 

10. 



DIAGNOSTIC READ DO t 1EST RA\" SCORES, 
GRADE 7 ,, 1942 

ri 

Pupils M1 c1 
'" ,rt rot 

~! 4) 
..., ,I,) 

.p c> UI ~s &! :a .... 

Betty A .. - - - - - - 14 16 2 
C c11 A• - - - - - - 29 34 16 
elvin A .. - - - - - 18 27 10 

ttw- B. - - .. - 2B 28 15 
Ernest B. - - - 22 21 8 

Syl Vi ster B .. - - - - 18 3 13 
Delbert C. - - - l.9 23 10 
Junior O . - - - - - 20 19 10 
Tim E. - - - ...... 17 19 7 
Lucy F,. - .. - - - - 25 27 1 

Barbara G. - - - - .. 25 24 9 
Jean G - - - - - - 20 25 8 
Alfred H - ... - ... - 23 24 9 
Sidney K. - - - - - 19 21 9 
Ken P . - - - .. - - - 20 26 8 

Fred S., - ... - - - - 25 26 13 
June V •. - .. - - - - 33 40 17 
La rence w. - ... .. - 22 20 6 

Total -- - - - ... 377 453 183 

ea - - - - - 20.s 24.6 10.2 

FO 

bO 
!:I 

ri ~ ,: 
OS 8 . 

2 
11 
11 
11 

8 

10 
7 
6 
6 

10 

9 
4 
6 
9 
7 

11 
11 

5 

143 

7 .9 

B., 3-GROUP, 

OJ 

b05 ..., A'" rfi .... ., 
f fj 

~ () 
0 +> 0 r-fM s:: .c: rl..--1 

ii)..., 0 'O 
1%.t 

l 2 
6 7 
9 5 
9 10 

5 

8 7 
7 4 
6 5 
6 4 
7 6 

9 7 
6 7 
8 6 
8 6 

10 6 

7 8 
8 8 
7 6 

126 108 

6 . 4 6 . 

I Q 
·'" 0 Q ..... 
d +> 
bI) aS 
~ N 

0 

6 
7 
8 

12 
11 

10 
7 
9 
5 

11 

10 
6 

10 
9 
9 

12 
10 
10 

162 

9. 
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