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ABSTRACT

The problem

teachers

teaching

problem,

sought

1.

2,

Se

What assistance can be glven to student

of Montana State University in adjusting to the
situation in homemaking?

Problem analysis.=--In order to solve this

answers to the following questions have been

What common problems in adjustment confront
student teachers 1n thelr relationship with
the school personnel and with the pupils?
What common problems confront student
teachers in thelr classrooms?

What socisl problems confront student
teachers?

Delimitation.--Investigations were limited to

the study of student teachers who had done their student

teaching at Missoula County High School, Missoula,

lontana,

in 1942-44,

Definition of terms.--Adjustment, as 1t was

used in this study, 1s & continuous process of adapta-

tion of the individual to his environment,



Under the supervision of the writer and to
determine recommendations for the help and guldance that
can be given to student teachers in their adjustment to
the teaching situatlon, data relative to the above prob-
lems were obtsined from records and files of the follow=-
ing offices of Montana State University: The Student
Health Service, The Office of the Dean of Vomen, The
Home Economics Department, and The Reglstrar's Office.
The Bell Adjustment Inventory was administered to each
student to obtain an analysis of the student teachers'
personalities,

For recording information concerning common
problems, gained from observations and conferences with
the student teachers, an evaluatlon record of the quall-
ties to be studled was designed and used by the writer,
who was the student teacher swervisor at lissoula County
High School. A serles of personal conferences was also
held with the indivicdual student teachers for consider-
ing the problems they encountered durlng the student
teaching perlod.

On the basls of the data gathered and tabu-
lated from the foregolng sﬁurces, case historles of 10
student teschers were made. Upon snalysls these case
studlies showed the following problems to be common to

one=-half or more.



Sumnary of findings

Adjustment problems of student teachers 1in

relationships with school personnel and pupils.

1.

2.

Se

4.

5.

6,

7.

Be

1o0.

Feeling secure wilth the faculty when they
reallized that they were sccepted only on a
temporary or espprenticeship basis,

Complying with all school policies when they
did not have a voice in school matters st
faculty meetings and were not conversant wlth
the policles and detalls preceding such meet-
ings.

Feeling secure in answering the questions of
puplls when they knew that the student teachers
were in the process of learning how to teach,
Adopting a reasonable stendard of relationships
with puplls in end outside the classroom.
Gulding adolescent pupils intelligently.
Knowing the background of the pupils.
Encouraglng and getting cooperation of puplls
at all times,

Analyzing the cause and avolding the occurrence
of discipline problems and knowing how to use
corrective disciplinary measures.

Msinteining polse and a sense of security be-
fore & group of pupils.

Belng human and malntelning a professional

attitude.



Avolding the loss of confidence and respect

of the pupils.

Understendi ng thatthe individual pupil is a
part of the group and has certain oapaqitiu
for leaming.

Problems confronting student teachers in the
oom.--1. Accepting responsibilitles snd menage-

- ment of the department without fear and eccept-
ing student teaching as a resl challenge. I

abilities, interests, and needs of pupils,
thereby recognizing the individual differences

of pupils,

@ lMaintelning alertness to the individual needs
‘, I of the pupils.

5 *1 : Developing ability to evaluste themselves in

‘vearious situations as teachers.

‘personal livin; durling student teaching period.
eve loping initietive and security in social

~ undertakings.

’a?g Establishing repport with parents while meking

m visits,

 Overcoming self-conselousness and developing

self-confidence when in & group,

Overcoming uncertainty in meking decisions.



L
. Twelve of the common problems were in the

ﬁmmp wlith school personnel and with
r were classroom problems, and five were
n nature, showlng that the major diffilculties
teachers came in the area of relastionships
in a professional situation. Since the

hers &g & group were average in scholastic

t due to personalities of the girls, thelr
‘and professional experience, and the new environ-

it in which teaching situations existed,

1e following recommendations sare mede to

! touhara in home economics at Montana State

t should be made by the university to
p girls develop skills in human relatlon-

ervising teacher, the superintendent, and
-&i university supervisor to make the student

‘ ,Mr as mach & part of the high school

| ‘kf; a8 poesible during her student teaching



would be advisable for the university to

jude soclal training in the college currie

for home economics students.

rvising teacher should give the
teacher information concerning indi-

1 pupils end thelr home backgrounds and

age home vislting esrly in the student

_ ing period.

The teacher training curriculum at the univer-

ty should include & study of adolescent psy-

fﬁ:ﬂiﬁf;iﬂﬂ mental hyglene.

jupervia ng teacher should be expliclt in

stions concerning the care of the depart-

m should do everything in her power to

} : -- jponsibility on the student teacher

meke her feel thet responsibility.
vislng teacher should cell the atten-

J#—m student tescher to the things to‘

' look for and should essist her continually in

oservetion until such observations become &

ervising teacher should show the stu-
teacher how to use upon herself the
alques which the supervlisor uses in

aat] ng the student teacher.



W‘"""‘m teacher and the college
er treiner should see that the student
» makes unit pleans for the entire period,

aching center and should have conferences

-

3 i supervising teacher before the tesch-

ats in collepe who ere looking forward to
ing should in some wey, early in thelr

s course, be made to appreciste the

ﬁ! participating actively in the soclal
ﬂm colle ge and their home communities.
it teacher should teke advantage of
umerous opportunities that arise in the
'-f- community by which she may develop

. study
= o M b F

i % of this study it 1s recommended
Lysls of the problem be made through
owlng questlions:
ds and teaching devices are best
. d by the student teacher 1n homemaking?
418 the relatlonshlp of problems b&twacn



making, eand & full-day student

‘ramnT

sulties are encountered by the
in homemaking?

may & heavy university or college
e upon the student teacher during
; teaching period?
I'mﬁtr or college curriculum
m which will show the prospective
to teach sklll courses so that
et Iindividuel neede of pupils?
, early in a student's college
determine gualities which will
. 288 in the teaching fleld?
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Chapter I
INTRODUCTI ON

At Missoula, lMontana, County High School a
three-week student teaching program has been arranged
with the lMontana State University. The student teachers
report to the high school homemeking classes deily for
the entire day. They participate in the school program
beginning wlith observations of homemaking class proce-
dures., According to their learning speed, they gradu-
8lly assume the responsibilities of the regulsr teacher,
until the responsibility of all classes for the entire
dey is turned over to the student teacher, who receilves
aid when needed from the regular teacher.

One of the most desirable accomplishments of
student teachers is the ability to cope with speclal
situations that present themselves during tﬁe student
teaching period. Recent soclal trends, economic changes,
and unrest, coupled with a new environment, present many
new ad justment problems varying in nature and quality.
Oftentimes fear retards the soclael relstionships and
academic achievements of the student teachers; a state
of worry 1s thereby created that further impedes the
solution of their troubles and 1s detrimental to the

welfare of those experiencing difficulties in adjustment.




A

It has been said that normal people, a&s well
as esbnormal people, have problems which may arise in
any period of life. If these problems are not solved
satisfactorily, success and happlness are not reaslized
by the individual. It alsohas been recognized that
there 1s a definite need for increased emphasis on the
consideration and understanding of ed justment problems
of student teachers in homemeking education.

Student teachers in Missoulas have frequently
expressed a desire for more help on such problems as
adapting themselves to classroom situations, particlpa-
ting in professional and extra-curriculer activities,
becoming acqualnted with the home and with community
problems, planning for desirable improvements, and

attaining security in thelr teaching.

The problem

What essistance cen be given to student
teachers in adjusting to the teaching sltuation?

Problem snalysis.--iIt wlll be necessary to

answer the following questions:

1. What common problems in adjustment confront
student teachefs in thelir relationships with
the faculty members and other employees of
the school and with the pupils?

2., What common problems confront student teachers

in thelr classrooms?




)

5. What social problems confront student

teachers?

Delimitation.--This study includes the student

teachers who did thelr student teaching at Missoule
County High School in Missouls, Montana, during the
school years 1942-44,

Definition of terms.--Adjustment, as 1t 1s

used in this study, 1s & continuous process of adapta-

tion of the individual to hils environment.
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Chapter II
REVIEW OF LITERATURE RELATING TO THE

ADJUSTMENT OF STUDENT TEACHERS

At some time every student teacher has prob-
lems that are difficult to solve. Some of these prob-
lems deal with her relationships with the faculty
members and other school employees, with the pupils in
the classrooms, and with matters of a soclal nature.
it is important that recognition and help be given to
the student teachers in making these adjustments to
insure a better understanding and a sense of security
in their teaching. Within recent years leaders and
educators have become aware of the significant impor-
tance which the area of adjustment presents in student
teaching. It 1s the purpose of the writer to present
the opinions, ideas, and findings of others in this
field, limiting the study to literature which deals
with problems that student teachers have 1n adjusting
to the teaching situation.

In 1930, Alexénder (1) said that student

teaching should include not merely exercises in develop

ing skill in clessroom instruction, class management and

control, but also contact and practice in all phases of

the teacher's educative activity.
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In 1932, Johnson (20) reported from a study
mede et Iowa State College the relationship of person=-
ality ratings and aptitude test grades with student
teaching grades of 450 students in home economics edu-
cation., Johnson concluded that personality as measured
by the personality trait ratings is an importaent factor
contributing to student teaching success and that per-
sonality trait ratings which contribute most to success
in student teaching are the ratings on the traits
judgment and firmness.

In an article in Practical Home Economics,

entitled, "Developing a Fhilosophy for Homemaking Edu=-
cation," Nintle (26) in 1932 steted that the leaders

or teachers are first of all indlividuels, & part of the
social environment of the students, and that because of
assoclatlion with them in thils capacity, the teachers
need to be not only carefully prepared in the techniques
of teaching and thoroughly versed in the content of
primery and correlative subject matter but also people
of vision, perspective, unity, vigor, initiative, dis-
cermment, and personality. They need not only to have
had but ealso to be having interesting and fine egperi-
ences which leave a wholesome attitude toward youth and
soclety in the present day.

In an article in Practical Home Economics,

entitled, "The High School Student and Emotional Contral"”

Nixon (30) in 1932 stated that an all too indifferent




&

and unconcerned attitude shown by parents amd teachers
towards the growth of love and affection 1s often a
source of trouble. "My teacher doesn't like me; she
wants me to fall. She'd like to get something on me

so she could kick me out of cless.," Such a report must
be combatted even though it may be true.

In 1933, Eliassen (15) said that most investi-
gators agree that in addition to scholarship other
factors also influence teaching saccess.

Newsom (29) in 1933 reported a study designed
to find a reliable basis for predicting success in stu-
dent teaching in home economice. From the results ob-
teined in this study, she concluded that the grade in
special metlhods was the only one of the measures used
upon which an estimate of the grade in student teaching
might be based and that the other Tactors might have
affected teaching but did not appear to be of any sig-
nificance in predicting the student teaching grade.
While these results are not directly releted to the
present study, Newsom's work is pertinent in that it
does relete to personality and success which are
effected through adjustment.

In 1935, Strang (41) stressed the role of the
teacher in creating an environmment which would give her
the right attitude. Her role 1s hard because the solu-
tion of all problems is not within her control. Accord-

ing to Strang, the personality of the teacher 1s an




importent factor in teacher-pupll relationships, Her
heelth, sttitudes toward life, and interests outside of
school are some factors which influence pupil-teacher
relationships. Strang also stressed that adjustment is
continuous. It is part of the process of living. Prob-
lems of adjustment may involve conflict between the
individual and his environment. Acqulring the ablility to
work or play wholeheartedly so that there is no dissi-
petion of emotional energy; being willing to fece
reality even if it 1s unpleasant; building self-confi-
dence end respect for one's abilities, and at the same
time recognizing one's unmodifiable limitations without
bitterness; acquiring a genulne and friendly interest in
people; taking an objective attitude toward oneself and
others; developing a sense of humor; building an atti-
tude toward work as "one way of having a good time";
meeting competition without resentment; and accepting
reesonable authority without rebellion--all these are,
in a positive sense, the problems of adjustment.

The study of adjustment problems, a&s pointed
out by Streng, 1s of value to the teacher in at least
three ways: (1) in Indicating the kind of difficulties
students are meeting; (2) in preventing problems that
might arise if certain changes in the environment were
not made; and (3) in evaluating the relative importance

of exlisting problems. Since a wholesome personality 1s

built fundamentally on positive characteristics already
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existing to some extent, it is desirable for the teacher
to focus her attention on the individual's accomplish-
ments rather than upon his faults. Whenever these de-
sirable characteristics are present in any degree, they
should be reinforced and developed by approvel and
opportunity for practice.

In the competitive classroom situation, only
a few cen attain prominence. Many acquire a sense of
feilure. Belng thwarted in their efforﬁs to achieve
ecademic success, they seek satisfaction in gaining
attention through defiance of authority in delinquency,
and in other forms of undesirable behavior. The teacher
can help the students meet this situation 1n two ways:
(1) by setting standards in terms of ability and dis-
covering some line of endeavor in which each individual
can excel; and (2) by helping students sccept unavoid-
able defeat without evasion or emotionality. An impor-
tant principle is that a conflict can be used to help
an individual grow. A difficulty 1is not necessarily
destructive, nor even undesirable. The facts of the
present should be faced with a view toward making neces-
sary modifications in the environment or in the attitude
towerd the difficulty. Giving the individuel confidence
that improvement is possible is frequently an important
factor. An attainable goal set by the individual him-

self evokes his perslstent striving towards 1t., If

failure should occur, a constructive attitude toward it




must be taken. Rather than being something to be
ashamed of, fallure should be an opportunity to learn.
Knowlng what to avold is often as 1mportant as knowlng
what to do. Handicaps have served as stimuli to excep-
tional achievement.

Elliott and Elliott (16) in 1936, saild that
normal people, as well as abnormal people, have problems
which arise in all periods of life. Environment has an
important role to play in the solution which an indivi-
duel makes to any problem. Knowledge and experience are
necessary to solve mentel problems. If these problems
are not solved satisfactorily, success and happiness are
not realized by the individual

In 1936, Morgan (27) saild that the principles
of mental hyglene can be clearly stated., Facing life
squarely is one of the first of these principles. VMental
health depends on recognizing minor beginnings of malad-
Justment and correcting them 1n their early stages.
Attitudes are learned and are forces behind motivating
behavior. Some attitudes are unconscious and provide
the basis for queer conduct.

In a report to the world conference on educa-
tion at Cheltenhamn, Englan@, in the summer of 1936, the
International Commission on Teacher Training of the New
Educational Fellowship summarized the views of represen-

tatives of 34 countries as follows:




In a discussion on the personality of
the teacher there was general sgreement that
an academic culture, even when combined with
e mastery of professional techniques, was no
sure guarantee of success, All felt that
greatly increased emphasis should be placed
upon the cultivation of certaln personal
quelities, and that to do this the present
structure of our trailning colleges would have
to be radically changed (34:182),

Meyer (25), in his report entitled, "Person-
ality Can Be Cultivated," in 1937 concluded that al-
though the usual quantitative approach to measuring the
teacher's personality is in semester hours, polnts, or
degrees, there 1s a definite place for a qualitative
approach for cultivating teacher perscnality. &He fur-
ther made the statement that a degree may be an asset
in getting a position, but it does not guarantee success
in holding that position,

In 1938, Anderson (2) stated that there 1s
universal agreement on such general characteristics of
successful teachers, as (1) enthusiasm for and broad
scholarship in one or more fields of knowledge, (2)
ability to deal with principles underlylng the subject
matter rather than the mere facts within the subject
matter, (3) an appreciation of what richness in learning
means to the progress of civilization, (4) sincere
enjoyment in t=aching, (&) openmindedness toward all
aspects of learning and of live, and (6) the ability to

arouse and stimulate students to self-activity along

wholesome lines.




He further states that the more important
function of teaching 1s the development of right atti-
tudes, proper ideals, and worthy appreciations. Success-
ful teaching demands more than ample pre-service training
and proper supervisory assistance in service. There are
certain physical factors that must not be overlooked,
such as (1) sultable and attractive clothlng; (2) com=-
fortable and attractive living quarters; (3) proper and
adequate food; (4) provision for recreation and soclal
life; (5) cultural environment; (6) opportunity for pro-
fessional'study; and (7) sufficient savings to provide
for sickness, accldents, and old age.

In an article in Practical Home Economlcs

entitled, "My Experiences as an Apprentice Teacher in
Vocational Homemseking," Anderson (3) in 1938 stated that
good llving conditions have a direct influence on one's
personal attitude toward teaching and that experlence as
an spprentice teacher make one feel more enthusiastic
over the work which 1s yet before him (3:196).

Gillesple (19) reported in 1938 in her investi-
gation entitled, "Personality of Supervisors of Student
Teaching of Home Economics,"” that some home economlcs
teachers may exhibit an extrovert personallty to a
marked degree. Tralts also considered significant by
state supervisors and teacher tralners were judgment,

enthusiasm, cooperation, friendliness, leadership, and

independence., These findings further indicate that




relationships do exist between certain personality
factors and teaching ability.
In 1938 Ryan (36) in his book, Mental Health

Through Educatlon, made the following statements:

It cannot be too strongly emphasized that
the rcal question in teacher preparation todey
is not thet involved in the perennial and fu-
tile controversy between the respective advo-
cates of "knowledge of subject matter" and
"methods of teaching." It has to do with
something much more fundamental than this.
What is involved is a new kind of teacher
preparation, made necessary by a new kind of
education, Those who are leaders 1n this
kind of education are convinced that wholesome
teacher personality, understanding of humsn
beings to soclal living transcend in impor-
tance any mere factual knowledge or techniques,
useful though. these are in their proper
setting (36:125).

He 8lso stated that many writers are thinking
of posltive mental hyglene instead of preventative men-
tal hygiéne. Teachers play an important part in molding
child behavior. A healthful school atmosphere can be
created by the teacher 1f she is well-adjusted herself,
Wholesome surroundings, sympathy, understanding, affec-
tion, and security are necessary for good teacher=-pupil
relatlionships. The child must be considered as an indi=-
vidual and should be dealt with according to his own
needs and abilities. Growth and development proceed at
di fferent rates in d fferent individuals. There 1is
always a cause for behavior which must be known if mental
hygiene problems are to be solved.

From the results obtained in her study,
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Capo (10), in 1939, stated that since teachers in train-
ing, as seniors in college, cannot anticipate the situ-
ations in which they will later be employed, they should
be prepared for and have some experience in the various
situations In which they may find themselves. Prospec=-
tive teachers need experience in school activitiess and
an opportunity to become acquéinted with home and com-
munity problems. At the same time, they should be learn=-
ing to adapt themselves readily to existing conditions
and should be planning for desirable improvements,

In 1939 Fallgatter (17) in her article in the

Journal of Home Economics sald that perhaps the most

significant point of progress to be reported in the field
of teacher education for home economics is the general
awareness of the need for careful study of the problems
related to (1) the selection of teachers, (2) curriculum
offerings to provide for the broadened phllosophy of
education for home and family, eand (3) enriched types
of experiences for students who are preparing to teach
home economics.

What can be said to a girl when she says,
"My step-mother doesn't want me around and my dad's too
busy to pay attention to me. I get plenty to eat and
wear and all the money I want, but they don't care what
I get on my report card. They never said a word when I
got a story in the school paper or made the class team."

No one with whom to share triumph, no one with whom to
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talk over ambltions or desires, no one interested unless
she over-stepped or made trouble.

The sdolescent needs someone in whom to con-
fide, and due to the growlng feeling of independence, he
usually finds someone outside the family. This is the
teacher's opportunity. When she becomes the confidant,
guide, and counselor, chosen through chance or design,
she can reassure the student by helping him understand
his famlly as well as himself.

Perhaps no task is so stupendous as that which
the parent, the teacher, and the child himself attempt
in the control and sublimetion of the primitive reactions
of the emotions. The degree of success with which this
task is sccomplished marks the ease with which the c¢hild
fits in with hls fellows, strides ahead in his 1life
work, and wrests happiness out of his environment.

In Fundementals of Home Economics, Spafford

in 1940 (40) stressed the importance of the environment
for successful teaching. She further said:

Many departments are as they are because no
one thought through the relationship of the teach-
ing environment to the attalnment of goals in
teaching.

The teacher who measures good teaching by
pupils who have increasing abllity to do, to
use knowledge zained in solving problems arlsing
now and later, to work with constantly greater
independence, will want a department that appro=-
ximates desirable and attainable home standards
(40:294-296).
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In 1940, Wilson (46) reported a study of the
relationship between college 1life and successful student
teaching in homemaking in Colorado. She concluded by
saylng that there was no association between student
teaching abllity and the factors: 1living conditions,
participation in professlonal and in all extra-curricular
activities, end self-support. She further stated that
inasmuch as a signiflcant inverse assoclation or no
association were faind for the reletionships between
participation in socisl extra-curricular activities and
student teaching grades, participation in soclal extra-
curricular activitlies cannot be used as a factor in
predicting student teaching ability in homemaking.
However, there must be some type of student experiences
in college life which are pertinent to success in teach-
ing homemaking, and which can be used as a basis for
prognosis in teaching success in homemaking (46:50-51).

In 1941 Symonds (42) stressed the necessity
for mental hyglene in both teacher and pupil adjustment.
Problems of adjustment do arise in school rooms; the
number can be lessened by prevention if the teacher un-
derstends the principles of mental hyglene. He further
stated that ss a prelude to learning the school must
offer every child security. Every teacher should glve
the child security which comes from a sense of being
accepted ard belng wanted, in spite of eny limitations

he may bring with him into the classroom. If the teacher




is adjusted, that is the secret of the whole matter.
kvery problem of adjustment in the school has two poles--
the teacher and the pupll (42:568-675).

In 1941 Williamson and Lyle (45) in Homemaking

Education in the High School wrote as follows:

A wholesome personal life gives balance
and stimaulus to one's professional life.
Teachers need not live narrow restricted lives,
and you as a teacher may make your personal
life what you will. You are, or should be, a
normel person end should be livin. a normal
wholesome life with interests other than your
work., Your county and your town have much of
interest, no matter how small they are, and if
you look with eyes that see and listen with
ears that hear, you will find a wealth of in-
terest in thlngs around you. As an independent
woman you will not want to be a person at one
time and a teacher at another, but at all times,
a person teaching, contributing to and receiving
from the community in which you live (45:9).

It used to be believed that good teachers were
born and not made, It also used to be accepted that
one's personality was fixed and could not be changed
after he reached maturity. Now, however, it is believed
that it is within one's power to improve in character
and personality 1f the purpose-to do so is within him-
self., Treits cannot be developed for someone else.
Personal development must be accomplished by oneself.

Charters (11) said:

It is not true that personality cannot be

developed. Changes in personallty belong to
the natural order of events. 1t 1s customary
for traits to change w th changing conditions;
they sre modified and even eradicated by the

influence of environment. . . « The essential
question is not: Can personality be developed?




But can we hasten its development and by atten-
tive effort accomplish in & short time what
mlght be accomplished during & period of many
years by letting nature take its course? (11:14)

In an article in School Review entitled,

"Trends in the Preparation of Teachers," Tyler (43) in
1943 stated that a very marked trend is evident in the
attention given to the personality development of stu-
dent teachers. It is incrcasingly recognized that good
teaching demands a person who is understanding and has

a warm human reaction to children and who avoids cold-
ness, sentlimentality, and active antagonism. It is

also maintained that the provision of varied experiences
for teachers helps to give them grzater freedom and in-
creased outlets for sponteneity and enthusisasm.

The variety of opinions, studies, and findings
on adjustment of student teachers to the teaching situ-
atlon seems to Indicate that there is a need for in-
creased emphasis on the consideration snd understanding
of the adjustment problems of the student teachers in
homemaking education. While these studies all indicate
that relationships do exist between certain factors and
teaching ability, there 1s still a need for sultable
materials which could be presented to the student

teachers to help them in their adjustments.




Chapter III
METHOD OF PROCEDURE

To determine recommendations for the help and
guldence that can be given to student teachers of Montana
Stete University in adjusting to the teaching situstion,
an effort was made to collect data relative to problems
that concerned their relationships with the faculty
members end other school employees and the pupils in the
classrooms and their social problems.

Preceding the collection of these data, it was
necessary to obtain permission from the Dean of the
College of Education at Montana State University for the
use of records in the following depaétments: the
Student Health Service, the Office of the Dean of Vomen,
the Home Economics Department 1/, and the Registrar's
Office, These records revealed such information as the
status of health, family history, past and present his-
tory of each student teacher, the scholastic aptitude
test rating, the cumulative records of high school,
university, and home experiences, as well as information
regarding the vocational and cultural background of each

student teacher.

1/ See Appendix A
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Suggestions concerning student teacher prob-
lems were taken from observation records submitted by
the Montana State Supervisor of Homemaking Education
and the Unlversity of lMontana Itinerant Teacher Super-
visor 2/. Findings were also tabulated from the Bell
Adjustment Inventory 3/ administered to each student
teacher.,

A letter 4/ recuesting samples of guldes
| used to evaluate student teacher's adjustment problems
was sent to the followlng institutions: University of
| californie; Teachers College, Columbia University;

Ohio State University; University of Chicago; University
ol Mlssourli; Iowa State College; Montana State Unlver-
sity; Montane State College; University of Minnesote;

. New York University School of FEducation; State Teacher's
College, Missouri; Mississippl State College for Women;

| and the Department of Vocational Education, Jackson,

: Mississippi. Of the 15 letters sent, record forms

were received from only flve of the institutions. Otherq
stated that no forms were available since they preferred
to use observation and personal conference methods.

' Anéther steted that although they were keenly aware of

the many problems met by student teachers, they had no

2/ See Appendix B
J

3/ See Appendix C
3/ D

4/ See Appendix D
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check lists or questionnaires that could be used. How-
ever, & small study was mede of difficulties encountered
by home economlcs student teachers et the University of
Minnesota. The problem was to discover through observa-
tion some of the student teacher difficulties. Observa-
tions of 30 student teachers were made. In 1940 one of
the graduate students, who made this study, recorded
complete running notes of the difficulties encountered
by these 30 student teachers in 25 different situations.
After the observation, the notes were reread and examined
for the difficulties which were then classified under
the following headings: I, Personal, appearance, speech,
self-consclousness, etec.; II, Personal relationships;
IIT, Methods; IV, Subject matter; V, Philosophy; VI,
Abilities and skills; VII, Attitudes; VIII, Equipment;
IX, Planning; X, Student Needs; XI, Responslibility for
participation. The 137 difficulties recorded under
these general headings occurred 704 times, some being
experienced by as many as 25 student teachers, and some
being experienced by less than five student teachers.
This study is not published but 1s in typed form only.
Personal interviews concerning student teacher
evaluation forms end devices g/ were also held with the

following Coloredo State College faculty members:

8/ See Appendix B




william H. licCreary, Assistant Professor of Vocational
kducation and Guidance; Catherine Northrup, Assistant
Professor of Vocational Education #nd Guidance and
Assistant Director of Student Personnel; Mary V. Holman,
visiting faculty member and Director of CGuldance, Fublic
Schools, Orange, New Jersey. OSimilar interviews were
held with Edith Harwood, Montana State Supervisor of
Homemeking Kducation; Helen Gleason, Head of Department
of Home Economics, Montana State University; Agnes
Brady, Itinerant Teacher Supervisor; and W. W, Ames,
Department of Education, Montana State University.

For additional information, an evaluation
record of the qualities of the 10 student teachers was
designed and used by the writer, who 1s the student
teacher supervisor et Missoula County High School. A
series of personal conferences was alsc held with the
individual student teachers for the purpose of consider-
ing the problems which they encountered during the student
teaching perliod. Frequently the student teachers came
to dilscuss some unexpected problems that had occurred in
the classroom. 4ll of the student teachers recognized
the need for help in adjustment problems.

On the basis of the data gathered and tabulated
from the above-mentioned sources, case histories of 10
student teachers were compiled for this study by the

writer,




Chapter IV
ANALYSIS OF DATA

To study the kinds of adjustment problems
thaet some student teachers meet in everyday classroom,
school, and soclal experlences, case historles of 10
student teachers in homemaking 1n a typicel high school
setting have been prepared. The data needed for the
case histories were obtained from the following lontana
State University records and flles:

1. Student Health Service

2, O0Office of the Dean of Viomen
5. Home Economics Department
4, Reglstrar's Office

Date were also obtained from results of the
Bell Adjustment Inventory that was administered to each
student teacher. Observation ratings of personal guali-
ties of student teachers, as well as results ffow.per—
sonel interviews.with the student teachers, were re-

corded by the student teacher supervisor.

Case &4

Personal date.--Miss A who is about five feet

81x inches tall and weighs 124 pounds was born in

Missoula, KMontana, in December, 1922. She had several
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diseases peculiar to childhood such es measles, mumps,
chicken pox, and tonsilitis, but has been left with
1ittle after-effect. Her university health record re-
vealed that although she was well developed, she was
nandicapped to a certaein extent because of eight stiff
vertebrae. Her record also revealed & tendency toward
fright, discouragement, and alternate feelings of joy
and sadness.,

Femily and home background.--At the time this

study was mede, Miss A's fsther was 64 years o0ld and her
mother, 55 years old. In this family of CGerman and
Ilrish heritage there were four other children. MNiss

A's personality was enriched by heving hed home experl-
ence in assuming such responsibilities as the buylng,
preparing, and serving of food to thrashing crews,

Since childhood she helped with gardening. She made

her own clothes, as well as clothes for other members

of her family and assumed such tasks ss the selection
‘of wall peper asnd papering two rooms of the famlly home.
All this extra wark provided additional sdvantages,

| ¥iss A's whole manner of living had been wholesome and
simple,

Academic record.--At the age of 18, Miss A

entered the university to major in home economics, her
minor fields being chemistry esnd Latin. Results from

the Americen Council on Education Psychological Examina-

| tion indiceted a percentile rank of 5l. Her scholestic




30

grade point average for her undergraduate study was
approximetely 1.36.

Extra-currlicular activities.--Part of Miss A's

high school experlence was at an acedemy. Later she
entered the Missoule County High School, where she was
vice-president of the junlor and senior classes, basket-
ball ceptain for two yeears, a member of the Photogrephy
Club, secretary of the Press Club, vice-president of the
student body, and feature editor of the school paper.
She wes elected Christmas queen during her senlor year
and recelved the American Legion Citizenship medal.,

luring her university career she pursued her
activities as manager of the Student Cooperative, vice-
president of the Home Economics Club, s member of the
Bducation Club, and a member of the Women's Athletie
Associetion. ©She was student assistant in the foods
laboratory at the university. Miss A also found time to
devote to the Red Cross as well as to the various drives
pencernihg the wer. Her deliberate choice of recrea-
tion was collecting historical objects and clippings
particularly concerning Montana.

As a 4H Club member for 12 years she had the
opportunity of attending the state convention, the
International Exposition, and the national convention

in Chicago, teking advantage during these times of the

opportunity to visit places of cultural snd educational
|interest.
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Emotional adjustment problems during student

teaching.--Miss A's rating on the‘Eell Ad justment Inven-
tory indicated excellent health and occupational adjust-
ment, &nd average home, emotional, and social ed justment|
The sum total of sdjustment findings indicated an aver-
age reting. Further results of personal cualties, as
observed and rated by the student teacher supervisor,
indicated her to be far above average in such qualities
as honor, punctuality, cooperation, neatness, refine-
 ment, considerateness, dependability, disposition,
personal sppearance, taect, adaptability, industry, and
progressiveness. 3he was, however, average in physical
vitality, self control, enthusiasm, tolerance, initia-
tive, good Judgment, end expressiveness, rating slightly
 below average in courage, She was a conscientious workexn
and applied herself diligently at all times. Her atti-
| tude end reaction to suggestions and guidance in teach-
| Ing were fine in every way. Her standards were high
‘eand her work very creditable in every respect. She
possessed a qulet and gracious manner which is a worthy
| characteristic,

Feculty relstionship problems.--In conference

| with Miss A, and from observations by the student
teacher supervisor, it was brought out more clearly that

she felt insecure in the following adjustment problemss

| complying with all school policies when she felt that

! 8he did not take a2 volce in school matters et faculty




| being humen, yet maintaining a professional attitude in

meetings and was not conversant with the policies and
details preceding such meetings; accepting responsiblli-
ties and mansgement of the department as well as accept-
ing student teachling as & real challenge; feellng secure
with the faculty and at ease when working with her
superiors, reallzing that a student teacher ls more or
less accepted only on a temporary or spprenticeship
basis.

Classroom ad justment problems .--Her difficul-

' ties 1in the clessroom &8 recorded from observatlions of

her student teaching and from personal interviews were inj

her teaching; avolding loss of confidence end respect
| of her pupils; meintaining polse and a sense of security
 bafore & group of puplls; adjusting 1earninglactivity
to experience, abilities, interests, and needs of pupils,
'thereby recognizing the individual differences of pupills;
enalyzing the cause énd avoiding the occurrence of dis-
cipline problems and at the same time knowing how to
I“uﬁe corrective disciplinary measures; knowing the back-
ground of her pupils and having them realize the impor-
tance snd privilege of belng in school during the war.
Other problems that needed to be considered
Were: Iinability to feel secure in enswering pupils!
questions and at the sesme time realizing that the pupils

knew that she was in the process of learning how to

teech; knowing how to guide adolescent puplls intelli-
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gently; maintaining alertness to the individual needs
of the puplils; and adopting a reasonable standard of
reletionships with pupils in and outside the classroom,
which would earn both their confidence and respect.

Soclal adjustment problems during student

teaching.--Froblems of a social nature as recorded
_during;mwsonal conference with Miss A were: overcoming
the difficulty of establishing rapport with parents
wnile making home visits; having initietive and a feeling
of security in social undertakings; overcoming uncer-
tainty in meking decisions; and finding time for recrea-
.-tion and personal living during the student teaching
period.

Miss A showed definite improvement toward the
end of her teaching period in the following adjustment
problems: developrent of more confidence in herself
' thereby feelling more secure in her decisions and gain-
| ing confidence and respect from her pupils; realizing
that by keeping the pupils interested and busy, disci-
'pline problems were nil; and adequate preparation of
lessons snd a better knowledge of the background of the
puplls which gave her more security in enswering the
pupils' qguestions. It was still difficult for her to
adjust learning activities to the abilities and needs

- of the pupils.

|
|

Gradually Miss A sccepted the management of

.;l,'jhe department with less fear. She realized also that
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not too much could be done in taking volce at faculty
meetings but she managed to adapt her learning to the
necessary administrative dutles reqﬁired of her.
Experience made it less difficult for her to meet the
| parents in thelr homes. However, she still withdrew
from teking the initiative and kept in the background,
peing uncertain in soclial undertakings. Time for re=-
creation and personal living was inadequate. Worry
| sbout work that was missed during the student teaching
period was a problem of considerable concern. -She was
appreclative of encouragement and comments of enthusias-
tic approval which brought added inspiration to her

| development and progress.

 Case B

Personal data.--lrs. B who 1s about five feet

| three inches tell and weighs 120 pounds was born in

Missoula, bMontena, in December, 1920. FKarly history of
ﬂgchildhood revealed that she had such diseases as measles)]

kmumpa, whooping cough, and scarlet fever. Her univer-

| sity heslth record revealed that she was well developed
1

- &nd that her general health was good. Her record also

wyindicated symptoms of nervousness, excitability, and
L'*ﬂrry over possible misfortunes, Mrs. B was married at
the close of her junlor year while at the university.
uLher husbend, after a short furlough, returned to mili-

tary service, and lirs. B resumed her studies at the
_university.
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Family end home background.--At the time

this study was made, Mrs, B's father was 62 years old
and her mother wes 58 years old. In this family of
Germen heritage there were three other children. Mrs. B
was always willing to take her share of the home respon-
sibilitles, such es the care of the home, meal plenning,
budgeting, buylng of food, and food preservation for the
family. She enjoyed planning dinner parties. ©She also
had experience in caring for the sick, both adults and .,
chiléren. She had mede most oflher own clothing as well
&8 clothing for children. Since Mr. B returned to
military service, lMrs. B continued to live with her own
famlly. Her home was simple, nicely furnished, and
adequetely equipped.

Academic record.--Upon entrance to the unlver-

8ity Mrs. B selected home economics as her major field
of study and chemistry and fine arts for her minor
a_fields. Results from the Americen Council on Education
Paychologlcal Examination indicated a percentile rank
of 79. Her scholastic grade point average upon comple=-
tion of her university work was 1,31,

Extra-curricular activities.--During her high

| school career Mrs. B was library assistant for one year;
2 member of the Home Economics Club, the Girls Athletic
Associetion, and the Girls Club. She was also secretary

for the home room.
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While at the unlversity she resumed her acti-
vities as a member of the Education Club and president
of the Home Economlcs Club, During her senior year Mrs.
B taught, for reimbursement, seventh and eighth grade
home economics one day & week at Bonner, Montana, & sub-
urb of Missouls. She slso worked part-time at Wool-
worth's Five and Ten Cent Store in Nissoule, a contact
which provided experiences in meeting and serving the
public. Mrs. B was awarded a Red Cross instructor's
certificate and badge. OShe swam in the Northwest Tele-
graphic Meet, worked for the Ked Cross, and devoted some
of her time to various drives concerning the war,

Mrs. B had been a 4H club member, completing
| projects in clothing selection and constructlion, food
| preparation and preservation, and room improvement.

She also learned to knit and crochet, which she did for
recreation. She enjoyed community concerts, recitals,
| plays, and art exhibits.

Emotlonal adjustment problems during student

teaching.--Mrs. B's rating on the Bell Adjustment Inven-
| tory indicated excellent home adjustment, good emotional
| and occupational adjustment, average health adjustment,
| ena very aggressive social adjustment. The sum total of
| 3dJjustment findings indicated a rating of excellent.
Further results of rating of personeal qualities, as

| observed and rated by the student teacher supervisor,

| indicated her to be excellent in honor and adaptabillty.




ITA rating of good was indicated for the following: per=-
sonal esppearance, physical vitality, self control,
courage, refinement, enthusiasm, dependability, tact,
cooperation, initietive, industry, considerateness, good
judgment, expressiveness, and progressiveness., ©She was
rated as average in neatness, tolerance, disposition, ang
punctuality. Her reaction to suggestiomns and guidance
in teaching was excellent. She possessed a cheerful,
excliteble sttitude, was wholesome and likeable in her
| way, and had a gentle way about her that gave one the
;Tmare "at home" feeling when in her presence. lrs. B
;%}alwaya displsayed a frienﬁly ettitude toward the pupils;
. jhowever, at times she possibly became too familiar in
_' th£ clessroom and puplls tended to take advantage of thig

. by calling Mrs. B by her flrst name in the classroom.

Faculty relstionship problems.--In conference

l'. '
| with Mrs, 3 end from observations by the student teacher

8upervisor, it wes brought out more clearly that she

Eﬁecepting with fear, though it did not eppesar too ob-

' Vious because of her excitable nature, responsibilities
jﬁnﬂ management of the department and student teaching
|es real challenge; complying with all school policies
”ﬁihan she realized that she did not take a voice in school

| matters at faculty meetings and was not conversant with

the policles and details preceding each meeting; and

owing how much to do or not to do in a teachers!' group.
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 the cause and avolding the occurrence of discipline prob+

. ary messures; knowing more of the background of the

'pﬁpils, and having them realize the importance and

were becoming too familiar with the puplls and adopting

e il | Uy iU i i i)
- J L.

A

Yeaching.--Problems of a social nature as recorded

Classroom ad justment problems.--As recorded

from observations and from freqguent personal interviews,
her difficulties in the classroom were those of belng
human and at the same time mainteining & professional
attitude; aéjusting learning activity to experiences,
gbilities, interests, and needs of pupils, thereby recog-

nizing the 1individual differences of puplls; analyzing

lems as well as knowing how to use corrective disciplin-

privilege of being in school during the war.

Other problems that required consideration

& reasonable standard of relationships with them in snd
outside the classroom, &8s well ag how much to confide
personal affairs to them, It was difficult for Mrs. B
to be sure of herself in guiding the adolescent pupils
intelligently, since she herself seemed so much like one
of them., Oftentimes, because of the freedom of faml-
Iiarity, pupils took advantage in "putting 1t over" on
the student teacher, thinking that they would get by
because she was so much like one of them. Maintaining
alertness to the individual needs of the pupils was
gnother problem,

Social adjustmernt problems during student
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during personal conferences with Mrs. B were: over-

coming uncertainty in making decisions; becoming a part
of the community during her student teaching period,

;ince she returned dally to her own home in the suburb;
and finding sufficient time for recreation and personal
livin: during her student teaching period. Work thst
had to be missed at the university during this time was

' & big problem. It was recorded that she had difficulty

Iin overcoming self-consclousness and developing self-

: confidence when in s group.

Mrs. B showed gradual improvement during her

| student teaching period 1in the following adjustment

| problems: with experience she developed more self-

. confidence, reallzing that her status as 2 teacher re-
quired a certain professional attitude; she became more

;Becure in meking declisions and geining confidence and

' respect from her puplls; she noticed that when the

pupils were kept interested and busy, no discipline

problems arose. As she worked with the pupils she be-
Ihame interested in thelr background and noticed that
Duplls were different and that learning activitiles
needed to be adjusted to thelr needs, interests, and
abllities, With the unrest and atmosphere of war in
the world she found 1t difficult to make the pupils
realize the importance end privilege of belng in school

while brothers, sisters, other relatives, and friends

Were seemingly taking a more active part. Although
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| some improvement was made in adopting a reasonable
gtanderd of famlliarity with the pupils, she still found
it difficult to keep from confiding her  personal affairs
to them, which in turn mede it hard for her to know just
how to guide the adolescent intelligently. She did,
however, by belng more firm, establlish a.technique
;!uhereby the pupils soon realized that they could not
'S"put it over" on her. There was gradual improvement in
.'the.management of the department, and responsibilities

naturally became a part of each day. She realized, too,

| that as a student teacher not too much could be done
| in taking voice at faculty meetings, when her stay in
‘the school was for only a three-week period., However,

. she managed, with assistance, to adapt her learning to

fﬁhe necessary administrative duties required of her.

wﬂrs. B realized the need for more help in evaluating

herself in various situations. With added experience

| and required s great deal of time, it was evident thet

| the student tesching period remained a problem of con-

Mrs. B appreciated guldance which led to her

;ﬁQQVQlopment and progress. Praise and commendation for
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=
l—;esponsibilities well done stimulated a desire to carry

i.dn- She was always thankful for kindnesses shown her,
']'and interest expressed in the war dutles administered by

| ﬂr. B'

e

{ gase C
A Personal data.--Mrs. C who is about five feet

| three inches tell snd welghs 110 pounds was born in
il I

]!Miasoula, liontana, in July, 1916, She had the following
|ﬂdiseases during her childhood: scarlet fever, measles,
2gmmps, chicken pox, whooping cough, influenza, tonsili=-
' tls, and kidney trouble. Her university health record
'?eﬁealed symptoms of nervousness, fright, and worry-over
 paasib1e misfortunes that rarely came to pass. She was
Physically able to take regular gymnasium work and to
participate in sports, which she thoroughly en joyed.

Mr., C et this time was an instructor for the Army Air

. Forces stationed at the university. Mr. and Nrs. C

| méintained living quarters within walking distance of

Femily and home background.--At the time this

| study was made, Mrs. C's father, a practicing physiclan,

| was 49 years old and her mother was the same age, In
iithia family of American heritage there was one other
| ehild, a brother. Mirs., C's experiences, especially

| 8uring her married life, had been those of assuming the

role of wife and homemaker as well as student. DBeing a
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-homemaker, she was responsible for the management of
the home and finances, which became & menagement of
partnership. Considerable thought was given to such
responsibilities as meal planning, budgeting, preparation|
of food, and food preservation, as well &g recreation

for the famlly and the care and upkeep of the home. Nr.

_5{anﬁ Mrs. C both enjoyed gardening as & hobby and spent

part of thelr lelsure time working in their victory

lI;garden. Mrs. C had had a great deal of sewing ‘experi-

- fﬁar what had been done before her return to the univer-
|

(sity to complete her degree.

Academic record.--Upon entrance to the univer-

'8lty, Mrs. C selected home economics for her major field

of study and chemistry and Spanish for her minor fields.

IJ!
fﬁasults from the American Council on Education Psycho=-

logicel Examination indicated a percentile rank of 32.9.

Her scholastic grade polnt aversge upon completion of

her university work was 1.67.

T
Awﬁﬁip and finance committee for the Girls Club; home

'#
ﬁ-ﬁ@am secretary; amd French Club secretary.

Extra-curricular activities.~--During her high

| school progress, Yrs. C was library assistant for three
Jears; a member of the Glee Club, the Home Economics

' Club, end the Girls Athletic Association; on the member-

|
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While at the university she pursued her
activities as a member of the Home Economics Club, a
member and counselor for HMasquers, and Education Club
secretary. Ohe earned most of her university expenses
by working part-time as a telephone operator for four
years and at the university switch board for one year.
During the holidays she worked at Woolworth's. Because
of this experience, she got along with her co-workers
and learned to deal with the public tactfully. She also
found time to devote to the Red Cross as well as to the
various drives concerning the war. UMrs, C enjoyed com~
munity concerts, recitals, plays, and art exhibits.

Fmotional sdjustment problems during student

teaching.--Mrs. C's rating on the Bell Adjustment Inven-
tory indicated excellent occupational adjustment, good
home and health adjustment, and average emotional and
social adjustment. The sum total of adjustment findings
indicated an average rating., Further results of rating
of personal gqualities as observed and rated by the stu-
dent teacher supervisor indicated her to be excellent

in personal appearance, honor, refinement, dependabllity,

cooperation, industry, considerateness, good judgment,

and progressiveness, She rated good in physical vi-
tality, self control, disposition, punctuality, neat-
ness, adaptability, tact, initiative, and expressiveness|

and rated average in cowrage, enthusiasm, and tolerance.,

Her resction to suggestions and guldence to teaching was




excellent. She was timid, reserved, qulet in her
manner, and suppressed her emotions rather than con-
fiding in someone. Nrs. C always displayed a friendly
attitude toward the puplls and in return was well-liked
and respected by them.

Faculty relationship problems.--In conference

with Mrs. C, and from observations by the student
teacher supervisor, it was brought out more clearly

that she felt insecure in the followlng adjustment prob-
lems: accepting (with fear) responsibilities snd manage-
ment of the department and accepting student teaching as
a real challenge; feeling secure with the faculty when
she realized that she was accepted only on a temporary
or apprenticeship basis; belng able to evaluate herself
In various situations; and feellng at ease when working
with her superiors.

Classroom adjustment problems.--As recorded

from observations and from personal interviews, her
difficulties in the clessroom were those of maintaining
polse and a sense of security before the group when
teaching; adjusting learning activitles to experience,
interests, and needs of pupils, thereby recognizing the
individual differences of pupils; analyzing the cause
to avold the occurrence of discipline problems, and
knowing how to use corrective disciplinary measures;
avoliding the loss of confidence and respect of the

puplls; and knowingz more of the background of the pupils|




Other problems thet needed to be considered
were: 1inability to feel secure in answering pupils'
guestlions and at the same time realize that the pupils
knew that she was in the process of learning how to
teach; kKnowing how to guide sdolescent pupils intelli-
gently; avoiding problems of pupils' "putting it over"
on the student teacher; encouraging end zetting the
cooperation of pupils et all times; and maintaining
alertness to the individual needs of the pupils.

Soclal adjustment problems during student

teaching .--Problems of a soclal nature as recorded
during personal conference with Mrs, C were: overcoming
the difficulty of establishing rapport with parents
while making home visits; having initiative and a feel-
ing of security in soclal undertakings; accepting and
taking part in the social 1life of the community because
of insufficient time; overcoming uncertainty in making
declsions; and finding time for recreation and personal
living during her student teaching period.

Mrs. C did not progress rapldly, but her
willingness and determined effort to get ahead were
noticeable to the extent that she showed declded im-
provement in the following ad justment problems toward
the end of her teaching period. She gresdually accepted
responsibilities more readlly and without fear and

realized that student teaching wes a real challenge. She

also accepted with more ease work with her superi&fs.
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Although it was still difficult for her to evaluate
herself in various situations, she did feel more secure
in her teaching. ©On the other hand, she became aware

of the adolescent puplils' individual differences and

the need for a better understanding of thelr background.
She discovered that when she kept the pupils busy, dis-
cipline problems and the pupils' desire to "put it over"
on the teacher were nil, and at the same time she gained
their confidence and respect.

She overcame, through more intensive study
and preparation, the feeling of insecurity when answer-
ing the pupils' guestions; however, she was still doubt-
ful as to her capability in pulding the adolescent in-
telligently. Added to these improvements was the better
understanding of the pupils' backgrounds and ease In
meeting perents gained through contacts made with
parents during home visitations.

Gradually Mrs. C began to feel more secure 1in
sociael undertakings and as she developed more confidence
in herself, she began to show more initiative and abili-
ty in making decisions., Her attitude was one of sincere
interest and cooperation. Yet a tension of worry per-
aisted over university work in classes that had to be
oml tted because of the student teaching period. Res-
ponsibilities of the home required additional time.

She graclously accepted encouragement and commendation

since it did result in an increased feeling of value




through the recognition that she had been playing an

important part in her various roles.

Case D

Personal data.-=-Miss U who is five feet seven

inches tell and weighs 125 pounds was born in Llvingston,
Montana, in August, 1922. She had several childhood
diseases such as mumps, measles, and whooping cough, but
had no serious after-effect. Her university health
record revealed that she was well developed and her
general health was recorded as being good. Her record
also revesled that she was easily frightened.

Family and home background.--At the time this

study wes made, lMiss D's father was 60 years old, and
her mother was 54 years old. In this family of American
heritage there were two other children. MNiss D was
always willing to take her share of the home responsi-
bilities such as food preservation, meal planning, and
preparation of meals for thé family. For two summers
during her mother's absence, she had complete charge

of the home, acting a&s mansger and assuming full reépon-
sibility. She had msde her own clothes for the past
elght years, exhlbliting pride in her accomplishments.

Academic record.--Upon entering the university

she elected home economics for her major fleld, while
chemistry and Spanish were her minor fields of study.

Results from the American Councll on Education Psycholo-




 fo)

glcal kxamination indicated a percentile rank of 76.
Her scholastic grsde point average upon comple tion of
her university work was 1.57.

Extra-curricular activities.-~During the four

years of her high school career Miss D played in the
school orchestra. ©She worked on the school paper, was
a member of the Girls Athletic Associatlon, the Home
Economics Club, and was home room secretary.

While at the unlversilty Miss D continued her
interest in music by being & menber of the mixed chorus
for & year and a half, She also played a pert in the

operetta, The Vagabond £ing, a university stage pro-

duction. Baton twirling was another of her accomplish-
ments. She was a member of the Home Economics Club,
the Educeation Club, and held such offices as social
chalrman, treasurer, and member of the Senior Bosrd of
Alpha Chi Omega. During her senlor year she was a
counselor. Miss D was a soclable, congenial, and well-
liked individual who was accepted by any social group.
She had many friends and was ever ready to lend & help-
inz hand wherever it was needed. She enjoyed concerts,
recitals, and srt exhibits, but her favorite hobby con-
sisted of collecting interesting miniature bells from
various countries. Her diversions were of a simple but
cultural nature. Turing her senlor year she taught,
for reimbursement, seventh and eighth grede home econo-

mics one day a week at Bonner, Montana, a suburb of
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Wissoula. A different experience wnich carried with 1t
2 good deal of responsibility, and where she learned the
art of meeting people graciously, was working Ior two
summers gs .a doctor's receptionist.

rmotional adjustment problems during student

teaching.-~-Miss D's rating on the Bell Adjustment Inven-
tory indicated excellent home, emotionsl, and occupa-
tional adjustment, good health ad justment, and very
aggressive 1n soclal adjustment, The sum total of ad-
justment findings indicated an excellent rating. Fur-
ther results of personal qualitles as observed and

rated by the student tesacher supervisor indicated her

to be excellent in personal sppearance, physical vitali-
ty, honor, refinement, neatness, punctuality, dependa-
bility, cooperation, edaptability, initiative, industry,
and progressiveness., ©She was above average in courage,
enthusiasm, disposition, tact, expressiveness, and good
judgment, while rating only average in self control,
tolerance, and conslderateness, particularly in the
classroom. However, her manner in receliving suggest-
ions and guidance in teaching was excellent, An emo-
tional disturbance which concerned her was that of
becoming frightened easily. Miss D possessed & greet
deal of enthuslasm. She worked with diligence and per-
sistence at times, becoming irritated because of the
slowness with which puplls responded end unknowingly

became curt and sherp in her replies. 8he maintained




ol)

high standards and due to her untiring efforts, her
work was always commendable.

Faculty relationship problems.--In conference

with Miss L, and from observations by the student
teacher supervisor, i1t was brought out more clearly thsat
she felt a sense of insecurity in complying with all
school policies when she realized that she did not have
a voice in school matters at faculty meetlngs and was
not conversant with the policles and detalls preceding
such meetlngs; knowing how nuch to do or not to do in a
teachers' group; and evaluating herself in various
situations.

Clessroom edjustment problems.--Her difficul-

ties in the classroom es recorded from observations of
her student teaching end from personal interviews were in
adjustin&-learning activity to experiences, abilitles,
interests, end needs of puplls, thereby recognizing the
individual differences of puplls; avoiding the loss of
confidence and respect of her pupils; enalyzing the cause
and avoiding the occurrence of discipline problems and
knowing how touse corrective disciplinary measures; and
knowlng the bsckground of her pupils having them reallze
the importance ard privilege of being in school during
war time.,

Other problems that needed to be considered
were:s the art of keeping calm in an emergency and

recognizing personal peculierities of pupils; gulding
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adolescent puplils Intelligently; encouraging and getting
the cooperation of puplls at all times; and developlng

a tolerance for the individual personality of the
pupils.

Social adjustment problems during student

teaching.--Froblems of a social nasture ss recorded
durlng personal conferences with Miss DU were overcoming
the difficulty of esteblishing rapport with parents
while making home visits; finding time for recreastion
and personal living during her student teaching period;
and overcomlng hesitancy and uncertainty in masking
final declsions.

She displayed untiring efforts in her desire
to get shead, showing definite lmprovement in her con-
tacts with perents; belng more confident in making de-
cisions; exhibiting more tolerance snd patience, thereby
gaining better cooperation of the pupils. It was to
her advanta.e when she recognized that pupils were
different 1in their needs and capacities for learning,
yet 1t still remained a problem for her to know just
how to guide them intelligently, since she did not have
a complete picture of theilr background.

Consideration was glven and adaptation made
to the necessary administrative dutlies required of her.
Experience in the two schools gave her confldence 1in

evaluation end comparison of her responsibilities in

the different school situstions. 1t became more
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apparent that whet she did in s small faculty group she
did not have the opportunity of assuming in & larger
group. Iin the one she had shown more initistive and
independence.,

Her determination and the will to accomplish
her goals were her outstanding characteristics. She had
1deas of her own and was ever ready to try them out,
as well as to carry them through to successful comple-
tion. To the outsider there had never seemed to be an
indication of fright on Miss D's part. Fortunately she
showed signs of rellef and pleasure in her steadying
cgualities. There seemed to be a complete change in
countenance reveallng that she was aﬁpreciative and
thankful for the commendation and encouragement which
stimulated her potentiaslities to further development and

Drogress.

Case B

Personal data.--Mrs. E who is gbout five feet

one inch tall and weighs 94% pounds was born in Red
Lodge, Montana, in June, 1921, She had such diseases as
measles, mumps, chicken pox. whoopling cough, snd tonsili-
tis. Her university health record revealed that she was
feirly heelthy but undernourished, Her record also
revealed e tendency towerd moments of uncontrollable
anger &s well as alternate feelings of joy and sadness.

However, during her student teaching period she was
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working under conditions of pregnancy and was desirous
of completing her bachelor's degree. Her husband, also
attending the university at the time, was a student of
pharmecy but was walting to be lnducted into military
service. They mainteined a one-room kitchenette apart-
ment within walkling distance of the university.

Family and home background.--At the time this

study was made, Nrs, E's father was 59 years old and her
mother was 57 years old. In this family of Bohemian
heritage there were two other children. Ulirs. E's experid
ences especially since her marris.e had been those of
assuming the role of wife and homemaker as well as a
student. Her previous experiences in caring for & flve-
room home, planning, buying, and preparing food for the
femily, and other responsibilities of a home alded in
her security of domesticity when she marrled. The
menaging of flnances was more or less a new problem to
her since 1t became 4 manegement of partnershipn, while
her husband attended the university snd worked part-time
at a drug store.

Academic record.--She entered the university

at en spproximete sce of 18 years, selecFing home econo=-
mics for her ma jor field and chemistry and art for her
minor fields of study. Results from the American Coun-
cil on Education Psychologlcal Ekxamination, indicated a

percentile rank of 58. Her scholastic grade point

average upon completion of her unlversity work was 1.20.
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Extra-curriculer sctivities.--While in high

school lrs. E was & menmber of the Home Economics Club,
the Girls Club, and the Glee Club. She received a high
school diploma in piano.

During her university cereer she was a member
of the Home Economics Club, the Newman Club, the Art
Club, and wes vice-president oI the Education Club. She
assisted with the Arbor Day luncheon and played the part

of "Meg" in Little Women, a university staze production.

She had had experience 1in pleying end singling over the
radio., Travel was extended to visiting most of the
central states. She enjoyed cormunlty concerts, reci-
tals, stage productions, painting, basketball, and
tennis,

Emotional adjustment problems during student

teaching.-~lirs. E's reting on the Bell Adjustment Inven-
tory indicated good health adjustment and average home,
emotional, occupational, end social adjustment. The

sum total of ad justment findings indicated an average
rating. PFurther results of personal gualities as ob-
served amd rated by the student teacher supervisor indi-
cated her to be above averege 1n honor and consliderate-
ness, and average Iin such qualities as personal appear-
ance, self control, courage, refinement, disposition,
enthusiasm, neatness, punctuality, tact, cooperation,
adaptability, initlative, industry, and progressiveness,

She was, however, below average in physical vitality,
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tolerance, dependablility, and expressiveness, with
average reactions to suzgestions esnd guidance in teach-
ing. ©She displayed little enthuslasm about her work,

ro doubt due to her physical condition. PFeriods of
discouragement and lapses in effort were many, and yet
they were to be expected. OShe displayed a friendly atti-+
tude towaerd the pupils. Aithough Mrs. E did not do an
outstanding piece of work, she wes admired and respectea
by her pupils.

Faculty relationship problems.--In conference

with Mrs, E, and from observations by the student
teacher supervisor, it was brought out more clearly

that she felt insecure in the following adjustment prob-
lems: accepting (with fear) responsibilities and menage-
ment of the department; complying wlith e£11 school poli-
cies when she felt that she d1d not take a voice in
school matters at feculty meetings and was not conver-
sant with the policies and details preceding such meet-
ings; understanding more clearly the importance of pro-
fessional ethics; accepting constructive criticism more
willingly; developing more interest in helping others;
being more tolerant; and evaluating herself in various
situations.

Classroom adjustment problems.--Her difficul-

ties in the claésroom, as recorded from observations of

her student teaching and from personsl interviews, were:

inability to feel secure in answering pupils' questions
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and at the same time realize that the pupils knew that
she was 1in the process of learning how to teach; knowlng
how to guide adolescent puplls intelligently; keeping
calm in sn emergency and recognizing puplls' personal
peculierities; encauraging and getting cooperation of
pupils at ell times; knowing how much of her personal
affairs to confide in pupils; and developing a tolerance
for the personality of the pupils.

Uther problems that needed to be considered
were being human in her teaching and yet mailnteining =
professional attitude; maintaining polse and a sense of
security before the group when teaching; adjusting
learning activities to experlience, interests, and needs
of puplls, thereby recognizing the individual differ=-
ences of pupils; snalyzing the cause to avoid the occur-
rence of discipline problems, and knowingz how to use
corrective disciplinary measures; having puplls realize
the importance armd privilege of being in school during
the wer; knowlnz more of the background of the pupils;
and being able to recognize the individual differences of
the pupils.

Socisal adjustment problems during student

teaching.--Froblems of a social nature as recorded
during personal conferences with lMrs. E were overcoming
the difficulty of establishing rapport with parents

while making home visits; heving initiative and a feeling

of security in social undertekings; accepting living




conditions happlly and making the most of present cir-
cumstances; overcoming instability in making decisions;
and overcoming self-consciousness especilally when in a
group .

Although progress was slow, improvement was
noticeable toward the end of her teaching period in the
following ad justment problems: she accepted responsi=-
bilities more readily and without fear; she reallzed
that her physical condition was not entirely conducive
to undertakings connected with teaching; she accepted
constructive criticisms more willingly end showed a
slight improvement in the interest of helping others
and being more tolerant and understanding more clearly
her position in various sltuations.

She overcame, through more concentrated study,
the feeling of insecurity when answering the pupils'
questions, though she was still doubtful as to her
capability in guiding the adolescent intelligently.

She was aware that at times what seemed to her to be an
emergency was only & situation which may have been re-
lated to the individual pupils' peculiarities and should
be treated with due tolerance. ©No longer did she con-
fide her personal affairs to the pupils, realizing

their immeturity and adolescence,

Conslderation was given and some improvement
was shown, yet at times it was difficult for her to

maintain a professional attitude, poise, and a sense of
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security before the class. Improvement was also made

in adjusting learning activities to experiences, inter-
ests, and needs of pupils. She also began to realize
that i1f pupils were kept interested and busy, discipline
difficulties became nll. DBetter understanding of pupills'
beckground and famlily was galned through contacts made
with parents during home visitations.

Gradually Mrs. E bezan to feel more at eaze
with perents. £he accepted living conditions more
happily and was able to make the most of present cir-
cumetances. Self-consciousness, however, still pre-
valled, especially when she was in a group. This may
have caused her lack of iInitlative, instablility in making
decisions, snd insecurity in social undertakings.

She was appreciative of and thankful for the
kindness and conslderation which alleviated the factors
that were producing an enervating weariness and fatigue

which at times made concentration on work impossible.

Case F

Personal data.-=-Mlss F who is about five feet

three inches tall and weighs 105 pounds was born in
Missoula, Montana, in September, 1922. Early history
of childhood revealed that she had such dlseases as
mumps, measles, whoopin. cough, and tonsilitis. Her
university health record indicated that she was well

developed and thet her general health wes good. Her




o)

record also indicated a tendency to worry over possible
misfortunes that rarely came to pass, and she was easily
discouraged. <She possessed a gulet and reserved manner,

Family and home background.--At the time this

study was mede, Miss F's father, a physician retired be=-
cause of 1ll health, was 62 years old, end her mother
was 58 years old. In this femily of American heritage
there was one other child. Miss F's home experience
resulted in taking complete charge of the home for her
father and brother for a short time, Other times she
assisted with the family marketing, food preparation,
and general care of the home. Every year she assisted
with the food preservation for the family. She also
planned the menus, took charge of the merketing, and
prepared the food for five girls for one week at & summen
cottage. Her record indicated that she selected some

of her clothing ardmade most of her own dresses. Miss F
was closely tied to her home, Her father never wanted
her to leave home. To break away from home would have
been en unklind act from the father's viewpolnt, yet Wiss
¥ was unhappy not to be given these opoortunities.

After her graduation from the university she secured a
teaching poslition in her home town. However, after

one year of teaching she was disinterested, and the

urge to go some plaece prevailed. She resigned her posi-
tion and planned to secure work in enother town. Iliiss

F's manner of living was simple but strict.
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Academic record.--At the age of 18 Miss F

entered the university to major in home economics, her
minor fields being chemlstry, mathematics, and French.
Results from the American Council on Education Psycholo-
glcal Examinati on indicated s percentile rank of 66,

Her scholastlic grade point average upon completlion of
her university work was 1l.41,

Extra-curricular activities,--During her

career at Missoula County High School she was presldent
of the'Camp Filre Girls; junior counselor at Camp Fire
Summer Camp; mansger for the high school paper annual
staff; Fress Club preslident, member of Quill and Scroll,
Thesplans, French Club, and the National Honor Soclety.
She was chairman of the costume committee for two plays.

‘While at the university she resumed her acti-
vities as a member of the Home Economics Club, Educa-
tion Club, orchestra and band, and Delte (Gamma; coun-
selor of Women's Athletic Assoclation; and soclal
chairmen and rush captain for her sorority. Miss F
worked part-time as a clerk for one year a2t the Missoula
Mercantile Company. She also worked for Nontgomery
Yiard in the merchandise of fice during her vacation
season., She took care of children for remuneration.
liiss I enjoyed community concerts, recltals, and plays.
She attended the World's Fair in San Franclisco, She

enjoyed music and literature and devoted some of her

time to war work in contributing to drives and working
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for the Red Cross,

Emotional adjustment problems during student

teaching.~--Miss F's rating on the Bell Adjustment Inven-
tory indicated very agressive 1n social adjustment; good
in health, emotlonal, and occupational ad justment; and
average in home adjustment. The sum totel of sdjustment
findings indicated a good rating. PFurther results of
personal qualitles as observed and rated by the student
teacher supervisor indicated her to be excellent in
personal appearance, punctuality, dependability, and
cooperation. A rating of good was 1ndicﬁted for the
following: self control, honor, refinement, disposi-
tion, enthusiasm, neatness, tolerance, tact, adaptabllity|
initisetive, industry, considerateness, good'judgment,
and progressiveness. She was rated as average in
physical vitality, courage, and expressiveness. Her
reaction to suggestions and guidance in teaching was
excellent, althouzgh Miss F was not vivaclious but some-
what timid in teking the lead.

Faculty relstionship problems.--In conference

with Miss ¥ and from observetions by the student teacher
supervisor, 1t was revealed that insecurity was felt in
the fallgwing problems: &accepting responsibilities and
management of the department. ©She didn't begin to
realize that student teaching was & real challenge

until she begzan to assume the majority of the teaching

responsibilities, Naturally she felt a sense of
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insecurlty in complyinz with all school policles since
she did not take a volce at faculty meetings. A feel-
ing of unease in working with her superiors was also pre-
sent. bLow to evaluste herself in various situations
presented another problem,

Clessroom adjustment problems.--4s recorded

from observations and frequent personal interviews her
difficulties in the classroom were those of maintaining
polse and a sense of security before a group of pupils;
adjusting learning activity to experiences, sbilities,
interests, and needs of pupils, thereby recognizing the
individual differences of pupils; analyzing the cause
and avoiding the occurrence ofdiscipline problems as welll
as knowlng how to use corrective disclplinary measures;
understanding the individual pupil 2s being part of the
group and having certain capacities for learning, inter-
preting college subject matter on & high school level
and maintaining continued interest of the group; and
knowing more of the background of the pupils.

Other problems that regulredconsiderstion were
those of feellnz secure in answering the qﬁestions of
puplls when the puplls knew that Miss F was in the pro-
cess of learning how to teach. It seemed very difficult
for Miss F to feel secure in gulding the adolescent
puplls iIntelligently since she herself looked and seemed
immature and more like & high school pupil then & uni-

versity senlor. It was a question to her as to how one
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should adapt a reasonablke standard of relationship with
the pupils in ard outside the classroom. Che wondered
pnow she could encourage and get cooperation of the

puplls at ell times, and at the same time maintain alert-
ness to the individual needs of the pupils.

Social adjustment problems during student

teaching.~-Problems of & soclal nature as recorded
during personal conferences with Miss F were overcoming
self=-consciousness and uncertainty in making decisions
and developing initiative and security in social under-
takings. inding sufficient time for recreation and
personal living during her student teaching period was
a problem of concern. The problem of work that had to
be missed at the university during this time caused
worry and concern.

In her quiet manner Miss F gradually began to
show improvement in assuming the responsiblilities of the
depar tment. As she became familiar with the school
routine she wes able to perform such administrative
dutlies as were required of her. The school day, though
& busy one, soon became a part of her. It was evident
that she was making progress, Through study, guidance,
and better preparation for class work she was capeble of
answering the puplls' guestions more intelligently, at
the same time feeling & sense of security in her teach-

ing. With added experience she developed more inltiative

in the tasks she undertook in the school room snd
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socially. ©She began to understand the reason for know-
ing her place in the classroom and not becoming too
familiar with the puplils. She galned thelr respect and
cooperatlon when they realized that her responsibilities
were those of a teacher and not a pupil.

Since the teaching responsibilities and class
preparation, plus extra duties, required & great deal of
tilme, 1t was evident that little time was left for re-
creation and personal living. The sdded worry of uni=-
versity work'remained a problem of concern, which no
doubt could have been alleviasted had the schedule of
university credit hours been less, Toward the end of
the three-week student teaching perlod ¥iss F showed a
merked galn in sustalned application, definite growth
in self-confidence, and every evidence of improvement
in her responsibilities.

Miss F expressed & deflnite gratitude and
appreciation for the guidance and help she received.
Commendation for responsibllities well done was an added
1lift to her inspiration and the desire to maintain her

goals.

Personal data.--Miss ¢ who is about five feet

three inches tall weighs 107 pounds and was born in
Lethbridge, Alberta, Canada, in July, 1921. She had

such diseases as measles, whooping cough, and tonsilitis,
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During her university career she developed skin trouble
and eye trouble, Her university health record indlcated
that her general physical condition was good. <She
showed & tendency to keep in the background on socisal
occasions and found it difficult to stop laughing once
she got started.

Family and home background.--At the time this

study was made Miss G's father was 60 years old and her
mother was 56 years old., In this famlly of English
herltage Mlss G was the only child. She had a 1liking
and special interest for her home. During her mother's
frequent absences she assumed full responsibility of
management and care of the home, meal planning, market-
ing of food, and preparation of meals. ©She was also
responsible for the food preservation for the family.
For 10 years she had made her own clothes and hagd a
feeling of pride in her esccomplishments. £he lived in
Cenada from 1929-39 and had always lived in a town or
citye.

Academic record.--Upon entrance to the univer-

sity she elected the study of home economics as her

ma jor field, while chemistry, Latin, and music were her
minor flelds of study. Results from the American Coun=-
cil on Education Psychological Examination indicated a
percentlle rank of 76. Her scholastic grade point
average upon comple tion of her university work indicsted

an average of 2,18.
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Extra-curricular activities.-=-Miss G attended

high school at Champion, Alberta, Canada. Activities
recorded while in hizh school were playing in the high
school orchestra and singing in the chorus. She played
the plano for church and Sundey School and taught a
Sundey School Bible class,

While at the university Miss G was a member
of the Home ¥conomics Club, the Education Club, and the
Methodist Student Group. ©She played with the Univer-
sity Concert Orchestra for three quarters. She did not
make friends easily, possibly because of her pecullar
make-up in which she tried to accentuate her black eye=-
brows to the extent that it gave her the sppemrance of
a Chinese, With her straight black hair, wom page boy
fashion, and & dark olive complexlon she was recognized
as being different from her campus assoclates. She
lived at the girls! dormitory during her university
career. Miss G belonged to the Book-of-the-lionth Club
and had traveled from the state of Washington to Ohio,
through the southern states, and Saskalchewan, Canesda.
She enjoyed music, attended concerts and recltsls and
played the plano and viola.

Emotional adjustment problems during student

teaching.--liiss G's rating on the bBell Adjustment Inven=-
tory indicated excellent home, health, and emotional

ad justment and average occupational and social adjust-

ment. The sum total of adjustment findings iIndicated a
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good rating. TIFurther results of personal qualities as
observed and rated by the student teacher supervisor
showed excellent in personal appesarence, physical vi-
tality, enthusliasm, neatness, cooperation, adaptablility,
initietive, 1ndustry, and progressiveness. She was
above average in such qualities as self control, courage,
honor, refinement, tolerance, punctuality, dependability,
tact, considerateness, good judgment, and expressiveness
An average ratlng was shown for her disposition. How-
ever, no qualities were rated below aversge. Her manner
in accepting guidence and supgestions in her teaching
was excellent, Miss (G worked with persistence and
diligent effort. Her standards were commendable in all
respects.

Faculty relationship problems.--In conference

with Miss G and from observations by the student teacher
supervisor, 1t was revealed that she felt insecure with
the faculty, realizing that she was accepted on a tem-
porary or apprenticeship basis, FPartially, and possi-
bly because of this, she felt insecure in accepting the
responsibilities and management of the depasrtment, at
first not realizing that student teaching was a real
challenge, It seemed difficult for her to evaluate
herself in the various situations. The meaning of pro-
fessionel ethics she found difficult to interpret.

Classroom adjustment problems.--Her difficul-

ties 1n the classroom ss recorded from observations of
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her student teaching end from personsl interviews were
analyzin: the cause amd avoiding the occurrence of dis-
cipline problems and knowing how to use measures to
correct such problems; understanding the individual
pupll as being & part of the zroup and having certain
capacities for learning; providing for and encouraging
wholesome attitudes among pupils and having them realize
the importance and privilege of belng in school during
the war; and interpreting university subject matter on
g high school level, at the same time maintaining con-
tinued interest of the Eroup.

Other problems that required consideration
were the feellng of insecurity In answering the ques-
tions of puplls; evoiding too much familiarity with
pupils in and outside the classroom, though because she
wae different the puplls were eager and inquisitive;
gulding the adolescent intelligently and developing &
tolerance for the personality of the puplls; and main-
taeining elertness to the 1ndividusl needs of the puplls.

Soclal adjustment problems during student

teaching .--Problems of & spciasl nature as recorded
during personal conferences and from observations were
overcoming difficulty in establishing rapport with
parents; de;eloping initiative and security in soclal
undertakings; esccepting and taking part in the soclal
life of the community; overcoming uncerteinty in meking

decisions; conforming to standards of dress and conduct
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in the community; being self-conscious when in a group;
gnd finding sufficient time for recreation and personal
living during the student teaching period,

Miss G was desirous of getting ahead., She
showed definite improvement efter makin.: her ad justment
more natural to the pupils and they in turn to her., At
first her oddity in make-up was a point of wonderment
to them slthough they had been previously informed whom
the next student teacher would be. Miss G, however,
realized this but prided herself in belng different.

Some of her difficulties may have been as a
result of thls reaction by the puplls untll they became
more accustomed to Miss G's appearance. Improvement was
slow but evident, and difficulties became less with
added experience and understanding. Security ln herself
through better preparation of lessons geve her confi-
dence in answering the pupils! inquiries. Understanding
tpe pupils and their capacities for learning gave her &
better clue as to how much to expect of them, and not
to assume that they already knew because their experi-
ences had not supplied them with sufficlent background
to be able to glve answers to numerous questions.: Here,
too, Miss G became aware that adolescent pupils needed
more interpretation and guldance in thelr work. Yet
she felt insecure in gulding them intelligently, parti-
culerly because of war end unrest, at the same time not

knowing just how her guldance would be accepted or
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interpreted by the adolescent.

It was to her sdvantage when she realized
that when she kept the puplls busy, discipline problems
became nil. She realized and understood the faculty
situetlion and was esble to assume the administrative
responsibilities assigned to her. With added experlence
she showed improvement in making declilsions of her own.
She exhibited self-control in her teaching. However,
outside the classroom when she became amused ard dls-
played emotions of laughter it became difficult for her
to stop, almost reaching the point of hysteria. Univer-
sity work remained & problem of concern,

Her determinetion and the will to accomplish
her goals were her outstanding characteristics and
gualities which contributed to her development anéd suc-
cess, Her ettitude and quelity of work during her stu-
dent teaching were commendeble, maintaining a high level
of achievement. She appreclated encouragement which
stimulated her potentialities to further development and

progress.

Case H

-—

Personal data.--Miss H who 1s four feet ten

inches tall and weighs 94 pounds was born in Missoula,
Montana, in August, 1923, She had a twin brother who
was almost six feet tall. Early history of childhood

revealed that she had such diseases as measles, mumps,
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chicken pox, whoopling cough, scarlet fever, and influ-
enza, but had been left with 1little after effect. Her
university health record also indicated that her health
was generally good but that she was subject to moments
of uncontrollable anger and feelings that alternated be-
tween joy and sadness. Although Miss H was small in
stature, this was no handicap because she mansged to
pursue her dutles in a quick and quiet way.

Family and home background.--At the time this

study wes made Miss H's father was 43 years old and her
mother was 39 years old. In this famlly of French and
Irish herite.e there was one other child, a boy, a twin
of Miss H. Records dld not reveal how long Mr, and Nrs.
H hed been separated. Mrs. H had established residence
in California although she owned a home in Missoula.
liiss H lived at the sorority house part of the time
while she attended the university. Miss H's brother was
in military service, stetioned at a training center.
Puring Mrs. H's frequent sbsences from home NMiss H and
g girl friend meintained the care and management of the
home, assuming such responsibilitles as meal planning,
marketing, preparation of meals, and numerous other
duties in the upkeep of the home. She had made most of
her own clothes during the past eight years, and during
her university career even made some of her mother's
clothes, Miss H spent her summers on her grendmother's

ranch where she assisted in the preparation of meals
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during harvesting for a crew of 3C men. She also
asslsted with food preservation., Being well l1liked and
having many friends, Mliss H had been responsible for
organlzing and giving parties, teas, showers, and pic-
nics. &She was proud of her accomplishments. All such
responsibilities provided additional adventeges.

Academic record.--Upon entering the university

Miss H elected home economics &s her mejor field of
study, while cheml stry and Spenish were her minor fields
of study. Results from the American Council on Education
Psychological Examinetion indicated a percentile rank of
72. Her scholastic grade point average upon completion
of her university work was 1,63,

Extra=-curricular sctivities.--lMiss H attended

Missoula County High School. Lluring thls time she was
secretary of Qulll and Scroll Journalism Honorary
Society, and & member of Thespisns, Dramatic Club, Pep
Club, Activity Club, and the Girls Athletic Association,
She was al advertlising manager of the hlgh school
annual, president of home room, vice-president of
Spanlish Club, on the staff of the school peaper, gnd a
member of the National Honorary Soclety.

While at the university she pursued her
interests in being a member of the followinp organiza-
tions: Delta Gamme, Women's Athletic Association,

Mesguers, Spur, Home Economics Club, Education Club,

National Sophomore Women's Honorary, Aquameids, Sluice
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Box, Creative Writer's Club, Assoclation of Women Stu-
dents, Women's Swimming team, social director of her

sorority, and staff member of the University Library

Magazine. Miss H attended community concerts, recitals,
and pleys, a recreation she thoroughly enjoyed. Reading,
however, was her special hobby. BShe traveled consider-
ably. Miss H took care of children for remuneration on
various evenings durlng the week. For other financial
returns she was employed as & student sssistant in the
university library. She worked on a ranch during the
summer vacations., However, during the war Miss H spent
her summer vacation working in the office of Vegar Air
Craft Company, Surbank, California. She also gave her
time to various war drives, such as selling war savings
stemps, scrap drives, warking for the Red Cross, and
wherever help was needed MNiss H was always ready to
offer her services,

Emotional adjustment problems during student

teaching.--Miss H's ratinz on the Bell Adjustment Inven-
tory indlcated excellent home adjustment, good health,
emotional, and occupsational adjustment, and aversge for
soclal adjustment. The sum total of sdjustment find-
ings indicated & reting of good. Further results of
personel gqualities as observed and rated by the student
teacher supervisor indicated her to be excellent in

self control, honor, refinement, enthuslasm, dependa-

bility, cooperation, industry, considerateness, and her




reaction to guidance and suggzestions for teaching. She
was above average in personal appearance, physlcal vi-
tality, courage, disposition, neatness, tolerance,
punctuality, tect, adeptabllity, initiative, good judg-
ment, expressiveness, and progressiveness., It was
interesting to note that Niss H did not rete average or
below in any of the above qualities. Althougch Wiss H
wes subject to sudden anger, which she overcame very
quickly, she had not displayed any such reasction in the
classroom, She often had moods of sudden joy and sad-
ness, but these were never exhiblted in the classroom,
though through personal conference she revealed that she
was subject to such emotions when at home. Such re-
actions had no disqualifylng effect upon her teaching
since her willingness to work was commendable in every
respect.

Faculty reletionship problems.--In conference

with Miss H, and from observations by the student
teacher supervisor, it was revealed that she felt in-
secure with the faculty, realizing that she was accepted
on & temporary or apprenticeship basis, thereby being
111 et ease at times when working with her superiors.

Classroom adjustment problems .--Her difficul-

ties in the classroom as recorded from observations of
her student teaching supervisor and from personal inter-
views were maintalning & professionsl attltude as well

as polse snd a sense of security before & group of
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pupils; adjusting learning activities to experiences,
abilities, interests, and needs of pupils, thereby
recognizing the individual differences of pupils; analy-
zing the cause and avoiding the occurrence of discipline
problems and knowing how to use corrective measures; and
knowlng the background of her pupils.

Other problems thaet needed to be considered
were the feeling of 1lnsecurity in answering the guestilo
of the pupils; svolding becoming too familiar with the
puplils as well as adapting & reasomable standerd of re-
lationshlips with them in and outside the classroom;
keeping calm in an emergency; and recognizing the
pupils' peculiarities.

Sociel ad justment problems during student

teaching.--Problems of a socigl nature as recorded
during personal conferences with Miss H were developing
initietive and security in sociel undertakings because
although she had had & great deal of experience she
still felt that there were others in the group who could
do the work better than she, and she was afraid at first
to go ahead. Lowever, after some encouragement the
fear left her. For the same reason she was self-cons-
cious and uncertain in meking declisions by herself.
This she gradually overcame, being happler for it.

She also showed lmprovement in the following
probiems: with experience she developed more self-

confidence, realizing thet her status as & teacher re=-
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guired a certain professional sttitude. ©She became more
secure 1n answering the questions of the pupils, al=-
though such a problem as guiding the adolescent intelll-
gently still was inconceivable, since she herself seemed
like & high school girl. Ulscipline problems did not
arise after she became aware that the puplls took advan-
tage of her short stature and while she was seated at the
desk she naturally could not see what was going on in
the back of the room during cless work. She remedied
this by standing end moving about the room. She reallzed
too that as a student teacher not too much could be done
in taking voice at faculty meetings, yet with instruction
she assumed administrative responsibilities that were
assigned to her and felt more at ease in working with
her superiors. Because she wegs so small the pupils took
her into their confidence, which, at times, made it
difficult for Miss H not to become too familiar with
them. Knowing some of the background of the puplls
helped her to see and understand their needs.

Although she had always been very active in
extra-curricular activities, with her teaching respon-
sibilities and preparations she found there was little
time for recreation and personal living during the
student teaching perlod. University work was an added
worry and of great concern,

Miss H avpreciated guidance which led to her

development and success. Encouragement and comments of




-
a)

préise brought added inspiretion to her development.

Case I

Personal data.--Miss I who is about five feet

four inches tall and weighs 139 pounds was born in Como,
Nontena, in Januvary, 1922. Eerly history of childhood
revealed that she had had such diseases as measles,
mumps, and chlcken pox, but had been left with little
efter-effect. Her university health record revealed thaf
she was 1In good heaith. However, she kept in the back-
ground on social occasToné and became easily discouraged#
es evidenced by feelings which slternated easily Letween
joy end sadness.

Famlily and home background.--At the time this

study wae made Miss I's father, & superintendent of a
.small high school, was 53 years old and her mother was
50 years old. In this family of American heritage

there were five othsr children. WMiss I's home responsi=-
bilitlies consisted of planning and preparing meals for
the family end assisting in the care of the home. SChe
worked on a dude rench for three years, assisting in the
dining room, kitchen, laundry, and with the cleaning.
She was governess for a small boy for three summers.

She had also male some of her own clothes. She had
lived in a small town attending the town high school.

Academic record.--Upon entering the university

she elected home economics as her major field and for
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her minor fields of study she chose Spanish and chemistry
Results from the American Council on Education Psycholo=
gical Examination indicated a percentile rank of 85.

Her scholastic grade point average upon completion of
her university work was 1l.7.

Extra-curricular activities.--While in high

school Miss I was a member of the Home Economlics Club,
a Girl Scout for five years, in orchestra work for five
years, and valedictorian of her class.

During her university career she worked for
her room and board for one guarter and for the National
Youth Administration for three years. ©She also digd
waltress work at the Girls' Cooperative as well as
light housekeeping for one year. liss I was chairman
of the refreshment committese for the Wesley Foundation
for one year, a type of work she thoroughly enjoyed.

In connection with her church work she was secretary to
the director of the School of Heligion for three years.
Miss I was also a member of the Home Economics Club,

She wes representative for the Wesley Foundation at a
Reglional Conference in California for two different
yeers, Nost of her time, however, wes devoted to church
work. No record was glven indicating other interests or
hobbies. She seemed to wlthdraw from other assoclations.

Emotional ad justment problems durling student

teaching.--Miss I's rating on the Bell Adjustment Inven-

tory indicated good health and occupational adjustment,




average home and soclal adjustment, and unsatlsfactory
emotional ad justment. The reting of the sum total of

ad justment findings was average., Further personal
gualities observed am rated by the student teacher
supervisor indlcated the following findings: above
average in honor and refinement; average in personal
sppearance, self control, neatness, tolerance, punctu-
ality, tact, and considerateness., She was falr in
physical vitality, courage, disposition, enthusiasn,
dependability, cooperation, initiative, industry, ex-
pressiveness, and progressiveness, A rating of poor

was recorded for adaptability and use of good judgment.
Her reectlion to guldance and suggestions for teaching
was rated as falr. It was difficult to dlscern whether
she accepted suggestions or not, since she made very few
replies and asked few gquestions, seeming to be in a non-
responsive mood most of the time. She lacked enthusiasm,
meking it difficult to accept teaching responsibilities.

Faculty relationship problems.-~-In conference

with Miss I and from observations by the student teacher
supervisor, it was brought out more clearly that there
was a lack of interest and possibly fear and hence a
feeling of insecurity with the faculty and the assump-
tion of responsibilities of the depertment. She failed
to realize that student teaching was a real challenge.,

She seemed immune to accepting conatructive criticisms,

but would go about doing things without teking heed of
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suggestions given to her; consequently, she got herself
into more difficult situations. ©8She was Incapable of
evaluating herself In the verious sltuations.

Classroom ad justment problems.-=-Her difficul-

ties in the classroom as recorded from observations of
her student teaching and from personal interviews were
in being human and maintaining a professional attitude;
avoiding losing confidence and respect of the pupils;
adjusting learning activitles to experiences, abllities,
interests, and needs of the pupils, thereby recognizing
the individual differences of the puplls; analyzing the
cause for the occurrence of discipline problems, then
knowing how to use corrective measures; interpreting
university subject matter on & high school level and
mainteining continued interest of the group and know-
ing the background of the pupils.

Other problems that needed to be considered
were the feeling of insecurity in answering the ques-
tions of puplls and adepting a reasonable standard of
relationships with the pupils in and outside the class-
room. The latter, however, was noticeable since barely
an acquaintanceship rebtlon existed. It was difficult,
too, because of her-withdrawal, for her to guide the
adolescent intelligently; she somehow did not seem con=-
cerned about it. The pupils were quick to recognize

that they might be able to "put it over" on Miss I be-

cause they felt she would not do anything about it,.
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This brought fortn a problem of gaining the cooperation
of the pupils at all times. It was difficult for her to
maintain elertness to the individusl needs of the puplls.

Social adjustment problems.--Problems of a

soclel nature as recorded during personal conferences and
from observations were difficulty in establishing rapport
with parents when making home vislts--as an example,
during a vislt to a home during the whole evening, even
during the time when refreshments were served, Niss I
sald but a half dozen words, yet this was a very infor=-
mal wvisit and the parents mede one very comfortable and
at home and this was the second home visit that had been
made by Miss I;--difficulty in developing initiative and
security in soclal undertakings, taking little or no
part in the social 1life of the community. It was diffi-
cult to judge whether she accepted living conditions in
the community very happily or whether she would adapt
eesily to various classes and soclal groups. She was
uncertain in meking decisions, lacking self confldence
and being self-conscious most of the time.

Miss I di1d not progress rapidly, probably be-
cause of her retiring and moody attitude. However, some
imorovement had been made in some of the classroom prob-
lems; for example, she realized that pupils must be kept
interested amd busy to avoid discipline problems. She
realized too thet all adolescent pupils did not have the

same capaclty for learning. 'Upon learning some of the
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background of the pupils she gradually showed improve-
ment in her methods of teaching.

Socially, in her own church grouwp, she seemed

to take the initiative, and had no difficulty in assuming

responsibilities.

She was =low but with encoursagement snd com~
mendation for the work done well she made some progress.
In her own way she did sppreciate the help given her,
and toward the end of the three-week teaching period
had shown progress and hoped there would be more time to

develop other improvements.

Case J

Personal data.--Miss J who is about five feet

two inches tall and weighs 115 pounds was born in
Chester, Montana, in September, 1921, Early history of
childhood revealed that she had had such diseases as
measles, mumps, whooping cough, and chicken pox. Her
university health record also revealed that her general
health was good, but she found 1t difficult to stop
laughing once she got started. Another difficulty was
that of becoming easily discouraged.

Family and home background.--At the time this

study wes made Miss J's father was 59 years old and her
mother was 54 years old. In this family of American
heritage there were two other children. DMiss J's home

experiences were those of assisting with the gardening,
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caring for the home, assisting with the buying and pre-
peration of food, and food preservation. She made her
own clothes and sewed for others. Her sewing experience
was also used in remodeling garments and making draperies|
for the home. £She had lived on a farm the greater pert
of her 1life.

Academic precord.--Upon entering the university

she elected home economips as her major fleld of study
and chemistry and French as her minor fields of study.

No record was avallable of tests glven to her
upon entrance to the university, since she was a trans-
fer student from the Northern Montasna College at Havre,
liontana., Upon completion of her university work her
scholastic grade point dverage was 1.20.

Extra-curricular asctivities.--Records revealed

thaet during her high school attendance she was & member
of the band, the basketball team, the Home Economics
Club, and the Glee Club. She also took part in the
class play and the declamstory contest.

While at the university she was & member of
the Home Economics Club, the Education Club, the basket-
ball team, and the Collegze Band. ©She studied music and
did some traveling in the United States and Canada. ©She
enjoyed music and attended concerts and plays.

Emotlonal adjustment problems durlng student

teaching.--Miss J's rating on the Bell Adjustment Inven-

tory indicated good health adjustment, average home,
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emotional, and occupational adjustmént, end very aggres-
sive in soclel adjustment. The sum total of adjustment
findings Indicated an average rating. Further results
of ratings of personal gqualities as observed and rated
by the student teacher supervisor indicated her to be
good in personal appearance, physical vitality, self
control, courage, honor, enthusiasm, neatness, coopera-
tion, edaptability, initiative, industry, considerate-
ness, kgood judgment, and progressiveness, She rated
averaze in refinement, disposition, tolerance, punctu-
ality, dependability, tact, and expressiveness. She
rated excellent for her reaction to guldance and sugges-
tions in teaching. Miss J always dlsplayed a friendly
attlitude toward the puplls,

Faculty relationship problems.--In conference

with Miss J and from observations by the student

teacher supervisor it was revealed that & sense of inse-
curity was felt with the faculty and in accepting res-
ponsiblilities and management of the department. She
found it hard to develop tolerance and interest in help-
ing others. ©She also hed difficulty 1n evaluating her-
self in various situations. Knowing how much to do or

not to do in & teachers'! group was another problem.

Classroom gdjustment problems.-=-Her difficul-

ties in the classroom as recorded from observations of
her student teaching and from personal interviews werein

being human and maintaining 8 professional ettitude;




30

avoiding losing confidence and respect of puplls; malin-
taining poise and a sense of security before & group of
puplls; understanding the individual pupil as being part
of the group as well as his having certaln capacities
for learning; knowlng the background of the pupils.
Other problems that needed to be considered
were the feeling of insecurity in answering cuestions
of the pupils when they knew she was in the process of
learning how to teach; adapting a reasonable stendsrd
of relationships with the pupils in and outside the
classroom; gulding adolescent pupils intelligently;
avolding problems of puplls "putting it over" on the
student teacher; malntaining alertness to the individual
needs of the puplls; and knowing how much to confide
persoral affairs in pupils.,

Soclal sdjustment problems during student

teaching .--Problems of & soclal nature s recorded
during personal conferences and observations were those
of establishing rapport with parents while making home
visits; developing inltiative and security in soclal
undertakings; becoming a part of the community during
student teaching period; uncertainty in making declslonsg
conforming to standards of dress and conduct in the
community; adapting easily to various classes and social
groups in the community; end finding sufficient time for
recreation and personal living durin: the student

teaching period.
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lilss J showed definite improvement durl ng her
teaching., With added experlence she felt more secure
in her resoponsibillities of the depsrtment. ©She realized
that student teeching was a real chellenge and she was
eager to do her best. OShe discovered that her status as
a teacher reguired a certain professional attitude, In
her understanding and knowledge of the individual pupils'
capacities for learninz, she was prepared through added
study to answer their questions more iIntelligently. She
became aware of the necessity for not becoming too
femillier with the adolescent. DBeinpg a friend was her
intention end by being firm in her manner of instruction

" and

the pupils realized they could not "put it over,
she gained thelr confidence and respect. ©She realized,
too, that ss a student teacher in s school system for
so short a time, not too much could be done in taking
voice at faculty meetings. BShe mansged with assistance
to assume the necessary administrative duties assigned
to her,

She was determined to reach her goals,
reallzing that there was so much left to learn and re-
gretting that the student teaching perliod was so short.
She was thankful for the help and encouragement given
her. Words of praise and commendati on incressed her

feeling of value and inspired the desire to further

progress.
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Analysis of case histories

of 10 student teachers in homemaking will be presented

An analysis of the preceding case historles

in the following order:

L
2
Sa
4.

Se

the white race.

that the girls had had simllar childhood diseases, al=-

_Personal data

Family and home background
Academic record

Extra-curriculsr sctivities

Emotional adjustment problems during student

teaching

Faculty relationship problems

Classroom adjustment problems

Social adjustment problems during student

teaching

Personal data,--All student teachers were of

though none was left with serious after-effects.

whole, the university health records revealed that the
physical condltion and general health of each was good.
One case history indicated thet the student teacher had
a slight deformity caused by eight stiff vertebrae.
Four cases recorded showed & tendency on the part of
the girls toward being easlly dlscouraged; four 1ndl-
cated that thelr feellings aslternated easily between joy
and sadness; three kept in the background on social

occasions; three worried over possible misfortunes that

Early history in all cases indicated

On the
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rarely came to pass; two were easily frightened; two
indicated having moments of uncontrollable anger; two
found it difficult to stop laughing once they got started;
and ‘one showed symptoms of nervousness and excitabllity.
Three of the student teachers had assumed the role of
wife and homemaker. Heights of the student teachers
varied from four feet ten inches to five feet seven
inches, the average helght of the group being five feet
two inches; only one was less than five feet tall,

There was also a varlation in the welghts of the student
teachers from 94 pounds to 139 pounds, wlith an average
weight of =113 pounds. Two girls were recorded as
welghing spproximately 94 pounds and only one welghed
139 pounds.

Femily snd home background.-~lt was interest-

ing to note the ages of the parents. For the mothers
the age range was from 39 years to 58 years with an
average ase of 53 years. The records of the fathers
indicated & range from 43 years to 64 years with an
average sze of 57 years, thereby indiceting a difference
of four years between the average ages of mothers and
fathers.

Nationallty and heritage of the student
teachers showed Americen ancestry in five of the cases,
and of the others, one was German, one German and
Irish, one French and Irish, one Enzllsh, and one

Bohemien, which showed that American was predomlnant.
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The number of brothers and sisters in the famlily varied
from zero to six. One of the girls was a fraternal
twin. Three families each had three children; two
femilies had two; one faunlly had four; one femily had
five; and one famlly had slx., The average number of
children per family was three.

All the girls whose case hlstories were re-
corded had assumed all or some home responsiblilities.
They elso had done thelr own sewing as well as sewing
for others. A few hed experienced life on & ranch and
duties connected wih outdoor activities. Gerdening,
home maintenance and repair, food preperation ani pre-
servation, care of the sick, and child care were among
the other responsibilities assumed by the girls.

Academlic record.--The aces of the student

teschers varied from 21 to 28 years, with an average

age of 22.9 years. Four girls were 22 years old; four

were 23; one was 21; and one was 28. All were majors

in home economics and hed minors in chemistry. Four

nad minors in Spanish, two in French, two in Latin,

two in art, one in music, and one in mathematics.
Results from the American Councll on Educa-

tion Psychological Examination Indicated a range 1n

percentile renk from 32 to 85 with an average percentile

rank of 66. No record was availesble in one cese. The

scholestic grade point average ranged from 1.20 to
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2.18, with a grade point average of 1.52 1/.

Extra-curricular activities.--Six girls had

been enrolled in the Missoule County High School, three
in other Montana high schools, and one in Champion,
Alberta, Cenada., Extra-curricular sctivitles in high
school as reported by the student teachers included the
home economics club, library assistants, orchestra,
glee club, band, Campfire Girls, dramatlics, Quill and
Scroll, athletic assocliatd on, honorary soclety, end the
school peaper. Two girls reported that they did part-
time work for remuneration.

Similar sctivitles were pursued during the
university careers of these girls. Seven reported doing
part-time work for remuneration. Four were members of
social sororities, one Alpha Phl, one Alpha Chi Omega,
and two Delte Gamma., All girls reported devoting time
to various pheses of war work such as war plant work,
scrap drives, and bond drives. Uenersl interest was
indicated in attendance at concerts, recitals, and
plays. The majority reported experlences in travel.
ceveral mentioned hobbles and such accomplishments as
participaetion in university theater productions, radio
work, and music. One student teacher reported being a

4H Club member for 12 years and attended the state

1/ Montana State University Grade Foint Values--

A=3;'B=2; C=1; D=0,
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convention, the International Exposition, and the
national convention in Chicago.

Emotional adjustment problems duringz student

teaching.--The ratings of the girls on the Bell Adjust-
ment Inventory indicated the followling: in home adjust=-
ment, four, excellent; one, good; flve, average. In
health ad justment, two, excellent; seven, good; one,
average. In emotional adjustment, two, excellent; three,
good; four, average; one, unsatisfactory. In social
ad justment, four, very aggressive; six, average. In
occupational adjustment, three, excellent; four, good;
three, average. The sum totsl of adjustment ratings
indicated two, excellent; three, good; five, average.,

& summary of the ratings by the student
teascher supervisor showed that of the 220 ratings given,
22 for each of the 10 student teachers, 2b.45 per cent
rated A, 43.18 per cent rated B, £3.18 per cent rated C,
7.27 per cent rated D, and .9 per cent rated F (Table 1).
Significant gqualities that ranked first were: personal
appearance, honor, refinement, dependability,:coopera;
tion, adaptability, industry, initistive, considerate=-
ness, and progressiveness. Tolerance, expressiveness,
and courage ranked second. A falr rating was recorded
for four cases on quelities of courace, dependsbility,
expressiveness, and physical vitality. A total of seven
case histories showed a fair ranking in tolerance, tact,

cooperation, initiative, industry, and good judgment.




A poor rating had been recorded for two cases in such

gualities as adaptability and good judgment,

Table 1,--RATINGS BY STUDENT TEACHER SUFERVISOR
ON PERSONAL QUALITIES OF 10 STUDENT TEACHERS
IN HOMEMAXING IN MISSOULA COUNTY HIGH SCHOOL,
MISSOULA, MONTANA, 1942-44

—
—— -

Personal Qualities Number of Ratings
A B Dy
Personal gppearance - 4 2
Physical vitality 2 4 2 2
Self control 5 3 5 4
Courage 5 5 2
Honor 3 o 2
Refinement ) 5 2
Disposition 1 4 4
Enthusiasm } 2 e 3
Neatness 2 S S
Tolerance S 6 1
Punctuality 3 5] 4
Dependability 4 S gl 2
Tact 1 6 3 1
Cooperation 6 2 1 12
Adaptebility 5] ) 1 1
Initietive 2 6 1 L
Industry 4 2 1 AL
Considerateness 2 6 =
Good judgment 1 6 2 1
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Table 1.--RATINGS BY STUDENT TEACHER SUPERVISOR
ON PERSONAL QUALITIES OF 10 STUDENT TEACHERS
IN HOMEMAKING IN MISSOULA COUNTY HIGH SCHOOL,
MISSOULA, MONTANA, 194Z-44--Continued

—
Fersonal Qualities Number of Retings
A B C D F
Expressiveness 5 S 2
Progresslveness 3 5] 1 i
Reaction to suggestion ) 1 1 1
Totals 56 95 bBl1 16 2
Note: Grade A = Excellent

Grade B = Good

Grade C = Average

Grade D = Fair

Grade F = Poor

Feculty relationship problems.--Six glrls

felt insecure with the feculty when, as student teachers,
they were accepted only on a temvorary or spprentice-
shio basis., Six were also concerned with the problem

of complying with all school policies. Four were con-
cerned about being more at ease when working with
superiors., Four indicated need in understanding more
clearly the importence of professional ethics. Three
were concerned in developing tolereance and an interest

in helping others. Three were interested in knowing how
much to do or not to do in a tsachers' groun. Only two

indicated difficulty in accepting constructive criticism

willingly. Two also were concerned about the difficulty
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of cooperating with the school personnel.

Classroom adjustment problems.--Nine student

teachers were concerned with the csuse and occurrence of
diacipline'problems and the use of corrective disci-
plinary measures, &Eliht expressed the need for knowlng
now to adjust leerning activity to the expsriences,
abilities, interests, and needs of pupils, thereby
recognlzing the individusl differences of pupils. Six
found difficulty 1In being human and at the same time
maintaining a professional attitude, polse, and a sense
of securlty before s group of pupils, Five were con-
cerned with the understanding of the individual pupil
as being psrt of the group and having certain capa-
cities for learning; and flve were also worried about the
pupils! confidence and respect. Only four were concerned
with the realization of the importance of the privilege
of being in school during war time. Three indicated
the difficulty of interpreting college subject matter
on a high school level and mainteining continued interest
of the group. Two showed the need for providing for and
encouragling wholesome attitudes among pupils. All the
student teachers indicated the need for knowing the
background of the pupils.

Difficulty in guiding adolescent pupils in-
telligently wes a problem mentioned on all records.
Eight of the student teachers felt insecure in answering

the questions of pupils when the pupils knew that the
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student teechers were in the process of learning how to
teach., Eight student tecachers indicated difficulty and
concern in accepting responsibilities and the management
of the depertment without fesr and student teaching as a
real challenge, ¥ight recorded difficulty in evaluating
themselves in various situations. OSeven were concerned
with adapting & reesonsble standard of relstionships with
pupils in end outside the classroom. Seven were concerned
with mainteining alertness to the individual needs of the
pupils, Flve indicated difficulty in encourszing and
getting cooperation of pupils at all times. Four recor=-
ded difficulty in knowling how much to confide personal
affeirs in pupils. Four were concerned in avoliding the
problem of the pupils' "putting it over" on the student
teacher., OUnly three ceses indicated difficulty in re-
cognizing personal pecullarities of puplls and keeping
calm in an emergency. Three student teachers expressed
Interest in developlng tolersnce for the personality of
the pupils, and three indicated interest in svolding
becoming too famillar with pupils.

Sociel sdiustment problems during student

teaching.-~-All the student teachers indicated difficul-

ty in overcomlng uncertelinty in makling decisions. Nine

sald they had difficulty In finding sufficient time for

recreation and personal living during the student teach-
inz period. Eight reported difficulty in developing

initiative and security in soclal undertekings. Seven
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recorded concern in esteblishing rapport with parents.
Six expressed concern 1ln overcoming self-consciousness
and self-confidence when 1in a group. Only three indl-
cated difficulty in adapting easily to various classes
and socilal zroups In the commanity. Three indicated con-
cern 1n accepting amd taking part in the life of the
community. Surprisingly, only two girls indicated con-
cern in scceptling living conditions happily. Two ex~-
pressed concern in comforming to the standards of dress
and conduct in the commnity. Two other student tesachers
indicated difficulty in becoming a part of the community

during the student teachling period.




Chapter V
DISCUSSION

In an effort to determine what assistance may
be given in the solution of problems met by student
teachers of Missoula County High School in adjusting to
the tesching situation in homemeking, information wsas
secured concerning the student teschers' backgrounds
from records on file at Montena Stete University. Prob-
lems met during the student teaching period were re-
corded by the student teacher supervisor on the basls of
observations and interviews with the student teachers,
according to the following groupings:

1., Common problems in ad justment confronting
student teachers in their relationship with
school personnel and with pupils.

2. Common problems confronting student teachers
in thelr classrooms.

3. Common social problems confronting student
teachers,

Ad justment problems of student teachers in relatlionships

with school personnel and pupils

l. Feelin:z secure with the faculty when they
realized that they were accepted only on

e temporery or apprenticeshlp basis,




o le,

10.

il.

Complying with all school policles whén they
did not have a voice 1in school matters at
faculty meetings and were not conversant with
the policies and detalls preceding such meet-
ings.

Feeling secure in eanswerlng the guestions of
pupils when they knew that the student tesachers
were in the process of learning how to teach.
Adopting a reasonable standard of relationships
with pupils 1n and outslide the classroom.
Gulding adolescent puplls intelligently.
Anowi ng the background of the puplls.
Encouraging and getting cooperation of puplls
at all times.

Analyzing the cause and avoiding the occurrence
of disclpline problems and knowlng how to use
corrective dilsciplinary measures,

Malntaining polse and a sense of security beforg
a group of pupils,

Belng human and maintaining & professional
attitude.

Avoiding the loss of confidence amd respect

of the pupills.

Understanding thet the individual pupil is a
part of the group and has certain capacities

for learning.
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Problems confronting student teachers in the classroom

1. Accepting responsibilities and management of
the department without fesr and accepting
student teaching as & real challenge.

2. Adjusting learning activities to experiences,
abilities, interests, and needs of puplls,
thereby recognlzing the individual differences
of pupils,

3. Maintaining alertness to the indlvidual needs
of the puplils.

4, Developing ebllity to evaluate themselves in
various situations as teachers,

Soclael problems confronting student teachers

1. Finding sufficlent time for recreation and
personal living during student teaching period.

2. Developing initiative and security in social
undertakings.

Dl hétablisning rapport with parents while meking
home visits.

4, Overcoming self-consclousness and developing
self-confidence when in a group.

5., Overcoming uncertaeinty in making decisions.

Twelve of the common problems were in the
area of relationship with school personnel and with
pupils, four were classroom problems, end five were
soclal in nature, showing that the major difficulties
of student teschers came in the area of relationships
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with people in a professional situatlon., Since the
student teachers as & group were average in scholastic
standing snd in physical condition and all were of the
white race, the difficulties enc-untered in relationships
were no doubt due to personalitles of the glrls, thelr
social end professional experience, and the new environ-
ment in which tesching situations existed.

It would seem that two things need to be done
in order to help student teachers with relationships.
An effort should be made at the university to help them
develop skills iIn human relstionships, and every effort
should be made by the supervising teachers, the superin-
tendent; end the university supervisor to make the
student teascher as much a pert of the high school faculty
g8 possible during her student teaching period. One
means of doing thls would be to extend the teaching
period beyond three weeks. The supervising teacher mighf
also give the student teacher information concerning
individual pupils end their home backgrounds and en-
courage home visiting early in the student teaching
period.

Since all the student teachers recorded diffi-
culty in guiding edolescent girls intelligently, 1t
would be sasdvisable for the tralning curriculum et the
university to include a study of adolescent psychology
and mentel hygiene. A better knowledze of subject mattex

‘would also give security to the student teacher in
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answering pupils' guestions even though she was in the
process of learning how to teach.

Four problems of classroom adjustment were
common to half or more of the student teachers: manazing
the department, ad justing teaching to interests and needs
of pupils, being alert, and evaluating oneself. The
supervising teacher should be explicit in instructions
concerning the care of the department and should do
everything in her power to place responsibility on the
student teacher to make her feel that responsibility. A
better understanding of pupils, gs suguested above,
would help the student teacher edapt to the interests
and needs of the pupils.

Alertness of en individual is due to inherent
characteristics as much as to learning experiences.
About all the supervising teacher can do is to call the
attention of the student teacher to the things to look
for, and to 2ssist her continually in observation until
such observations become & habit,

I'o help a student teacher evaluate herself,
the supervising teecher should show the student teacher
how to use upon herself the techniques which the super=-
visor ygses 1ln evaluating the student teacher., A good
method would be for the two together to evaluate the
student's progress with the use of the officlal rating

scale.

LA A

COLORADG STATE COLLEGE OF A & M. A

TomT COLLINE COLARARSG
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Nine out of 10 students found that due to
pressure of work they were lacking in sufficlent time
for personal living and recreatlon during the teaching
period. The student teaching period 1s always a time of
peak load for the student, but doubtless a more care-
fully planned dally schedule for personal living would
provide more time. Also careful plenning ahead for
teaching would distribute the load andrelieve the feel-
Ing of pressure and tenslon. The supervising teacher
and the college teacher tralner, therefore, should see
thet the student teacher makes unit plens for the entire
period, early in the student teachins period. If
possible these should be nearly completed before the
student goes to the teaching center. This wlll involve
visits to the teaching center and conferences with the
swpervising teacher before the teaching period begins.

Initiastive and security in social activities
can be developed only over a period of time; therefore,
students in colleze who are looking forward to teaching
should in some way, early in their college course, be
made to appreclate the value of particlpating actlvely
in the soclal 1life of the college and thelir home com-
munities. MKany college girls 1In Montana come from iso-
lated communities and have not had adecuate soclal ex-
perience. Iﬁ'may be possible for the university to
include soclsl trsining in the colleze curriculum for

home economlcs students.
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Numerous opportunities arise in the school
communl ty in which the student teacher mey have oppor-
tunitles to develop initiative and become more secure
in making decisions iIn social undertakings. One way of
spproaching thls problem would be through acquaintance-
ship with the pupil's parents after & friendly rapport
had becn established through home visitation,

Emotional stability of the teacher has 1ts
beneficial effects upon the pupils. Ratings on the
Rell Adjustment Inventory of the 10 student teachers
stowed that only one had an unsatisfactory adjustment.
However, half of the student teachers showed self-
consclousness and a lack of self-confidence when 1in a
soclal situatlion. No doubt this was due to & lack of
social experience and not to an innate emotional in-
stability.

No effort was made to relute the amount of
home, vocational, and social experience to the personal-
ity ratings of the student or her difficulties in adjust-
ing to the student teaching situations; however, the
greatest difficulties were encountered in the area of
relatl onship which would indicate that personallty

ad justment was involved.

Kecommendatlons

The following recommendations sre made to

aild student teachers in home economics at llontana State
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University in edjusting to the student teaching
situation., -

l. An effort should be made by the university to
help girls develop sgkills in human relation-
ships, and every effort should be made by the
supervising teacher, the superintendent, and
the unlversity supervisor to make the student
teacher as much & part of the high school
faculty as possible during her student teaching
period.

2. It would be advisable for the university to
extend the student teaching period to six or
nine weeks.

5., It would be advisable for the university to
include social training in the college curri-
culum for home economlics students.

4, The supervising teacher should give the
student tesacher information concerning indi-
vidual pupils and thel r home backgrounds and
encourage home visiting early in the student
teaching period.

5. The teacher tralning curriculum at the univer-
sity should include & study of adolescent psy-
chology eand mental hyglene.

6. The supervising teacher should be explicit in
instructions concerning the care of the depart-

ment and should do everything in her power to
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10.

11.

12.

place responsibility on the student teacher
and to maxe her feel that responsibility.

The supervising teacher should call the atten-
tion of the student teacher to the things to
look for and should assist her continually in
observation until such observations become a
habit.

The supervlising teacher should show the stu-
dent teacher how to use upon herself the
tecnonigues which the supervisor uses in
evaluating the student teacher,

The supervising teacher and the college

teacher tralner should see that the student
teacher makes unit plans for the entire perilod,
early 1In the student teaching period.

The student teacher should make visits to

the tesching center end should have conferences
with the supervising teacher before the teach-
ing period begins,

Students in college who are looking forward to
tesching should in some way, early in their
colleze course, be made to appreciate the

value of participating actively in the socisal
1life of the college and their home communities.
The student teacher should take advantagze of
the numerous opportunities that arise in the

school and community by which she mey develop
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initiative and become more secure in making

decisions in social undertaxings.

Problems for further study

As a result of this study it is recommended
thet s further analysis of the problem be mede through
the study of the following questions:

1. What methods and teachlng devices are best
edapted by the student teacher in homemakingy

Z. Wnat is the relationship of problems between
& part-time, one period per day teaching oro=-
gram in homemaking, and a full-day student
teaching program?

3. What difficulties are encountered by the
first-year teacher in homemaking?

4, What effect may a heavy university or college
schedule have upon the student teacher during
her student teachlng period?

5. How may & university or college curriculum
include courses which will show the prospective
teacher how to teach skill courses so that
they will meet individual needs of puplls?

6. Is 1t possible, early in a student's college
career, to determine qualities which will

point to success in the teaching field?
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Chapter VI

SUMMARY

The problem

What assistance can be glvean to student
teachers of Montana State University in adjusting to the
teaching situation in homemaking?

Problem analysis.--In order to solve this

problem, answers to the following questions have been
soughts
1. What common problems in adjustment confront
student teachers 1in their reletionship with
the school personnel and with the pupils?
2. Vhat common problems confront student
teachers in their classrooms?
3. What social problems confront student
teachers?

Delimitation.-~-Investigations were limited to

the study of student teachers who had done their student
tesching at Missoula County High School, Missoula,
Montana, in 194Z-44.

Definition of terms.--Adjustment, as it was

used in this study, is a continuous process of adapta-

tion of the individual to his environmgnt.
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Under the supervision of the writer and to
determine recommendations for the help snd guidance that
can be given to student teszchers in thelr adjustment to
the teaching situsestion, data relative to the above prob-
lems were obtained from records and files of the follow-
ing offices of liontana State University: The Student
Health Service, The Office of the Dean of Women, The
Home Economics Department, and The Registrar's Office.
The Bell Adjustment Inventory wes adminlistered to each
student to obtaln en anelysis of the student teachers!'
personalities.

For recording information concerning common
problems, geined from observations and conferences with
the student teachers, an evalusation record of the quali-
ties to be studied was desligned and used by the writer,
who was the student teacher supervisor at Missoula Count}
High School. A series of personal conferences was also
held with the individuel student teachers for consilider-
ing the problems they encountered during the student
teaching period.

On the basls of the data gathered end tabu=-
lated from the foregoing sources, case histories of 10
student teachers were made., Upon analysis these case
studies showed the following problems to be common to

one-half or more.
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Summary of findings

relationships with school personnel and pupils.

Adjustment problems of student teachers in

1.

10.

Feeling secure with the faculty when they
realized that they were accepted only on a
temporary or apprenticeship basis.

Complying with all school policles when they
did not have a voice in school matters at
faculty meetings and were not conversant with
the policliles and detalls preceding such meet-
ings.

Feeling secure in snswering the cuestions of
puplls when they knew that the student teachers
were in the process of learning how to teach.
Adopting a ressonable standard of relastionships
with pupils in and outside the classroom.
Guiding sdolescent puplls intelligently.
Knowlng the background of the pupils.
Encouraging end getting cooperation of pupils
at ell times.

Enalyzing the cause and avoiding the occurrence
of discipline problems and knowing how to use
corrective disciplinery measures.

Mainteining poise and a sense of securlty be-
fore a group of puplls.

Being human and maintaining & professional

attitude.,
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135

classroom.=--1l. Accepting responsibllities and manage-

2

o
-

Avolding the loss of confidence and respect
of the puplls.

Understanding that the individusl pupll 1is a
part of the group and has certain capaclties
for learning.

Problems confronting student teachers in the

—— S—

ment of the department without fear and accept-
ing student teaching as & real challenge,
Adjusting learnin: activities to experiences,
abilities, interests, and needs of pupils,
thereby recognlzing the individual differences
of puplls,

Meintaeining alertness to the individual needs
of the pupils.

Deve loplnz abllity to evaluate themselves in

various situstions as teschers.

Social problems confronting student teachers.

Finding sufficient time for recreation and
persﬁnal living during student teaching period.
Developing initistive &nd security in social
undertakings.

bsteblishing repport with psrents while making
home visits,

Overcoming self-consciousness and developing

self-confidence when in & group.
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5. Overcoming uncertainty in making declisions.
Twelve of the common problems were in the
area of relati onship with school personnel and with
pupils, four were classroom problems, snd five were
social in nature, showing that the major difficulties
of student teschers came In the srea of relationships
with people in a professional situation. BSince the
student teachers as & group were average in scholastic
standing and in physical condition and all were of the
white race, the difficulties encountered in relationships|
were no doubt due to personalitles of the girls, thelr
sociel and professionel experience, and the new environ-

ment in which tesching situstions existed.

Recommendstli ons

The following recommendetions are nmade to
aid student teachers in home economlcs at Montana State
University in adjusting to the student teaching situ-
ation.

1, An effort should be mede by the university to
help glrls develop skills in humsn relation-
ships, and every effort should be made by the
supervising teacher, the superintendent, and
the university supervisor to make the student
teacher as much & part of the high school
faculty as possible during her student teaching

periocd.
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It would be advisable for the unlversity to '

extend the student teaching period to six or
nine weeks.

It would be advisable for the university to
include socisl treining in the college curri-
culum for home economics students.

The supervising teacher should give the
student teacher information concerning indi-
vidual pupils snd thelr home backgrounds and
encourage home visliting early in the student
teaching period.

The teacher training curriculum at the univer-
elty should include a study of adolescent psy-
chology and mental hyglene.

The supervising teacher should be explicit in
i{nstructions concerning the care of the depart-
ment and should do everything in her power to
place responsibility on the student teacher
and to make her feel that responsibility.

The supervising teacher should call the atten-
tion of the student teacher to the things to
look for and should assist her continually in
observetion until such observatlions become a
habit.

The supervls ng teacher should show the stu-
dent teacher how to use upon herself the

techniques which the supervisor uses in
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10.

11,

12,

Problems

evaluating the student teacher.

The supervising teacher ami the college

teacher tralner should see that the student
teacher makes unit plans for the entire period,
early in the student tesaching period,

The student teacher should make visits to

the teaching center end should have conferences
with the supervising te=acher before the teasch-
ing period beglns.

Students in college who are looking forward to
teaching should in some way, early in their
college course, be made to eppreciste the
value of participating actively in the socisl
life of the college and thelr home communities.
The student teacher should take advantage of
the numerous opportunities that srise in the
school and community by which she may develop
initistive and become more secure in making

decislons in social undertaklngs.

for further study

As a result of this study it is recommended

that & further analysis of the problem be mede through

the study of the following guestions:

1.

3

e

What methods and teaching devices are best
adapted by the student teacher in homemeking?

Whet is the relestionship of problems between
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& part-time, one period per day teaching pro=-
gram in homemaking, end a full-day student
teaching program?

Whet difficultles sre encountered by the
first-year teacher in homemeking?

What effect may & heavy university or college
schedule have upon the student teacher during
her student teaching period?

How may & university or college curriculum
include courses which will show the prospective
tescher how to teach skill courses so that
they will meet individual needs of pupils?

ls it possible, early iIn a student's college
career, to determine gualitles which will

polnt to success in the teaching field?




i B

N

D

IX




APPENDIX CONTENTS

Appendix

A UNIVERSITY RECORD FORMS

Student Health Service Record Form . .
Rating Sheet, Student Teachers,
Montana State University. . . « «
Office of the Dean of YWomen
Record FOrm « o o ' & 21w o & » s

B RATING DEVICES FOR STUDENT TEACHERS

A Rating to be Used in Evaluating

Student Teachers in lome

Xt Onomi CE 5 » . . P oe
Compiled Weekly Observatior of

BEudent TealhiNge & + » = o & wib =
Student leaching Evaluatlon form . . .
How do I Rate as a Teacher?. « « « « =
Observation of Home Economics

Teachinge « ¢ « ¢« o s &« £ e W
Activities of the aupervising

Teacher < « = = = SR AR
Adjustment Problems of the Student

Teacher 1n Homemaking Education

in Montansa " e & 8 * * 8 * * 8 =8 = @»
Student Teacher Record, Home, High

School, and University Experi=-

ence s - L] - - L] - - . L] Ll L4 . - . -

C BELL ADJUSTMENT INVENTORY o« o s o o o o &
D F 0 mﬂ LE T T}I.R . - - . . . - L] - L] - - L] L] .

B MASTER SHEETS FOR GATHERING DATA

-

Figure

L Student Teacher Supervisor's
Rating of Personal Quali-
ties of 10 Student Teachers
in Homemaking at Missoulsa
County High School, Missoula,
Montana, 1942-44 . . o o« » o & o
2 Results of the Bell Adjustment
Inventory Administered to
10 Student Teachers in Home-
meking at Missoula County
High School, Missoula, Montana,
1942_44D - L] - - - - - L] - L] - .

116

Page

119
120

121

123
125
1286
128
130

132
154

137
139

142

144

145




117

APPENDIX CONTENTS
Appendix
Figure

3 Personal Lata Shown on
Student Health Service
Records, lMontana State
University, for 10 Stu-
dent Teachers in Home-
making at Missouls County
High School, Missoula,
~ontana, 194d-44 . s . .
“ Extra-Curricular Activities
as Shown on kecords of the
Homemaking Department at
lontana State Unlversity
for 10 Student Teachers
in Homemaking at Wlssouls
County High School,
Missoula, Montana, 1942-44 ,
5 Adjustment Froblems of 10
Student Teachers in Home-
making at Missoula County
High School, Missoulsa,
Montana, 1942-44 ., ., . « .
6 Adjustment Problems of 10
Student Teachers in Home-
making at Missoula County
High School, Missoula,
Montena, 1942-44 ., . . « . .
7 Ad justment Problems of 10
Student Teachers in Home~
making at Missouls County
High School, Missoula,
Montansa, ldéd 44 ., . R &
Ad justment Problems of 10
Student Teachers in Home-
meking at Missoule County
High School, Missmula,
Montane, 1942-44 ., « « + + &

4 ¥]

Page

1486

150

158

160

162

164




Appendix A,--UNIVERSITY RECORD FORMS




MONTANA STATE UNIVERSITY

STUDENTS' HEALTH SERVICE i 19
WOMEN
Student Fill Out This Side Only, Write Plainly With Ink,
.............. Age. ..... Race Dept. Class

Telephone No

Guardian

fan i

..No. and Street
No. and Street

% City
City

State.
State.

FAMILY HISTORY

JMother, AB®.................... Nationality......

(If dead, éi;e cause and age)

' Pather, AZBivilismiminse Nationality

(If dead, give cause and age)

and Sisters: No. Living -eemeeeeeeee NO: Dead and Causes.
following diseases which your relatives have had:
g0 Diabetes.. Cancer. Apoplexy (STroke) . cscscerassrsansasans
. Tuberculosis High Blood Pressure
Hay Fever. Mental Discases
] PAST HISTORY
th disesse you have had:
Whooping Cough Running Ear Heart Trouble.
Typhoid Frequent Colds Nervous Brea.kduwn e e
Pneumonia St. Vitus Dance. Convulsions
Tuberculosis. Tonsilitis Gonorrhea
Influenza Pleurisy. Syphilis
Hay Fever Rheumatiam Constipation
Aut‘hi\n.ﬁ Kidney Trouble mg: r’n&‘f{f\h
been vaccinated for: SmallpoxX?. .ocoiiveiinnnnns Typheid ¥ i Dlphtherin"-..... remasaeeeans SCATlEL Fever...-....--....... S
18 injuries have you BAd Yoo nee

perations have you had and date?

of the following symptoms you have at present:

thirst. ... Frequent urination..........

.. Night urination............ .. Palnful urination..............

PRESENT HISTORY

-. Abdominal pain..............Headache................

Growing or joint pains........... Fainting spells Nervousness Palpitation................ Shortness of breathe.....coeoeees
. Eye trouble....em.. - Nosgg trouble_............. Running ear ....ccoevure Del‘ec'ti-v_e hearing. Cough Chest pain...............
‘‘‘‘‘‘ Loss of welght. ... Blood spitting......--... Tite easily.. ——wimi-.. Other symptoms

Yes No

ver been bl]nd half-blind, deaf, or tiumb
ime?.

iﬁr Walle in your sleep?
P in the background on soefal occasions

rying to do you harm?.

1 Function:

first mpnsh uation
i85 th

of the following gquestions in the appropriate space:

e L _I.Ju You -na_v In bed the Arst day....cocoimeem
Is thern digcharge between perlods. s

Yes No
Do you find it difficult to stop laughing once you

have started?
Are you frequently burdened by sense of remorsef ... — .
Do you worry much over possible misfortunes that

rarely come to pass?.
Do your feelings alternate easily between joy and

sadness?
Are you very casily discouraged?
Do you have moments of uncontrollable anger?
Do you have “hysterics” occasionally?.

Is menstruation regular
What i= the least number of days between periods
.. On what day does pain begin.
Does exdreise increase - oF decrease DAL« e

consider your health condition to be FPair

Good

M phyeically able to take regular gym work? ..
OU physically able to participate in sports?.

Of 1nxi rne&lcaj examination

Oy t

Execllent..

Date of last dcnml oxnmlnation

} r1'¢‘¢sp-= first obtained®

Formerly. ...

st Bor, Reading... oy et . Constantly. .

liave you had during the last two yoars

Dal.e of last eye e‘mminaﬂnn

Other pointd of health you wish considered.

y Dlanning on earning part of your college expensos

Signature of Student




WOMEN
STATUS PRAESENS

T, 3. Age.. oo ... 2. Temperature. . ... 3y Hearing: Right Bax. s Left Ear.........
Right Eye (without glasses)...................... Left eye (without glasses) ... Right Eye (with glai
Left Eye (with glasses).......c............ 5. Color Vision
1. Eye Pathology ...... : 3
2. Ear Pathology
1L 8. NoBRG o : .-.4. Mouth and Gums
5. Teeth: Condition of repair....oooeeereroenee.
6. Tonsils: Small............ Medium............ Large Out.. Tags Pugdn Crypts....cc.oocisocian
1. General BPPEATANCE ..covureeecieisiaaansmemananan 2. Nutrition.
3. Chest: Shape Expansion 4. Posture: Poor............ Faj
1II. 5. Height 6. Weight s 1o Spine: Normal. ... ScolioBis:. .o
Lordosis................ Scapulae 8. Extremities: Normal Genu Varum.
Valgum _ Pes Planus: 1st degree............ 2nd degree........... 3rd degree............ Flat metatarsal
Ankylosis............ Hand deformities............ Foot deformities............ Percent of disabilities from existing injuri
1. Adenopathy: Cervical Axillary.............. Epitrochlear Inguinal
2, Thyroid: Not palpable.._...... . Small Medium .Large : Removed......
3. Heart: Size Murmur
1V. R i Thrill
4, Tongs: INSPection. ... oeveeeeeoeeeeerecennenronens ; el .Palpation
Percussion Auscultation
1. Abdomen - ;
2. Hernia: Direct............ Indireet Umbilical Femoral Inguinal
V. 4, Genitalia: Hygiene, Good............ Fair..........,. Poor......... Clitoris, Free...........cc.cce.
Orethra, ITnflamed............ Negative............ Discharge........cconoce.. iz ) e | Other conditions. ...
5. Blood Pressure: Systolic........... Diastole............ 6. Suceessful vaccination: Yes........... No.......u
1. Neurological Examination: 1. Pupillary reflexes: Lighto.........ooooins Accommodation: ..o e oniis
V1. 2. Tendon reflexes: Biceps.......ooocoeeeeeeeee. Triceps...oooooooeeenrne... Knee JerKks.....ooooeoeeeveeeeeee. Achilles, . ...
3. Babinski reflex.......... 4. Cremasteric reflex............ 5. Romberg slgn. ... ... 6. Finger Lo nose test...
VIE Urines Alhomin.. . e BUBRY . e BadImenb e e i Sp. Gr..,‘.;
v U TR 2t e e R L S S,
DIAGNOSES: and ADVICE:
1X, L3

Date




1220

RATING SHEET
STUDENT TEACHERS
MONTANA STATH UNIVERSITY

Rating of (Student Teacher)
Date of Student Teaching

Personal Qualities:
1, Initistive
€. Adaptabllity
5. Accuracy
4., Industry
5, Self Control
6+ 'Tackt

Socisl and Professional
Eguipment:
1. Master of Subject Matter
2. Understanding of Students
S5« Interest in Work
4, Cooperation
5. Discipline

Results:
l. Response of Class
2. Growth of Pupils
3. Mastery of Subject Matter

Number of Periods Taught

Grade for the Course

Technigue of Tesching:
l. Clearness of Aim
2s Silll in Drild
5. Stimulating Thought
4. Questloning
5. Organization
6., Assignment
7. Motivation
8. Adaptation of work to
Individual Ceapsacity

95je==1007%
85%--95%
785%=-=-85%
65J-="75%
Below 65%

MY oW
Wit unnu
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EcrsonMeL RECORD:

CORRESPONDENCE WITH PARENTS

~CONFERENCES WITH DEAN

OVER FOR ADDITIONAL REMARKS
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Appendix B,--RATING DEVICES FOR STUDENT TEACHERS




A RATING TO BE USED IN
EVALUATING STUDENT TEACHERS IN

HOME ECONOMICS

(Suggested cooperati
end of each week by
visor and the studen

ve rating to be used at the
the student teacher super-
t teacher.)

, Montansa

Home Economics Training C

enter of Unlversity of MNontana

194
Name of Student Teacher Date of Teaching
Period
School Units 1.
Taught
e
Supervising Teacher of
Home Economics: 3.
4.
Beginning Advanced Final
Teaching Teaching Rating

I Adjustment to:

l. School personnel
2. School program
¢ Community
IT Lesson Technicues
l. Discussion
2. Laboratory
3. Supervised Study
4, Demonstration
5., Ewvaluation
6, Dramatization
7. Panel Discussion
8. Problem Method
9. Debate
10. GQuestion-Answer
1l. Radio
12. Assenmbly
13, Others
IIT Pupil Perticipation
IV Management
1. Personal

2. School




&

VI

XII

Beginning Advanced
Teaching Teaching

Guidance of FHome
Pro jects, Home
Visits

Final
Rating

Development and
Changed Behavior
of Pupils

Stendards of Work

Assumlng Responsi-
bility

Extra-Curri cular
Activities

Administrative
Ability

Individual Tesacher
a. General appear-
gnce

b. Dominant
Characteristics
1, Positive

2. Negative

c. Knowledge of
subject matter

d. Dependability

e. Forcefulness

f. Professionsasl
attitude

g. PFrogress made
while teachling

Total Rating of
Student Teacher

Optional System of Grading
A--100 9z--excellent

Be= 92 B85--good

C-- 85 T5--average

De= 75 70--falr




COMPILED WEEKLY OBSERVATION OF STUDENT TEACHING
Missoula, Montana 194

Unit

Student Teacher

Week Ending Class

Relating to Specific lessons as:

Comments Suggestions Development

- e emm B e mE el eB e M e e 8 S ) M W W e w8 W = b = em =
- e em e wm em mS wm ew E em =S e 8 M e 4 v s wm wm w wwm| - e .




MISSOULA, MONTANA

MONTANA STATE UNIVERSITY
HOME ECONOMICS TRAINING CENTER

Student Teacher Supervisor Marie S, Nagovsky

STUDENT TEACHING EVALUATION

bvidences for which to look:

Good Teacher

I.

I1.

General attitude of class-

8.

Alertness, attention, and invidividual
participation
1. Faces are expressive
2. Inthuslastlc responses, many and
readlly given
3. All active
4, Show initiative
5, Have a goal
6. Posture of puplls one of readiness
Air of work
1. Class working busily
2. Busy nolse or concentrated silence
5. All active
Attitude of girls toward student teachers
. Girls go tostudent teachers with problems
. Remarks girls make to supervisor indicate
liking of student teacher
. Expression on girls'! faces
. Girls show respect for teacher in and
out of class

> O S

Orderliness of rooms

The

1. In working order at all times

2. WNo disorder before or after class
5., Cleanliness and neatness

4, Artistic and home like

student teacher herself should be-=-
1. Poised and dependable

2. Show evidences of & goal

3. Confident in self

4, Enthusiastic and alert

5., Moving sbout the room at ease

6. Interested expression on her face
7. Able touse her own inltlative

8. Assuming responsgibllities and management
9., Observant of surroundings
10. Willing eand graclous in accepting

constructive criticism




I1il.

IV,

V.

11.

12.
13.
14,
15.
16.

17,

18.
19.

Aware that teaching is a challenge

a. Analyze her own teaching

b. Develop a sense of security

Not satisfied with average teaching
Able to adjust to school program

Able to attaln accepted standards of work

Mindful of professional ethics

Alert to opportunities for personal and
professional development

Alert to verious lesson techniques used
in teaching _

Able to edapt her teaching to the communi
Kemember at all times thet she 1s respon-
sible for the type of teachling, rooms
and thelr appeararice

Curriculsr asctivities

1,
2.,

S
4.
5.

6.
T
8.
9.

10.

Abllity to adjust to school personnel
and community

Develop & good relationship between stu-~
dent teacher and the administration
Guidence of home project end home visits

Administrative ability

Cooperation with general scnool progzram,
assemblies, study hall, hall duty,
teachers' meetings

Home Economlecs Club

Cooperation with the community

Soclal activities of student teacher
Develop & philosophy of living and home=-
making education

Assume control of the Flay School

Evalua te lessons that were tauzht by gquestioning

self
R 1A
P

5.
4,
5.
6.

7.

8.

What did the girls lsarn today and why?

Lid you accomplish what you started out
to do?

What did you do well?

What do you need to work on next?

How interested were your pupils?

Would the lesson have been better if you
hed used another method?

By judging pupil participation and
questions, did the l=sson show growth
of pupils?

What sre you going to do tomorrow?

1
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10,

5P

13.

14,
15.
16,

17.

HOW DO I RATE AS A TEACHER?

Have I formulated a dynamic and functioning philoso=-
phy of 1life and education?

Have 1 an understanding of the relation between the
cormunity and the school?

Have I an understanding of interests, activities,
difficulties, and program of a typlcal high school
home economics student?

Do I understand my responsibility to my school and
to the communlty of which I am a member?

Am I able to direct the learning of the high school
girl?

Do I have gnd make the best use of illustrative
material?

Do I plan my dally work?
Do I have a genersl program for the year?

Am I faniliar with library facllities and do I use
available reference materials?

Do I use the best methods of determining pupil
growth and progress?

Do I keep sccurate, ussasble, up-to-date records of
departmental affalrs?

Have I planned my time to take adequate care of
important outslide activities?

Does my department show evidence of desirable
standards?

Do I mske the best use of available resources?
Do I "sell" home economics?
Am I socially adjusted?

Do my students feel that they can come to me with
problems ?

Do I cooperate with other ggencies in the school
and community?

Have I participated in adult groups in preparation
for direction of adult clesses?




P 11

20,
2l.
k2.

Do I keep up to date on professional publications?
Have 1 & deslire for professional growth?

Are educational opportunities in homemaking extended
to acdults and out of school youths?

Have I a flexible program providing changes that will
meet interests and needs?

Am I an alert teacher who "looks and lives" the
spirit of home economics?
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IX.

i 811 4

IV,

llethod

1,
2.
Se
4,
5.
6.
7o
8,

Ye

Subject Matter Organization

Observation of Home Economics Teaching

How is the subject matter aooroasched so that
the pupils' interest is sroused?

Is her method suitable to puplls and subject
matter?

Does she demend good standards in work done
by puplls?

Does she drew up assoclztions between polnts
in lesson and pupils' experiences?

Does teacher's method include training for
attitudes, idesls and appreciations as well
as tralining in subject matter?

Is the illustrative material well selected?
Does she use her illustrative material
wisely?

Are the teacher's assiinments timely end
clearly stated?

Were references other then text used?

l, How is the new subject matter relasted to the
puplls' experiences?

2. DLoes the teacher have & definite plan?

3. 18 the lesson a complete unit?

4, DLoes one teaching point lead to the next?

5. 1Is subject matter well organized?

Alm or purpose of the Lesson

l, How are the daily aims set up so that the
puplls a8 well ss the teacher are aware of
them?

2., Are the a2ims within limit of the lesson?
Aims definlte?

3. Who did the proposing - puplls or teacher?

Results

1. Were the aims of the lesson accomplished?

2.

Se

Are pupils interested, enthusiastic and
responsive?

Are the results of her teaching satisfactory
as shown by the pupils' thinklng?

Are puplls motivated to ask questions?

isre the puplls encouraged to drew thelr own
conclusions?

Does teacher encoarage homewor. supplementary
to class work?

Whet kinds of t=sting does the teacher use for
measuring the smount of learning of the puplls?
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IV,

VI.

VII.

Ability to clinch important points.
Are puplls developing good study and work

Is the class orderly and well managed?
Are supplies realy to meet needs for class

Are supplies well taken care of, responsibility

Is the cless time used to good advantage?
How 1s equipment srranged for most efficient

Is the equlpment kept 1n good condition?
Does the equipment show evlidences of good

Are puplls kept progressively busy?
iilas teacher master of the situation?

25
9.
nabits?
Classroom Mansgement
11~
2
for whole period?
O
shered by pupils?
4,
D4
use?
6.
Wie
care?
8, How 1s discipline kandled?
s
10.
Personali ty of Teacher
Jrs
situations?
24
interests?
5. Is the teacher sympathetic?
4, Is she falr to all¥
Ol
6.
teacher?
Promotional Activities

How does the teacher meet unexpected

Does teacher's enthusiesm stimulate pupils!

Does the teacher dress in good taste?
Is there evidence of tact on part of the

l.
e

D

Do you heave an sctive Home Economics Club?

how meny well written publicity articles

have appeared In your school or loceal paper?

Difficulties?

Enrollme nt

a, What % of the Freshmen girls sre enrolled
in Home Economicsa?

b. What % of your Home Economics I pupils
from previous year is enrolled in Home
Economics II?

Business Management

a., Are you flnding your department budget
workable?

b. Is your filing system efficient? (Includ-
ing personal records of students and thelr
home project records).
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Montana State Unilversity

ACTIVITIES OF THE SUPERVISING TEACHER

The supervising teacher asctivities with the student
teacher,

1.

S

10 .

11,

1&e

13,

See thet high stendards of work are set up snd
maintalned.

See that the student teacher feels and shows
respect for the supervising teacher.

See that the pupll feels snd shows respect for
the student teacher.

See that the pupils keep wholesome attitudes.
“ee that the student teacher masintains s whole-
some attitude.

Help the student teacher become scqueinted
with edministrative routine, school faculty,
pupils, both boys and girls.,

Have scheduled dally conferences with the
student tescher about the lessons she will
teach or observe. Have scheduled follow=-up
conferences.

See the sources of material, illustrative
material, etc.,, are provided for the student
teacher. &kncoura_e and help her collect her
own source material,

Give student & broad view of the home economics
program as a whole, of the units in the course,
anid of the subject matter taught before she
sterts her observetion and teachking.

Help her with methods that she may become a
growlng, thinking teacher.

Help her as far as possible in personality
needs.

Help her to become & leader and to be sble to
make decisions.

Help her to attesin & fine professionsl atti-
tude.,

Be petient, firm, snd as understandling as
possible,
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IT.

14, Help the student teacher present material
(and expect results) on the high school level,
on the economic level of the community.

15. Student teachers generally observe twenty to
twenty-five lessons before starting to tesch.
Let teaching lessons be & graduel process of
working into the full day schedule.

16, Give positive instead of negative criticism to
student teacher. ©Degin and end with construc-
tive criticism.

17. Encourage student teacher to use many different
methods of presenting lessons,

18, Intersperce post observation with teaching.

19. Aid her in recognizing end appralsing pupil
growth in changed behavior.

20. Introduce student teachers into gradually
taking on the guidance of pupil, home experl-
ences, visits to homes, home economics club
programs, end school sctivities.

2l. Aid in developing wholesome philosophy for
future teaching.

The supervising teacher activities with the teacher

trainer.

1. @Give informetion to teecher tralner concerning
the school, routine, sdministrastion, etc,.

2. Get the informestion from teacher trainer which
will help in understarding the student teacher.

3, Levelop a solrit of cooperation between the
high school and the university as to the dutles
of the supervising teacher and teacher trainer.

4, DLevelop a spirit of coope ration between the

supervising teacher and teacher treiner, Gtate
Supervisor, heed of home economics in the unl-
versity and the school superintendent.
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1.

Student Teacher in Homemasking Education in Montana

Common problems in adjustment in relstionships with
the school personnel and puplls

a,

Common problems in the class rooms

.

b,

Adjustment Froblems of the

by Edith Harwood
State Supervisor of Home Economlcs

How can the student teachers feel that they are
part of the faculty when they reellze that they
are . accepted only on & temporsry or apprentice-
ship basis?

This 1s also a problem with the pupils &s the
latter feel that the student teachers are in the
process of learning how to tesch them.

Student teachers do not take & voice .in school
matters at faculty meetings as they feel insecurg
out of place end are not conversant with the
policies and details preceding such meetings,
It is qulite impossible to take the responsibility
of the department even though 1t 1s given by the
supervising teacher as the latter will have her
way of menagement which may not be the same &s
the student tescher would have 1n her own loca-
tion.

How to interpret college subject matter on a
high school level.

Inabllity to transfer subject matter in the
terminology of the high school pupil,

A leck of femlliarity with the use of problem
solving technioue rather than the use of cues-
tions and answers based on text book reading.
Student teachers often have a fear of the pupils|
the fear that they will mutiny, fear that they
will not like them and fear that they will mis-
interpret thelr statements.

Student teachers are not acguainted with the

home or school background of each of the glrls
end quite often their gquestions sre too Ilnfan-
tile and thelr teaching too simple for the groupy
(Tnis latter polnt hes come to my attentlon many
times this year and I think 1t gulte a serious
problem. Farm girls know & great deal about
foods work and very freguently the homes are
cultured and refined with a good bsckground in
nutrition. Pre-testing, both by actual labora-
tory work and written quizes, should be glven

in order to base the work on the needs of the
girls.)




f+. Student teachers are now always sure of the
sub ject matter and sssume that they know a
great deal and yet when asked simple cguestions
by the students they can not answer them. This
is due to the technieal rather than practical
subject matter that has been studied or as 1t
may be 1In clothlng, they are not familiar with
many of the sewin; techniques.

What socizl problems confront student teachers?

a, Lack of sufficlent time to become acqaainbed wi th
the community.

b. 4&n abnormal situation since student teachers
realize they are there for jJjust a short time.

¢c. Insecure student teachers freouently dlscuss
school problems wlth an unhappy member of the
faculty in an effort to substantiate their own
dislike of teaching.

d, Student teazachers may not be included in teacher
activities and can not be a pert of the campus
activities,

e, Student teachers heve difficulty establishing
rapport with parents while making home visits
as the parents do not accept her as the bona
fide teacher of the child.
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Ad justment Problems of the
Student Teacher in Homemaking Educstion in Montana

by Helen Gleason
Cheirman, Home Kconomics Department

l. The most common problem in adjustment seems to be
the abllity to be friendly end impersonal and treat
all the teschers and pupils alike, A professional
attitude is something that I believe can be trained
in college.

2. Discipline, I think, 1s the greatest problem, parti-
cularly with the use of all types of methods. The
informal methods have to be handled partly in all
that discipline is maintained. Another problem 1n
the classroom, L belleve, is to mainteln a high rate
of interest in subject matter for all the puplls.
This, I think, 1s the secret underlining class or-
ganlzation end dlscipline.

5. What socisl problems confront student teschers? The
adjustment to the community &nd the socisl standerds
of that community seem to me the greatest problem
here. She may find conditions in her environment
thet are totally different from her past experience.
The problem here is to see worthwhile sttitudes and
activities even thoucgh different.




Student Teacher Record
Home, High School, and Uni-
verslty Experiences

Student tescher Clessificstion

College or university

Late

Home

Management and care of home during mother's frecuent
absences. Planning and preparing mesls, marketing of
food., Assisted with food preservetion, Spent all
summers with grandmother on the ranch. During harvesting
season assisted the cook in preparation of meals for 30
men. Have organized several partles, teas, vicnics, and
showers, Made most of clothes for self for past eight
years, Also mede some of mother's clothes.

Hizh School

Secretary of Quill end Scroll, Journalism Honorary.
llember of Thespians, Dramatics Club, Pepy Club, Activity
Club, Glrls Athletic Associstion. Advertising manager
of the Amnnual., Presldent of home room, vice-president
of Spanish Club, on staff of the school pasper, and mem-
ber of the National Honor Socliety.

College

Member of Womens Athletlc Assoclation, Creative Writers
Club, Dramatics Club, Spur, National Women's Honorary,
Associztion of Women Students, home Economics Club,
Education Club, Acuamaicds, Womens Swimming Team, Pledge
of Masguers, and socisl director and member of Delta
Gamme .

Cultural =nd Educational

Special hobby is reading. Traveled considerably, enjoy
concerts, recitals, and plseys.

Finencial Returns

Worked as student sssistant in the University Library.
Care of children. Worked on ranch. Worked in offlice
of Vegar Alrcraft Compeny, Burbank, California.
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MANUAL FOR

THE ADJUSTMENT INVENTORY

ADULT FORM?*

By HUGH M. BELL
Published by STANFORD UNIVERSITY PRESS, Stanford University, California

The Adult Form of the Adjustment Inventory provides five separate measures of per-
sonal and social adjustment:

a. Home Adjustment. Individuals scoring high tend to be unsatisfactorily adjusted
to their home surroundings. Low scores indicate satisfactory home adjustment.

b. Health Adjustment. High scores indicate unsatisfactory health adjustment; low
scores, satisfactory adjustment.

c. Social Adjustment. Individuals scoring high tend to be submissive and retiring in
their social contacts. Individuals with low seores are aggressive in social contacts.

d. Emotional Adjustment. Individuals with high scores tend to be unstable emotionally.
Persons with low scores tend to be emotionally stable.

e. Occupational Adjustment. Individuals with high scores tend to be dissatisfied with
their present occupations. Those who make low scores tend to be well pleased with their
present jobs.

USE OF THE INVENTORY

The Inventory has been successful when used as an aid in counseling adults whose
personal problems pertain to any of the categories included in the test, It is suitable for
use with both sexes, The high reliabilities of the separate measures make possible com-
parison of one individual with another. The measurement of five types of adjustment by
the one blank permits location of specific adjustment difficulties. The use of the small
letters a, b, ¢, d, and e, corresponding to the five measures of adjustment, as well as
the numbers, enables the counselor to discover readily the particular questions relating
to each measure. The total score may be used to indicate the general adjustment status,

INSTRUCTIONS FOR GIVING

1. The Inventory is self-administering. To insure careful reading of the instructions,
the examiner should read the instructions appearing on the first page of the blank aloud
while the individuals being tested are reading them silently.

2. There is no time limit. Ordinarily not more than twenty-five minutes are required
for all individuals to complete the Inventory.

3. Each individual being tested should interpret the questions for himself. However,
questions about the meaning of words may be answered by the examiner.

4. The examiner should make every effort to secure complete co-operation of all the
persons filling in the blanks. He should indicate the value of the results to the individuals
and assure them that the scores will be treated with the strictest confidence.

5. If questions concerning the purpose and use of the test arise, they should be
answered frankly and honestly.

6. Unless individuals ask why the letters and numbers are placed before the questions,
nothing need be said about them. If a question is raised, the examiner should state
that they correspond to the letters on the first page of the Inventory and are used in
analyzing the test results.

INSTRUCTIONS FOR SCORING

The Inventory can be accurately scored in four minutes. Thus, to obtain the score on
Home Adjustment, take the scoring stencil entitled “Home” and lay the column for page
two on page two of the Inventory so that the “2" at the top and at the bottom of the
stencil are superimposed upon the corresponding figures of the test. Then count the
number of instances where the vertical marks on the scoring stencil fall immediately over
a circle on the test, writing this total at the bottom of page two or keeping it in memory.

* The Adjustment Inventory is published in two forms—the Student
Form for high school and college students, and the Adult Form.




i i he third page of the
imilarl: Iy the column on the stencil for page three to t d page ¢
};}fef;;‘;ﬂ:ﬂ t;l;pc);luniu for page four to the founnll: p;lge. gnlfetﬁpp&mte p: ge:;nxl?;:

titled “Score” on the first page of the bls_ the total of the three pag
sz.%imin the scores for Health, Social, Emotional, and Occupational Adjustment
in the same manner. Do not score the question marks.

NORMS

i i indivi i ingful by the nse of certain

The interpretation of individual scores is made more meaningful by t!

descriptive designations. However, the difference betw?en two descriptive terms flc;;lt‘l.

not be overemphasized, since a difference of only one point frequently determines whethe
all der one heading or another. )

a Nﬁrteh: cosu::el:r reports scorgs to persons who have taken the test, _he should use caution

in giving out results to those who have evidenced nnsstisfa.ctory ad]uslmepts. For un'leis

something is done to help the person overcome his maladjustment, he will benefit little

erely from being told of it ) ;

v t'II")I-‘:: :suh: of the Health Adjustment section slu_)uld be t:or_mdered not as taking _the

place of a medical examination but rather as a possible prel;mma'ry to such an exdar?ma-

tion. Unsatisfactory scores on this section of the Inventory may indicate the need for a

physical examination by a physician,

TABLE L—TENTATIVE NORMS FOR ADULTS

Scone Rances

ADJUSTMENT Descrirrion T Women
(194) (274)
Home Excellent 2-1 g:;
Adjustment Good 2-3 - )
Average 411
Unsatisfactory 12-16 13-17
Very Unsatisfactory Abave 16 Above 17
& B
Health Excellent 0-1 g—’-‘l‘
Adjustment Good 23 it
Average 4-8 o
Unsatisfactory 9-13 10~
Very Unsatisfactory Above 13 Above 14
Socinl Very Aggressive 0-2
Adjustment Aggressive 3-6
Average 7-15
Retiring 16-20
Very Retiring Above 20
Emotional Excellent 0-1 g-i
Adjustment Good 2-3 &
Average 411 7
Unsatisfactory 12-15 16-20
Very Unsatisfactory Above 15 Above 20
Oooupational Excellent 02:: \ g:i .
Adjustment Good \ e .
Average 513 A |
Unsatisfactory 14-17 | 117
Very Unsatisfactory Above 17 Above 17
-, lent 0-8 0-16
17 F Total Score Ez:ed il o g
. Average 22-47 §1-58
Unsatisfactory 43-60 59-71
Very Unsatisfactory Above 60 Above T1

j i i i ho are work-
ional adjustment section will be of value only with persons w

ing'I;ﬁ: if:ﬁf;ﬁ:er :tlrhfe time they take the test. Unemplo:rec! mdmd:.:a]a and house-
wives should be scored only for Home, Health, Social, and Emotional Adjustment.

|

In Table I norms are given for adults of both sexes. The individuals ranged in age
from twenty to fifty years with the majority falling between twenty-five and forty. In
determining the norms for occupational adjustment, housewives and the unemployed were
eliminated. The scores were obtained from the following places: Adult Extension classes
in Los Angeles, California, and Madison, New Jersey; Counseling Service of the Seattle,
Washington, Young Men’s Christian Association; the Practice School of the Chieago,
Illinois, Young Women's Christian Association; and’ adult classes in Industrial Psychol-
ogy in Boston, Massachusetts.

In Table II are summarized the means and standard deviations for the population upon
which the norms are based.

TABLE IL—MEANS AND STANDARD DEVIATIONS FOR POPULATION UPON WHICH
NORMS HAVE BEEN BASED

ADJUSTMENT Mex (194) Women (274)

Mean Sigma Mean Sigma
FIOBIR. yaisisosishas vadsnesanvsssaissnasssrsmassans 7.02 6.20 B.26 6.24
Heaulth .iriciinnisiminiisiaiiaividivieesss biviievs 5.28 4.28 6.18 4.24
- A s R e 11.38 6.32 14.12 7.20
Emotiotll .o inisisainnisvirsnenmsnseissrsrinsnas 7.7 5.46 11.00 7.16
OcOuPRHIORE] «.vivovnmansranssniess s besstnsene 8.52 6.60 B.46 6.38
Total |BOBES. siuicrssoisravimssn Ry s amban e s oo Sonsss 34,60 18.60 44.30 20.30

RELIABILITY

The coefficients of reliability for each of the five sections of the Inventory and for its
total score are reported in Table III. These were determined by correlating the odd-even
items and applying the Spearman-Brown prophecy formula. The subjects were employed
men and women between the ages of twenty-three and twenty-eight.

TABLE 1IL.—COEFFICIENTS OF RELIABILITY (N = 84)

a. Home Adjustment .......ecvivivssnsinnaisns 91 d. Emotional Adjustment ......iccoicavivaanas .91

&. Health Adjustment ......:cceiccvvarisnnnes .81 e. Oeccupational Adjustment J85

c. Social AdJuStMENE .v.vvescraisnvasessssnnns .88 TOIa) 3OUT8 sevassssecsvassssevsvanenms caweaee .94
VALIDITY

The Inventory has been validated in two ways:

First, the items for each of the sections in the Inventory were selected in terms of the
degree to which they differentiated between the upper and lower fifteen per cent of the
individuals in a distribution of adult scores. Only those items which clearly differentiated
between these extreme groups are included in the present form of the Inventory.

Second, the Inventory has been validated through the selection of “Very well” and
“Very poorly” adjusted groups of individuals by specialists in adult counseling and a
determination of the degree to which the Inventory differentiates among them.

The following counseling bureaus and counselors assisted in locating the extreme cases:
Institute of Family Relations, Los Angeles, California; Psychologic Center, San Francisco,
California; Columbus Testing Bureau, Columbus, Ohio; Vocational Rehabilitation Service,
Washington, D.C.; Sir George Williams College, Montreal, Canada; Western Personnel
Service, Los Angeles, California; Mr. Earl Dome, Counselor for Adults in the Young
Men's Christian Association, Seattle, Washington; Dr. Paul Brainerd, Psychological Con-
sultant, Los Angeles, California; and Dr. J. Gustav White, Adult Counselor, Los Angeles,
California.

Carefully prepared written instructions were sent to each counselor which directed him
to be watching for individuals who evidenced, during interviews, very good or very poor
adjustment in any of the areas covered by the Inventory. To such persons the counselor
gave the Adult Form of the Adjustment Inventory. Over a period of eight months the
ten adult counselors located the following cases: Home Adjustment, 30 individuals with
very poor and 61 with very good adjustment; Health Adjustment, 19 with very poor and
49 with very good adjustment; Social Adjustment, 32 who were extremely retiring, and
46 who were very aggressive; Emotional Adjustment, 37 who were poorly adjusted, and
45 who were very well adjusted; Occupational Adjustment, 41 very poorly adjusted, and
44 very well adjusted. Each counselor was paid a small fee for locating these cases. All
the counselors had had five or more years of experience in counseling individuals with
personal maladjustments. .



In Table IV are summarized the means, standard deviations, mean differences, standard
errors of the differences, and the critical ratios. Examination of the critical ratios indicates
that the Inventory clearly differentiated between the extreme groups selected by the
counselors in all five areas of personal adjustment.

TABLE IV.—VALIDATING GROUPS SELECTED BY COUNSELORS

Dury.

ADJUSTMENT WeLL-ADJUsTED PoonLy-ApjosTED Sicaa Divinkp

Anza Grour Gnour Drer. or Dirr. BY Sicma

Mean Sigma Mean Sigma or Dirr.

o R WL 4.50 3.28 14,66 4.58 10.16 .94 10.81
Health +1e 386 2.58 14.36 5.12 10.50 1.23 8.54
Social 4.96 3.12 21.44 4.70 16.48 .95 17.35
Emotional 4.86 3.42 16,56 4.92 11.70 +96 12.19
Occupational ........... 3.72 3.02 15.74 4.94 12.02 .89 13.51

PROBABLE ERRORS OF MEASUREMENT

In Table V are listed the probable errors of measurement of the five types of adjust-
ment and the total score of the Inventory for adults of both sexes.

TABLE V.—PROBABLE ERRORS OF MEASUREMENT

Mex Womex Mex Wosmew
HGINE < desy v brm v tivs As v o 1.25 1.26 Emotional ....cocivrsrranraries 1.10 1.45
P e A R R 1.27 1.26 Occupational ........c.ccoou wee 174 1.68
LT R R S e R 0 1.49 1.70 Ll SRS e ehie i viisasvarss 3.14 3.42
INTERCORRELATIONS

In Table VI are reported the coefficients of intercorrelation of the five sections of the
Inventory.

TABLE VI.—COEFFICIENTS OF INTERCORRELATION (N = 109)

Home and Hoplth. .. .cuiisiaersarsnivans . 26 .06 Health and Emotional...........ccvouuvie .50 4= .05

Home and Soeial......ccocviiniiciiiine. — .06 + .07 Health and Occupational...........oo00un 10 4+ .07

Home and Emotional........coicvennnss « 35 .05 Social and Emotional...i.vovieiiiniinns .51 & .05

Home and Occupationnl......covevsnnsen .22 4 .06 Social and Occupational.......cvoviinnnan 04 4 .07

Health and Social.isvenserersescranssen . 1024 .07 Emotional and Occupational.............. .35 + .06
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NAME SEX OCCUPATION

MARRIED OR SINGLE EDUCATION (HIGH.SCHOOL GRADUATE, ETC,) DATE

DIRECTIONS

Are you interested in knowing more about your own personality? If you will answer honestly

and thoughtfully all of the questions on the pages that follow, it will be possible for you to obtain

a better understanding of yourself. These questions have been carefully selected, and then given to
a large number of persons. By comparing your answers with the answers of the group you will se-
cure a more accurate notion of your own characteristics. The value of this to you will be in propor-

tion to the care and honesty with which you answer each question.

Your answers to the questions will be treated in the strictest confidence. Therefore, feel free to
give candid replies. There are no right or wrong answers. Indicate your answer to each question by
drawing a circle around the “Yes,” the “No,” or the “?.” Use the question mark only when you are

certain that you cannot answer “Yes,” or “No.” There is no time limit; but work rapidly.

If you are not employed now, answer the occupational questions with reference to the last posi-
tion which you held. Housewives who are not employed outside the home should omit the questions
referring to working conditions.

SCORE DESCRIPTION REMARKS

Copyright 1938 by the Board of Trustees of the Leland Stanford Junior University
All rights reserved
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* Are you often the center of favorable attention at a party?

Does the place in which Jvou live now in any way interfere with your obtaining the
you would like to enjoy?

Do you have ups and downs in mood without apparent cause?

Are you troubled occasionally by a skin disease or skin eruption such as athlete’s foeg
boils?

Do you feel self-conscious when you have to ask an employer for work?

Do you sometimes get badly flustered and “jittery” in your present job?

Have you had any trouble with your heart or your kidneys or your lungs?

Do you feel that your present home environment allows you enough opportunity to de
personality ?

Do you like to participate in festival gatherings and lively parties?

Do you think you made the wrong selection of your occupation?

Have you ever been extremely afraid of something which you knew could do you no ha
Is any member of your present home very nervous?

Does your present work allow you time off each year for some vacation?

Have you ever been anemic (lacking in red blood corpuscles) ?

Do you worry too long over humiliating experiences?

Do you find it difficult to start a conversation with a stranger?

Did you disagree with your parents about the type of occupation you should enter?

Does it upset you considerably to have some one ask you to speak when you have had no
your talk? :

Does some particular useless thought keep coming into your mind to bother you?

Do you take cold rather easily from other people?

Do you think you must “play politics” to get promotion or an increase in pay in your p
Do you keep in the background on social occasions? '

Have you had u 1|:It=:a.=.iarxt dlsa.g;reemmts over such matters as religion, politics, or sex wi
or persons with whom you live?

Do you get upset easily?

Do you find it necessary to watch your health carefully?

Has there ever been a divorce among any members of your immediate family?

Has your employer always treated you fairly?

Do you frequently come to your meals without really being hungry?

Are you often in a state of excitement?

Do you feel embarrassed if you have to ask permission to leave a group of people?
Do you think that you have to work too long hours an your present job?

Have any of the members of your present home made you unhappy by criticizing your perso
Do you find that you tend to have a few close friends rather than many casual acquaints
Have you had an illness from which you feel that you have not completely recovered?
Does criticism disturb you greatly?

Are you happy and contented in your present home environment?

Would you like to secure some other job than the one you now hold?

Do you frequently have shooting pains in the head?

Are you troubled with the idea that people are watching you on the street?
Do you feel a lack of affection and love in your present home?

Do you have considerable difficulty in knowing just where you stand with your present e
Do, you suffer from sinusitis or any obstruction in your breathing?

Are you bothered by the feeling that people are reading your thoughts?
Do you make friends readily?

Do you feel that your present employer or boss holds a personal dislike or grudge toward
Do the person or persons with whom you now live understand you and sympathize with
Do you day-dream frequently?

Has any illness you have had resulted in a permanent injury to your health?
Do you have to work on your present job with certain people whom you dislike ? b
Do you hesitate to enter a room by yourself when a group of people are sitting around talking'
Do you feel that your friends have happier home environments than you?

Do you often hesitate to speak out in a group lest you say and do the wrong thing?
Do you have difficulty in getting rid of a cold?

Do ideas often run through your head so that you cannot sleep?



z: W

¥ ic BCRT-Y

2 2(
S 0

: %g\

%

20 and ead a0 A0 D el D N N D a0 D AN g D 0N ey

(A
i =

5555 R

Z

}

o jeiaio o !0

=z ’ZrZ =2

=

83 ] NI A A0 ead N0 0 ) N0 el 0 ) N D D D

T e ‘\a e

23 a3 ) "N R) ead 0 ) SN NND

Does any person with whom you live now become angry at you very easily?

Are you getting enough pay on your present job to support those who are dependent upon you?
Are you troubled with too high or too low blood pressure?

Do you worry over possible misfortunes?

If you come late to a meeting would you rather stand or leave than take a front seat?

Is your present boss or employer an individual whom you feel you can always trust?

Are you subject to hay fever or asthma?

Are the members of your present home congenial and well-suited to each other?

At a reception or a tea do you seek to meet the important person present?

Do you feel that your employer is paying you a fair salary?

Are your feelings easily hurt?

Are you troubled much with constipation?

Do you dislike intensely certain people with whom you live now?

Are you sometimes the leader at a social affair?

Do you like all the people with whom you work on your present job?

Are you bothered by the feeling that things are not real?

Do you occasionally have conflicting moods of love and hate for members of your immediate family?

Do you feel very self-conscious in the presence of people whom you greatly admire but with whom you
are not well acquainted?

Do you frequently experience nausea or vomiting or diarrhea?

Do you blush easily? _

Have the actions of any person with whom you now live frequently caused you to feel blue and depressed ?
Have you frequently changed jobs during the last five years?

Do you ever cross the street to avoid meeting somebody?

Are you subject to tonsillitis or other throat ailments?

Do you often feel self-conscious because of your personal appearance?

Does your present job fatigue you greatly?

Is the home where you live now often in a state of turmoil and dissension?

Do you consider yourself rather a nervous person?

Do you greatly enjoy social dancing?

Are you subject to attacks of indigestion?

Did either of your parents frequently find fault with your conduct when you lived with them?

Do you feel that you have adequate opportunities to express your own ideas in your present job?
Do you find it very difficult to speak in public?

Do you feel tired most of the time?

Is the p;ay in your present work so low that you worry lest you be unable to meet your financial obli-
gations?

Are you troubled with feelings of inferiority?

Do the personal habits of some of the people with whom you now live irritate you?

Do you often feel just miserable?

Has it been necessary for you to have frequent medical attention?

Have you had a number of experiences in appearing before public gatherings?

Have you been able to get the promotions you desire in your present job?

Does any member of your present home try to dominate you?

Do you often feel fatigued when you get up in the morning?

Do any of the people with whom you work have personal habits and characteristics which irritate you?

When you are a guest at an important dinner do you do without something rather than ask to have it
passed to you?

Does it frighten you to be alone in the dark?

Did your parents tend to supervise you too closely when you lived with them?

Have you found it easy to make friendly contacts with members of the opposite sex?

Are you considerably underweight?

Does your present job force you to hurry a great deal?

Have you ever, when you were on a high place, been afraid that you might jump off?

Do you find it easy to get along with the person or persons with whom you live now?

Do you have difficulty in starting conversation with a person to whom you have just been introduced?
Do you frequently have spells of dizziness?

Are you often sorry for the things you do?

Does your present employer or boss take all the credit for a piece of work which you have done your-
self?
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Do you have frequent disagreements with the individual or individuals where you liy
the way things are to be done about the house?

Do you get discouraged easily?
Have you had considerable illness during the last ten years?

Have you had experience in making plans for and directing the actions of other
mittee chairman, leader of a group, etc.?

Do you feel that you are just a cog in an inhuman machine in your present job?

Does any person in the place you now live frequently object to the companions and
you like to associate?

Are you subject to attacks of influenza?

Does your present employer or boss praise you for work which you do well?
Would you feel very self-conscious if you had to volunteer an idea to start a discus:
of people? k
Have you frequently been depressed because of the unkind things others have said a
Are any of the members of your present household very easily irritated?

Do you have many colds?

Are you easily frightened by lightning?

Are you troubled with shyness?

Did you enter your present job because you yourself really wanted to go into it?
Have you ever had a major surgical operation?

At home did your parents frequently object to the kind of companions you went arg
Do you find it easy to ask others for help?

Do you get discouraged in your present work?

Do things often go wrong for you from no fault of your own?

Would you like very much to move from the place where you now live so that y«
personal independence ?

When you want something from a person with whom you are not very well a
prefer to write a note or letter to the individual than go and ask him or her persons

Have you ever been seriously injured in any kind of an accident?

Do you dread the sight of a snake?

Do you feel that your work is supervised by too many different bosses?

Have you lost considerable weight recently?

Does the lack of money tend to make your present home life unhappy?

Would it be difficult for you to give an oral report before a group of people?
Is your present job very monotonous?

Are you easily moved to tears?

Do you frequently feel very tired toward the end of the day?

When you lived with your parents did either of them frequently criticize you unjust
Does the thought of an earthquake or a fire frighten you?

Do you feel embarrassed when you have to enter a public assembly by yourself after
been seated?

Do you find that you have very little real interest in your present job?
Do you sometimes have difficulty getting to sleep even when there are no noises to ¢

Is there anyone at the place where you live now who insists on your obeying him or
whether or not the request is reasonable?

Did you ever take the lead to enliven a dull party?
Do you feel that your immediate superior or boss lacks sympathy and understandir
you as an employee?

Do you often feel lonesome even when you are with people?

As a youth did you ever have a strong desire to run away from home?
Do you have many headaches?

Have you ever felt that someone was hypnotizing you and making you act against yol
Do you often have much difficulty in thinking of an appropriate remark to make in groi

Do you sometimes feel that your employer does not show real appreciation of your a
your job in a superior manner?

Have you ever had scarlet fever or diphtheria?

Do you sometimes feel that you have been a disappointment to your parents?
Do you take responsibility for introducing people at a party?

Do you experience a fear of losing your present job?

Do you frequently have spells of the blues?
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Fort Collins, Colorado
Rockwell Hall - West
June 25, 1943

Miss Wylle B. McNeal

Head of the Department of Home Egonomice
University of Minnesota

St. Paul, Minnesota

Dear Miss McNeal:

I am making a study of the adjustment problems of
student teachers in homemaking education. I am inter-
ested in obtaining check lists or questionaires pro-
viding data relative to the following questions:

1. What commnon problems in adjustument
confront student teachers in their relationships
with the school personnel and with the pupila?

2., VWhat common problems confront stu-
dent teachers in their classrooms?

3. What social problems confront stu-
dent teachers?

Thank you for your cooperation and kind assistance.
Sincerely yours,

Marie 5. Nagovsky
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Figure 1,--STUDENT TEACHER SUPERVISOR'S RATING OF PERSONAL OQUALITIES OF 10 STUDENT
TEACHERS IN HOMEMAKING AT MISSOULA COUNTY HIGH SCHOOL, MISSOQULA, MOR
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Figure 3.--PERSONAL DATA SHOWN ON STUDENT HEALTH SERVICE RECORDS, WONTANA STATE
UNIVERSITY, FOR 10 STUDENT TEACHERS IN HOMEMAKING AT MISSOULA COUNTY HIGH
SCHOOL, MISSOULA, MONTANA, 1942-44
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Note: #refers to American Council on Education Psychological kExamination.
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Figure #4.,--EXTRA-CURRICULAR ACTIVITIES AS SHOWN ON RECORDS OF THE HOMEMAKING DEPART-

MENT AT MONTANA STATE UNIVERSITY FOR 10 STUDENT TFACHERS

COUNTY HIGH SCHOOL, MISSOULA, MONTANA, 194Z-44

IN HOMEMAKING AT MISSOULA

~ Part-Time
Case Home High School Work
Yes No
A Kept house for two years while mother Basketball captain for two years.
worked, assumlng buylng, preperation, Vice-president of junior and
serving of food, and food preserva- senior classes. Manager of
tion. Assisted with gardening since Photogrephy Club. Secretary of
childhood. Assisted with food pre- Press Club. Feature edltor of
paration for thrashing crew. Sewed school peaper. Vice-president
for self and other members of famlly of student body. bklected
beginning in high school. Selected Christmaes queen in senior year.
peper and papered two rooms of home. Awarded American Legion Citi-
zenshlp medal, Attended St.
Vargaret's Academy. X
B Took care of sick at home, adults Library assistant for one year.
and children. Assumed responsibi- Member of Home Economics Club,
lity of cere of home, meal plenning, Uirls Athletic Association, and
cleaning, budgeting, and buying of Girls Club. ©Secretary for home
food, Made most of own clothing and room.
made children's clothing.
C Married life had given her a wide Library assistant for three years.

experience, such as home mansgement,
budgeting , marketing, meal planning
and preparation, food preservation,

et Y Ty ) et e wagres thoh.

French Club secretary. Member of
Glee Club, on membership and fi-
nance committee of CGirls Club.

Home Koowm_ secretary. Member of
Girls Athletic Associsation.

T
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Case

Home

High School Part-Time

Work

Yes No

Wade own garments during the past
eight years, Had complete charge
of home, planning and preparation
of mals for three people for two
summers while mother was away.
Agsisted with food preservation.

Assisted with care and upkeep of
five-room house. Frepsred evening
meal and asslsted with marketing.
After marrisge assumed all respon-
sibilities. Lived in an apartment.
Hanaged finances. Husband, a
pharmacist student st university.

He worked part-time at a drug store.

Selected some of clothing for self,
Mede most of her own dresses. Com-
plete charge of home for father and
brother for & short while. Assisted
every year with food preservation.
Plenned menus and marketed ard pre-
pared food for filve girls for one
week at summer cottage., Assisted
with femlly marketing and food pre-
paration.

Member of orchestra for four years.
Secretary of home room. Worked on
school paper for one year. Member
of Girls Athletic Association and
Home Economics Club.

Member of Home Economics Club,
Girls Club. Received high school
diploma in pieno. Member of

Glee Club,

President of Campfire Girls.

Junlor counselor at Campfire

summer camp. Circulation manager
for high school paper, annual

staff;, Press Club president. Nem-
ber of Quill and Scroll, Thespians,
French Club, National Honor Society.
Chalrman, costume committee for two
nlays.

83



Case Home High School Part-Tinre
liork
Yes No
G Assumed full responsibility of Attended high school at Champion,
managing and caring for home. Llberta, Cansda. Played 1n high
Planned and bought food &nd pre=- school orchestra and seang in
pared meals. Responsible for food chorus. FPlayed piano for church
preservetion. Made own clothes for and Sunday School., Taught Sunday
ten years. Schoel Bible cless.
H Assumed complete charge of home durlng Secretary of Quill and Scroll,
mother's frequent sbsences. Made most Journalism honorary. Hember of
of own clothes in past eight years, Thespians, Dramatics Club, Pep
also some of mother's clothes. Spent Club, Activity Club, Girls Ath-
summer s on grandmother's ranch. letic Assoclation; advertising
Assisted in preparetion of meals du=- meneager of amnual; president of
ring harvesting for thirty men. home room; vice-president of
Assisted with food preservatlon. Spanish Club. Member of National
Honor Soclety. On staff of
school paper.
I Planned and prepared meals, Assisted Valedictorian of class. Girl
in keeping house clean. JWorked on scout for five years. Orchestra
dude ranch for three years, assisting work for four years. Member of
in dining room, kitchen, and laundry, Home Economics Club.
ard with cleaning. Governess for
a small boy for three summers. kade
some of own clothes. X




Case

Home

High School - Part-Time
Work

Yes DNo

Asslsted in gardening, care of home,
food preservation, buying and pre-
paring food. BSewed far self and
others. Remodeled garments, Re-
decorated rooms., Made draperies of
home,

Member of band and basketball
team, Home Economics Club,
Glee Club. Took part in class
play and declamatory contest.

L S, By

)



Fart-Time
Major Minor Work
Yes No

Case Universlity Cultural and Lducational

Vanager of Student Coope-

As 4H Club member made three trips

rative. Vice-President of Home Chem- to State Fair, including state con-
Edueation Club. Member of Eco- is- vention, Internatlional Exposition,
Wwomens Athletic Association no- try and national convention in Chicago.
for three years. Student mics Latin ias a 4H Club member for 12 years,
assistant in Foods Labora- completing projects in clothing,
tory at Montana State Uni- food prepsration and preservation,
versity. Worked for Red room improvement, yard beautifica-
Cross and dssisted in tion, and handeraft. Competed in
various drives. Collected several judginz and demonstration
historical objects and contests, Attended community con-
clippings about Montana. certs.

Clerk at Woolworth's. Home Chem- Member of 4H Club. Completed pro-
Taught seventh and elghth Eco- ist- jects in clothing, food prepara-
grzde home economics one no- ry tion end preservation, and room
deay & week at Bonner, mics Fine improvement. Can knit and cro-
Montana., President of Arts chet. Attended community con-

Home Economics Club.
Awarded Red Cross Instruc-
tors certificate ard
badge. Swam in Northwest
Telegraphic lieet, Member
of Lducatlion Club. Worked
for Red Cross and assisted
with various drives.

certs and recitals. FEnjoyed
planning dinner parties.




rart-Time

Case University la jor Minor __ Work Cultural and Educational
Yes No

C Member of Alpha Phi, Home Home Chem- Attended community concerts and
Economics Club, Masquers, Eco- 1is- recitals, university plays, &nd
ard secretary of Educa- no- try visited art exhibits. Masquers
tion Club. Worked at mics Spen- counselor
Woolworthn's during Christ- ish
mas rush. Part-time tele-
phone operator for four
yeers., Assisted with
scrap drives (war).
Worked on Unlversity
switch board. X

D Member of Alpha Chi Home Chem- Attended community concerts,
Omegs, Home Economics kEco=- 1is=- recitals, end plays. Enjoyed
Club, chorus (1% years). no- try art exhibits. Collected bells
Was 1n operetta Vapgabond mics Span- from different countries with a
King. ©Social chairman, ish story ebout each.
treasurer and member of
Senior Foard of Alpha Chi
Omega. Baton twirler,
Taught seventh and eighth
grade home economics at
Bonner, Montana., Helped
with scrap drives (war). x

E Member of Home Economics  Home Chem- Played and sang in cuartet over
Club, Newman Clubj; Vice- Eco- 1is- radio. Visited most of centrsl
president of kducation no- try states, Enjoyed painting, sports,

ub._ Assisted miecs Art basketball, and tennis. Attended

piiRearbor, Doy 1eREngsR,

iVﬁrslty concerts, recitals,
2YS.

Gl
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Part-Time

Case University Ma jor Minor Work Cultural and Educational
Yes No

F lMember of Delta Gammua, Home Chem- Attended community concerts, re-
Womens Athletic Associ- Eco~- 1is- clitals, and plays. Attended
ation counselor; member no try World's Fair in San Francisco.,
of Debate Club, Home mics Mathe- En joyed musicrand literaturs.
Economices Club, Educa=- mat-
tion Club; sorority ics
social chelirman. Member French

of orchestra and band.
Hush captain for sorori-
ty. Worked at Missouls
liercantile and Montgomery

Ward as a clerk. b4

G MNMember of Home Economics Home Chem- Belonged to Book-of-the-Month
Club, Education Club, Eco- 1is- Club. Traveled from state of
Methodist Student Group; no= try washington to Ohio and through
played with University mics Latin southern states and Saskatchewan
Concert Orchestra for Nuslic Canada. Enjoyed music, con-
three guarters. ‘ certs, and recitals. Played

piano and viola.

H Member of Delts Gamma, Home Chem- Attended communlity concerts, re-
Womens Athletic Associ- Eco- 1is- citals, and plays. Reading was
ation, Masquers, Spur, no=- try a special hobby. Traveled con=-
Home Economics Club, Edu- mics Span- siderably. Worked on ranch; cared
cation Club, Aquamaids, ish for childrenj-worked in office

SluiceBox, Ureatlve
Writer's (lub, National
Sophomore Women's hono=-

EeEd ants S % uiialng °T88n

for Vegar Air Craft Compeny, Sur-
benk, California. Student assis-
b tant in universlity library.

9ct




Part-Time
Work
Yes Ko

Case University Major Minor Cultural eand Educational

(Continued) Social di-
rector of sorority.

On staff of University
Library Magazine.

Worked for room and board Home Chem-
one quarter and for Na- Eco- 1s-
tional Youth Administra- no=- try
tion for three years. mics Span-
Did 1light housekeeping, ish
walted taebles at Girls'

Cooperative. Chalirman

of refreshment committee

for Wesley Foundation

for one year. Member of

dome Economles Club,

Secretary to Director of

School of Eeliglon for

three years,

Wember of Home Economics Home Chem-

Club, Education Club, and Kco- 1s-

College Band. no= try
mics French

Representative of Wesley Founda-
tion at Regional Conference in
California for two years,

Lived on ferm the greater part of
life. Studied music. Traveled
some in Unlited States and Canada.
Enjoyed music. Attended con-
certs and plays.

a1
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Figure 5.--ADJUSTMENT PROBLEMS OF 10 STUDENT TEACHERS IN HOMEMAKING AT MISSOULA
COUNTY HIGE SCHOOL, MISSOULA, MONTANA, 1942-44

Facul ty HKelatlonship Problems Student Teachers
ABCDEPFGHTIJ Total

Does the student teacher:

l, Feel secure with the faculty when she resllzes that
she is saccepted only on & temporery or apprentice-
ship basis? x x X FE X X 6

2. Accept responsibilities and manegement of the depart-
ment, without fear, and student teaching as a real
challenge? < WX B X X X X X 8

3. Feel et ease when working with her superiors? X X X X &
4, Comply with all school policies when she does not

take 2 voice in school matters at faculty meetings
and 1s not conversant with the policles and details

preceding such meetings? Tx X XX x 6
5. Understand more clearly the importance of pro-

fessional ethics? X x Xx:x 4
6. Cooperate? x x 2
7. Accept constructive criticism willingly? x x 2
8. Develop tolerance and interest in helping others? X X x 3

W l



Faculty Relationshlp Problems

Student Teachers

ABCDEFGHIJ Total
9., Develop ability to evaluate herself in various
siltuations? A XXX XX X X 8
10. Know how much to 4o or not to do In a teachers!
group? X X X 3
Total 4 54 4644276

‘1‘
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Flgure 6.--ADJUS TMENT PROBLEMS OF 10 STUDENT TEACHERS IN HOMEMAKING AT MISSOULA
COUNTY HIGH SCHOOL, MISSOULA, NONTANA, 1942-44

E == = =T == == == == == == - ——— =

Pupil Kelationship Problems Student Teachers
ABCDREFGHTIJ Total

Does the student teacher?

l. Feel secure in enswering the ouestions of pupils when
they know that she 1s in the process of learning how

to teach? X X XXX X XX 8
2. Avoid becoming too familisr with pupile? ? X x X 3
3. Adopt & ressonable standard of relationships with

pupils in and outside the clessroom? X X X X XK X (4
4, Gulde adolescent pupils intelllgently? XXX XXEXXXXX 10
5. Keep calm in an emergency, recognizing personal

peculiarities of pupils? x X x 3
6. Aveld problems of puplls' "putting it over" on the

student teacher? x X X X 4
7. Encourage and get cooperation of puplls at all times? X X X X o

8. laintain slertness to the individual needs of the
pupils? X Xx x X X L 7

091




Pupill Heletionship Problems Student Teachers
ABOUCDEPGHTIJ Total
9. Know how much to confide personal affelirs in pupils? X x x X 4
10, Develop 2 tolerance for the personality of the pupils? X 3% 3
Total

4 6 546566 6 6

191



Figure 7.--ADJUSTMENT PROBLENS OF 10 STUDENT THACHERS IN HOMEMAKING AT MISSOULA
COUNTY HIGH SCHOOL, MISSOULA, MONTANA, 1942-44

e e =

Classroom Problems ! Student Teachers
ABCDEPFPGHIJ Total

Does the student teacher:

1. laintein humenity and a professional attitude in her
teaching? e x T XX 6

2. Avoid losing confidence and respect of her pupils? x X X - s 3 5

3., Malntain polse and & sense of securlity before a group
of pupils? X b4 X X X x 6

4, Adjust learning activity to experiences, abilitiles,
interests, and needs of pupils, thereby recognizing
the individual differences of puplls? XX X X XX X X 8

5. Analyze the cause and avoide the occurrence of dis-
cipline problems and know how to use corrective
disciplinary measures? EXXXXEXIXX g

6. Understend the individual pupil as belng part of the
group end having certaln capacities Tfor learning? X o X X 5

7. Provide for and encourage wholesome attitudes among
puplls? x X

no

8. Interpret college subject matter on & high school level
end maintain continued interest of the group? il 3 X ]

il




Classroom Problems

Student Teachers
ABCDEFGHIJ Total
9. Have pupils realize the importance end privilege of
belng in school during the war? x ¥ X x 4

10. Xnow the background of her puplls?

- e s e o e o =
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Figure 8.--ADJUSTNENT PROBLEMS OF 10 STULENT TEACHERS IN HOMEMAKTNG AT MISSQULA

COUNTY HIGH SCHOOL, MISSOULA, MONTABA, 1942-44

————— LS - .. ———————

Social Problems

Student Teachers

ABCDEFGHTIJ Total
Does the student teacher:

l. While making home visits, establish rapport with

parents? s X B X x 52 .
2. Develop initistive and security in social undertakings? x x ¥XEXT X EXX 8
3. Become & part of the community during her student

teaching period? X X 2
4, Accept and take part in the social life of the

communl ty ¥ X x x S
5. Accept living conditions happily? X X 2
6., Overcome uncertsinty in meking decisions? X LEXXZ XN ETEXTX 10
7. Conform to standards of dress and conduct of the

communi ty? X X <
8. Adapt easlily to various classes and soclal groups

in the community? x X X 3




Sociel Problems

Student Teachers

ABCDEFPFGCHTI J Total

9. Find sufficient time for recreation and personal
living during ner student teaching perioad?

10. Overcome self-consciousness and develop self-
confidence when in & group?

GOl
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