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~ problem 

What assistance can be given to student 

teachers of Montana State University in adjusting to the 

teaching situation in homemaking? 

Problem ana.lysis.--In ordr•r to solve thls 

problem, answers to the following questions have been 

sought: 

l. ' hat common problems in adjustment confront 

student teachers in their relatlonsblp with 

the school personnel and with the pupils? 

2. What common problems coni'ront student 

teachers in their classrooms? 

3. v:b.at socielproblems confront student 

teachers? 

Delimitation.--Investigatlons were limited to 

the study of student teacher·s who ha.d done their student 

teach1n£ at M1ss~ula County High School, ~issoula, 

Montana, in 1942-44. 

Definition 2.f terms.--Adjustment, as i t was 

used in this study, is a continuous process o f adapta­

tion of the individual to h i s environment. 



Under the supervision of the writer and to 

determine recommendations for the help and guidance that 

ce.n be given to student teachers in the.tr adjustment to 

the teachi ng situation, data. relative to the e.bove prob­

lems were obtained from records and fi les of the follow ­

ing offi.ces of ~:ontana State University : 'l1he Student 

Health Service, 1l'he 0.ffice of the1 Dean of V,omen., The 

Home :bconomics De9artment , end 'I'he Regl stra.r ' s Office . 

r:t'he Bell Adjustment Inventory was administered to each 

student to obtain an analysis of the student teachers' 

personalities. 

For recording information concerning common 

problems, gained f r om observations and conferences with 

the student teache1•s, an evaluation record of the quali­

ties to be studied was designed and used by the writer, 

who was the studen~ teacher sup ervlsor at Missoula County 

High School . A series of personal conferences was also 

held with the individual student teachers for consider­

ing the problems they encountered during the student 

teaching period. 

On the be.st s of tbe data gs. thered and ta.bu­

la ted from the fo!'t)going sources, case histories of 10 

student teachers were me.de . Upon analysis these case 

studies showed the fo llowing problems to be common to 

onB-half or more . 



Summary Qf findings 

Adjustment 2roblems g£ student teachers 1!1 

r·ela.tionsh.tps filh school per&onnel !.!!9. pupils .• 

1. Feellnb secure with the faculty when they 

realized that they were accepted only on a 

temporary or apprenticeship be.sis. 

2. Complying with all school policies when tbey 

did not have a voice in school matters at 

faculty meetings and were not conversant wl th 

the policies and details preceding such meet­

ings. 

3. F'ee ling secure in answering the questions of 

pupils when they knew that the student teachers 

were in the process of learning how to teach. 

4. Adopting a reasonable standard of reltl tlonships 

with pupils in end outside the classroom. 

5. Guiding adolescent pupils intelligently. 

6. .1.\nowing tr...e ba.c.l{ground of the pupils. 

7. Encouraging and getting cooperation of pupils 

at all times. 

8. Analyzl ng the ca.use and a voiding the occurrence 

of discipline problems and knowing how to use 

corrective disciplinary mE:-:asurers. 

9. Meintaining poise and a sense of security be­

fore a. group of pupils . 

lo. Being human snd maintaining a profess i onal 

attitude. 



11. Avoiding the loss of confidence and respect 

of the pupils. 

12. Understanding that the individual pupil i a a 

part of the group and has eeztain capacities 

for leamirl£,. 

Problems confronting student tea.chore in the 
- --

clasaroom.--1. Accepting responsi bili. ties and manage­

ment of the department ~i th out fear and accept­

ing student teaohinb as a real challenge. 

2. Adjustine learning actlvi.ties to experiences., 

abllltiea., interests., and needs of pupils, 

thereby recognizing the individual differences 

of' pupils. 

3. Maintaining alertness to the irn~lvidual needs 

of the pupils. 

4. evelopin6 ab:tllty to evaluate themselves in 

various altuations as t e achers~ 

t:'. ocial problems confronting student tea.cher1t• 

1. Finding sufficient ti me for recreation and 

per·sonal livlnc. durln1;; student teaching perlod. 

2. Developing lni tla ti ve and sec1..rri ty in social 

under ta;,cings. 

3. ~-stablishing rapport wl th parents while ma.kin,., 

home visits. 

4. Overcoming self-consciousness a.nd developing 

self-confidence when in a group . 

5. vercoming uncertainty in making decisions. 



Twelve of the common problems were in the 

area of relationship wlth school personnel and with 

pupils, four were classroom problems, and five were 

social in nature, showing that the major difflculties 

of student teachers ca:m.e in the erea of relet.1.onships 

wit people in a professional situatlon. Since the 

student t achers a.s a g roup were average in scholastic 

standing and in physical c ondi t .. on ancl all were of the 

white race, the difficulties encountered in relationships 

were no doubt due to personalities of the girls, their 

social and rofeasione.l experience, en d the new environ­

ment in which teaching situations existed. 

Recommendations 

The following recommendatlons are made to 

aid student teachers in home economics at ~ontana State 

University 1n adjusting to the student teachlng sl tu­

e.tion. 

1. An e1ffort should be made by the universl ty to 

help girls develop skills 1n human relation­

ships, and every effort shoulc be made by the 

supervising teacher, the superintendent, and 

the university supervi sor to make the student 

tee.er er as much a part of the hiFh school 

faculty as poesible during her student teaching 

period. 



2 I t would be advisable for the university to 
• 

extend the student teach ing period to six or 

nine weeks. 

3. It would be advisable for the unive rs i ty to 

include soctal training 1 n the coll~ ge curr1 .. 

culum for home economics students. 

4. The sup rvl sl r.ig t ee.cher should give the 

student teacher information concernin0 indi ­

vidual pupils and their home backgrounds a.r:rl 

encourage home vi si tl ns £c a.rl y in the student 

teaching period. 

5. 1:fhe teacher training curriculu 11 e.t the univer­

s .ty should include a study of adolescent psy­

cholo y and mente.l hygiene. 

6. '!·be su.:..iervistng tee..cher should be explicit in 

instructions concerning the care of the depart­

ment and should do ev rything in her power to 

place responsibility on the student tea cher 

and to make her feel that responsibility. 

7. 'Ihe supervising teacher should call the a tten­

tion of the student teacher to the thin s to .... 

look for and should e.sslst h~r continually in 

observation until such bservations become a 

ha.bit. 

8. 1he supervising teacher shot1ld show the stu­

dent teacher hon to uce upon herself the 

techniques whlch the supervi sor uses in 

evaluating the student teacher. 



9. he supervising teacher and the colle .,e 

teacher tro.iner should aee thst the student 

teacher makes unit plans for the entire .eriod, 

early in the student teaching period. 

10. :i.: e student teacber- should make .,,:1.si ts to 

the teach1n center and should have conferences 

l th. tbe supervising teach(0'r before the teach­

ing period begins. 

11. Students in colle c e who are looklnL forward to 

teachlnc should in some way, earlj in their 

coll .e course, be made to appreciate the 

value of partic1patin actively in the social 

life of the colle ge and their home- communl ties. 

12. The student teacher should take advantage of 

the numerous op)ortunit1es that arise in the 

school and community by which she may develop 

initiative and become more secure in making 

decisions in social undertakings., 

roblf'm.s for further study 

As a result 01' this stu y lt is recommended 

that a f rtl f-r an'"' lysis of the r:>roblem be mede through 

the study of the :follo in questions: 

1. ,h t e tho· s and tea. chine... devices are best 

adapted by the student t ac.her in h mema · ine:,'? 

2. h t is the re la.tionship of problems b~tween 



8 part-time, one period per day teachin . pro­

gram in h m1ema;c;:1ng, and a full - day student 

teaching r.,rogra"l'l? 

3. 'hat difficulties are encounter d by the 

first-y0ar teacher in ho nema ing't' 

4. hat effect may a heavy university r college 

schedule have upon the student teacher durin 

her atu ent teaLhing period? 

5. How may a university or collece curriculum 

include c ru1·ses whlch will show the prosoect1..ve 

t acher how to teach skill courses so that 

thPy will met individual needs of pupils? 

6. is it possible , early in a student's college 

career, to determine qualities whtch will 

point to success in the teachin field? 

A~T 
1,,;E C.,'..LtCi. 0 1'. l 

J. i.lb:1 C91..L.l.W:i. GQl..~ 'A&Q 
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Chapter I 

I NTRODUC TI ON 

At Missoula, Montana, County High School a 

thre e -week student teaching program. has been arranged 

with the Montana State University. The student teachers 

report to the high school homemaking classes daily for 

the entire day. They participate in the school program 

beginning with observations of homemaking class proce­

dures. According to their learning speed, they gradu­

ally assume the responsibilities of the regular teacher, 

until the responsibility of all classes for the entire 

day is turned over to the student teacher, who receives 

aid when needed from the regular teacher. 

One of the most desirable accomplishments of 

student teachers is tre ability to cope with special 

situations that present themselves during the student 

teaching period. Recent social trends, economic changes, 

and unrest, coupled with a new environment, present many 

new adjustment problems varying in nature and quality. 

Oftentimes fear retards the social relationships and 

academic achievements of the student t eachers; a state 

of worry is thereby created that further impedes the 

solution of their troubles and is detrimental to the 

welf are of those exp eriencing difficulties in adjustment. ___ .,., __ _ 



It has been said that normal people, as well 

as abnormal people, have problems which may arise in 

any period of life. If these problems are not solved 

satisfactorily, success and happiness are not realized 

by the individual. It alrohas been recognized that 

there is a definite need for increased emphasis on the 

consideration and understanding of adjustment problems 

of student teachers in homemaking education. 

Student teachers in Missoula. have frequently 

expressed a desire for more help on such problems as 

adapting themselves to classroom situations, participa­

ting in professional and extra-curricular activities, 

becoming acquainted with the home and with community 

problems, planning for desirable improvements, and 

attaining security in their teaching. 

The problem 

What assistance can be given to student 

teachers in adjusting to the teaching situation? 

Problem analysis.--It will be necessary to 

answer the following questions: 

1. \ivba t common problems in adjustment confront 

student teachers in their relationships wit b 

the faculty members and other employees of 

the school and with the pupils? 

2. What common problems confront student teachers 

in their classrooms? 

------·-------·----------..... -----~ .... 



3. What social problems confront student 

teachers? 

Delimitation.--This study includes the student 

teachers who did their student teaching at Missoula 

County High School in Missoula., Montana. , during the 

school years 1942-44. 

Definition of terms.--Adjustment, as it is 

used in this study, is a. continuous process of adapta­

tion of the individual to his environment. 



Chapter II 

IlliVIEW OF LITERATURE RELATING TO THE 

ADJUSTMENT OF STUDENT TEACHERS 

At some time every student teacher has prob­

lems that are difficult to solve. Some of these prob­

lems deal with her relationships with the faculty 

members and other school employees, with the pupils in 

the classrooms, and with matters of a social nature. 

It ls important that recognition and help be given to 

the student teachers in making these adjustments to 

insure a better understanding and a sense of security 

in their teaching. Within recent years leaders and 

educators have become aware of the significant impor­

tance which the area of adjustment presents in student 

teaching. It ls the purpose of the writer to present 

the opinions, ideas, and findings of others in this 

field, limiting the study to literature 1Ahich deals 

with problems that student teachers have in adjusting 

to the teaching situation. 

In 1930, Alexander (1) said that student 

t~acting should include not merely exercises in develop­

ing skill in classroom instruction, class management and 

control, but also contact arrl practice in all phases of 

the teacher's educative activity. 



In 1932, Johnson (20) reported from a study 

made at Iowa State College the relationship of person­

ality ratings and aptitude test grades with student 

teaching grades of 450 students in home economics edu­

cation. Jo~n£on concluded that personality as measured 

by the personality trait ratings is an important factor 

contributing to student teaching success and that per­

sonality trait ratings which . contribute most to success 

in student teaching are the ratings on the traits 

judgment and firmness. 

In an article in Practical Home Economics, 

entitled, "Developing a Philosophy for Homemaking .r.'..du­

cati on, 11 Mintle (26) in 1932 stated that the leaders 

or teachers are first of all inc;:}lividuals, a part of the 

social environment of the students, and that because of 

association with them in this capacity, the teachers 

need to be not only carefully prepared in the techniques 

of teaching and thoroughly versed in the content of 

prims.ry and correlative subject matter but also people 

of vision, perspective, unity, vigor, initiative, dis­

cernment, and personality. They need not only to have 

had but also to be having interesting and fine experi­

ences which leave a wholesome attitude toward youth and 

society in the present day. 

In an article in Practical Home Economics, 

entitled, "The High School Student and Emotional Control," 

Nixon (30) in 1932 stated that an all too indifferent 



----------------------------··--------
and unconcerned attitude shown by parents arrl teachers 

towards the growth of love and affection is often a 

source of trouble. 11 My teacher doe sn I t like me; she 

wants me to fail. She'd like to get something on me 

so she could kick me out of class." Such a report must 

be combatted even though it may be true. 

In 1933, Eliassen (15) said that most investi­

gators agree that in addition to scholarship other 

factors also influence teaching ruccess. 

Newsom (29) in 1933 reported a study designed 

to find a reliable basis for predicting success in stu­

dent teaching in home economics. From the results ob­

tained in this study, she concluded that the grade in 

special metbod s was the only one . of the measures used 

upon which an estimate of the grade in student teaching 

might be based and that the other factors might have 

affected teaching but did not a ppear to be of any sig­

nificance in predicting the student teaching grade. 

Wbile these results are not directly related to the 

present study, Newsom 1 s work is pertinent in that it 

does relate to personality and success which are 

effected through adjustment. 

In 1935, Strang (41) stressed the role of the 

teacher in creating an environment which would give her 

the right attitude. her role is hard because the solu­

tion of all problems is not within her control. Accord­

ing to Strang , the personality of the teacher is an 



important factor in teacher-pupil relationships. Her 

heal th, e.tti tudes toward life, and interests outside of 

school are some factors whi ch influence pupil-teacher 

relationships. Strang also stressed that adjustment is 

continuous. It is part of tre process of living . Prob­

lems of adjustment may involve conflict be tween the 

individual and his environment. Acquiring the ability to 

work or p lay wholeheartedly so that there i s no dissi­

pation of emotional energy; being willing to face 

reality even if it is unpleasant; buildiD£ self-confi­

dence and respect for one's abilities, and at the same 

time recogni zing one's unmodifiable limitations without 

bitterness; acquiring a genuine and friendly interest in 

people; taking an objective attitude toward oneself and 

others; developing a sense of humor; building an atti­

tude toward work as 11 one way of having a good time"; 

meeting competition without resentment; and accep ting 

reasonable authority without rebellion--all these are, 

in a positive sense, the problems of adjustment. 

The study of adjustment problems, as pointed 

out by Strang , is of value to the t eac her in at least 

t hre e ways: (1) in indicating the kind of difficulties 

students are meeting ; (2) in preventing problems that 

mi ght arise if certain changes in the environment were 

not ma.de; and (3) in evaluating the relative importance 

of existing problems. Since a wholesome personality is 

built fundamentally on positive characteristics already 
----------------------.. -- ----· 



existing to so me extent, it is desirable for the teacher 

to focus her attention on the individual's accomplish­

ments rather than upon his faults . whenever these de­

sirable characteristics are present in any degree, they 

should be reinforced and developed by approval and 

opportunity for practice . 

In the competitive classroom situation, only 

a few can attain prominence . Many acquire a sense of 

failure. Being thwarted in their efforts to achieve 

academic success, they seek satisfaction in gaining 

attention through defiance of authority in delinquency, 

and in other forms of undesirable behavior. The teacher 

can help the students meet this situation in two ways: 

(1) by setting standards in terms of ability and dis­

covering som~ line of endeavor in which each individual 

can excel; and (2) by helping students accept unavoid­

able defeat without evasion or emotionality . An impor­

tant principle is that a conflict can be used to help 

an individual grow . A difficulty is not necessarily 

destructive, nor even undesirable. The facts of the 

present should be faced with a view toward making neces­

sary modifications in the environment or in the attitude 

toward the difficulty. Giving the individual confidence 

that improvement is possible is frequently an important 

factor. An attainable goal set by the individual him~ 

self evokes his persistent striving towards it. If 

failure should occur, a constructive attitude toward it 
--------------·---------.. 

1 



must be taken. Rather than being something to be 

asharre d of, fs.ilure should be an opportunity to learn • 

.Knowing what to a void is often as important as knowing 

what to do. Handicaps have served as stimuli to excep­

tional achievement. 

~lliott and Elliott {16) in 1936, said that 

normal people, as well as abnormal people, have problems 

which arise in all periods of life. hnvironment has an 

important role to play in the solution which an indivi­

dual makes to any problem. Knowledge and experience are 

necessary to solve mental problems. If these problems 

are not solved satisfactorily, success and happiness are 

not realized by the individual. 

In 1936, Morgan (27) said that the principles 

of mental hygiene can be clearly sts.ted. Facing lif e 

squarely is one of the first of these principles. Tfontal 

health depends on recognizing minor be ginnings of malad­

justme nt am correcting the~ in their early stages. 

Attitudes are learned and are forces behind motivating 

behavior. Some attitudes are unconscious and provide 

the basis for queer conduct. 

In a report to the world conference on educa­

tion at Cheltenham, England, in the summer of 1936, the 

Int ernational Commission on Teacher Training of the New 

Educational Fellowship summarized the views of represen­

tatives of 34 countries as follows: 

_ _____________________ .. ___ _.._, _________ , 



In a. di_scussion on the persona.li ty of 
the teacher there was general a 6reement that 
an academic culture, even when combined with 
a mastery of professional techniques, was no 
sure guarantee of success. All felt that 
greatly increased emphasis should be placed 
u pon the cultivation of certain personal 
qualities, and that to do this the present 
structure of our training colle ges would have 
to be radically changed (34:192). · 

Meyer (25), in his report entitled, ttPerson­

ality Can Be Cultivated," in 1937 concluded that al­

though the usual quantitative approach to measuring the 

teacher's personality is in semester hours, points, or 

degrees, there is a definite place for a quali ts.ti ve 

approach for cultivating teacher personality. lie fur­

ther made the statement that a degree may be an asset 

in getting a position, but it does not guarantee success 

in holding that position. 

In 1938, Anderson (2) stated that there is 

universal agreement on such general characteristics of 

successful teachers, as (1) enthusiasm for and broad 

schola.rship in one or more fields of knowledge, ( 2) 

ability to deal with principles underlying the subject 

matter rather than the mere facts within the subject 

matter, (3) an appreciation of what richness in learning 

means to the progress of civilization, (4) sincere 

enjoyment in t eaching, (5) open.mindedness toward all 
? 

aspects of learning and of live, and (6) the ability to 

arouse and stimulate students to self-activity along 

wholesome lines. 

---·-·------· 
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He further states that the more important 

function of teaching is the development of right a tti­

tudes, proper ideals, and worthy appreciations. Success­

ful teaching demands more than ample pre-service training 

and proper supervisory assistance in service. There are 

certain physical factors that must not be overlooked, 

such as (1) suitable and attractive clothing; (2) com­

fortable and attractive living quarters; (3) proper and 

adequate food; (4) provision for recreation and social 

life; (5) cultural environment; (6) opportunity for pro­

fessional ·study; and (7) sufficient savings to provide 

for sickness, accidents, and old age. 

In an article in Practical Home Economics 

entitled, "My Experiences as an Apprentice Teacher in 

Vocational Homemaking," Anderson (3) in 1938 stated that 

good living conditions have a direct influence on one's 

personal attitude tavard teaching and that experience as 

an apprentice teacher make one feel more enthusiastic 

over the work wh i ch is yet ·before him (3:196). 

Gillespie (19) reported in 1938 in her investi­

gation entitled, "Personality of Supervisors of Student 

Teaching of Rome Economics, 11 that some home economics 

teachers may exhibit an extrovert personality to a 

marked degree. Traits also considered significant by 

state supervisors and teacher trainers were judgment, 

enthusiasm, cooperation, friendliness, leadership, and 

independence. These findings further indicate that 
-----------------------~---·---·--· 



relationships do exist between certain personality 

factors and teaching ability. 

In 1938 Ryan (36) in his book, ~ental Health 

Through Education , made the following statements: 

It cannot be too strong ly emphasized that 
the r eal question in teacher preparation today 
is not that involved in the perennial and fu­
tile controver sy between the respective advo­
cates of "knowledge of subject matter" and 
11 methods of teaching. 11 It has to do with 
something much more fundamental than this. 
What is involved is a new kind of teacher 
preparation, made necessary by a new kind of 
education. Those who are leaders in this 
kind of education are convinced that wholesome 
teacher personality, understanding of human 
beings to social living transcend in impor­
tance any mere factual knowledge or techniques, 
useful though these are in their proper 
setting (36:125). 

He also stated that many writ ers are thinking 

of positive mental hygiene instead of preventative men­

tal hygiene. Teachers play an important part in molding 

child behavior. A healthful school atmosphere can be 

created by the teacher if she is well-adjusted herself. 

Wholesome surroundings, sympathy, understanding, affec­

tion, and security are necessary for good teacher-pupil 

relations hips . The child must be considered as an indi­

vidual and should be dealt with according to his own 

needs and abilities . Growth and development proceed at 

different rates in different individuals. There is 

always a cause for behavior which must be known if mental 

hygiene problems are to be solved. 

From the results obtained in her study, 

-------------------~--------·--- ·----·--· 
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Capo (10), in 1939, stated that since teachers in train­

ing, as seniors in college, cannot anticipate the situ­

ations in which they will later b e employed, they should 

be prepared for and have some experience in the various 

situations in which they may find themselves. Prospec ­

tive teachers need experience in school activities and 

an opportunity to become acquainted with home and com­

munity problems . At the same time, they should be learn­

ing to adapt themselves readily to existing conditions 

and should be planning for desirable improvements. 

In 1939 Fallgatter (17) in her article in the 

Journal of Home Economics said that perhaps . the most 

significant point of progress to be reported in the fi'eld 

of teacher education for home economics is the general 

awareness of the need for careful study of the problems 

related to (1) the selection of teachers, (2) curriculum 

offerings to provide for the broadened philosophy of 

education for home and family, and (3) enriched types 

of experiences for students who are preparing to teach 

home economics • 

What can be said to a girl when she says, 

"My step-mother doesn I t want me around and my dad's too 

busy to pay attention to me . I get plenty to eat and 

wear and all the money I want, but they don't care what 

I get on my report card. They never said a word when I 

got a story in the school paper or ma.de the class team." 

No one with whom to share triumph, no one with whom to 

---------------------------·---· 



talk over ambitions or desires, no one interested unless 

she over-step?ed or made trouble. 

The adolescent needs someone in whom to con­

fide, and due to the growins feeling of independence, he 

us ually finds someone outside the family. This is the 

teacher's opportunity. ½hen she becomes the conf idant, 

guide, and counselor, chosen t hrough chance or desi gn, 

she can reassure the student by helping him understand 

his family as well as himself. 

Perhap s no task is so stupendous as that which 

the parent, the te acher, and the child himself attempt 

in the control and subli~ation of the pri mitive reactions 

of t he emotions. The degree of success with mich th i s 

task is accomplished marks the ease with which the child 

fits in with hi s fellows, strides ahead in his life 

work, and wrests happiness out of his environment. 

In Fundamentals of Home Economics, Spafford 

in 1940 (40) stressed the importance of the environment 

for successful teaching . She further said: 

Many departments are as they are because no 
one thought througp the relationship of the teach­
in~ environment to the attainment of g oals in 
t eaching. 

The teacher who measures good teaching by 
pupils who have increasing ability to do, to 
use knowledge gained in solving problems arising 
now and later, to work with constantly greater 
independence, will want a department that appro­
ximates desirable and attainable home standards 
(40:294-296). 

-------------------------~---·--· 



21 _________________ .......,. ____ ,_ .. __.....,.. ___ ..., ... _. ______ ; 
In 1940, Ylilson (46) reported a study of the 

relationship between college life and successful student 

teaching in homemaking in Colorado. She concluded by 

saying that there was no association between student 

teaching ability and the factors: living condit i ons, 

participation in professional and in all extra-curricular 

activities, and self-support. She further stated that 

inasmuch as a significant inverse association or no 

association were fru nd for the relationships between 

participation in social extra-curricular activities and 

student teaching grades, participation in social extra­

curricular activities cannot be used as a factor in 

predicting student teaching ability in homemaking. 

However, there must be some type of student experiences 

in college life which are pertinent to success in teach­

ing homemaking, and wbich can be used as a basis for 

prognosis in teaching success in homemaking (46:50-51). 

In 1941 Symonds (42) stressed the necessity 

for mental hygiene in both teacher and pupil adjustment. 

Problems of adjustment do arise in school rooms; the 

number can be lessened by prevention if the teacher un­

derstands the principles of mental hygiene. He further 

stated that as a prelude to learning the school must 

offer every child security. ~very teacher should give 

the child security which comes from a sense of being 

accepted arrl being wanted, in spite of any limitations 

he may bring with htm into the classroom. If the teacher 



i s adjusted, ~hat i s the secret of the whole matter. 

~ver y problem of adjustment in the s cho ol has two poles-­

t he teacher and the pupil (42:568-675). 

In 1 341 Williamson and Lyle (45) in Homemaking 

Education in the High School wrote as follows: 

A whole some personal life gives balance 
and stimulus to one's professional life. 
Teachers need not live narrow restricted lives, 
and you as a teacher may make your personal 
life what you will. You are, or should be, a 
normal person and should be livin0 a normal 
wholesome life with interests other than your 
work. Your county and your town have much of 
interest, no matter how small they are, and if 
you look with eyes that see and listen with 
ears that hear, you will find a wealth of in­
terest in t h ings around you. As an independe nt 
woman you will not want to be a person at one 
time and a t 0acher at another, but at all times, 
a person teachine:; , contributing to and receiving 
from the community in which you live (45:9). 

It used to be believed that good teachers were 

born and not made. It also used to be accepted that 

one's personality was fixed and could not be changed 

after he reached maturity. Now, however, it is believed 

that it is within one's power to improve in cha r acte r 

and personality if the pur pose to do so is within him­

self. Traits cannot be developed for someone else. 

Personal develop:rre nt must be ac complished by oneself. 

Charters ( 11) said: 

It is not true that personality cannot be 
develope d . Chan ges in personality belong to 
the na tural order of events. It is customary 
for traits t o chang e wtth changing conditions; 
they are modified and even eradicated by the 
influence of environment •••• The essential 
question is not: Can personality be developed? 



---------------------------·----: 
But can we hasten its development and by atten­
tive effort accomplish in a short time what 
mi ght be accomplished during a period of many 
years by letting nature take its course? (11:14) 

In an article in School Review entitled, 

''Trends in the Preparation of Teachers, 11 Tyler ( 43) in 

1943 stated that a very marked. trend is evident in the 

attention given to the personality development of stu­

dent teachers. It is incr ~asingly recogni zed that good 

teaching demands a person who is understanding and has 

a warm human reaction to children and who avoids cold­

ness, sentimentality, and a.cti ve antagonism. 'It is 

also maintained that the provision of varied experiences 

for teachers helps to give them greater freedom and in­

creased outlets for spontaneity and enthusiasm. 

The variety of opinions, studies, and findings 

on adjustment of student t eachers to the teaching situ­

ation seems to indicate that there is a need for in­

creased em phasis on the consideration and understanding 

of the adjustment problems of the student t eachers in 

homemaking education. While these studies all indicate 

that relationships do exist between certain fac tors and 

teaching ability, there is still a need for suitable 

materials which could be presented to the student 

teachers to nelp them in their adjustments. 

----------------·---·----·--·--·--.. ----· 



Chapter III 

METHOD OF PROCEDURE 

To determine recommendations for the help and 

guidance that can be given to student teachers of Montana 

State University in adjusting to the teaching situation, 

a.n effort was made to collect data relat i ve to problems 

that concerned the i r relationships with the faculty 

members and other school employees and t he pupils in the 

classrooms and their social problems. 

Preceding the collection of these data, it was 

necessary to obtain permission from the Dean of the 

Colle ge of Education at Montana State University for the 

use of records in the following departments: t he 

Student Heal th Service, tre Office o f t he Dean of Women, 

the Home Economics Department y, and the Registrar's 

Office. These records revealed such information as the 

status of health, family h i story, past and present his­

tory of each student teacher, the scholastic aptitude 

test rating , the cumulative records of hi gh school, 

university, and home experiences, as well as information 

re gar ding the voes. tional and cultural background of each 

student teacher. 

1/ See Appendix A 
----------"- -·-----



Suggestions concerning student teacher prob ­

lems were taken from observation records submitted by 

the Montana State Supervisor of Homemaking Education 

and the University of Montana Itinerant Teacher Super­

visor g/. Findings were ·also tabulated from the Bell 

Adjustment lnventory 'ij admir~stered to each student 

teacher. 

A letter y requesting sa.,.nples of guides 

used to evaluate student teacher's adjustment problems 

was sent to the following institutions: University of 

California; Teachers College, Columbia University; 

Ohio State University; University of Chicago ; University 

01. IViis souri; Iowa Sta. te College; I\ ontana State Uni ver­

sity; Montana State College ; University of Minnesota. ; 

r;ew York University School of Educ a ti on; State 'I'eacher I s 

College, Missouri ; Mississippi State College for Women; 

and the Department of Vocational :E-ducatj on, Jackson, 

Mississippi . Of the 15 letters sent, record forms 

were received from only five of the institutions. Other 

stated that no forms were available since they preferred 

to use observation and personal conference methods. 

Another stated that al though they v,ere keenly aviare of 

the many problems met by student teachers, they had no 

g/ See Appendix B 
~ ~ee Appendix C 
Y See Appendix D 
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check lists or questionnaires that could be used. How­

ever, a small study was made of difficulties encountered 

by home economics student teachers at tbe University of 

Minnesota. The problem was to dis cover through observa­

tion some of the student teacher difficulties. Observa­

tions of 30 student teachers ~ere made. In 1940 one of 

the graduate students, who made this study, recorded 

complete running notes of the difficulties encountered 

by these 30 student teachers in .25 different situations. 

After the observation, the notes were reread and examine 

for the difficulties which were then classified under 

the following headings: I, Personal, appearance, speech, 

self-consciousness, etc.; II, Personal relationships; 

III, Methods; IV, Subject matter; V, Philosophy; VI, 

Abilities and skills; VII, Attitudes; VIII, Equipment ; 

IX, Planning; X, Studen t Needs ; XI , Responsibility for 

participation. The 137 difficulties recorded under 

these general headings occurred 704 times, some being 

e.:xperienced by as rmny as 25 student teachers, and some 

being experienced by less than five student teachers. 

This study is not published but is in typed form only. 

Personal interviews concerning student teacher 

evaluation forms and devices§/ were also held with the 

following Colorado State College faculty members: 

§/ See Appendix B 

--·-----------· ·----· .. -·--·~-.. --... -.-, 
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William H. McCreary, Assistant Professor of Vocational 

Education and Guidance; Catherine Northrup, .Assistant 

Professor of Vocational Education and Guidance and 

Assistant Director of Student Personnel; Mary V. Holman, 

visiting faculty member and Director of Guidance, Public 

Schools, Orange, New Jersey . Similar interviews were 

held with Edith Harwood, Montana State Supervisor of 

homemaking :B.ducation; Helen Gleason , Head of Department 

of Home Economics, Montana State University; Agnes 

Brady, Itinerant Teacher Supervisor; and W. W. Ames, 

Department of Education , Montana State University . 

For additional information, an evaluation 

record of the qualities of the 10 student teachers was 

designed and used by the writer, wbo is 
1
the student 

teacher supervisor at Missoula County High School . A 

series of personal conferences was also held with the 

individual student teacher s for the purpose of consider­

ing the problems wbich they encountered during the studen 

teachin6 period. Frequently the student teachers came 

to discuss some unexpected problems that had occurred in 

the classroom. All of the student teachers recognized 

the need for help in adjustment problems . 

On the basis of the data gathered and tabulate 

from the above-mentioned sources, case histories of 10 

student teachers were compiled for this study by the 

writer. 

-----------·----------·-·--·-·--· 



Chapter IV 

ANALYSIS OF DATA 

To study the kinds of adjustment problems 

that some student teachers meet in everyday classroom, 

school, and social experiences, case histories of 10 

student teachers in homemaking in a typical high school 

setting have been prepared. The data needed for the 

case his tori es were obtained from the following lViontana 

State University records and files : 

1. Student Health Service 

2. Office of the Dean of Women 

3. home Economics Department 

4. Registrar 's Office 

Data were also obtained from results of the 

bell Adjustment Inventory that was administered to each 

student teacher. Observation ratings of personal quali­

ties of student teachers, as well as results from per­

sonal interviews with the student teachers, were re­

corded by the student teacher supervisor. 

Personal data.--Miss A who is about five feet 

six inches tall and weighs 124 pounds was born in 

Hiss oula, IV:ontana , in December , 1922. She had several 



diseases pecu liar to childhood such as measles , mumps, 

chicKen pox , and tonsilitis, but has been left with 

little after-effect. Her university health record re­

vealed that al though she was well developed, she was 

handicapped to a certain extent because of eight stiff 

vertebrae. lier record also revealed a tendency toward 

fright, discoura6ement, and alt ernate feelings of joy 

and sadness. 

Familz and home background.--At the time this 

study was made, Miss A's father was 64 years old and her 

mother, 55 years old. In this family of Germau and 

1.rish heritage there ·were four other children. Miss 

A's personality was enriched by having had home experi­

ence in assuming such responsibilities as the buying, 

preparing, and serving of food to thrashing crews. 

Since childhood she helped with gardening . She made 

her own clothes, as well as clothes for other members 

of her family and assumed such tasks as the selection 

of wall paper and papering two rooms of the family home. 

All this extra work provided additional advantae:es • 

... ,.iss A's whole manner of living had been wholesome and 

simple. 

Academic record.--ht the age of 18, Miss A 

entered the university to major in home economics, her 

minor fields being chemistry and Latin. Results from 

the American Council on hducation Psychological Examina ­

tion indicated a percentile rank of 51. Her scholastic 



g,ra.de point average for her undergraduate study was 

approximately 1 . 36 . 

f ) 

Extra - curricular activities . --Part of Miss A's 

hieh school experience was at an academy . Later she 

entered the kiss~ula County High School, where she was 

vice - president of the junior and senior classes, basket­

ball captain for two years , a member of the Photography 

Club, secretary of the Press Club , vice-president of the 

student body , and feature editor of the school paper. 

She was elected Christmas queen during h er senior year 

and received the American Legion Citizenship medal . 

During her university career she pursued her 

activities as manager of the Student Cooper·ative, vice­

president of the Home Economics Club, a member of the 

J:i.ducatlon Club , and a member of the Women's Athletic 

Association . She was student assistant in the foods 

laboratory at the university . Mise A also found time to 

devote to the Red Cross as well as to the various drives 

concerning the war . Her deliberate choice of recrea­

tion was collecting historical objects and clippings 

particularly concerning Montana . 

As a 4H Club member for 12 years she had the 

opportunity of attending the state convention , the 

International Exposition, and the national convention 

in Chicago, taking advantage during these times of the 

opportunity to visit places of cultural and educational 

interest . ----- - ---- - -------·-------



Emotional adjustment problerr.s during student 

teachi.£5.• --Miss A I s ratine, on the Bell Adjus tr:ien t Inven­

tory indicated excellent health and. occupational adjust ­

Tuent, and average home , emotional , and social adjustment . 

fhe sum total of adjustment findings indicated an aver ­

age rating . Further results of personal qualties , as 

observed and rated by the student teacher supervisor , 

indicated her to be far above average in such qualities 

as honor , punctuality , cooperation , neatness, refine­

~ent, considerateness, dependability , disposition , 

personal appearance, tact, adaptabillty , industry, and 

progressiveness . 3he was, however , averal:Se in physical 

vitality, self control, enthusiasm , tolerance, initia­

tive, good judgment , and expressiveness , rating slightly 

belo\l: average in courage • She was a conscientious wor-ke 

and applied herself diligently at all tiffies . Her atti ­

tude and reaction to sug€,estions and guidance in teach­

ing were fine in every way . Her standards were high 

and her work very creditable in every respect. She 

possessed a quiet and gracious mannf'r which is a worthy 

characteristic . 

Faculty relationship problems .--In conference 

with Miss A, and from observations by the student 

teacher supervisor, it was brought out more clearly that 

she felt insecure in the following adjustment problems: 

complying with all school policies when she felt that 

she did not taKe a voice in school matters at faculty 



meetings and was not conversant with the policies and 

details precedins such meetings; accepting responsibili­

ties and management of the department as well as accept­

ing student teaching as a real chall_enge; feeling secure 

with the faculty and at ease when working with her 

superiors, realizing that a student teacher is more or 

less accepted only on a temporary or apprenticeship 

basis. 

Classroom adjus-gnent problems .--Her difficul­

ties in the classroom as recorded from observations of 

her student teaching and from oersonal interviews were i 

being human, yet .maintaining a professional attitude in 

her teaching; avoiding loss of confidence 2.nd respect 

of her pupils ; maintaining poise and a sense of security 

before a group of pupils; adjusting learning activity 

to experience , abilities, interests, and needs of pupils, 

thereby recognizing the individual differences of pupils; 

analyzing the cause and avoiding the occurrence of dis­

ctpline problems and at the same time knowing how to 

use corrective disciplinary measures; knowing the bacA­

ground of her pupils and having them reali?e the impor­

tance and privilege of being in school during the war . 

Other problems that needed to be considered 

were: inability to feel secure in answerine: pupils 1 

questions and at the same time realizing that the pupils 

knew that she was in the process of learning hov.: to 

tee.ch; knowing how to guide adolescent pupils intelli-
·---· --·-----



gently; maintaining alertness to the individual needs 

-
of the p upils ; and adopting a reasonable standard of 

relationships with pupils in ana outside the classroom, 

which would earn both their confidence and respect • 

.Social adjustment problems during student 

teacbing.--Problems of a social nature as recorded 

during per sonal conference with Jr.iss A were: overcoming 

the difficulty of establishing rapport with parents 

while making home visits; having initiative and a feelir:g 

of security in social undertakings; overcoming uncer­

tainty in making decisions ; and f:l nding time for recrea­

tion and personal living during the student teaching 

period . 

Miss A showed definite improvement toward the 

end of her teaching period in the following adjustment 

problems : developrrent of more confidence in herself 

thereby feeling more secure in her decislons and e:,ain­

in~ confidence and respect from her pupils ; realizing 

that by keeping the pupils interested and busy, disci ­

pline problems were nil; and adequate preparation of 

lessons and a better kno~ledge of the background of the 

pupils which ~ave her more security in answering the 

pupils' questions. It was still difficult for her to 

adjust learnin~ activities to the abilities and needs 

of the pupils . 

Gradually lVli ss A accepted the management of 

the department with less fear . She realized also that 
-------------------------------· 



not too much could be done in taking voice at faculty 

meetine-s but she rr,anaged to adapt her learning to the 

necessary ad.mini strati ve duties required of her . 

txperience made it less difficult for her to meet the 

oarents in their homes . However , she still withdrew 

from taking the initiative and kept in the bacKground , 

being uncertain in social undertakings . Time for re ­

creation and personal living was inadequate . Worry 

about work that was missed during the student teaching 

period was a problem of considerable concern . She was 

a·Jpreciative of encouragement and comments of enthusias ­

tic a) t-' roval which brought added inspiration to her 

development and prorress . 

Case B 

Personal data .--Mrs . ti who is about five feet 

three inches tall and weighs 120 pounds was born in 

r,lis soula, lVJontana, in December , 1920 . 1':arly history of 

childhood revealed that she had such diseases as measles 

mumps , whooping cough , and scarlet fever . Her univer­

sity health record revealed that she was well developed 

and that her general health was good . Her record also 

indicated symptoms of nervousness, excitability, and 

worry over possible misfortunes . Mrs . B was married at 

the close of her junior year while at the university . 

11er husband , after a smrt furlough, returned to mili ­

tary service , and l{rs . B resumed her studies at the 

~iversity . 



·i) _____________________ , ___ .. _____ , ... ·- -----, 
Family and home background . - - At the time 

this study was made, Mrs . B's father was 62 years old 

and her mother was 58 years old . In this family of 

German heritage there were three other children . Mrs . B 

was always willing to take her share of the home respon­

sibilities, such as the care of the home, meal planning, 

budgeting, buying of food , and food preservation for the 

faLuly . She enjoyed planning dinner parties . She also 

had experience in caring for the sick, both adults and 

children . She had made most of her own clothing as well 

as clothing for children . Since Mr . B returned to 

military service , 1v'lrs . B continued to live with her own 

family. Her home was simple , nicely furnished , and 

adequately equipped . 

Academic record . - - Upon entrance to the univer ­

sity Mrs . B selected home economics as her major field 

of study and chemistry and fine arts for her minor 

fields. Results from the American Council on J:t;ducation 

Psycbological Examination indicated a percentile rank 

of 79 . Her scholastic grade point average upon comple ­

tion of her university work was 1 . 31 . 

Extra-curricular activities . - - During hPr high 

school career Mrs . B was library assistant for one year; 

a member of the Home Economics Club, the Girls Athletic 

Association, and the Girls Club. She was also secretary 

for the home ro om . 



nhile at the university she resumed her acti ­

vities as a member of the ~ducation Club and president 

of the Home Economics Club . During her senior y ear Mrs . 

B taught , for reimbursement , seventh and eighth grade 

b.ome economics one day a week at Bonner, Montana, a sub ­

urb of Missoula . She also worked part-time at ½ool ­

worth1s Five and Ten Cent Store in Missoula, a contact 

which provided experiences in meeting and serving the 

~ublic . Mrs . B was awarded a Red Cross instru ctor's 

certificate and badge . She swam in the Northvrnst Tele ­

graphic Meet , worked for the Red Cross , and devoted some 

of her time to various drives cone erning the war . 

Mrs . B had been a 4H club member , completing 

projects in clothing selection and construction , food 

preparation and preservation , and room improverr~nt . 

She also learned to knit and crochet , which she did for 

recreation. She enjoyed community concerts , recitals, 

plays, and art exhibits . 

!!,motional adjustment problems during student 

teaching .-- Mrs . B I s rating on the Bell Adjustment Inven ­

tory indicated excellent home adjustment, good emotional 

and occ~ pational adjustment , average health adjustment , 

and very aggressive social adjustment . The sum total of 

adjustment findings indicated a rating of e2:cellent . 

Further results of rating of personal qualities , as 

observed and rated by the student teacher supervisor , 

indicated her to be excellent in honor and adaptability . 
-----·-----



A rating of good was indicated for the following: per­

sonal appearance, physical vitality, self control, 

courage , refinement, enthusiasm, dependability, tact, 

cooperation, initiative, industry, considerateness, good 

judgment, expressiveness, and progressiveness. She was 

rated as average in neatness, tolerance, disposition, an 

punctuality. Her reaction to suggestions and guidance 

in teaching was excellent. She possessed a cheerful, 

excitable attitude, was wholesome and likeable in her 

way, and had a gentle way about her that gave one the 

more ,,at home" feeling when in her presence. Mrs. B 

always displayed a friendly attitude toward the pupils ; 

however, at times she possibly became too famili1:..r in 

the cle.ssroom and pupils tended to take advantage of thi 

by calling Mrs . B by her first name in the classroom. 

Faculty relationshjp problems .--In conference 

with Mrs. Band from observations by the student teacher 

supervisor, it was brought out more clearly that she 

felt insecure in the following adjustment problems : 

accepting with fear, though it did not appear too ob­

vious because of her excitable nature, responsibilities 

and management of the department and student teaching 

as a real challenge; complying with all school policies 

when sbe realized that she did not take a voice in school 

matters at faculty meetings and was not conversant with 

t~e policies and details preceding each meeting; and 

4 nowing how much to do or not to do in a teachers' group . 
-----·---· 
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Classroom adjustment problems.--As recorded 

from observations and from frequent personal interviews, 

her difficulties in the classroom were th:>se of being 

human and at the same time maintaining a professional 

attitude; adjusting learning activity to experiences, 

abilities, interests, and needs of pupils, thereby recog­

nizing the individual differences of pupils; analyz:I ng 

the cause and avoiding the occurrence of discipline prob 

lems as well as ~nowing how to use corrective disciplin­

ary measures; knowiDe, more of the background of the 

pupils, and having them realize t~e importance and 

privilege of being in school during the war . 

Other problems that required consideration 

were becoming too familiar with the pupils and adopting 

a reasonable standard of relationships with them in and 

outside the classroom, as well as how much to conf:tde 

personal affairs to them . It was difficult for Mrs. B 

to be sure of herself in guidin[ the adolescent pupils 

intelligently, since she herself seemed so much like one 

of them. Oftentimes, because of the freedom of fami­

liarity, pupils took advantage in "put ting : t over rr on 

the student teacher, thinking that the-y would get by 

because she was so much like one of them . Maintaining 

alertness to the individual needs 01· the pupils was 

another problem. 

Social adjustment nroblems during student 

teachin.g.--Proble~B of a social nature as recorded 
------------- -



during personal conferences with Mrs . B were : over­

cominf uncerteinty in makin~ decisions; becoming a part 

of the community durins her student teaching period , 

since she returned daily to her own .home in the suburb; 

and finding sufficient time for recreation and personal 

livin"- during her student teachine!, period . ~1ork thet 

had to be missed at the university during this time was 

a bit problem. It was recorded that she had difficulty 

in overcoming self - consciousness and developin~ self­

confidence when in s. group . 

lYlrs . B showed gradual improvement durinc:~ her 

student teaching period in the followinc.; adjustment 

problems : with experience she developed more self ­

confideDce , realizing that her status as a teacher re ­

quired a certain professional attitude ; she became more 

secure in making decisions and gaining confidence and 

respect from her pupils ; she noticed that when the 

pupils were kept interested and busy , no discipline 

problems arose . As she worked with the pupils she be ­

came interested in their backgroun~ and noticed that 

pupils were different and that learning activities 

needed to be adjusted to their• needs , interests , and 

abilities . With the unrest and atmosphere of war in 

the world she found it difficult to make the pupils 

realize the importance and privilege of beiI)f in school 

while brothers, sisters , other relatives , and friends 

were seemingly taking a more active part . Although 



some improvement was made in adopting a reasonable 

standard of familiarity with the pupils , she still found 

it difficult to keep from confiding her· oersonal affairs 

t o them, which in turn made it hard for her to know just 

how to guide the adolescent intelligently . She did , 

however , by being more firm , establish a technique 

whereby the pupils soon realized that they cculd not 

"put it over" on her . There was gradual improve!rlent in 

the management of the department, and responsibilities 

naturally became a part of each day . She realized, too , 

that as a student teacher not too much could be done 

in taking voice at faculty meetings, when her stay in 

the school was for only a three - week period . However , 

she mana 6ed , with assistance, to adapt her learning to 

the necessary administrative duties required of her . 

Mrs . B realized the need for more help in evaluating 

herself in various situations . ~ith added exnerience 

she became more certain in making decisions . Since the 

daily teaching load and preparation for daily teaching , 

plus other teaching responsibilities , were so numerous 

and required a great deal of time , it was evident that 

little time was left for recreations and personal liv ­

ing . The added worry of university make - up work after 

the student teaching period remained a problem of con-

cer :· •• 

Mrs . B appreciated guioance which led to her 

development and progress . Praise and commendation for 



-----------------------·---------: 
responsibilities well done s t imulated a desire to carry 

on . :.:ihe was always thankful for kindnesses shown her , 

and interest ex pressed in the war duties administered by 

case C - -
Personal data .--Mrs . C who is about five feet 

three inches tall and wei ghs 110 pounds was born in 

~ 1issoula , :i1 ontana, in July , 1916 . She had the following 

diseases during her childhood : s c arlet fever , measles , 

mumps , chicken pox , whooping cough, influenza , tonsili ­

tis , and kidney trouble . Her university health record 

revealed symptoms of nervousness , fri ght , and worry over 

possible misfortunes t hat rare l y came to pass . She was 

physically able to take regu l ar gymnasium work and to 

participate in sports , which she thoroughly enjoyed . 

,~r . C at this time was an instructor for the Army Air 

Forces stationed at the university. Mr . and Ivirs . C 

maintained living quar t ers within walking distance of 

the university . 

Family arrl home b a ckground .--At the time this 

study was made , Mrs . C 1 s father , a practicing physician , 

was 49 years old and her mother was the same age . In 

this family of American heritage t here was one other 

child , a brother . Mrs . C ' s experiences , especially 

during her married life , ha d been trose of assuming the 

role of wife and homemaker as well as student . being a 

----·----·---· 



homemaker, she was responsible for the management of 

the home and finances, which became a management of 

partnership . Considerable thought was given to such 

responsibilities as meal planning, budgeting , preparation 

of food, and food preservation, as well as recreation 

for the family and the care and upkeep of the home . Mr . 

and Mrs . 8 both enjoyed gardenint:, as a hobby and spent 

part of their leisure time working in their victory 

garden . Mrs . Chad had a great deal of sewing·experi ­

ence , sewing for herself and others as well as for the 

home . Records did not reveal the date 0f her mar riage 

nor what haj been done before her return to the uni ver­

si ty to complete her degree . 

Academic record .--Upon entrance to the univer­

s~ty , ~rs . C selected home economics for her major field 

of study and chemistry and Spanlsh for her minor fields . 

Results from the American Council on Education Psycho ­

logical Examination indlcated a percentile rank of 32 . 9 . 

Her scholastic grade point average upon completion of 

her university work was 1 . 67 . 

Extra- curricular activities . - - During her high 

school progress, Mrs . C ~as library assistant for three 

years; a member of the Glee Club, the home Economics 

Club , and the Girls Athletic Association ; on the member­

ship and finance committee for the Girls Club ; home 

room secretary; arrl French Club secretary. 

--------------------- ---------·-----· 



½hile at the university s he pursued her 

activities as a member of the Home bconomics Club , a 

member and counselor for li.asquers , and Education Club 

secretary. :::ihe earned most of her university expenses 

by working part-time as a telephone operator for four 

years and at the university switch board for one year. 

During the holidays she worked at VJoolworth 1 s . Because 

of this e.xp erience , she got along with her co-wor..cers 

and l earned to deal with the public tactfully. She also 

found time to devote to the Red Cross as well as to the 

various drives concerning the war . Ivirs. C enjoyed com­

munity concerts, recitals, plays , and art exhibits. 

Emotional adjustment problems during student 

teaching.--Mrs. C 1 s rating on the Bell Adjustment Inven­

tory indicated excellent occupational adjustment, good 

home and health adjustment, and averag e emotional and 

social adjustment. The sum total of adjustment findings 

indicated an average rating . Further results of ratlng 

of personal qualities as observed and rated by the stu ­

dent teacher supervisor indicated her to be excellent 

in personal appearance, honor, refineme n t, dependability, 

cooperatlon, industry, considerateness, good judgment, 

and progressiveness. She rated g ood in physical vi­

tality, self control, disposition , punctuality , neat­

ness , adaptability, tact, initiative, and expressiveness 

and rated average in courage, entr·usiasm , and tolerance. 

Her r eac ti on to sugLesti ons and gui -:l ance to teaching was 



excellent. She was timid, reserved, quiet in her 

manner , and suppressed her emotions rather than con­

fiding in someone . Wrs . C always displayed a friendly 

attitude toward the pupils and in re turn was well -liked 

and respected by them. 

Facultx relationshlp problems.--In conference 

with lVlrs . C, and from observations by the student 

teacher supervisor, it was brought out more clearly 

that she felt insecure in the following adjustment prob­

lems: accepting (with fear) responsibilities and T.anage 

ment of the department and accepting student teaching as 

a real challenge; feeling secure with the faculty when 

she realized that she was accepted only on a temporary 

or apprenticeship basis; being able to evaluate herself 

in various situations; and feeling at ease when working 

with her superiors. 

Classroom adjustment problems.--As recorded 

from observations and from personal interviews, her 

difficulties in the classroom were those of maintaining 

poise and a sense of security before the group when 

teaching; adjustins learning activities to experience, 

interests, and needs of pupils, thereby recognizing the 

individual dt ff'erences of pupils ; analyzing the cause 

to avoid the occurrence of discipline problems , and 

knowinf_ how to use corrective discinlinary measures; 

avoiding the loss of confidence 8nd respect of the 

pupils ; and knowing more of the background of the pupils 
---------------------------·-"-"'"' 



Other problems that needed to be considered 

were : inability to feel secure in answering pupils ' 

questions and at the same time realize that the pupi ls 

knew that she was in t he process of l e arning how to 

teach ; knowin~ how to gu.ide adolescent pupils intelli ­

gently; avoiding problems of pupils 1 "putting it over 11 

on the stud ent teacher; encourag int: and ~ et ting the 

coooera.tion of pupils at all times ; and maintai!ling 

alertness to the individual needs of the pupils . 

Social adjustment oroblems during student 

teachiq.; .--Problems of a social nature as recorded 

during personal conference wi th Mrs . C were : overcoming 

the difficulty of' establishing rapport with parents 

while making home visits ; having initiative and a feel­

ing of security in social undertaklD[S; accepting and 

taicCing part in the sec ial life of' the comrnuni ty because 

of insufficient time ; overcoming uncertainty in making 

deci sions; anc findinf, time for recreation and personal 

living during her student teaching period . 

Mrs . C did not progress rapidly , but her 

willincness and determined effort to !:::et ahead were 

noticeable to the extent that she showed decided im­

provement in t r e following ad jus t.ment problems toward 

the end of her teaching period . She gradually accepted 

responsibilities more readily and without fear and 

realized that student teaching was a real challenge . S 
. 

also accepted with more ease work with her superiors . 



Although it was still difficult for her to evaluate 

herself in various situations , she did feel more secure 

in her teaching . On the other hand, she became aware 

of the adolescent pupils ' individual differences and 

(, 

the need for a better understanding of their background . 

She discovered that when she kept the pupils busy , dis ­

cipline problems and the pupils I desire to 11 :put it over" 

on the teacher were nil , and at the same time she gained 

their confidence and respect . 

She overcame , through more intensive study 

and preparation , the feeling of insecurity when answer ­

i~ the pupils' questions ; ho~ever , she was still doubt ­

ful as to her capability in ,~uld ing the adolescent in­

telligently . d.dded to these improvements was the better 

understanding of tre pupils' bacKgrounds and ease in 

meeting parents gained through contacts made with 

parents during home visitations . 

Gradually Mrs . C began to feel more secure in 

social undertakin6 s and as she developed more confidence 

in herself, she began to sh )W more initiative and abili ­

ty in making decisions . Her attitude was one of sincere 

interest and cooperation . Yet a tension of worry per ­

sisted over university work in classes that had to be 

omitted because of the student teaching period . ~es ­

ponsibilities of the ho~e required additional time . 

She gracl ously accepted encourag ement and commPndatbn 

since it did result in an increased feeling of value ·----



through the reco~nitlon that she had been playin6 an 

important part in her various roles . 

Case D 

' 

Personal data .--Miss D who is five feet seven 

inches tall and weighs 12b pounds was born in Livingston, 

Montana , in AUf::ust , 1922 . She had several childhood 

diseases such as mumps , measles , and whooping coug h , but 

had no serious after - effect . Her university heal th 

record revealed that she was well developed and her 

general heal th was r ecorded as being good . Her record 

also rev ealed tba t she was easi l y frigh t ened . 

Fami ly and home background .--At the time this 

study vrns made, Miss D' s father was 60 years old , and 

her mother was 54 years old . In this family of' American 

herita6 e there were two other children . foiss D was 

always willinr to take her share of the home responsi ­

bilities s~ch as f ood preservation , meal planning , and 

prepara ti ::m of meals for the family . For two summers 

during her mother ' s absence , she had comolete charge 

of' the home , actine as manager an-, assuming full resµon ­

sibili ty . She had m~de her own clothes for the past 

eight years , exhibiting pride in her accomplishments . 

Academic record .--Uoon entering the university 

she elected home economics for her major field , while 

che~istry and Soanish were her minor fields of study . 

Results from the American Council on Education Psycholo -



gical 1'xar1ination indicated a percentile rank of 76 . 

her scholastic grade point average upon completion of 

her university work was 1 . 57 . 

Extra - curricular activities .--During the four 

years of her high school career Miss D played in the 

school orchestra . She worked on the school parer, was 

a member of the &irls Athletic Association , the Home 

• Eeonomics Club , and was home room secretary . 

While at the univers ity Miss D continued her 

interest in music by being a member of the mixed chorus 

for a year and a half . She also played a part in the 

operetta , The Vagabond~, a university stage p ro ­

duction . Baton twi r lin6 was another of her accomplish­

ments . She wa s a member of the Home Economics Club , 

the Education Club , and held such offices as social 

chairman , treasurer , and member of t he Senior Board of 

Alpha Chi Omega . During he r senior year she was a 

counselor . Miss D was a sociable , congenial , and well ­

liked individual who was accepted by any social g roup . 

She had many friends and was ever ready to lend a help ­

in6 hand wherever it was needed . She enjoyed concerts , 

recitals , ar:d art exhibits , but her favorite hobby con­

sisted of collecting interesting miniature bells from 

various countries . Her diverslons were of a simple but 

cultural nature . Luring her senior year she tau ght , 

for reimbursement , seventh and eighth grade home econo ­

mics one day a wee,c at Bonner , lVlontana, a suburb of 

-------------------------- ---- -·---



1dssoula . A different exper~ence which carried v,ith it 

a good deal of responsibility , and where she learned the 

art of meetinL, people graciously , was workin0 !or two 

summers as a doctor ' s receptionist . 

~motional adjustment problems durin2 student 

teaching .--~iss D' s rating on the Bell Adjustment Inven­

tory indicated excellent home , emotional , and occupa­

tional adjustment , good health adjustment , and very 

ag~ressive in social adjustment . The sum total of ad­

justment findings indicated 2n excellent rating . Fur­

ther results of personal qualities as observed and 

rated by the student teacher supervisor indicated her 

to be excellent in personal appearance , physical vitali ­

ty , honor , refinement , neatness , punctuality , dependa ­

bility , cooperation , adaptability , initiative , industry , 

and progressiveness . She was above average in courage , 

enthusiasm , disposition , tact , expressiveness , and good 

judgment , while rating only average in self control , 

tolerance , and considerateness , particularly in the 

classroom • .However , her manner in receiving suggest ­

ions and guidance in teacting was excellent . An er. o­

tional disturbance which concerned her was that of 

becoming frightened easily • . iss D possessed a reet 

deal of enthusiasm . She worked with dilie:ence and per ­

sisterce at times , beco~ing irritated because of the 

slowness with which pupils res[)onded and unknowin1:,ly 

became curt and sharp in her replies . She maintained 
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high standards and due to her untiring efforts, her 

work was always com~endable . 

Faculty relationshiD problems.--In conference 

with Miss L, and from observations by the student 

teachers pervisor, it was brought out more clearly that 

she felt a sense of insecurity in con:olying with all 

school policies when she realized that she did not have 

a voice in school matters at faculty meetings and was 

not conversant with the policies and details nreceding 

such meetings; knowing how much to do or not to do in a 

teachers' group; and evaluating herself in various 

situations . 

Classroom adjustment uroblems .--Her difficul­

ties in the classroom as recorded from observations of 

her student teaching and from personal intr rviews were in 

adjusting learning activity to experiences, abilities, 

interests, and needs of puoils, thereby recognizing the 

individual differences of pupils; avoiding the loss of 

confidence and respect of her pupils ; e.nalyzing the cause 

and avoiding the occurrence of discipline oroblems and 

knowing how to use corrective disciplinary measures; and 

knowing the bsckground of her pupils having them realize 

the importance am privilege of being in school during 

war time . 

Other problems that needed to be considered 

were: the art of keeping calm in an emergency and 

recognizing personal peculiarities of pupils ; guiding 



adolescent pupils intelligently; encoura§;ing and getting 

the cooperation of pupils at all times ; and developing 

a tolerance for the individual personality of the 

pupi l s . 

Social adjustr.1ent proble~ during student 

teaching.--Problems of a social nature as recorded 

during personal conferences with Miss D were overcomi ng 

the difficulty of establishing ra9port with parents 

vrhile making home visits ; finding time for recreation 

and personal living during her student teaching period ; 

and overcomins hesitancy and uncertainty in making 

final decisions . 

She displayed untiring efforts in her desire 

to get ahead , showing definite improvement in her con­

tac ts with parents ; being more confident in making de ­

cisions; exhibiting more tolerance and patience , thereby 

iaining better cooperation of the pupils . It was to 

her advanta6 e when she recognized that pupils were 

different in their needs and capacities for learning , 

yet it still remained a nroblem for her to Know just 

how to ½Uide them intelligently , since she did not ha v e 

a complete picture of their background . 

Consideration was given and ada~tation made 

to the necessary administrative duties required of her . 

;..,xperience in the two schools gave her confidence in 

evaluation and comparison of her responsibilities in 

the different school situations . It became more - ·------------------------ - -- ----



apparent that what she did in a small fa.cul ty grovp she 

did not have the opportunity of assuming in a larger 

group . ln the one she had shown more initiative and 

independence . 

., 

her determination and the will to accomplish 

her goals were her outstandine: charactEristics . She had 

ideas of her own and was ever ready to try them out , 

as well as to carry them throu6 h to successful comple­

tion . To the outsider there had never seemed to be an 

indication ot fright on lVliss D's part . Fortunately she 

showed signs of relief and pleasure in her steadying 

aualities . There seemed to be a complete change in 

countenance revealin[ that she was appreciative and 

thankful for the commendation and encouragement which 

stimuli:=,ted her potentialities to further development and 

progress . 

Case h 

Personal data .--Mrs . ~ who is about five feet 

one inc}.; tall and weighs 94½ pounds was born in Red 

Lodge , 11.ontana, in June, 1921. She had such diseases as 

me asles , mumps , chicken pox . whooping cou6h , end tonsili 

tis . Her university health record revealed that she was 

fairly healthy but undernourished . Her record also 

revealed a tendency toward moments of uncontrollable 

anger as well as alt , rnate feelings of joy and sadness . 

however, during her stu dent tea.chin~ period she was 

----------------------------·-·----
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working under conditions of pregnancy and was desirous 

of completing her bachelor's degree . Her husband , also 

attending the university at the time , was a student of 

pharmacy but was waiting to be inducted into military 

service . They maintained a one-room kitchenette apart ­

ment within walking distance of the university . 

Family and home background . - - At the time this 

studJ was made, Mrs . E ' s father was 59 years old and her 

mother was 57 years old . In this family of bohemian 

heritage there were two otrer children . Mrs . E ' s exper1 

ences especially since her marriaGe had been those of 

assuming tht? role of wife and homemaker as well as a 

student . Her previous experiences in cering for a five ­

room home , planning , buying , and preparing food for the 

family , and other responsibilities of a home aided in 

her security of domesticity when she married . The 

mB.naging of finances was more or less a new problerr. to 

her since it became a management of partnership , while 

her husband attended the university and worked part-time 

at a drug store . 

Academic record .--She entered the university 

at an approximate a t: e of 18 years , selecting home econo -, 
mies for her major field and chemistry and art for her 

minor fields of study . Results from the American Coun­

cil on Education Psychological hxamination , indicated a 

percentile rank of 58 . Her scholastic grade point 

average upon completion of her university work was 1 . 20 . 
-------------------- ---------···-----· 
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hxtra-curricular activities.--While in high 

school lvirs . k was a member of the Horre Economi cs Club , 

the Girls Club , and the Glee Club . She received a high 

school diploma in piano . 

During her university career she was a member 

of the Home hconomics Club , the Newman Club , the Art 

Club , and was vice-president of the ~ducation Club . She 

assisted with the Arbor Day luncheon and played the part 

of 11 :Meg" in Li tt1:__£ Vvomen , a university s ta0 e production . 

She had had exoerience in playing and singing over the 

radio. Travel ½as extended to visitinb most of the­

central states. She enjoyed cor.muni ty concerts, reci­

tals, sta~e productions, painting, basKetball, and 

tennis. 

Emotional adjustment problems during student 

teaching .--1"1rs. 1'., 's rating on the Bell Adjustrrent Inve1,­

tory indicated good health adjustment and average home, 

e.moti anal, occupational, and social adjustment. The 

sum total of adjustment findi~gs indicated an average 

rating. Further results of personal qualities as ob­

served an:i rated by the student tPacher supervisor indi­

cated her to be above average in honor and considerate­

ness , and average in such qualities as personal appear­

ance, self control, courage, refinement, disposition, 

enthusiasm, neatness, punctuality, tact, cooperation, 

adaptability, initiative, industry, and progressiveness . 

She was , however, below average in physical vitality, 



tolerance , dependability , and expressive ~ess , with 

average reactlons to sucgestions and guidance in teach ­

ing . She disclayed little enthusiasm about her work , 

) ) 

1 o doubt due to her physical c.ondition . Periods of 

discouragement and lapses in effort were many, and yet 

they were to be expected . She di splayed a friendly a tti 

tude toward the pupils . Al th oue;:h 1vlrs . E did not do an 

outstanding piece of work , she w&s admired and respected 

by her pupils . 

Faculty relati~nship problems .-- ln conference 

with Mrs . E , and from observations by the student 

teacher supervisor , it was brought out more cl e arly 

that she felt insecure in the following adjustment p rob ­

le~s : acceptine (with fear) responsibilities and manage 

ment of the department; complying with all school ooli ­

cies when she felt tb..at she did not take a voice in 

school matters at faculty meetings and was not conver ­

sant with the policies and details preceoing such meet ­

ings; understanding more clearly the importance of pro ­

fession.al ethics; a cce pti ng cons true ti ve criticism more 

willingly; developing more interest in helping others ; 

being more tolerant ; and evaluating herself in various 
' 

situations . 

Classroom adjustment problems . --Her difficul ­

ties in the classroom, as recorded from observations of 

her student teaching and from personal inte rviews , were : 

inability to feel secure i n answering pup ils ' questions 



and at the same time realize that the pupils knew that 

she was in the process of learning how to teach; knowing 

how to guide adolescent pupils intelligently; keeping 

calm in an emergency and recognizing pupils' personal 

peculiarities ; enc:llraging and getting cooperation of 

pupils at all times; knowing how much of her personal 

affairs to confide in pupils ; and developing a tolerance 

for the personality of the pupils . 

Other problems that needed to be considered 

were being human in her teacbing and yet maintaining a 

professional attitude; maintaining poise and a sense of 

security before the g ro up when teaching; adjusting 

learnint:o activities to experience , interests, and needs 

of pupils, thereby recognizing the individual differ­

ences of pupils; analyzint the cause to avoid the occur­

rence of discipline problems , and knowine, how to use 

corrective disciplinary measures ; having pupils realize 

the importance and privilege of being in school during 

the war; knowin[ more of the background of' the pupils; 

and being able to recognize the individual differences of 

the pupi ls. 

Social adjustment problems during student 

teaching.--Problems of a social nature as recorded 

during personal conferences with Mrs . E were overcoming 

the difficulty of establishing rapport with parents 

while making home visits; having initiative and a feeling 

of securj ty in social undertekings; accepting living 
-----·---------------------·-·-----------



conditions happily and making the most of present clr­

cumstances; overcoming instabillty in makin0 decisions; 

and overcoming self-consciousness especially when in a 

group . 

Althoue:_h progress was slow, improvement was 

noticeable toward the end of her teachin~ period in the 

following adjustment problems : she accepted responsi­

bilities more readily and without fear; she realized 

that her physical condition was not entirely conducive 

to undertakings connected with teaching ; she accepted 

constructive criticisms more willing·ly and showed a 

slight improveTuent in the interest of helping others 

anc=: being more tolerant and understandin6 more clearly 

her position in various situations . 

She overcame , through more concentrated study, 

the feeling of insecurity when answering the pupils ' 

questions , though she was still doubtful as to her 

capability in guiding the adolescent intelligently . 

She was aware that at times what seemed to her to be an 

emergency was only a situation which may have been re ­

lated to the individual pupils ' peculiarities and should 

be treated with due tolerance . No longer did she con ­

fide her personal affairs to the pupils , realjzing 

t~eir immaturity and adolescence . 

Consideration was given an::i some improvement 

was shown, yet at times it was difficult for her to 

maintain a professional attitude, poise , and a sense of 
- ·------------·------· 



security before the class . Improvement was also made 

in adjusting learning activities to experiences , inter­

ests , and needs of pupils . She also began to realize 

that if pupils were kept interested and busy , discipline 

difficulties became nil . Better understanding of pupils' 

background and family was gained through contacts made 

with parents during home visitations . 

G-radually Mrs . E be.'an to feel more at ea:0ie 

with parents . She accepted living conditions more 

happily and was able to make the most of present cir­

cumstances . Self - consciousness , however , still pre ­

vailed , especially when she was in a group . This may 

have caused her lack of initiative , instability in makin 

decisions , and insecurity in social undertakings . 

She was appreciative of and thanKful for the 

kindness and consideration which alleviated the factors 

that were producing an enervating weariness and fatigue 

which at times made concentration on work impossible . 

Case F --
Personal data .--Miss F wh0 is about five feet 

three inches tall and weighs 105 oounds was born in 

Missoula , Montana, in ~eptember , 1922 . 1<,arly history 

of childhood revealed that she had such diseases as 

mumps , measles , whoopin_ cough , and tonsilitis . Her 

university heal th record indicated that she was well 

developed and that her gem,ral health was t:ood . Her 



record also indicated a tendency to worry over possible 

misfortunes that rarely came to pass , and she was easily 

discoura;;ed • .:>he possessed a quiet and reserved manner . 

Family and home bac~ground .- -At the time this 

study was made , Miss F ' s father , a physician retired be ­

cause of ill health , was 62 years old , and her mother 

was 58 years old . In this fBL"lily of American heri tac:;e 

there was one other child . Miss F I s home experience 

resulted in taking complete charge of the home for her 

f1c1 ther and brother for a short time . Other times she 

assisted with the family marketing , food preparation , 

and general care of the home . Every year she assisted 

v·ith the food preservation for the family . She al so 

planned the menus , took charge of the marKeting , and 

prepared the food for five girls for one week at a summe 

cotta,:_e . Her record indicated that she selected some 

of her clothing ar.dmade ,nost of her own dresses . Miss F 

was closely tied to her home . Her father never wanted 

her to leave ho~e . To break away from home would have 

been an unkind act from the father ' s view9oint, yet Miss 

F was unhapny not to be given these opoortunities . 

After her graduation from the university she secured a 

teaching position in her home town . However , after 

one year of teaching she was disinterested, and the 

urge to go some place prevai l ed . She resigned her posi ­

tion and planned to secure work in another town . Miss 

F ' s manner of living was simple but strict . 



Academic record.--At the age of 18 Miss F 

entered the university to major in home economics, her 

minor f ields being chemistry, mathematics , and French. 

Results from the American Council on Education Psycholo ­

gical Examination indicated a percentile rank of 66. 

Her scholastic grade point average upon co mpletion of 

her university work was 1.41. 

Extra -curricular activities.--During her 

career at Missoula County High School she was president 

of the Ca.mo Fire Girls ; junior counselor at Camp Fire 

Summer Camp ; manager for the hi gh school paper annual 

staff ; Press Club president , member of Q,uill and Scroll , 

Thespians , French Club, and the National Honor Society. 

She was chairman of the costume committee for two plays . 

While at the university she resumed her acti­

vities as a member of the Horne Economics Club , 11.duca­

tion Club, orchestra and band, and Delta Gamma; coun­

selor of Vv omen 1 s Athletic Association; and social 

chairman and rush captain for her sorority. Miss F 

worked part-time as a clerk for one year at the ~/\'issoula 

Ivie rcantile Compa 1y. She a.ls o worked for Montg omery 

\uard in the merchandise office during her vacation 

season. She took care of children for remuneration. 

lilis s F enjoyed community concerts, recitals, and plays . 

She attended the World's Fair inc.an Francisco . She 

enjoyed music and li tera tur e and devoted some of her 

time to war vvork in contributing to drives and working 



. 
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for the Red Cross . 

bmotional adjustment uroblems during student 

teaching . --Miss F ' s rating on the Bell Adjustment Inven­

tory indicatf d very a g ressive in social adjustment; good 

in health , emotional , and occupational adjustment; and 

averag e in horr;e adjustment . The sum total of adjustment 

findings indicated a good rating . Further results of 

personal qualities as observed arrl rated by the student 

teacher supervisor indicated her to be excellent in 

personal appearance, punctuality, dependability , and 

cooperation . A rating of good was indicated for the 

following : self control , honor , refinement, disposi ­

tion , enthusiasn: , neatness , tolerance , tact, adaptability 

initiative , industry , considerateness , good judgment, 

and progressiveness . She was rated as average in 

physical vi t ality , courage , and expressiveness . Her 

reaction to suggestions and guidance in teaching was 

excellent, althoug h Niss F was not vivacious but some­

what timid in taking the lead . 

Faculty relationship problems .--In conference 

with Miss F and from observstions by the student teacher 

supervisor, it was revealed that insecurity was felt in 

the following problems : acce~ ting responsibilities and 

management of the department . She didn't begin to 

realize that student teaching was a real challenge 

until she be c an to assume the majority of the teaching 

responsibilities . Naturally she felt a sense of 
- -----------------------·----------



insecurity in complyinc with all scrool policies since 

she did not take a voice at faculty mPetings . A feel ­

ing ofunease in work1ng with her superiors was also pre ­

sent . .r ... ow to evaluate herself in various situations 

presented anotter problem. 

Classroom adjustment nroblems .- -As recorded 

from observations and frequent personal interviews her 

difficulties in the classroom were those of maintaining 

poise and a sense of security before a group of puplls; 

adjusting learninJ activity to experiences , abilities , 

interests , and needs of pupils , thereby recognizing the 

individual differences of pupils ; analyzing the cause 

anc avoiding the occurrence ofdiscipline problems as wel 

as knowing how to use corrective disciplinary measures ; 

understanding the individual pupil as being part of the 

group and having certain capacities for learning , inter ­

preting college subject :rr.atter on a high school level 

and maintaining continued interest of the gr:mp; and 

kn')wing more of the bacKground of the pupils . 

Other problems that reauiredconsideration were 

those of feelin~ secure in answering the questions of 

pupils when the pupils knew that Miss F was in the pro ­

cess of learning how to teach . It seemed very difficult 

for 1'1iss F to feel secure in guiding the adolescent 

pupils intelligently since she herEelf looked and seemed 

i:::nmature and more like a high school pupil than a uni­

versity senior . It was a question to her as to how one 
-----------·------------------~-·-·---



should adapt a reasonable standard of relationship with 

the pupils in an:l outside the classroom . fhe wondered 

how she could encourage and get cooperation of the 

pupils at all ti mes , and at the same time maintain alert ­

ness to the individual needs of the pupils . 

Social adjustment proble rs during student 

teaching . - - Problems of a social nature as recorded 

during personal conferences with Miss F were overcoming 

self- consciousness and uncertainty in makin6 decisions 

and developing initiative and security in social under­

takings . f1 inding sufficient time for recreation and 

personal living during her student teaching period was 

a problem of concern . The problem of work that had to 

be missed at the university during this time caused 

worry and concern . 

In her quiet manner Mis.s F gradually began to 

show improvement in assuming the responsibilities of the 

department . As she became familiar with the school 

routine she was able to perform such administrative 

duties as were required of her . The school day , though 

a tusy one , soon became a part of her . It was evident 

that she was making progress . Through study , guidance , 

and better preparation for class work she was capable of 

answering the pupils I questions more intelligently , at 

the same time feeling a sense of security in her teach­

inb . With added experience she developed more initiative 

in the tasks she undertook in the school r')om and _________ , 



socially . She began to understand the reason for know­

ing her place in the classroom and not becoming too 

familiar with the pupils . She gained their respect and 

cooperatlon when they realized that her responsibilities 

were those of a teacher and not a puDil . 

Since the teaching responsibilities and class 

preparation , plus extra duties , required a great deal of 

time, it was evident that little time was left for re ­

creation and personal livir1c, . The added worry of uni ­

versity work remained a problem of concern , which no 

doubt could have been alleviated had the schedule of 

university credit hours been less . Toward the end of 

the three - week student teaching period :.VJ.iss F showed a 

marked gain in sustained application , definite growth 

in self - confidence , and every evidence of improvement 

in her responsibilities . 

Miss F expressed a definit~ gratitude and 

appreciation for the guidance and help she received . 

Commendation for responsibilities well done was an added 

lift to her inspiration and the desire to maintain her 

goals . 

Case G 

Personal data . - - Miss G who is about five feet 

three inches tall weighs 107 pounds and was born in 

Lethbridge , Alberta, Canada, in July , 1921 . She had 

such diseases as mee.sles , whoopln-... cough , and tonsili tis . 



During hff'university career she developed skin trouble 

and eye trouble . Her university health record indicated 

that her ~eneral physical condition was good . She 

showed a tendency to keep in the background on social 

occasions and found it difficult to stop laughing once 

she got started • 

.B'amily and home background .--At the time this 

study was made Miss G's father was 60 years old and her 

mother was 56 years old . In this family of i:-ngllsh 

heritage Miss G was the only child . She had a liking 

and special interest for her home . During her mother I s 

frequent absences she assumed full responsibility of 

management and care of the home , meal planning, market ­

inc of food , and preparation of meals . She was also 

responsible for the food preservation for the family . 

For 10 years she had made her own clothes arrl had a 

feeling of pride in her accomplishments. She lived in 

Canada from 1923 - 39 and had always lived in a town or 

city . 

Academic record .--Upon entrance to the univer ­

sity she elected the study of home economics as her 

major field, v.hile che~istry, Latin, and music were her 

minor fields of study . Results from the American Coun­

cil on hducation Psychological bxa~ination indicated a 

percentile rank of 76 . Her sctolastic grade point 

average upon completion of her university work indicated 

an average of 2 . 18 . 
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Extra- curricular activities .--Miss G attended 

high school at Champion , Alberta , Canada . . Activities 

recorded while in hi..=,h school were playing in the high 

school orchestra and singing in the chorus . She played 

the piano for church and Sunday School and taught a 

Sunday School Bible class . 

\\hile at the university Miss G was a member 

of the Home Economics Club , the bducation Club , and the 

W.:ethodist Student Group . She played with the Univer ­

sity Concert Orchestra for three quarters . She did not 

make friends easily , possibly because of her peculiar 

make - up in which she tried to accentuate her black eye ­

brows to the extent that it gave her the appearance of 

a Chinese . With her straight black hair , worn page boy 

fashion , and a dark olive c omplexion she was recognized 

as being different from her camous associates . She 

lived at the girls ' dormitory during her university 

career . Miss G belonged to the Book- of- the - ,.:onth Club 

and had traveled from the state of Washington to Ohio , 

through the southern states , and .Saskatchewan, Canada. 

She enjoyed music , attended conc erts and recitals and 

played the piano and viola . 

hmotional adjustment problems during student 

teaching .--Miss G' s rating on the rlell Adjustment Inven -
, 

tory indicated excellent home , health, and emotional 

adjustment and average occupational and social adjust ­

ment . The sum total of adjustment findings indicated a 



good rating . Further results of personal qualities as 

observed and rated by the student teacher supervisor 

showed excellent in personal appearance, physical vi ­

tality , enthusiasm, neatness , cooperation, adaptability , 

initiative, industry , and progressiveness. She was 

above average in such qualities as self control, courage , 

honor , refinement , tolerance , punctuality, dependability, 

tact, considerateness, good judgment, and expressiveness . 

An average rating was shown for her disposition. How­

ever, no qualities were rated below averase . Her manner 

in acceµ ting guidance and su,.-'-gestions in her teaching 

was excellent . Jli!iss G worked with persistence and 

diligent effort . Ber standards were corn.~endable in all 

respects . 

Faculty relationshiu problems . - - In conference 

with Miss G and from observations by the student teacher 

supervisor , it was revealed that she felt insecure with 

the faculty , realizing that she was accepted on a tem­

porary or apprenticeship basis . Partially, and possi ­

bly because of this , she felt insecure in accepting the 

responsibilities and managernent of the department, at 

first not realizing that student teaching was a real 

challenge . It seemed difficult for her to evaluate 

herself in the various situations . The meaning of pro­

fessional ethics she found difficult to interpret . 

Classroom adjustment problems .--Her difficul ­

ties in the classroom as recorded from observations of 
-·----~------



-------------------------------
her student teaching and from personal interviews were 

analyziDc- the cause am avoiding the occurrence of dis­

cipline problems and knowing how to use measures to 

correct such problems ; understanding the individual 

pupil as being a part of the ; roup and having certain 

capacities for learning ; providing for and encouraging 

wholesome attitudes arnones pupils and having them realize 

the importance and privilege of being in school during 

the war ; and interpreting uni versity subject matter on 

a high school level , at the same time maintaini ng con­

ti.nue d interest of the group . 

Other problems that r equired consideration 

were the feeling of i nsecurjty in answering the ques ­

tions of pupils ; avoiding too much familiarity with 

pupils in and out side the c l assroom , though because she 

was different the pupils were ea~er and i nquisitive ; 

guiding the adolesc ent intelligently and developing a 

toleranc e for the personality of the pupils ; and main­

taining alertness to the individual needs of the pupils . 

Social adjustment l2_roblems durin_g student 

teaching .--Problems of a social nature as recorded 

during personal conferences and from observations were 

overcoming difficulty in e stabli shin8' ra.pport with 

parents ; developing initiative and security in social 

undertaking s ; accepting and takin:~ part in the social 

life of the community ; overcoming uncertainty in making 

decisions ; conforming to standards of dress and conduct 
---------------·---------··-~---·-- ·~·----



in the community; being self-conscious when in a group ; 

and finding sufficient time for recrf'ation and personal 

livi11c... during the student teachinr period . 

Miss G was desirous of getting ahead . She 

showed definite improvement after makinc.. her adjustment 

more nature 1 to the pupi ls and they in turn to her. At 

first her oddity in make-uo was a point of wondernent 

to them although they hed been previously inforned -whom 

the next student teacher would be. Miss G, however, 

realized this but prided herself in being different . 

Some of her difficulties may have been as a 

result of this reaction by the pupils until they becan~ 

.,...ore accus tamed to 11=i s s C I s appearance. lmprovement was 

slow but evident, and difficulties became less with 

added experience and understanding . Security in herself 

through better preparation of lessons gave her confi­

dence in answering the pupils' inquiries. Understanding 

the pupils and their capacities for learninf gave her a 

better clue as to how much to expect of them, and not 

to assume that they already knew because their eyperl ­

ences had not supp lied them with sufficient background 

to be able to give answers to numer ,:ms questions. Here , 

too, t:'iss G- became aware that adolescent pupils needed 

more interpretation and gui dance ir, their work . Yet 

she felt insecure in guiding thelI intelligently, parti­

cularly because of war and unrest, at the same time not 
. 

knowinc just how her guidance v·oul<i be accepted or ______________________ , ________________ , 



interpreted by the adolescent . 

It was to hPr advantage when she realized 

that when she Kept the pupils busy , discipline problems 

becai-y1e nil . She realized and understooc the faculty 

situation and was able to assume the administrative 

responsibilities assigned to her . ,ii th added experience 

she shov.ed improvement in maKing decisions of her own . 

She exhibited self - control in her teaching . Hov:ever , 

outside the classroom when she became amused am dis ­

playea emotions of laughter it became difficult for her 

to stop , almost reaching the point of hysteria . Univer­

sity work remained a problem of' concern . 

Her determination and the will to accomplish 

her goals were her outstanding characteristics and 

qualities which contributed to her development and suc ­

cess . ner Estti tude and quality of work during her stu ­

dent teaching were commendable , maintaining a high level 

of achievement . ~he app reci at ed encouragement which 

stimulated her ootentialities to further development and 

progress . 

Case H 

Personal data . --Miss H who is four feet ten 

inches tall and weighs 94 pounds was born in Missoula , 

Montana , in August , 1923 . She had a twin brother who 

was almost six feet tall . Early history of childhood 

revealed that she had su c h diseases as measles , mumps , _____________________________ ,, ____ , 



chicken pox , whooping cough , scarlet fever, and influ ­

enza , but had been left with little after effect . her 

university health record also indicated that her health 

was generally ~ ood but that she was subject to moments 

of uncontrollable anger and feelint s that alternated be ­

tween joy and sadness . Although Miss H was s mall in 

stature , th is was no handicap because she manae,ed to 

oursue her duties in a quick and quiet way . 

B'amlly .§:_ID home background .- -At the time this 

study was made J!liss H 1 s father was 43 years old and her 

mother was 39 years old . In this family of :F'rench and 

Irish herita~e there was one other child, a boy , a twin 

of I\fiss E. . Recards did not reveal how long Mr . and Mrs . 

h hed been separated . Mrs . B hac established residence 

in California althougp. she owned a home in Missoula . 

Miss H lived at the sorority house part of the time 

while she attended the university . Miss H' s brother was 

in military service , statloned at a trainlng center . 

Luring Mrs . H ' s frequent absences from home 1'.ii ss Hand 

a girl friend maintained the care and management of the 

home , assuming such responsibilities as meal planning , 

marketing , preparation of meals , and numerous other 

duties in the upkeep of the home . C?.he bad made most of 

her own clothes dllring the past eight years , and during 

her university career even made some of her mother ' s 

clothes . 1viiss B. spent her summers on her granimother ' s 

ranch where she assisted in the preparation of meals 
---------------------------- ·---·· 



during harvesting for a crew of 3C men . She also 

assisted with food preservation . Being well liked and 

having many friends , ~Hss H had br,en responsible for 

organizing and t:::ivinL parties, teas , showers , and pic ­

nics . 2he was proud of her accomplishments . All such 

responsibilities provided additional advantages . 

Academic rec o rd .--Up on entering the university 

Miss H elected home economics as her mejor field of 

study , while chemistry and Spanish were her minor fields 

of study . Results from the American Council on B.ducatio 

Psychological ~xaminatiJn indi cated a percentile rank of 

72 . Her scholastic grade point average upon completion 

of her univE:rsity work was 1 . 63 . 

Extra - curricular activities .--Miss H attended 

lv1is soul a County High School . During th i.s time she was 

secretary of ~uill and Scrol l Journalism Honorary 

Society , and a member of Thespians , Dramatic Club , Pep 

Club , Activity Club , ana the Girls Athletic Association . 

She was alro advertising mane~er of the high school 

annual , _president of home r o om , vice - pr0sident of 

Spanish Club , on the staff of the school paper , end a 

member of t he National Honorary Society . 

,,hile at the university she pursued her 

interests in being a member of the followin£_ orge.niza­

tions : Del ta Gamma , 1/Vomen I s Athletic Association , 

~asquers , Spur , Borne iconomics Club , bducation Club , 

National Sophomore ;,omen I s Honorary , Aquamaids , Sluice -------------·------------ --------· 



Box , Creative \vriter's Club , Association of V1 omen Stu­

dents , ,~omen I s Swimming team, social director of her 

sorority, and staff member of the Universi!L Library 

;.viagazine. Miss H attended community concer•ts, recitals, 

and plays , a recreation she thoroughly enjoyed . Reading , 

however , was her special hobby . She traveled consider­

ably . "d ss H took care of children for remuneration on 

various evenin•: s durin; the week . Fo r othPr financial 

returns she wa.s employed as a student assistant in the 

uni vers it y library. She worked on a ranch during the 

summer vacations. However, during the war ~Lis s fl spent 

her summer vacation wor.teing in the office of Vegar Air 

Craft Company , Burbank , California. She also gave her 

time to various war drives , such as selling war savings 

stamps, scrap drives , working for the Red Cross, and 

wherever help was needed Miss H was al ways ready to 

offer her services. 

Emotional adjustment 12!'....0blems during student 

teaching.--Miss H's rating- on the Bell Adjustment Inven ­

tory indicated excellent horn~ adjustment , good health , 

emotional , and occupe.tional adjustment, and average for 

social adjustment. The sum total of adjustment find­

ing s indicated a rati ng of good . Further results of 

pe rsonal qualities as observed and rated by the student 

teacher supervisor indicated her to be excellent in 

self control, honor, refinement, enthusiasm, dependa-

bility , cooperation, industry, considerateness, and her 
-·---··--·--·---· 
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reaction to guidance and sug[estions for teaching . She 

was above average in personal aopearance, physical vi ­

tality , courage , aisposition , neatness, tolerance , 

punctuality , tact , adaptability , init1ative , good judg­

ment , expressiveness, and prof:-ressi veness . It was 

interesting to note that Iiiss Ii did not re.te averar e or 

below in any of the above qualj_ ties . Although Fiss H 

was subject to sudden anger , which she overcame very 

quickly , she had not displayed any such reaction in the 

classroom . She often had moods of sudden joy and sad­

ness , but these were never exhibited in the classroom, 

though through perso nal conference she revealed that she 

was subject to such emotions when at home . Such re ­

actions had no disqualifyins effect upon her teaching 

since her willinc--.ness to work was commendable i n every 

respect . 

Faculty relationship problems .-- In conference 

with liss h , and frorr observations by the student 

teacher supervisor , it was revealed the.t she felt in­

secure with the faculty , realizing that she was ac c epted 

on a temporary or apprenticeship basis , thereby beine 

ill at ease at times when working with her superiors . 

Cla ssroom adjustment problems .--her difficul ­

ties in the classroom as recorded from observations of 

her student teaching supervisor and fron. personal inter ­

views were maintaining a professional attitude as well 

as poise and a sen::.e of security befor·e a group of 



·-----------------------·-------.... · ------· 
pupils; adjusting learning activities to experiences, 

abilities, interests, and needs of pvpils, thereby 

recognizing the individual differences of pupils; analy­

zing the cause ar.d avoiding the occurrence of discipline 

problems and knowing how to use corr·ective measures; and 

knovving the bacKground of her pupils . 

Other problems that needed to be considered 

were the feeling of insecurity in answering the questio 

of the pupils; avoiding becoming too familiar with the 

pupils as well as adapting a reasomble standard of re­

lationships with them in and outside the classroom; 

keepin5 calm in an emer6ency; and recognizing the 

pupils' peculiarities . 

Social adjustment nroblems during student 

teachigg.--Problems of a social nature as recorded 

durin6 personal conferences with i'iliss H were developing 

initiative and security in social undertakings because 

although she had had a great deal of experience she 

still felt that there were oth ers in the group who could 

do the work better than she , and she was afrai6 at first 

to e o ahead . However, after some encouragement the 

fear left her . For the same r e ason she was self - cons ­

cious and uncertain in making decisions by herself . 

This she gradually overcame , being happier for it . 

She also stowed improvement in the following 

p roblems : with experience she developed more self­

confidence, realizing that her status as a tPacher re-
------ - --· 
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quired a certain professional attitude . She became more 

secure in answering the questions of the pupi ls, al­

though such a problem as 0 uiding the adolescent intelli­

gently still was inconceivable, since she herself seemed 

like a high school girl . .uiscipline p roblems did not 

arise after she became aware that the pupils tooA advan­

tage of her short stature and while she was seated at th 

desk she naturally could not see what was going on in 

the back of the room during class work . She remedied 

this by standing and moving about the room . ~he realize 

too that as a student teacher not too much coul "l be done 

in taKi n voice at fa cu lty me etings , yet with instructio 

she assumed administrative responsibilities that were 

assigned to her and felt more at ease in workin.,· with 

her superiors . Because she was so small the pupils took 

her into their confidence, which , at times, made it 

difficult for I,,iss li not to become too fami liar with 

them • .Kno~ing some of the backgrou nd of the pupi ls 

helped her to se e and understand their needs . 

Althou~h she had always been very active in 

extra - curricular activitie~with her teachin~ respon­

s ibilities and preparations she found there was llttle 

time for recreation and personal living during the 

student teach1ng period . University work was an added 

worry and of· g reat concern . 

Mi ss H a r~ reciated guida n ce which led to her 

develop~ent and success . Bncourage men t an::1 comments of 



prAise brou[ht added inspiration to her develop~ent . 

Case I 

Personal data .--Miss I who is about five feet 

four inches tall and weighs 139 oounds was born in Como , 

~ontana , in January, 1922 . Barly history of childhood 

revealed that she had had such diseases as measles , 

mumps, and chicken pox , but hac been left with little 

after - effect . tter university health record revealed tha 

she was in good health . However , she kept in the back­

ground on social occas; ons and became easily discouraged 

as evidenced by feelin£S which alternated easily between 

joy and sadness . 

Family and h™._ background .--At the time this 

study was made !'.iss I ' s father , a sup6rintendent of a 

.small high sctool , was 53 years old and her mother was 

qO years old . In this family of American herita~e 

there were five othr-cr chiloren . I1.iss I 1 s home responsi ­

bilities consisted of planning and preparing meals for 

the family and assistlng in the care of' the home . ::,he 

wor.11:ed on a dude ranch for three years , assisting in the 

dining room , kitchen , laundry , and with the cleaning . 

She was governess for a small boy for three summers . 

She had also ma:i e some of her own clothes . She hac'l 

lived in a small town attending the town high school . 

Academic record .--Upon entering the university 

she elected home economics as her major field and for 

7 

______________________________ .. ___ _;; 



________________________ , __________ _ 
her minor fields of study she chose Spanish and chemistry 

Results from the American Council on ~ducation Psycholo ­

gical ~xamination indicatea a percentile ra11K of 85 . 

her scholastic grade point avera~e upon completion of 

her university work was 1 . 7 . 

Extra- curricular activities .-- ihile in hi 6 h 

school Miss I was a member of the home bconomics Club , 

a Girl ~cout for five years , in orchestra work for five 

years , and valedictorian of her class . 

During her university career she worked for 

her room an:i board for one quarter and for the National 

Youth Administration for three years . She also did 

waitress work at the Girls' Cooperative as well as 

light housekeepint for one year . Ivds s I was chairman 

of th, refresh.c:1ent committee for· the Wesley Foundation 

for one year , a type of v,orK she tboroue:,hl y enjoyed . 

in connection with her church work she was secretary to 

the director of the School of Religion for three years . 

lviiss I was also a member of the rtome Economics Club . 

She was representative for the , esley :Boundation at a 

Ree:,ional Conference in California for two different 

years . 1v'os t of her time , however , was devoted to church 

work . No record was glven indicating other interests or 

hobbies . She seemed to withdraw from other associations . 

Emotional adjustrrent proble:ns during student 

teaching .--Miss I's rating on the Bell Adjustment Inven ­

tory indicated good health and occupational adjustment , 



average home and social adjustrrient , and unsatisfactory 

emotional adjustment . The rating of the sum total of 

adjustment findings was a verae;e . Furtr1er personal 

qualities observed arrl rated by the student teacher 

supervisor indicated the following findings : above 

average in honor and refineffient ; average in personal 

appearance , self control , neatness, tolerance, punctu­

ality , tact , and considerateness . She was fair in 

physical vitality , courage , disposition , enthusiasm , 

dependability , cooperation, initiative , industry, ex­

pressiveness , and progressiveness . A rating of poor 

was recorded for adaptability and use of good jud,tnent . 

Her ree c ti on to guidance and suggest' ons for teaching 

was rated as fair . It was difficult to discern whether 

she accepted sw:cgestions or not , since she rr,ade very few 

replies and asked few questions , seeming to be in a non­

responsive mood most of the time . She lacKed enthusiasm, 

making it difficult to accept teaching responsibilities . 

Fac~ltx relationship problems .--In conference 

with Miss I and from observations by the student teacher 

supervisor , it was br~ught out more clearly that there 

was a lack of interest and possibly fear and hence a 

feeling of insecurity with the faculty and the assump ­

tion of responsibilities of the depart ent . She failed 

to realize that student teaching was a real challenge . 

She seemed immune t:) accepting constructive criticisms , 

bu.t would go about doing thint:::s without taking heed of 
·-------



suggestions given to her; consecuently, she got herself 

into more difficult sit1.:ations . Sbe was incapable of 

evaluating herself ln the various situations . 

Classroom adjustment oroblems .--Her difficul­

ties in the classroom as recorded from observations of 

her student teacning and from personal interviews ½ere 

in being human and maintainin0 a profess ional attitude; 

avoiding losing confidence and respect of the pupils; 

adjusting learning activities to experiences, abilities, 

interests , and needs of the pupils , thereby recognizing 

the individual differences of the pupils; analyzing the 

caus e for the occurrence of discipline oroblems , then 

knowing how to use corrective measures; interpreting 

university subject matter on a high school level and 

maintaining continued interest of the gro1.1p and know­

ing the background of the pupils . 

Other problems that needed to be considered 

were the feeling ,::,f insecurity in answering the ques ­

tions of pupils and adapting a reas,::,nable standard of 

relationships with the pupils in and outside the class ­

room . The latter, however , was noticeable since barely 

an acquaintanceship rehtion existed. It was difficult , 

too , because of her withdrawal , for her to guide the 

adolescent intelligently; she somehow did not seem con­

cerned about it . The pupils were quick to recognize 

that they might be able to 11 put it over" on Mi~ s I be­

cause they felt she would not do anything about it. 

) 



This brought forth a problem of gaining the cooperation 

of the pupils at all times . It was difficult for her to 

maintain alertness to the individual needs of the pupils . 

Social adjustment problems . --Problems of a 

social nature as recorded during personal conferences and 

from observations were dif' ficul ty in establishing rapport 

with parents Vlhen makin6 home visi ts - -as an example , 

during a visit to a home during the whole evening , even 

during the time when refreshments were served , lv...iss I 

said but a half dozen words , yet this was a very infor ­

mal visit and the parents made one very comfortable and 

at home and this was the second home visit that had been 

made by Miss I ;--difficulty in developing initiative and 

security in social undertakings , taking little or no 

part in the social life of the community . It was diffi ­

cult to jude:,e whether she accepted living conditions in 

the community very hap-oily or whether she would adapt 

easily to various classes and social groups . She was 

uncertain in making decisions , lacKing self confidence 

and being self - conscious most of the time . 

Miss I did not progress rapidly, probably be­

cause of her retirinh and moody attitude . However , some 

improve~ent had been made in some of the classroom prob ­

le~s ; for exa;;1ple , she realized that p1.,.pils must be Kept 

interested an:1 busy to avoid discipline proble~s . She 

rea~ized too that all adolescent pupils did not have the 

sarre capacity for learning . ·upon learning some of the 
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background of the pupils she gradually showed improve-

ment in her methods of teach -i ng. 

Socially, in her own churc h gro"p , she see.:ned 

to take the initjative, and had no difficulty in assuming 

responsibilities . 

She was slow but wi th encourag e ment and com­

mendation for the work done well she made some p rogress . 

In her own way she did ap preciate the help give n her, 

a nd toward the end of the three-week teaching period 

ha ::1 shown progress and hoped there wou ld be more time to 

develop other improvements . 

Case J 

Personal data . - - l'f.iss J who is about five feet 

two inches tall and weighs 115 pounds was born in 

Chester, Nontana, in Se ptember , 1921 . ~arly history of 

childhood revealed that she had had such diseases as 

measles , mumps , whooping cough , and chicken pox . Her 

university health record also revealed that her g eneral 

health was good , but she found it difficult to stop 

lau ghing once she got started. Another difficulty was 

that of becoming easily discouraged . 

Family and home background . --At the time this 

study was made Miss J's father was 59 years old and her 

mother was 54 years old . In this family of American 

heritag e there were two other children . Miss J's home 

exp eriences were those of assisting with the gardening , 



caring for the home, assisting with the buying and ~re­

paration of food, and food preservation . She made ber 

a 

own clothes and sewed for others . Her sewing experience 

was also used in remodeling garments and making draperies -

for the home . She had lived on a farm the greater par t 

of her life . 

Academic record.--Upon entering the university 

she elected home economics as her major field of study 

and chemistry and French as her minor fields of study . 

No record was available of tests given to her 

upon entrance to the university , since she was a trans ­

fer student from the Nor thern Montana. College at Havre , 

.;,ontana. Upon completion of her university work her 

scholastic grade point average was 1 . 20 . 

Extra-curricular activities .--Records revealed 

that during her high school attendance she was a member 

of the band, the basketball team, the Hofle Economics 

Club , and the Glee Club . She also took part in the 

class play and the decla.."tlatory contest . 

While at the university she we s a member of 

the Borne lconomics Club , the hducation Club, the basKet­

ball team , and the College Band . She studied music and 

did some traveling in the United States and Canada . ~he 

enjoyed music and attended concerts and p lays. 

~moti onal adjustment problems during student 

teaching . --Miss J 1 s rating on the Bell Adjustment Inven ­

tory indicated good health adjustment, average home, 
-------------------------~---·--·----· 



emotional, and occupational adjust~nent, and. very ag:::-res­

sive in social adjustment. 'lhe sum total of adjustment 

findings indicat~d an average rating. Further results 

of ratings of personal qualities as observed and rated 

by the student teacher supervisor indicated her to be 

good in personal appearance, physical vitality, self 

control, courage, honor, enthusJasm, neatness, coopera­

tion, adaptability , initiative, industry, considerate­

ness , 6 ood judgment, and pro 0 ressiveness. She rated 

avera~e in refinement, disposition , tolerance, punctu­

ality, dependability, tact, and expressiveness. She 

rated excellent for re r reaction to guidance and sugges­

tions in teaching. 1'1,iss J always displayed a friendly 

attitude toward the pupils . 

Faculty relati:mship problems .--In conference 

with I:1iss J and from observations by the student 

teacher rup ervi sor it was revealed that a sense of inse­

curity was felt with the faculty and in accepting res­

ponsibilities and rnanacement of the department. She 

found it hard to develop tolerance and interest in help­

ing others. She al so had difficulty in eva.lua ting her­

self in various situations . Knowing how much to do or 

not to do in a teachers I group was another problem. 

Classroom adjustment problems. --Her difficul ­

ties in the classroo~ as recorded from observations of 

her student teaching and from personal interviews were in 

being human and maintaining a professional attitude ; 
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avoiding losing confidence and respect of p~pils; main-

taining poise and a sense of security before a group of 

pupils; understanding the individual pupil as being par t 

of the group as well as his having certain capacities 

for learning ; knowing the background of the pupils . 

Other proble~s that needed to be considered 

were the feeling of insecurity in answering questions 

of the pupils when they knew she was in the process of 

learning how to teach; adaptin g a reasonable standsrd 

of rela tionsh:tps with the pupils in and outside the 

classroom; guiding adolescent nupils intelligently; 

avoiding problems of pupils "putting it over" on the 

student teacher; maintaining alertness to the individual 

needs of the pupils; and knowing how much to confide 

persona 1 affairs in pupils . 

Social adjustment problems duri!1J5 student 

teaching .--Problems of a social nature as recorded 

during personal conferences and observations were those 

of establishing rapport with parents while making home 

visits; developing initiative and security in social 

undertakings; becoming a part of the comnmni ty during 

student teaching period ; uncertainty in making decisions; 

conforming to standards of dress and conduct in the 

community; adapting easily to various classes and social 

groups in the community; and finding sufficient time for 

recreation and personal living duriDc- the student 

teaching period. 



Miss J showed definite improvement dur.i. ni her 

teaching . With added experience she felt more secure 

in her resJonsibilities of the department . bhe realized 

that student teachin&, was a real challenge and she was 

eager to do her best . She discovered that her status as 

a teacher required a certain professional attitude . In 

her understanding and knowledge of the indiv1dual pupils ' 

capacities for learnini , she was preoared through added 

study to answer their questions more intelligently . She 

became aware of the necessity for not becoming· too 

feEiliar with the adolescent . Being a friend was her 

intention and by being firm in her manner of instruction 

the pupils realized they could not "put it over, 11 and 

she gained their confidence and respect . bhe rPalized , 

too , that as a student teacher in a school system for 

so short a time , not too much could be done in taking 

voice at faculty m~etings . She maneged with assistance 

to assume the necessary administrative duties assigned 

to her . 

She was determined to reach her g:oals , 

realizing that there was so much left to learn and re ­

grettinz that the student teaching period was so short . 

She was thankful for the help and encot:ra@·ement given 

her . Words of praise and c ommenda ti on increased her 

feel in&1. of value and inspired the desire to further 
0 -

progress . 



Anal1sis of case histories 

An analysis of the preceding case histories 

of 10 student teachers in homemaking ¼~11 be presented 

in the following order : 

1 . Personal data 

2 . Family and home background 

3 . Academic record 

4. ~xtra-curricular activities 

5 . hmotional adjustment problems during student 

teaching 

6 . Baculty relationship proble,ns 

7 . Classroom adjustment problems 

8 . Sociai' adjustment problems during student 

teaching 

Personal data . --All student teachers were of 

the white race . }arly history in all cases indicated 

that the girls bad had similar childhood diseases, al ­

though none was left with serious after-effects . On the 

whole , the university health records revealed that the 

physical condition and general health of each was good. 

One case history indicated that the student teacher had 

a slight deformity caused by eight stiff vertebrae . 

Bour cases recorded. showed a tendency on the part of 

the girls toward being easily rJiscoura~ed; four indi­

cated that their fee lings alternated easily between joy 

and sadness ; three kept in the backgrouna on social 

occasions; three worried over possible misfortunes that 



rarely came to pass ; two were easily frightened ; two 

indicated having moments of' uncontrollable anger ; two 

found it difficult to stop lau1:;,hing once they £:Ot started 

and one showed sym1)toms of nervousness and excitability . 

Three of the student teachers had assumed the r ole of. 

wife and homemaker . Heights of the student teachers 

varied fro· four feet ten inches to five feet seven 

inches , the averat:e height of the group being five feet 

two inc hes ; only one was le s s than five feet tall . 

There was also a variation in the weights of the student 

teachers from 94 oounds to 139 oounds , with an average 

weight of - 113 Dounds . Two girls werP recorded as 

weighing approximately 94 oounds and only one weit,hed 

139 pounds . 

Family and home background .--lt was interest ­

ing to note the ages of' the parents . For the mothers 

the age r a nge was fro·:rt 39 years to 58 years with an 

average age o f 53 years . 'rhe records of the fathers 

indicated a range from 43 years to 64 years with an 

average at:e of 57 years , thereby indicating a difference 

of four years between the average ages of mothers and 

fathers . 

Nationality and herita~e of the student 

teachers showed American ancestry in five of tr·,e cases , 

and of the others , one was German , one German and 

Irish , one French and Irish, one Ern_lish , and one 

Bohemian , which srowed that American was predominant . 
- ----------------------------- ----· 



The number of brothers and sisters in the family varied 

from zero to six . One of the girls was a fraternal 

twin . Three families each had three children ; two 

families had two ; one fa ily had four ; one family had 

five ; and one family had six . The avera6 e number of 

children per family was three . 

All the tirls whose case histories were re ­

corded had assumed all or s ome home responsibilities . 

They also had done their own sewing as well as sewing 

for others . A few had experienced life on a ranch and 

duties connected wih outdoor activities . Gardening , 

home maintenance and repair , food preparation and pre­

servation , care of the sick , and child care were among 

the other responsibilities assumed by the girls . 

Academic record .--The a 6 es of the student 

teachers varied from 21 to 28 years , with an average 

a&_e of 22 . 9 years . F'ou r girls were 22 years old ; four 

were 23 ; one was 21 ; aLd one was 28 . All were majors 

in home economics and had mi nors in chemistry . Four 

had mi nors in Spanish , two in Brench , two in Latin , 

two in art , one in music , and one in mathematics . 

Results from the American Council on Educa ­

tion Psychol ogical Examination indicated a range in 

percentile rank from 32 to 85 with an average percentile 

rank of 66 . No record was available in one case . The 

scholastic grade point average ranged from 1 . 20 tJ 

----·---------' 



2 . 18 , with a grade point avera.ge of 1 . 52 y' . 

Extra- curricular activities .--Six girls had 

been enrolled in the Missoula County Hibh ~cho ol , three 

in other ~rontana high schools , and one in Champion , 

Alberta , Canada . Extra- curricular activities in hiGh 

school as reported by the student teachers included the 

home economics club , library assistants , orchestra , 

glee club , band , Campfire Girls , dramatics , Quill and 

Scroll , athl etic assoc ia tl on , honorary society , and the 

school paper . Two girls reoorted that they did part ­

time work for remuneratlon. 

0 

Similar activities were pursued during the 

university careers of these girls . Seven reported doing 

part - time Work for r emuneration . Four were members of 

social sororities , one Alpha Phi , one Alpha Chi Omega , 

and two Delta Gamma . All girl s reported devoting time 

to various phases of war work such as war plant work , 

scrap drives , and bond drives . General interest was 

indicated in attendance at concerts , recitals , and 

plays . The majority reported experiences in travel • 

.:oeveral mentj oned hobi,ies and such accomplishments as 

narticipati.on in university theater oroductions , radio 

work , and music . One student teacher reported being a 

4H Club member for 12 years and attended the state 

y' r,contana State Uni V6rsi ty Grade Point Values- ­

A = 3 • 'B = 2 • C = l,· D = O. ' ' 



convention, the International hxposition , and the 

national convention in Chicago . 

brr.otional adjustment problems during student 

teaching.--The ratings of the girls on the Bel l Adjust­

ment Inventory indicated the followin~: in home adjust­

rr~nt , four, excellent; one, good; five, average. In 

health adjustment, two, excellent; seven, good ; one, 

averate. In emotional adjustment, two, excellent; three, 

good ; four, average ; one, unsatisfactory. In social 

adjustment, four, very aggressive; six, average . In 

occupational adjustment, three, excellent; four, go od; 

three, average. The sum total of adjustrc.ent ratings 

indicated two, excellent; three, good ; five, average. 

A summary of the ratings by the student 

teacher supervisor showed that of the 220 ratings given , 

22 for each of the 10 student teachers, 25.45 per cent 

rated A, 43 . 18 per cent rated B, 23 .18 per cent rated C, 

7 . 27 per cent rate d D, and . 9 per cent rated F (Table 1). 

Significant qua.li ties that ranked first were: personal 

appearance, honor, refinement, dependability, ,coopera­

tion, adaptability, industry, initiative, considerate­

ness , and p rogressiveness . Tolerance, expressiveness, 

and courage ranked second. A fair rating was recorded 

for four cases on qualities of coura. e, dependability, 

expressiveness, and physical vitality. A total of seven 

case histories showed a fair ranking in tolerance, tact, 

cooperation, initiative, industry, and good judgment. 

-----------------------·--·------··--~ 



A poor rating had been recorded for two cases in such 

qualities as adaptability and toed judgment . 

Table 1 .- -RATINGS BY STUDENT TEACHER SUPERVISOR 
ON PERSONAL Q,UALI '.I'IhS OF 10 STUDBNT Tl<.AChERS 
IN HOMEMAKING IK lfI3SOULA COUNTY liIGH SCHOOL , 
MISSOUIJ:.. , MONTANA, 1942- 4.4 

Personal Qualities Number of Ratings 
A B C D F 

Personal aI)pearance 

Physical vitality 

Self control 

Courage 

Honor 

Refinement 

Disposition 

Enthusiasm 

Neatness 

'.I'oleranc e 

Punctuality 

Dependability 

Tact 

Cooperation 

Adaptability 

Initiative 

Industry 

Considerateness 

Good judgment 

4 

2 

1 

3 

3 

1 

2 

2 

3 

4 

1 

6 

3 

2 

4 

2 

1 

4 

4 

5 

5 

5 

5 

4 

4 

5 

3 

3 

3 

6 

2 

5 

6 

4 

6 

6 

2 

2 

4 

3 

2 

2 

4 

3 

3 

6 

4 

1 

3 

1 

1 

1 

1 

2 

2 

2 

2 

1 

2 

1 

1 

1 

1 

1 

1 
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Table 1 .--RATINGS BY S'l'lJ:DJ::;l\'I '11bACL£H SUPERV ISOH 

ON PhRSONAL Ql"'"ALI'I1IES OF 10 STLJDE:FT ThACFJ:\RS 
IN tl01·,~~11AAINL IJ\1 1·.'IS~OULA CJDNTY hIGH SCnJOL, 
1~rs::;ouLA, 1\I0J\:TA1'JA, 1942- 44- - Continued 

Personal Qualities 

Expressiveness 

ProEcressiveness 

Reaction to suggestion 

Totals 

Note : Grade 
Grade 
Grade 
Grade 
Grade 

A 
b 
C 
l) 

F 

= ..excellent 
= Good 
= Average 
= Fair 
= Poor 

Number of Ra tinf.: s 
A B C D 

5 3 2 

3 5 1 1 

7 1 1 1 

.56 95 51 16 

Faculty relationship problems .--Six girls 

F 

2 

felt insecure with the faculty when , as student teachers , 

they were accepted only on a temporary or apprentice ­

shio basis . Six were also concerned with the problem 

of complying with all school policies . Four were con­

cerned about being more at ease when workin[ with 

superiors . F'our indicated need in unde1 standing more 

clearly the imnortance of professional ethics . ThrPe 

were concerned in developing tolerance and an interest 

in helpin£ others . Three were interest-ed in knowin[" how 

much to do or not to do in a teachers I t_ roun . Only two 

indicated difficulty in acceptin6 constructive criticism 

willingly . Two also were concerned about t~e difficulty 



J ·------------------------~-·-------
of cooperating with the school personnel . 

Classroom adjustment problems . --Nine student 

teachers we re cone erned with the cause and o ccurrence of 

discipline problems and the use of corrective disci ­

plinary measures . Eie:_h t expressed the need for Knowin g 

how to adjust learning activity to the exp""riences, 

abilities, interests , and n eeds of pupils , tbereby 

recognizing the individual differences of pupils . Six 

found difficulty in being human and at the same time 

·maintaining a p rofessional attitude , poise , and a sense 

of security bEfore a group of oup1ls . Five were con­

cerned with the understandin6 of the individual pupil 

as being part of the group and having certain capa­

cities for learninr ; and five were also worried about the 

pupils I confidence and respect . Only four were concerne 

with the realization of the importance of the privilege 

of being in school during war time . Three indicated 

the difficulty of interpreting colle ~e subject matter 

on a high school level and wzintaining cont i nued interes 

of' the group . 'I'wo showed the need for providing for and 

encouraging wholesome attitudes among pupils . All the 

student teachers indicated the need for knowing the 

background of the pupils . 

Difficulty in guid!ng adolescent puoils in­

telligently we.s a probler1 mentioned on all records . 

~itht of the student teachers felt insecure in answering 

the questions of pupils ½hen the pupils knew that the 
·- ----- - -··----; 



-) 
student t eachers were in the process of le~rning how to 

tee.ch . Eight student t achers indicated difficulty and 

concern in a c centin:::. responsibilities and the manacement 

of the department with out fear and student teachine: as a 

real challenge . Eight recorded difficulty in evaluating 

themselves in various situations . Seven were concerned 

with adaptinc a reesonable standard of relationships with 

pupils in and outside the classroom . Seven were conceme 

with maintaininf, alertness to the individual needs of the 

pupils . Five indicated difficulty in encoura 2,ing and 

getting cooperation of pupils at all times . ~our recor ­

ded difficulty in knowing how much to confide personal 

affairs in puolls . Four were concerned in avoiding the 

problem of the pupils 1 "putting it over" on the student 

t ea cher . Only three cases indicated difficulty in re ­

cognizing personal peculiarities of ~upils and keeping 

calm in an emergency . Three student teachers expressed 

inte rest in developing tolerance for the oersonality of 

the pupils , and three indicated interest in avoiding 

becoming too familiar with pupils . 

Social ad iustment oroblems duri!:!R student 

teaching .--All the student teachers indicate d difficul ­

ty in ove rcoming uncertainty in makin/ decisions . Nine 

said they had diffjculty· in findin;: sufficient time for 

recreat-Lon and per·sonal living durinc. the student teach ­

in: period . ~ifht reported difficulty in developing 

initiative and secu rity in social undertakin~s . ~even 



recorded concern in esta)lishing rapport with parents . 

Six ex ,.;ressed concern in ove rcoming self - consciousness 

and self- confidence when in a group . Only three indi ­

cated difficulty in adapting easily to various classes 

and social groups in the community . Three indicated con­

cern in accepting an:'l ta.Kine part in the li f'e o f t he 

community . Surprj singly , only two -.:.ir ls indica t ,ed con­

cern in acceptinc livine conditions ha )pily . Two ex­

pressed concern in comforming to the standards of dress 

and conduct in the community . Two other student teachers 

indicated 6.ifficulty in becoming- a part of tr·~e community 

during the student teaching period . 

- ------------ ---------------------· 
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Chapter V 

DISCISSION 

In an effort to determine what assistance may 

be given in the solution of problems met by student 

teachers of Missoula County High School in adjusting to 

the teaching situation in homemakin6 , information was 

secured concerning the student teachers ' bacKgrounds 

from records on file at Montana State University . Prob ­

lems met durin£ tbe student teachine period were re­

corded by the student teacher supervisor on the basis of 

observations and interviews with the student teachers , 

according to the followin6 groupings : 

1. Corrrnon proble~s in adjustment confronting 

student teachers in their relationship with 

school personnel and with pupils . 

2 . Common proble:i:i1s confrontiric student teachers 

in their classrooms . 

3 . Common social problems confrontinL student 

teachers . 

Adjustment problems of student teachers in relationships 

wi tr school personnel rn pupils 

1 . Feel in~. secure with the fa cu 1 ty when they 

realized that ttey were accepted only on 

a temrorary or apprenticeship basis . 
------------------------------·-------· 



2 . Complying with all school policies when they 

did not have a voice in school matters at 

faculty meetings and were not conversant with 

the policies and details preceding such meet ­

ings . 

3 . Peel inc secure in answering the questions of 

pupils when they knew that the student teachers 

were in the process of learning how to teach . 

4 . Adopting a r easonable standard of relationships 

with pupils in and outside the classroom . 

5 . Guiding adolescent pupils intelligently . 

6 . Lnowi ng the background of the pupils . 

7 . Encouraging and getting cooperation of pupils 

at all times . 

8 . Analyzing the cause an,-'1 avoiding the occurrence 

of discipline problems and knowing how to use 

corrective disciplinary measures . 

9 . 1V.aintaining, poise and a sense of security befor 

a group of pupils . 

10 . Being human and maintaining a professional 

attitude . 

11 . Avoiding the loss of confidence am respect 

of the pupils . 

l
,~ 
;::: . Understanding that the individual pupil is a 

part o the ~roup and has certain canacities 

for learning . 

_____ , ____ _ 



Problems c onfronti n;, student t eacb ers in the classroom 

1 . Accepting responsibilities and managerrent of 

the department without f' ecr and accepting 

student teachin~ as a real challenge . 

( 

' 

2 . Adjusting learnin~ activities to experiences , 

abilities , interests , and needs of pupils , 

thereby recognizing the individual differences 

of pupils . 

3 . 1v.aintaining alertness to the individual needs 

of' the pupils . 

4 . Developing ability to evaluate themselves in 

various situations as teachers . 

Social problems confronting student teachers 

1 . Finding sufficient time for recr eation and 

personal living during student teaching period . 

2 . Developing initi2.tlve and security in social 

underta;{ings . 

' 3 . nstablishing rapport with parents while making 

home visits . 

4 . Overcomin..:. self- consciousness and developing 

self - confidence wheh in a group . 

5 . Overcoming uncertainty in making decisions . 

Twelve of the c omrn.'.)n problems were in the 

area of relationship with school personnel and with 

pupils , four were classroom proble 1ns , and five were 

social in nature , sh'.)winL that the major difficulties 

of' student teachers came in the area of relationships 
---·------------·---------
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with people in a professional situation . Since the 

student teachers as E group were averaEe in scholastic 

standin[ and in physical condition and all were of the 

white race, the difficulties encJuntered in relationships 

were no doubt due to personalities of the lirls , their 

social and professional experience , and the new environ­

ment in which teachinb situat~ons existed . 

It w.Juld see:11 that two thin• s need to be done 

in order to hel) student teachers with relationships . 

An effort should be made at the university to help them 

develop skills in human rela tionshiy;s , and every effort 

shoulc be made by the supervising teachers , thP superin­

tendent , an~ the university supervisor to make the 

student teacher as much a part of the hith school facult 

as possible during her student teaching period . One 

means of doin[ this would be to extend the teaching 

period beyond three weeks . The supervising teacher migh 

also give the student teacher information concerning 

individual pupils and their home backgrounds and en­

couroge home visiting early in the student teaching 

period . 

Since all the student teachers recorded diffi ­

culty in cujding adolescent girls intelligently , it 

would be advisable for the traini ns curriculum at the 

univrrsity to include a study of adolescent psychology 

and mental hygiene . A better Knowled~e of subje 0 t matte 

would also give s e curity to the student teacter in 



answerinc:c pupils I questj_ons even th ·-iugh she was in the 

process of learning how to teach . 

Four problems of classroom adjustment were 

common to half or more of the student teachers : mana,ing 

the department, adjusting teaching to interests and needs 

of pupils , being alert , and evaluating oneself . The 

supervisin2 teacher should be explicit in instructions 

concerning the care o f the department and should do 

everything in her p ower to place res oonsibility on the 

student teacher to maKe her feel that resoonsibility . A 

better understanding of pupils , as suggested above, 

would help the student teacher eoapt to the interests 

and needs of the pupils . 

Alertness of en individual is due to inhere nt 

characteristics as much as to learning exp eriences . 

Ab out all the supervisin6 teacher can do is to call the 

attention of the student teacher to the thint:s to look 

for , and to assist her continually in observation until 

such observations become a haoit . 

1o help a student teacher evaluate herself , 

the supervising teacher should show the student teacher 

how to use upon herself the technj_ques which the Sllper ­

visor uses in evaluating the student teacher . A : ood 

method would be for the two toge ther to evaluate the 

student I s pr ogress with the use of' the official rating 

scale . 

CotOkADD S'T All COl LEG[ Of A. & M. l 
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Nine out of 10 s tu den ts foun,~ tb.a t due to 

pressure of work they were lacKing in sufficient time 

for personal living and recreation durin& the teaching 

period . The student teaching period is always a time of 

peak load for the student, but doubtless a more care­

fully planned daily schedule for personal living would 

provide more time . Also careful planning ahead for 

teaching would distribute the load andrelieve the feel­

ing of pressure and tension . The supervising teacher 

and the college teacher trainer , therefore, should see 

that the student teacher makes unit pl2ns for the entire 

period , early in the student teachin period . If 

possible these sh0uld be nearly com~leted before the 

student goes to the teaching center . This vvill involve 

visits to the teachint center and conferences with the 

supervising teacher before the teachine:, period begins . 

Initiative and security in social activities 

can be developed only aver a period of time; therefore , 

students in colle~e who are looking forward to teaching 

shoulri in some way , early in their college course, be 

made to appreciate th, value of particioating actively 

in the social life of the college and their home com­

munities . fl'iaEy collei:_e cirls in r,J.ontana come from iso ­

lated communities and have not had adeauate social ex­

perience . It may be oossiole for the university to 

include social training in the colle_e curriculum for 

home economics students . 

--------------------------·------· 



Numerous opportunities arise in the school 

communl ty in which the student teacher may have oppor­

tunities to develop initiative and become more secure 

in making decisions in social undertakings . One way of 

approaching th:_s problem would be through acquaintance­

ship with the pupil I s parents after a fr1 endly rapport 

had been established through home visitation . 

Emoti)nal stability of the teacher has its 

beneficial effects upon the pupils . Ratings on the 

Bell Adjustment Inventory of the 10 student teachers 

smwed that only one had an unsatisfactory adjustment . 

However , half of the student teachers showed self­

consciousness and a lack of self - confidence when in a 

social situation . No doubt this was due to a lack of 

social experience and not to an innate emoti')nal in­

stability . 

No effort was made to relate the amount of 

home , vocational, and social experience to the personal­

ity ratings of the student or her difficulties in adjust 

ing to the student teaching situations; however, the 

6reatest difficulties were enc)untered in the area of 

relationship which would indicate that personality 

adjustment was involved . 

Recommendations 

The following recommendations are made to 

aid student tPachers in home economics at li1ontana. State 



University in adjustine to the student teaching 

sltuation . 

1 . An effort should oe made by the university to 

help girls develop skills in human relation­

ships , and every effort should be made ?Y the 

supervising teacher , the superintendent , and 

the university SL1pervisor to make the student 

teacher as much a part of the high school 

faculty as possible during her student teaching 

period . 

2 . It would be advisable for the university to 

extend the student teaching period to six or 

nine weeks . 

3 . It would be advisabl e for the university t o 

include social training in the college curri ­

culum for home economics students . 

4 . 'I'he supervising teacher should give the 

student teacher information concerning indi ­

vidual pupils and their home backgrounds and 

encourage home visitine; early in the student 

teacb..ing period . 

5 . The teacher training curriculum at the univer ­

sity should include a study of adolPscent osy­

cholo~y and mental hygiene . 

6 . The supervi sin_: teacher· should be explicit in 

instructions concerning the care of the depart ­

ment and should do everything in her oower to 



place responsibility on the student teacher 

and to maKe her feel that responsibility . 

7 . The supervising teacher should call the atten­

tion of the student teacher to the thi n:rn to 

look for and should assist hrr continually in 

observation unt·1 such observations become a 

ha bit . 

S . The supervising teacher should show the stu ­

dent t eacher how to use upon herself the 

techniques ,vr.dch the supervisor uses in 

evaluating the student teacher . 

'.3 . 'I'he supervising teacher and the collPge 

teacher trainer should see that the student 

teacher makes unit plans for the entire period , 

early in the student teaching period . 

10. ·I'he student teacher should maKe visits to 

the tef1.chin6 center and should ba ve conferences 

with the supervising teacher before the teach­

in~ perioa begins . 

11 . Students in college mo are looking forward to 

teaching should in some way , early in their 

colleee course , be made to appreciate the 

value of participating actively in the social 

life of the colleg-e and their home communities . 

12 . 'lhe student teacher should taKe advanta6 e of 

the nu~erous opportunities that arise in the 

school and co.m:mnity by which she ma.y develop 



initiative and become more secure in makJng 

decisions in social undertaKings . 

Problems for further study 

As a resul t of this study it is recommended 

that a further analysis of the problem be made throu ;~h 

the study of the following questions : 

1 . ~hat methods and teachin devices are best 

adapted by the student teacher in homemaking'r 

~ . hhat is the relationship of problems between 

a part - time , one period per day teachin[ oro­

gram in homemaking , and a fu~l - day student 

teaching program? 

3 . bhat difficulties are encountered by the 

first - year teacher in homemal{ing'? 

4 . ~fua t effect may a heavy univers i ty or college 

schedule have upon the student teacher during 

her student teaching perJod? 

5 . how may a univers i ty or college curriculum 

include courses which will show the prosoecti.ve 

teacher how to teach sKill courses so that 

they will meet individual needs of pupils? 

6 . Is it possible , early in a student's collee:.e 

career , to determine qualities which will 

point to success in the teaching field? 



·------------------------------------, 

The problem 

Chapter VI 

S UI,1l\1ARY 

What assistance can be g iven to student 

teachers of fuOntana 8tate University in adjusting to the 

teaching situation in homemaking? 

Problem analysis .--In order to solve th i s 

problem, answers to the following quest i ons have be e n 

sought : 

1 . What corn..""Ilon problems in adjust::nent confront 

student teachers in their relationship with 

the school personnel and with the pu p ils? 

2 . 11\'ha t common problems confront studen t 

teachers in their classrooms? 

3 . ½hat social problems confront student 

teachers? 

Delimitation .--Investi gat i ons were limited to 

the study of student teachers who had done their student 

teaching at ~ issoula County Hi g h School, Missoula , 

~ ontana , in 1942- 44 . 

Definition of terms . --1,.djustment , as it was 

used in this stu dy , is a continuous p rocess of a d a p ta­

tion of the individual to his env i ronment . 

----------------------------·--·---



Under the supervision of the writer and to 

determine recommendations for the help Bnd guidance that 

can be given to student te2chers in their adjustment to 

the teaching situation, data relative to the above prob ­

lems were obtained froCT records and files of the follow­

in~ offices of Iontana State University : The Student 

Heal th Service , The Jffi ce of the Dean of \:omen , The 

Borne Economics Deoartment , and The Registrar's Jffice . 

The Bell Adjustment Inventory was administered to each 

student to obtain an analysis of the student teachers' 

personalities . 

For recording information concerning conmon 

problems , gained from observations and conferences with 

the student teachers, an evaluation record of the quali­

ties to be studied was designed and used by the writer , 

wbo was the student teacher su-oervisor at Missoula Count 

High ;:,chool . A series of personal conferences was also 

held with the individual student teachers for consider­

in~ the problems they encountered durint the student 

teachin~ period . 

On the basis of the data gathered and tabu-

19. te~, from the foregoing sources, case histories of 10 

student teachers were made . U9on analysis these case 

studies sh:wed the following problems to be common to 

one-half or more . 



Sum.~ary of findings 

Adjustment problems of student teachers in 

relationshius with school personnel and pupils . 

1 . Feel in·· secure wi. th the faculty when they 

realized that they were accepted only on a 

temnorary or apprenticeship basis . 

2 . Complying with all school policies when they 

did not have a voice in school natters at 

faculty meetings and were not conversant with 

the policies and details preceding such meet ­

ings . 

3 . Feelin[ secure in answering the ouestions of 

pupils when they knew that the student teachers 

were in the process of learning how to teach . 

1 . Adopting a reasonable standard of relationships 

with pupils in and outside tne classroom . 

5 . Guiding &dolescent pupils intelligently . 

6 . Knowi% the background of the pupils . 

7 . .i:!incouragin1:. and get tin£:, cooperat on of pupils 

at all times . 

S . Analyzing the cause and avoiding the occurrence 

of discipline problems and knowing how to use 

corrective disciplinary measures . 

::3 . 1V1aintaining poise and a sense of security be ­

fore a group of pupils . 

10 . Being human and maintainin a professional 

attitude . 



-:-------------·-------------------------·· 
11 . Avoiding t he loss of confidence and respect 

of the pupils . 

12 . Unde rstandin; that the individual pupil is a 

part of the group and has certa1n capacities 

for learning . 

Problems confrontine student teachers in the 

classroom .--1 . Accepting responsibilities and manag_e ­

ment of the department without fear and accept ­

ing student teaching as a real challenge . 
'! 

2 . Adjusting learnin~ activities to experiences , 

abilities , interests , and needs of pupils , 

thereby recognizing the individual differences 

of pupils . 

3 . T.'.aintaining alertne s s to the individual needs 

of the pupils . 

4 . Developinc ability to evaluate themselves in 

various situations as teachers . 

Social problems confronting student teachers . 

1 . Finding sufficient time for recreation and 

personal livinc during student teaching period . 

2 . Developing initiative and security in social 

undertaKin6 s . 

3 . 1...stablishing rapport with parents while n:aking 

home visits . 

4 . OvercominL self - consciousness and developing 

self - confidence when in a g roup . 



___________________________ ........,__,;1_ 

5 . Overcomlng uncertainty in 1naking decisions . 

Twelve of the common problems were in the 

area of relationship with school personnel and with 

pupils , four were classroom problems , and five were 

socj al in nature, showinf: that the major difficulties 

of student teachers came in the area of relationships 

with people in a professional situation . Since the 

student teachers as a group were average in scholastic 

standing and in physical c.ondi tion and all were of the 

white race , the difficulties encountered in relationships 

were no doubt due to personalities of the girls , their 

social and professional experience , and the new environ­

ment in which teaching situations existed. 

Recommendations 

'l'he following recommendations are n.ade to 

aid student teachers in home economics at rrontana State 

university in adjusting to the student teaching situ­

ation . 

1 . An effort should be ms.de by the university to 

help girls develop skills in human relation­

ships , and every effort should be made by the 

supervising teacher , the eupe rintendent , and 

the university su9ervisor to make the student 

teacheJ as much a part of the high school 

faculty as possible during her student teaching 

period . 

,------~.,.-
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2 . It would be advisable for the university to 

extend the s tu dent teaching period to six or 

nine weeks . 

3 . It would be advisable for the university to 

include social training in the college curri­

culum for home economics students . 

4 . The supervising teacher should give the 

student teacher information concerning· indi ­

vidual pupils and their home 'Lackgrounds and 

encourabe borne visiting Parly in the student 

teaching pe r:i od . 

5 . 'rhe teacher training curriculum at the univer­

sity should include a study of adolPscent psy ­

chology and mental hygiene . 

6 . The supervising teacher should be explicit in 

instructions concerning the care of the depart­

ment and should do everything in her power to 

place responsibility on the student teacher 

and to make her feel that responstbility . 

7 . 'l'he supervising teacher should cal 1 the atten ­

tion of' the student teacher to the thinrs to 

look for and should assist her continually in 

observation until such observations become a 

habit . 

8 . The sup ervi st ng teacher should sh ow the s tu­

dent teacher how to use upon herself the 

techniques which the supervisor uses in ___________ _; 



evaluating the student teacher . 

9 . The supervising teacher am the college 

teacher trainer should see that the student 

teacher makes unit p l£ns for the entire period , 

early in the student teaching period. 

10. The student tPacher should make visits to 

the t ea c hint center and should have con ferences 

with the sunervising tPac her before the teach­

ing pe riod begins . 

11 . Students in college who are looKing for¼ard to 

teaching should in some way , early in their 

collee:-e course, be me.de to ap preci&te the 

value of participating actively in the social 

life of the co llege and their home communities . 

12. The student teacher should take advantage of 

the numerous opportunities that arise in the 

school and co'!filllunity by which she may develop 

initiative tm.d become more secure in making 

decisions in social undertakings . 

Problems for further study 

As a result of this study j t is recommended 

that a further analysis of the probl e'Y.l be made through 

the study of the fo1.lowing questions : 

1 . ~hat methods and teaching devices are best 

adapted by the student teacher in homemaKing? 

2 . r1hat is the relationship of problems between 



a part- time , one period per day teaching pro ­

gram in homemaKintc , and a full - day student 

teaching program? 

3 . 'hha.t dif fi cul ties are encountered by the 

first - year teacher in homemaking'? 

4 . v,hat effect may a. heavy university or college 

schedule have upon the stl dent teacher during 

her student teaching period? 

5 . now may a university or college curriculum 

include courses which will show the prospective 

te2cher how to teach skill courses so that 

they will meet individual needs of pupils'? 

6 . Is it possible , early in a student ' s college 

career , to determine qualities which will 

point to success in the teaching field? 
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{J218A 
MONTANA STATE UN IVE RSITY 

STUDENTS' HEALTH SERVICE 

WOMEN 
Student Fill Out This Side Only. Write Plainly With Ink. 

~ in Full. ..................................................................................... Age ................ Race .................... Dept ........................... Class ....................... . 

·,ge :d:::::~~~::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::::;~·-···:~~··~~~:~~:::::::::::::.~:::::::::::::::::~it:~~~~~~~~ ... :.~:::::::~~~~~:::::::::::::: 
·,Jt 0 

,e 
physician ...................................................................................... No. and Street. ............................... City ............................ State ............. . 

FAMILY IDSTORY 

{ 

l\fother, Age ................... . 

.,nts Father, Age ................... . 

Nationality ............................................. ...... . 

Nationality ................................................... . 

(If dead, give cause and age) 

(If dead, give cause and age) 

,hers and Sisters: No. Living ........................ No. Dead and Causes .................................................................................................................. . 
k the following diseases which your relatives have had: 

:~fsi::::e·······:·:··.·.::·.·.·.::::::·.·.::·.::·.::·.:·.:::::: ~~~::::·~;;~:::::::::::::::::::::::::::::::::::::::::::::: ~~;~e~.;~·~d .. P~~~~~·;~::::::::::::::::::::::::::::::: ~:..~.~'..~~.~-~~.~~~~.e.:.·.·.·.·.·.·.·.·.·.·.·.::·.:·.·.·.:::~:.·.·.·.:·.·.·.·.·.·.: 
ma.···· ····-··········-······-·························· Hay Fever .................................................. Mental Diseases .............................................................................................................. . 

PAST IDSTORY 
ck each disease you have had: 
,:et Fever ............................................. Whooping Cough ........................ ·-··········· Running Ear .............................................. Heart Trouble ...................................... ·-··· 
.theria ................................................... Typhoid ... - .................................................. Frequent Colds .......................................... Nervous Breakdown ............................... . 
• Jes ......................................................... Pneumonia ................................................. St. Vitus Dance .......................................... Convulsions ......... _ .................................... . 
ps ......................................................... Tuberculosis .............................................. Tonsilitis ..................................................... Gonorrhea .................................................. . 

;;pox .............. ·-·----·············-················· Influenza ..................................................... Pleurisy ................................................ _ .... Syphilis ......... - ........................................... . 
;;,n Pox. ............................................... Hay Fever ................... - .............................. Rheumatism ............................................... Constipation ............................................. . 
:.rla ......................................................... Asthma ........................................................ Kidney Trouble ......................................... Indigestion ................................................ . 

,e you been vaccinated for: Smallpox? ........................ Typhoid? ........................ Diphtheria? ........................ Scarlet Fever? ....................... . 

• at serious inju ries have you had? ............................................................................... ......................................................................................... . 

• at operations have you had and date? .............................................................................................................................................................. . 

PRESENT IDSTORY 

itk each of the following symptoms you have at present: 

,;sive thirst ................ Frequent urination ................ Night urination ................ Painful urination ................ Abdominal pain ................ Headache ............... . 
lt!:ess ................ Growing or joint pains ................ Fainting spells ................ Nervousness ................ Palpitation ................ Shortness of breath ..................... . 

•. trouble ................ Eye trouble ................ Nose trouble ................ Running ear ................ Defective hearing ................ Cough ................ Chest pain ............... . 
• t sweats ................ Loss of weight ................ Blood spitting ................ Tire easily ........................ Other symptoms ....................................... - ............................ . 

•••.-·····--------------------------------------------------·-··---------------------------------------------------------------------------------------------------------·······---------------------·-·---·-···-·---·····-
·-···-·············--------·----------··--------------------------------------------------------------------------------------------------------···-···-····------------------------------------------------·······----------· 
........ -..................................................... -........... -... -.... ---------------------------------------------------------------------------------------·--·--·------------------------------------------···-----·--·---------
:k Yes or No after each of the following questions: 

Yes No Yes No 
· ou Stutter• ··-··--···································--···························· 
)'OU easily fr ightened? ................................................... . 

-~ You ever been blind, half-blind, deaf, or dumb 

l'~: e~e~::~k .. in ·your· sleep? ......................................... . 
;·u keep in t h e background on social occasions .... .. 
_ou ever f eel an awful pressure in or about the 
;ead? ................................................................................... . 
Y~ne trying to do you harm?.. ..... - ............................ . 

Do you find it difficult to stop laughing once you 
have started? ................................................................... . 

Are you frequently burdened by sense of remorse? ..... . 
Do you worry much over possible misfortunes that 

rarely come to pass? ....................................................... . 
Do your feelings alternate easily between joy and 

sadness? ...................... ___________________ . _________________________________ _ 

Are you very easily discouraged? ....................................... . 
Do you have moments of uncontrollable anger? ........... . 
Do you have "hysterics" occasionally?.. ........................... . 

· truar Function: 

~~e of fi rst m enstruation ............................................................ Is Oow profuse ...................................... Is menstruation regular ............................................... . 
:.

1 
at is the g reatest number of days between periods ................................... ,Vhat is the least number of days between periods ................................. . 

~ber of days flow ................................ Do you stay in bed the first day ................................ On what day does pain begin ... _ .......................................... . 
ere an y clotting ................................ Is there discha1·ge bC'tween periods ............................ Does exercise increase or decrease pain ............................ .. 

k 
each of t11e following questions in the appropriate space: 

'.t[f f Jf ~tf ;tf f iJ?f I Jf f tt1~}\.'.I i,:,t>Yf ~f ,[~tti;i;f I;;~~t:}'.tl.,f f ::::,tu~}:t t 
knr 1llnesJ have you had during the last two yf'ars ......................................................................................................................................................................... .. 
te lion other points of health you wish considered ............................................................................................................................................................................... . 

· ou Planning on earning part of your college expenses ............................................................................................................................................................... -

Signature of Student .................................................. ............................. . 



WOMEN 
STATUS PRAESENS 

I. 1. Age ........................ 2. Temperature ....... .. ............ 3. Hear;ng: Right Ear ............................ Left Ear ......... ..............•• _ 

Right Eye (without glasses) ....................... Left eye ( without glasses) ............................ Right l<Jye (with glasses) .......• 

Left Eye (with glasses) ........................ 5. Color Vision .......... ·-·········································································· ·· ·· 

1. Eye Pathology ·······································································-····························································································· 

2. Ear Pathology ··· ····································································-································ · · ··············-

II. 3. Nose ........................................................................................ 4. Mouth and Gums ............. . 

5. Teeth: Condition of repair ....................... ·-····························-····························································································-

6. Tonsils: Small.. .......... Medium ............ Large ............ Out.. .......... Tags .................. Pus in Crypts ................................•• 

1. General appearance .............. ........ ...... .................................................................. 2. Nutrition ............................ ...........• _. 

3. Chest: Shape ............................................ Expansion .......................................... 4. Posture: Poor .......... .. F air ...........• 

III. 6. Height.. ...................................... 6. Weight.. .............................. 7. Spine: Normal.. .............. Scoliosis ......... ....... Kypbo 

Lordosis ................ Scapulae .................................................. 8. Extremities: Normal.. ...................... Genu Varu m .............••• 

Valgum ............................ Pes Plan us: 1st degree ............ 2nd degree ............ 3rd degree ............ Flat metatarsal arch ....... . 

Ankylosis ............ Hand deformities ............ Foot deformities ............ Percent of disabilities from existing injuries .............• 

1. Adenopathy: Cervical.. .............. Axillary ............... . Epitrochlear ................................ Inguinal ...............................••...• 

2. Thyroid: Not palpable ............ Small.. .......... Medium ........... Large ........................................ Removed ......... ... ..............•••• 

3. Heart: Size .................................................................... .......... l\Iurmur ·················································-··························-

IV. Rhythm ...................................................................... Thrill ..................................................................................•... 

4. Lungs: Inspection .................................................................... Palpation ..........................................................................•.••• 

Percussion .................................................................. Auscultation .....................................................................•.•• 

1. Abdomen ···············································································-················ ·············································································--
2. Hernia: Direct.. .......... Indirect ............ Umbilical.. .......... Femoral.. .......... Inguinal.. .......... 3. 

V. 4. Genitalia: Hygiene, Good ............ !<'air ............ Poor .... . ... . Clitoris, Free................. ......... . .. Adherent.. ..................... . 

Urethra, Inflamed ........... Negative... __ .. . Discharge. .. . ...... .................. Other conditions ....................................... .......... -

6. Blood Pressure: Systolic ...... . Diastolic ............ G. Successful vaccination: Yes ............ No .... .... .... Age of Scar ........ . 

1. Neurological Examination: l. Pupillary reflexes: Light.. ...................... Accommodation .............. ... ........................... -. 

VI. 2. Tendon reflexes: Biceps ....................... Triceps.. ... ..... . ... Knee Jerks ........................ Achilles ................... .. ........•...• 

3. Babinski reflex ........... 4. Cremasteric reflex ............ 6. Romberg sign ........................ 6. Finger to nose test.. .............. . 

VII. Urine: Albumin .................. ...... . .... Sugar ..... . Sediment..... . ............... ... Sp. Gr .. . 

VIII. Mantoux: ···················································································-····························································································--

DIAGNOSES: and ADVICE: 

·····-----------·····································································---------·-················································-··························-········ ·-···············-

················-·-··································································---------------- .. ·---------------------------------------····----------------------------------··-·"'"'"·········· 

IX. ····--····---------··--·································----·································--···-·-········-······-·· ····---·-----------------·-·--········---·--······---········ -- --·············,... 

··--····················------····-----------·········-··················-----------·························-···········--------------------·-···········--···------------------------············· 

-·-·····--··········-------------------------················-··--·······-----------------------··························-···········----------------·-···········-·········---------··········· 

···----·····-···············-··-············-················-----------------·----------------·-····----·-··------------------------····-···-·--·····--··············-······················ 

----·--------------------------------------------····················-············-.. 
Date ............................. ·-············································· 



RATING SHEET 
STUDENT Th.1:1.CHERS 

MONTMTA S'l1AT_~ UNIV"R'RSITY 

• 

Rating of 
Date of S-tu- d-en_ t_T_e_aching 

(Student Teacher) 

Personal ~ualities : 
1 • Ini t ia ti ve --------2 . Ada~tability ______ _ 
3 . Accuracy ---·---4 . Industry -------5 . Self Control - --6 . Tact ------------
Social and Professional 
bquipment : 

·---

1 . f·_aster of Subject hatter ----2 . Understanding of Students - ---3 . Interest in lork - ---·---4 . Cooperation _ _ ________ _ 
5 • L ; s c i p 1 i ne ------

Results : 
1 . Response of' Class --------8 . Growth of Pu~ils -----3 . 1vJast\.,ry of Subject Matter ----

Number of Periods Taught - - - ---
Grade for the Course 

Techni_gue of 'I'eachi;ne; : 
1 . Clearness of Aim ----------2 . SKill in Drill -_.,...-,...---------3 . Stimulating Thought 
4 . ~uestioning __________ _ 
5 . Organization ____________ _ 
6 . Assignment _____________ _ 
7 . h1otivation -------------8 . Adaptation of worA to 

Individual Capacity _ _ _____ _ 

A = 9570--100% 
b = 85%- -95% 
C = 7510-- 8570 
D - 65%- -75% -
F = Below 65% 

) 



NAME------------------ PERSeN~;L REcoRo: l 
fBATEBMIIY AFFILIAJtoN; DORMITORY: 

tiW,.Itl RECORD: EMPLOYMENT: 

w9bbEGE .. ,;1(cH, v I I IE§ CORRESPONDENCE WfTH PARENTS 

CONFERENCES :tLJ..n1 ~ 

OVER FOR AOOITIONAL REMARKS 
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Appendix B . --RATI G DEVICES FOR STUDEWI TFACIH<.RS 



A RATING TO BB USED IN 
E,VALUATil~G STULENT TEACH~ES HT HOME. :SCONO.:HCS 

(Suggested cooperative rating to be used at the 
end of each week by the student teacher super ­
visor and the student teacher . ) 

, l'fontana 

Home Economics Training Center of Univers·:ty of Fontana 
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Name of Student Teacher ------ Date of 'reaching 
Period -------

School Units 1 . --- Taught ------------

Supervising Teacher of 
Home Economics : 

I Adjustment to : 
1 . School personnel 
2 . School program 
3 . Community 

II Lesson Techniques 
1 . Discussion 
2 . Laboratory 
3 . Supervised Study 
4 . Demonstration 
5 . Evaluation 
6 . Dramatization 
7 . Panel Discussion 
8 . Problem Method 
9 . Lebate 

10 . Question- Answer 
11 . Radio 
1.::: . Assembly 
13 . Others 

III Pupil Participation 

IV Management 
1 . Personal 
2 . School 

2 . - - - ----------
3 . -------------
4 . -------------

Beginning 
Teaching 

Advanced Final 
Teaching Rating 

- --------- ---------------··------· 



-1, 

Beginning Advanced f'inal 
Teaching Teaching Rating 

V Guidance of Home 
Projects , tlome 
Visits 

VI I;evelopment and 
Changed Behavior 
of Pupils 

VII Standards of :Nork 

VIII Assuming Responsi -
bility 

IX E.xtra - Curri cular 
Activities 

X Administrative 
Ability 

XI Individual Teacher 
a . General appear -

ance -b . Dominant 
Characteristics 
1 . Positive 
2 . Negative 

c . Knowledg,e of 
subject matter 

d . Dependability 
e . Forcefulness 
f . Professional 

attitude 
g . Progress made 

while teaching 

XII Total Rating of 
Student Teacher 

Optional Systerri of Grading 
A- - 100 92- - excellent 
B- - 92 85 - -good 
C-- 85 75--averag e 
D- - 75 70-- fair 

-- . 
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Unit - --- -------
Student Teacher --------------
Wee .l:C ..1:!,nding ___________ _ Class ----------
Relating to Specific lessons as : 

Com.111ents Suggestions Develop:r.1ent 

--------------------------------------



MIS SO-ULA, MON':PANA 

MONTANA STATB UNIVT RSITY 
HOME ECONOMI1_,S TRAINING Cl:<_,NT.hR 

Student Teacher Supervisor 

STlJDENT TEACHINL, J:NALlJATION 

.l:!,vidences for which to l oolq 

Good Teacher 

I . General attitude of c lass • 
a . Alertness , attention , and invidividual 

par ti cipa tion 
1 . Faces are expressive 
2 . hnthusiasti c r esponses , many and 

readily given 
3 . All a c tive 
4 . Show initiatlv e 
5 . Have a e!_' oal 
6 . Posture of pupils one of readiness 

b . Air of vvork 
1 . Class worklng busily 
2 . Busy noise or concentrated silence 
3 . Al l active 

c . Attitude of girls toward s tu dent teache rs 
1 . Girls g o tostudent teachers with problems 
2 . Remarks girls maAe to supervisor indicate 

liKing of student teacher 
3 . ExDression on girls ' faces 
4 . Girls show respect for teachEr in and 

out of class 
II . Orderliness of rooms 

1 . In workin0 order at all times 
2 . No disorder before or after class 
3 . Cleanliness and neatness 
4 . Artistic and home like 

III . The student teacher herself should be- -
1 . Poised and deoendable 
2 . Shaw evidences of a goal 
3 . Confident in self 
4 . Enthusiastic and alert 
5 . Yovin g about the room at ease 
6 . Interested expression on her face 
7 . Able touse her own initiative 
8 . Assuming resp onsibilities and manBee~ent 
9 . Observant of surrounding s 

10 . vH l linc and gracious in accenting 
constructive criticism 

--- ·----·---



III . 

IV . 

v. 

11 . A~are that teaching is a challenge 

12 . 
13 . 
14 . 
15 . 
16 . 

a . Analyze her own teaching 
b . Develop a sense of security 
Not satisfied with average teaching 
Able to adjust to school program 
Able to attain accepted standards ,of work 
Mindful of professional ethics 
Alert to opportunities for personal and 

professional development 
17 . Alert to various lesson techniques used 

in teaching 

( 

18 . 1-i.bl e to adapt her teaching to the communi t;; 
19 . Remember at all times thet she is respon­

sible for the type of teaching , rooms 
and their appearance 

Curricular activities 
1 . Ability to adjust to school personnel 

and community 
2 . Develop a good relationship between stu -

dent teacher and the administration 
3 . (,uidance of home p roject and home visits 
4 . Administrative ability 
5 . Cooperation with gene ral scnool pro~ram, 

assemblies , study hall , hall duty , 
teachers ' meetings 

6 . Borne ~cono6ics Cliib 
Cooperation with the 
Social activities of 
Develop a philosophy 

7 . 
8 . 
9 . 

cor.mmni ty 
student teacher 
of living and home -

maKing education 
10 . Assume control of the Play School 

Evaluate lessons that were tau.1.ht by questioning 
self 

1 . 
2 . 

3 . 
4 . 
5 . 
6 . 

7 . 

8 . 

V, hat did the 1:cirls learn today and why? 
Di d you accomplish what you starte,j out 

to do? 
Vvhat did you do well"( 
i,ha t do you need to worK on ne x t'? 
How interested vvere your pupils': 
½ould the lesson have been better if you 

had used another metbod? 
By jud&:i ng pupil partic-Lpa tio n and 

questions , did the l es son s row ~ rowth 
of pupils? 

'Jvhat are you going to do tomorrow? 



HOif, DO I RA'I'E AS A TEACHER? 

1 . Have I formulated a dynamic and functioning philoso­
phy of life and education? 

2 . Have l an understanding o f the relation between the 
co~.rnunity and the school? 

3 . have I an understanding of interests , activities , 
difficulties , and program of a typical high school 
home economics student? 

4 . Do I understano my resp onsibility to my school and 
to the community of which I am a member? 

5 . Am I able to direct the l earning of the high school 
girl'? 

6 . Do I have and ma ke the best use of ill ustrative 
material? 

7 . Do I plan my daily work? 

8 . :::·o I have a general program for the year? 

9 . Am I faniliar wi t h library facilities and do I use 
available reference materials? 

10 . L',J I use the best methods of determining pupil 
growth and prog r ess 't 

1_1 . Do I keep accurate , usable , up - to - date records of 
departmental affairs? 

12 . Have I planned my time to take a de qua te care of 
important outside activities? 

13 . .0oe s my dep a rtment show evidence of de sir able 
standards? 

14 . Lo I make the best use of ava ilable resources'? 

15 . Do I " sell" home economics? 

16 . Am I socially adjusted? 

17 . Do my students feel that they can come to me with 
problems? 

18 . Do I cooperate with other agencies in the school 
and c or..muni ty? 

19 . Have I participated in adult groups in preparation 
for di rectj on of adu lt c l asses? 



O. Do I keep up to date on professional public~tions? 

1 . Have .1 a desire far professional growth? 

2 . Are educational opportunities in homemakin~ extended 
to a ults and out of school youths? 

3 . Have I a flexible pro i:- ram providing chanc es that will 
meet interests and needs? 

4 . A.m I an alert teache r who "looks and lives 17 the 
spirit of home economics? 



Observation of Home H.conomics •reaching 

I . Nethod 

1 . how is the subject matter aooroached so that 
the pupils' interest is aroused? 

2 . Is her method suitable to pupils and subject 
matter? 

3 . :Goes she demand good standards in work done 
by pupils'c 

4 . Does she draw uo associetions between points 
in lesson and pupils' exoeriences? 

5 . Does teacher's method include training for 
attitudes, ideals and appreciations as \/'ell 
as training in subject matter': 

6 . Is the illustrative material well selected? 
7 . Does she use her illustrative material 

wisely? 
8 . Are the teachP.r I s assi nments timely Bnd 

clearly stated? 
9 . ;,,•ere referPnces other than text used? 

II . , Subject 11:iatter Organization 

1 . Bow is the new subject matter related to the 
pupils I experiences'? 

2 . Does the teacher have a definite plan? 
3 . is the lesson a complete unit? 
4 . Does one teaching point lead to the next? 
5 . Is subject matter well organi,ed'c 

III . Ai~ or ouroose of the Lesson 

1 . How are the daily ai",1s set up so that the 
pupilE as well as the teacher are aware of 
them? 

2 . Are the aims within limit of the lesson? 
Aims definite? 

3 . ·;~:ho did the proposing - pupils or teacher? 

IV . Results 
1 . '1,ere the aims of the lesson accomnlished? 
2 . nre pupils interested, enthusiastic and 

responsive? 
3 . Are the resultE of her teachinL satisfactory 

as shown by the pupils' th~nkin~? 
4 . -'¼.re pupils motivated to as~{ questions Y 
5 . ~-re the pupils encouraged to dre.w their own 

conclusions·;, 

'O 

· 6 . Does teacher encrurage homewor 1.. supylementary 
to class workrt 

7 • .. ihet ,.dnds of t"-stin. does the teacher use for 
measuring the am aunt of learning of the puqils? 



IV . 8 . Ability to clinch important points. 
9 . _1ci.re pupils developin[ t: ood study and work 

habits? 

V. Clas sr:Jom 11· anaP"err.en t 

1. Is the class orderly and well managed? 
2 . ;,.,re sup'..Jlies rea y to meet needs for class 

for wh :) 1 e pe ri o d? 
3 . Are supplies well taken care of, responsibilit 

shered by pupils? 
4 . ls the class time used to t OOd advanta ~e~ 
5 . How is equipment arranged for most efficient 

use? 
6 . Is the equi·Jment kept ln "- ood condition? 
7. Does the equipment show evidences of 6 ood 

care? 
8 . how ls discipline tandled? 
9 . Are pupils Kept progressively busy? 

10. ;was teacher master of the situation? 

VI . Personality of ·reacher 

1. How does the teacher meet unexpected 
situations ·t 

2 . Does teacher ' s enthusiasm stimulate pupils ' 
interests? 

3 . ls the teacher sympathetic? 
4 . ls she fair to all? 
5 . Does the teacher dress in goo d taste? 
6 . Is there evidence of tact on part of the 

teacher? 

VII . Promotional Activities 

1 . Do you have an active rtome Bconomics Club'/ 
2 . how .rrany well written publicity articles 

have appeared in your school or local paoer·~ 
Difficulties? 

3 . .:.:nro llme nt 
a . ';vha t 70 of the Freshmen girls 2.re enrolled 

in home ~conomics? 
b . \.hat ;o of ycmr home .t.cono::nics I pupils 

from previous y ~ar is enrollea in rtone 
hconomics 11? 

4 • Business 11.an agemen t 
a . Are you finoirlb your depart:::rent budget 

worKable'? 
b . Is your filinc system efficient? (1nclud­

in[ personal records of' students and their 
home project records) . 



.tontana State tJniversity 

ACTIVITIE,S OF 1rH~ SUPI RVISING 1'J-:.ACHER 

I . 'lhe supervlsing teacher act.1vities wjth the student 
teacher . 

1 . See that hif_h standards of' worK are set up Bnd 
maintained . 

2 . See that the student teacher feels and stows 
respect for the supervising teacher . 

3 . See that the ;Jl.1pil !eels and shows res-pect for 
the student teacher . 

4 . See that the pupils keep vvholesome attitudes . 
'ee that the student teacher maintains a wl:i_ole ­
s ome attitude . 

5 . Help the student teacher become a_cquainted 
with administrative routine , school faculty , 
pu)ils , both boys and girls . 

6 . Have scheduled. da: ly conferences with tte 
student teachET about the le S80ns she will 
teach or observe . Have scheduled follow - up 
conferences . 

7 . 0ee the sources of material , illustrative 
material , etc ., are provided for the student 
teacher . nncourace and help her collect her 
own source material . 

8 . Give student a broad view of the home economics 
pro~ram as a whole , of the units in the course , 
and of the subject matter taubht before she 
starts her observ::otion ancl tead int3 . 

::i Help her Vvi th methods that she may become a 
growing, thinkint teacher . 

10 . Help her as far as possible in personality 
needs . 

11 . help her to bee ome a leader and to be able to 
maKe decisions . 

12 . nelp her to attain a fine professional atti­
tude . 

13 . Be patient, firm, and as understanding as 
possible. 



14 . Help the student teacher present material 
(and expect results) on the hil::h school level , 
on the economic level of the community . 

15 . Student teachers generally observe twenty to 
twenty - five lessons l:Bfore startinc:. to teach . 
Let teaching lessons te & gradual process of 
working into the full day schedule . 

16 . ~ive 0ositive instead of ne 6 ative criticism to 
student teacher • .begin and end with construe ­
ti ve critic ism . 

17 . Encourase student te2cher to use many different 
methods of presenting lessons . 

18 . Intersperce ~ost observation with teachin~ . 

19 . .hid her in recognizine: and appraisiI€ pupil 
growth in changed behavior . 

20 . Introduce student teachers into gradually 
taking on the e:,uirl ance of pu1_;il, home exp eri ­
ences , visits to homes , home economics club 
programs , enc school activities . 

21 . Aid in developing vt1olesome philosophy for 
future tea c b..i ng . 

II . 'l'he superv1 sing tE-acher activities wl th the teacher 
trainer . 

1 . Give informetion to teacher trainer concerning 
the school , ~outine , edministratlon , etc . 

2 . Get the inforrn&.tion frora teacher trainer which 
will help in understarding the student teacher . 

3 . Develop a spirit of cooperation between the 
high school and the university as to the duties 
of the supervising teacher and teacher trainer . 

4 . Leve:iop a spirit of cooa=ration between the 
supervising teacher and teacher trainer , Stare 
Supervisor , haed of home economics in the uni ­
ver·sity and the school superintendent . 

----------------------------------·---' 



adjustment rroble~s of the 
Student Teacher in Homemaking hducation in .Montana 

by Edith Harwood 
State Supervisor of Home Economics 

1 . Common problems in adjustment in relationships with 
the school personnel and pupils 

a . How can the student teacbers feel that they are 
part of the faculty when they realize that they 
are.accepted only on a tem0orary or apprentice­
ship basis'? 

b . '.!.his 's also a problem with the p1.:oils as the 
lotter feel that the student teachers are in the 
process of learning bow to teach them . 

c . Student teachers do not take a voice in school 
matters at faculty meetings as they feel insecur 
out of place and are not conversant with the 
policies and details precedin£ such meetings . 

d . It is quite impossible to take the resuonslbilit 
of the de1.Jartment even though it is given by the 
supervising teacher as the latter will have her 
way of management which may not be the same as 
the student teacher would have in her own loca­
tion . 

2 . Common problems in the class rooms 

a . How to interpret college subject matter on a 
high school level . 

b . Inability to transfer subject mattPr in the 
terminology of the high school pupil . 

c . A lack of familiarity with the use of Droblem 
solving technjoue rather than the use of aues ­
tions and answers based on text book reading . 

d . b tu dent teachers of ten have a fear of the pupi 1 s 
the fear that they will mutiny , fear that they 
will not like ther and f~ar that they will ~is ­
inter9ret their statements . 

e . .:;tudent teacrers are not acquainted with the 
home or school bacKground of each of the rls 
and quite often their auestions are too infan­
tile and their teachin_ too simµle for the group 
(This latter point has come to my attention many 
times this year and 1 tr_in.n: it oui te a serious 
problem . "arm gir·ls know a great deal about 
foods worK and very frequently the homes are 
cultured and refined with a good bacKground in 
nutrition . PrP - testing, both by actual lab0ra ­
tory worJ{ an l written quiz es , should be 1:::i ven 
in order to base the v1orK on the needs of the 
g-irls . ) 

---------------------------·- ··---' 



f . Student teachers arf> now a l v:ays sure of the 
subject matter and a ssume that they &:now a 
great deal and yet v1hen asked simnle auestions 
by the students they ca ~ not answer them . This 
is due to the technical rather than :practical 
subject matter that has been studied or as it 
may be in clothing, they are not ramiliar with 
many of the sewin,: technique s . 

3 . '1 hat socit'l problems confront student teachers? 

a . L&ck o1 sufficient tine to become acquainted with 
the community. 

b . R.n abnor"'ial situation since student t Pachers 
reali7.e they are there for just a short time . 

c. Insecure student teachers freauently discuss 
school problems with an unhapoy member of the 
faculty in an effort to substuntiate their own 
dislike of teaching . 

d . ~tudent tecchers may not be included in teacher 
activities and can not be a part of the camous 
ac ti vi ties • 

e . ~tudeLt tcac~ers have 1:fficulty establishing 
rapp:>rt with parents while mal:{ing home visits 
as the parents do not acceot her as the bona 
fide tea cb er of the child. 



Adjustment Problems of the 
Student Teacher in Homemaking Education in Montana 

by Helen Gleason 
Chairman, home Kconomics Deoart :rent 

1 . The most comKon problem in adjustment seems to be 
the ability to be friendly and imuersonal and treat 
all the teachers and punils aliKe . a professional 
attitude is something that I believe can be trained 
in college . 

2 . Discipline , I think , is the greatest proble:m , TJarti ­
cularly with the use of all types of met"oos . The 
informal methods have to be handled partly in al 1 
that discipline is maintained . Another proble~ in 
the classroom , I believe , is to maintain a high rate 
of interest in subject matter for a l l the pupils . 
This , I thinK , is the secret underlining class or ­
ganization and discipline . 

3 . What social proble'ns confront student teachers? 'J.:b.e 
adjustment to the community &nd the soci8l standards 
of that CO'(l!!lUnity seem to '-re the grratest problem 
here . She may find conditions in her environment 
that are totally different from her past ex.oerience . 
'lhe proble,r' here is to see worthwhile ettitudes and 
activities even thou ~h different . 



Student ieacher record 
Home , High School , and Uni ­

versity ~xperiences 

Student teacher Classification ----------- -----
Col lege or university --------- ---------
...,ate 

Home 

.1 anaE:_ement and care of home during mother 's frecuent 
abser1ces. Planning and ore paring meals, marKeting of 
food . 1~ssisted with fooc preservation . ':..,pent all 
summers with grandmother on the ranch . ;uring harvestin 
season assisted the cook in preparatior of meals for 30 
rien . Have ore::anized sevf'ral parties , teas , picnics, and 
showers . ~&de most of clothes for self for past ejght 
years . Also m8de some of mother ' s clothes. 

Bigh School 

Secretary of (~uill end Scroll , Journalism Honorary . 
kember of Thespians, Dramatics Club, Pe Club, 1-1.ctivity 
Club, Girls _4thletic Association . Acivertising manager 
of the Annual . ?resident of home room, vice-pre'"ident 
of Spanish Club , on staff of the school paper , and mem ­
ber of tbP National Honor Society . 

foember of i~on,ens thle tic 1-1ssoci2 ti on, Creative '•ri ter s 
Club , Dramatics Club , ..... pur , N2tional .'omen 's Honorary , 
.A ssoci•- ti on of ,~omen Students , 11ome 1conomi cs Club , 
l:.duc at ion Club , Aouamaids, iVomens Swimming 'T'ea'n, Pledge 
of :•asquers , and social director Bnd member of Delta 
Gamma . 

Cultural and l!,duc a ti onal 

Special hobby is reading . Traveled consiqerably, enjoy 
concerts, recitals , and plays . 

}inancial Returns 

,for iced as student as sis tan t in the University Library . 
Care of children. :,orkea on ranch . '.,orKed in office 
of VeE_ar Aircraft Comoany , Burban..c , California . 

--------------------------------·----· 
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MANUAL FOR 

THE ADJUSTMENT INVENTORY 
ADULT FORM* 
By HUGH M. BELL 

Published by STANFORD UNIVERSITY PRESS, Stanford University, California 

The Adult Form of the Adjustment Inventory provides five separate measures of per­
sonal and social adjustment: 

a. Home Adjustment. Individuals scoring high tend to he unsatisfactorily adjusted 
to their home surroundings. Low scores indicate satisfactory home adjustment. 

b. Health Adjustment. High scores indicate unsatisfactory health adjustment; low 
scores, satisfactory adjustment. 

c. Social Adjustment. Individuals scoring high tend to he submissive and retiring in 
their social contacts. Individuals with low s.eores are aggressive in social contacts. 

d. Emotional Adjustment. Individuals with high scores tend to he unstable emotionally. 
Persons with low scores tend to he emotionally stable. 

e. Occupational Adjustment. Individuals with high scores tend to he dissatisfied with 
their present occupations. Those who make low scores tend to he well pleased with their 
present jobs. 

USE OF THE INVENTORY 

The Inventory has been successful when used as an aid in counseling adults whose 
personal problems pertain to any of the categories included in the test. It is suitable for 
use with both sexes. The high reliabilities of the separate measures make possible com­
parison of one individual with another. The measurement of five types of adjustment by 
the one blank permits location of specific adjustment difficulties. The use of the small 
letters a, b, c, d, and e, corresponding to the five measures of adjustment, as well as 
the numbers, enables the counselor to discover readily the particular questions relating 
to each measure. The total score may he used to indicate the general adjustment status. 

INSTRUCTIONS FOR GIVING 

1. The Inventory is self-administering. To insure careful reading of the instructions, 
the examiner should read the instructions appearing on the first page of the blank aloud 
while the individuals being tested are reading them silently. 

2. There is no time limit. Ordinarily not more than twenty-five minutes are required 
for all individuals to complete the Inventory. 

3. Each individual being tested should interpret the questions for himself. However, 
questions about the meaning of words may he answered by the examiner. 

4. The examiner should make every effort to secure complete co-operation of all the 
persons filling in the blanks. He should indicate the value of the results to the individuals 
and assure them that the scores will he treated with the strictest confidence. 

5. If questions concerning the purpose and use of the test arise, they should he 
answered frankly and honestly. 

6. Unless individuals ask why the letters and numbers are placed before the questions, 
nothing need he said about them. If a question is raised, the examiner should state 
that they correspond to the letters on the first page of the Inventory and are used in 
analyzing the test results. 

INSTRUCTIONS FOR SCORING 

The Inventory can he accurately scored in four minutes. Thus, to obtain the score on 
Home Adjustment, take the scoring stencil entitled "Home" and lay the column for page 
two on page two of the Inventory so that the "2" at the top and at the bottom of the 
stencil are superimposed upon the corresponding figures of the test. Then count the 
number of instances where the vertical marks on the scoring stencil fall immediately over 
a circle on the test, writing this total at the bottom of page two or keeping it in memory, 

• The Adjustment Inventory is published in two forms-the Student 
Form for high school and college students, and the Adult Form. 

------------------------------- ·--- ··---------.. -----
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Then similarly apply the column on the stencil for page thre;;o. the thir~ p~g~ ?f ~~e 
Inventor and the column for page four to the fourth page. nte opposite a m e 
column :ntitled "Score" on the first page of the bla~k the total of the. three pa~es thus 

d · ed Obtain the scores for Health, Social, Emot10nal, and Occupational AdJustment 
env . · k 

in the same manner. Do not score the question mar s. 

NORMS 

The interpretation of individual scores is made more meaningful b'. t~e use of crt~~ 
descriptive designations. However, the difference betw~en two destnr1ve t~rms ~ ~her 
not be overemphasized, since a difference of only one pomt frequent Y etermmes w e 
a score falls under one heading or another. Id . 

If the counselor reports scores to persons who have ta~en the test, _he shou u;e ca~ion 
in giving out results to those who have evidenced _unsatisfactory adJu~tme;tb n:~t lit~~: 
something is done to help the person overcome his maladJ ustment, e WI e 
or none merely from being told of it. . k' h 

The results of the Health Adjustment section should be considered not as ta mg _t e 
place of a medical examination but rather as a possible prelimina~y :o such an exa7~;a~ 
tion. Unsatisfactory scores on this section of the Inventory may md1cate the need 
physical examination by a physician. 

TABLE !.-TENTATIVE NORMS FOR ADULTS 

ADJUSTMENT 

Home 
Adjustment 

Health 
Adjustment 

Social 
Adjustment 

Emotional 
Adjustment 

Occupational 
Adjustment 

Total Score 

DESCRIPTION 

Excellent 
Good 
Average 
Unsatisfactory 
Very Unsatisfactory 

Excellent 
Good 
Average 
Unsatisfactory 
Very Unsatisfactory 

Very Aggressive 
Aggressive 
Average 
Retiring 
Very Retiring 

Excellent 
Good 
Average 
Unsatisfactory 
Very Unsatisfactory 

Excellent 
Good 
Average 
Unsatisfactory 
Very Unsatisfactory 

Excellent 
Good 
Average 
Unsatisfactory 
Very Unsatisfactory 

SCORE RANGES 

Men 
(194) 

0-1 
2-3 
4,-ll 

12-16 
Above 16 

0-1 
2-3 
4,-8 
9-13 

Above 13 

0-2 
3-6 
7-15 

16-20 
Above 20 

0-1 
2-3 
4,-ll 

12-15 
Above 15 

0-1 
2-4 
5-13 

14--17 
Above 17 

0-8 
9-21 

22-47 
48-60 
Above 60 

\ 

Women 
(274) 

0-1 
2-3 
4--12 

13-17 
Above 17 

, 0-l 
2-4 
5-9 

10-14 
Above 14 

0-1 
2-4 
5-13 

14--17 
Above 17 

0-16 
17-30 
31-58 
5!)-71 
Above !l 

· 1 d" tment section will be of value only with persons who are work-
The occupat1ona a JUS 1 d · di ·d al d h . 1 t the time they take the test. Unemp oye m v1 u s an ouse-

mg for an emp oyer a . d E · 1 Ad" · h uld b d nly fo r Home Health Social, an mot10na Justment. wives s O e score o , ' 

In Table I norms are given for adults of both sexes. The individuals ranged in age 
from twenty to fifty years with the majority falling between twenty-five and forty. In 
determining the norms for occupational adjustment, housewives and the unemployed were 
eliminated. The scores were obtained from the following places: Adult Extension classes 
in Los Angeles, California, and Madison, New Jersey; Counseling Service of the Seattle, 
Washington, Young Men's Christian Association; the Practice School of the Chicago, 
Illinois, Young Women's Christian Association; and' adult classes in Industrial Psychol­
ogy in Boston, Massachusetts. 

In Table II are summarized the means and standard deviations for the population upon 
which the norms are based. 

TABLE 11.-MEANS AND STANDARD DEVIATIONS FOR POPULATION UPON WHICH 
NORMS HAVE BEEN BASED 

Home 
Health 
Socfal 
Emotional 

ADJUSTMENT 

AREA 

Occupational ....•................. • .•............ 
Total Score .. .. ....... . . , , .......... . , ...... ... .. . 

MEN (194) 
Mean Sigma 

7 .02 6.20 
5.28 4.28 

11.38 6.32 
7.70 5.46 
8.52 6.60 

34.60 18.60 

RELIABILITY 

WOMEN (274) 
Mean Sigma 

8.26 6.24 
6.18 4.24 

14.12 7.20 
11.00 7.16 
8.46 6.38 

44.30 20.30 

The coefficients of reliability for each of the five sections of the Inventory and for its 
total score are reported in Table III. These were determined by correlating the odd-even 
items and applying the Spearman-Brown prophecy formula. The subjects were employed 
men and women between the ages of twenty-three and twenty-eight. 

TABLE III.-COEFFICIENTS OF RELIABILITY (N = 84) 
a. Home Adjustment ............... . ... , . . . . . . .91 d. Emotional Adjustment ... . .............. . . . 
b. Health Adjustment ....... , , . . . . . . . . . . . . . . . .81 e. Occupational Adjustment .... , , .... , , . , .... , 
c. Social Adjustment .. .. .. . •• .. . .. .. . •• .. . . . . .88 Total Score ..... , . , , .................. , ...... . 

VALIDITY 

The Inventory has been validated in two ways: 

.91 

.85 

.94 

First, the items for each of the sections in the Inventory were selected in terms of the 
degree to which they differentiated between the upper and lower fifteen per cent of the 
individuals in a distribution of adult scores. Only those items which clearly differentiated 
between these extreme groups are included in the present form of the Inventory. 

Second, the Inventory has been validated through the selection of "Very well" and 
"Very poorly" adjusted groups of individuals by specialists in adult counseling and a 
determination of the degree to which the Inventory differentiates among them. 

The following counseling bureaus and counselors assisted in locating the extreme cases: 
Institute of Family Relations, Los Angeles, California; Psychologic Center, San Francisco, 
California; Columbus Testing Bureau, Columbus, Ohio; Vocational Rehabilitation Service, 
Washington, D.C.; Sir George Williams College, Montreal, Canada; Western Personnel 
Service, Los Angeles, California; Mr. Earl Dome, Counselor for Adults in the Young 
Men's Christian Association, Seattle, Washington; Dr. Paul Brainerd, Psychological Con­
sultant, Los Angeles, California; and Dr. J. Gustav White, Adult Counselor, Los Angeles, 
California. 

Carefully prepared written instructions were sent to each counselor which directed him 
to be watching for individuals who evidenced, during interviews, very good or very poor 
adjustment in any of the areas covered by the Inventory. To such persons the counselor 
gave the Adult Form of the Adjustment Inventory. Over a period of eight months the 
ten adult counselors located the following cases : Home Adjustment, 30 individuals with 
very poor and 61 with very good adjustment; Health Adjustment, 19 with very poor and 
49 with very good adjustment; Social Adjustment, 32 who were extremely retiring, and 
46 who were very aggressive; Emotional Adjustment, 37 who were poorly adjusted, and 
45 who were very well adjusted; Occupational Adjustment, 41 very poorly adjusted, and 
44 very well adjusted. Each counselor was paid a small fee for locating these cases. All 
the counselors had had five or more years of experience in counseling individuals with 
personal maladjustments. 



In Table IV are summarized the means, standard deviations, mean differences, standard 
errors of the differences, and the critical ratios. Examination of the critical ratios indicates 
that the Inventory clearly differentiated between the extreme groups selected by the 
counselors in all five areas of personal adjustment. 

TABLE JV.-VALIDATING GROUPS SELECTED BY COUNSELORS 

D1FF. 

ADJUSTMENT WELL-ADJUSTED PooRLY·ADJUSTED S1cMA DIVIDED 

AREA GROUP GROUP DtFF. OF DIFF , BY SIGMA 

Mean Sigma Mean Sigma OF D1FF. 

Home . . .. 4 . 50 3.28 14.66 4.58 10.16 .94 10.81 
Health · ..... , . .... . ...• 3.86 2.58 14.36 5.12 10.50 1.23 8.54 
Social •.... . . . ... . . . ... 4.96 3.12 21.44 4. 70 16.48 .95 17.35 
Emotional ········ ····· 4.86 3.42 16.56 4.92 11. 70 .96 12.19 
Occupational · ··· ······· 3.72 3.02 15. 74 4.94 12.02 .89 13.51 

PROBABLE ERRORS OF MEASUREMENT 

In Table V are listed the probable errors of measurement of the five types of adjust­
ment and the total score of the Inventory for adults of both sexes. 

TABLE V.-PROBABLE ERRORS OF MEASUREMENT 

MEN 

Home . . . . . . . . • •. . . . . •• . . . . . . . . . 1.25 
Health . . . • • • • . . . . . . • • . . . . . . . . . 1.27 
Social . . . . . . . . . . • • . . . . . . . . • . . . . 1.49 

WOMEN 

1.26 
1.26 
1. 70 

Emotional ..... . . . . .. . , , , ... . . . 
Occupational . . ...... , . . . 
Total Score .. . ....... . ... , .. .. . 

INTERCORRELATIONS 

MEN 

1.10 
1.74 
3.14 

WOMEN 

1.45 
1.68 
3 .42 

In Table VI are reported the coefficients of intercorrelation of the five sections of the 
Inventory. 

TABLE Vl.-COEFFICJENTS OF INTERCORRELATJON (N = 109) 

Home and Health ... ......... , .......... , .26 ± ,06 
H ome and Social. . .. .................... - .06 ± .07 
Home and Emotional. . .. .. , ... . ... . . . .. , .35 ± .05 
Home and Occupntionnl. .. , ., ....... ,.,,. .22 ± .06 
Health and Social. . . . . . . . . . . . . . . . . . . . . • • .10 ± . 07 

Health and Emotional . .... . ... . ..... . . .. . .50 ± .OS 
Health and Occupational... .... . .. .... . .. .10 ± .07 
Social and Emotional. ... . .... . .. . . . . , . . , .51 ± .OS 
Social and Occupational. . . ... . ... . , . . , . .. .04 ± .07 
Emotional and Occupational. .. .. . ....... , .35 ± .06 
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Are you interested in knowing more about your own personality? If you will answer honestly 
and thoughtfully all of the questions on the pages that follow, it will be possible for you to obtain 
a better understanding of yourself. These questions have been carefully selected, and then given to 
a large number of persons. By comparing your answers with the answers of the group you will se­
cure a more accurate notion of your own characteristics. The value of this to you will be in propor­
tion to the care and honesty with which you answer each question. 

Your answers to the questions will be treated in the strictest confidence. Therefore, feel free to 
give candid replies. There are no right or wrong answers. Indicate your answer to each question by 
drawing a circle around the "Yes," the· "No," or the "? ." Use the question mark only when you are 
certain that you cannot answer "Yes," or "No." There is no time limit; but work rapidly. 

If you are not employed now, answer the occupational questions with reference to the last posi­
tion which you held. Housewives who are not employed outside the home should omit the questions 
referring to working conditions. 
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Does the place in which you live now in any way interfere with your obtaining the social 1·~ 
Id I k ? he whi.1. you wou i e to enjoy. \'II 

Do you have ups and downs in mood without apparent cause? 
Ar~ you troubled occasionally by a skin disease or skin eruption such as athlete's foot, carhunc} 
boils? ea, or 

Do you feel self-conscious when you have to ask an employer for work? 
Do you sometimes get badly flustered and "jittery" in your present job? 
Have you had any trouble with your heart or your kidneys or your lungs? 
Do you feel that your present home environment allows you enough opportunity to develop your 
personality? 01'11 

Do you like to participate in festJ.val gatherings and lively parties? 
Do you think you made the wrong selection of your occupation? 
Have you ever been extremely afraid of something which you knew could do you no harm? 
Is any member of your present home very nervous? 
Does your present work allow you time off each year for some vacation? 
Have you ever been anemic (lacking in red blood corpuscles) ? 
Do you worry too long over humiliating experiences? 
Do you find it difficult to start a conversation with a stranger? 
Did you disagree with your parents about the type of occupation you should enter? 
Does it upset you considerably to have some one ask you to speak when you have had no time to prepare 
your talk? 
Does some particular useless thought keep coming into your mind to bother you? 
Do you take cold rather easily from other people? 
Do you think you must "play politics" to get promotion or an increase in pay in your present job? 
Do you keep in the background on social occasions? 
Have you had unpleasant disagreements over such matters as religion, politics, or sex with the pel'80n 
or persons with whom you live? 
Do you get upset easily? 
Do you find it necessary to watch your health carefully? 
Has there ever been a divorce among any members of your immediate family? 
Has your employer always treated you fairly? 
Do you frequently come to your meals without really being hungry? 
Are you often in a state of excitement? 
Do you feel embarrassed if you have to ask permission to leave a group of people? 
Do you think that you have to work too long hours an your present job? 
Have any of the members of your present home made you unhappy by criticizing your personal appearance? 
Do you find that you tend to have a few close friends rather than many casual acquaintances? 
Have you had an illness from which you feel that you have not completely recovered? 
Does criticism disturb you greatly? 
Are you happy and contented in your present home environment? 

? Would you like to secure some other job than the one you now hold? 
? · Are you often the center of favorable attention at a party? 
? 
? 
? 
? 
? 
? 
? 
? 
? 
? 
? 
? 
? 
? 
? 
? 
? 

Do you frequently have shooting pains in the head? 
Are you troubled with the idea that people are watching you on the street? 
Do you feel a lack of affection and love in your present home? 
Do you have considerable difficulty in knowing just where you stand with your present employer? 
Do you suffer from sinusitis or any obstruction in your breathing? 
Are you bothered by the feeling that people are reading your thoughts? 
Do you make friends readily? 
Do you feel that your present employer or boss holds a personal dislike or grudge toward you? 
Do the person or persons with whom you now live understand you and sympathize with you? 
Do you day-dream frequently? 
Has any illness you have had resulted in a permanent injury to your health? 
Do you have to work on your present job with certain people whom you dislike? t1ier 
Do you hesitate to enter a room by yourself when a group of people are sitting around talking toge 
Do you feel that your friends have happier home environments than you? 
Do you often hesitate to speak out in a group lest you say and do the wrong thing? 
Do you have difficulty in getting rid of a cold? 
Do ideas <tlte.n run through your head so that you cannot sleep? 
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Does any person with whom you live now become angry at you very easily? 
Are you getting enough pay on your present job to support those who are dependent upon you? 
Are you troubled with too high or too low blood pressure? 
Do you worry over possible misfortunes? 
If you come late to a meeting would you rather stand or leave than take a front seat? 
Is your present boss or employer an individual whom you feel you can always trust? 
Are you subject to hay fever or asthma? 
Are the members of your present home congenial and well-suited to each other? 
At a reception or a tea do you seek to meet the important person present? 
Do you feel that your employer is paying you a fair salary? 
Are your feelings easily hurt? 
Are you troubled much with constipation? 
Do you dislike intensely certain people with whom you live now? 
Are you sometimes the leader at a social affair? 
Do you like all the people with whom you work on your present job? 
Are you bothered by the feeling that things are not real? 
Do you occasionally have conflicting moods of love and hate for members of your immediate family? 
Do you feel very self-conscious in the presence of people whom you greatly admire but with whom you 
are not well acquainted? 
Do you frequently experience nausea or vomiting or diarrhea? 
Do you blush easily? 
Have the actions of any person with whom you now live frequently caused you to feel blue and depressed? 
Have you frequently changed jobs during the last five years? 
Do you ever cross the street to avoid meeting somebody? 
Are you subject to tonsillitis or other throat ailments? 
Do you often feel self-conscious because of your personal appearance? 
Does your present job fatigue you greatly? 
Is the home where you live now often in a state of turmoil and dissension? 
Do you consider yourself rather a nervous person? 
Do you greatly enjoy social dancing? 
Are you subject to attacks of indigestion? 
Did either of your parents frequently find fault with your conduct when you lived with them? 
Do you feel that you have adequate opportunities to express your own ideas in your present job? 
Do you find it very difli.cult to speak in public? 
Do you feel tired most of the time? 
Is the pay in your present work so low that you worry lest you be unable to meet your financial obli­
gations? 
Are you troubled with feelings of inferiority? 
Do the personal habits of some of the people with whom you now live irritate you? 
Do you often feel just miserable? 
Has it been necessary for you to have frequent medical attention? 
Have you had a number of experiences in appearing before public gatherings? 
Have you been able to get the promotions you desire in your present job? 
Does any member of your present home try to dominate you? 
Do you often feel fatigued when you get up in the morning? 
Do any of the people with whom you work have personal habits and characteristics which irritate you? 
When you are a guest at an important dinner do you do without something rather than ask to have it 
passed to you? 
Does it frighten you to be alone in the dark? 
Did your parents tend to supervise you too closely when you lived with them? 
Have you found it easy to make friendly contacts with members of the opposite sex? 
Are you considerably underweight? 
Does your present job force you to hurry a great deal? 
Have you ever, when you were on a high place, been afraid that you might jump off? 
Do you find it easy to get along with the person or persons with whom you live now? 
Do you have difficulty in starting conversation with a person to whom you have just been introduced? 
Do you frequently have spells of dizziness? 
Are you often sorry for the things you do? 
Does your present employer or boss take all the credit for a piece· of work which you have done your­
self? 
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l llu Yes (N~ ? Do you have frequent disagreements with the individual or individuals where you live now c 

the way things are to be done about the house? 00cernuig 
112d Ye No ? Do you get discouraged easily? 
118b Yes 0 ? Have you had considerable illness during the last ten years? 
114C Ye.§.. 0 ? Have you had experience in making plans for and directing the actions of other people such 

mittee chairman, leader of a group, etc.? as CO 
1158 Yes ? Do you feel that you are just a cog in an inhuman machine in your present job? 
116a Yes ? Does any person in the place you now live frequently object to the companions and friends with h 

you like to associate? W 
117b 0 ? Are you subject to attacks of influenza? 
1188 0 ? Does your present employer or boss praise you for work which you do well? 
11 Oc No ? Would you feel very self-conscious if you had to volunteer an idea to start a discussion among a gr .,, 

of people? oup 
1'.!0d Yes ? Have you frequently been depressed because of the unkind things others have said about you? 
l:!la Yes 0 ? Are any of the members of your present household very easily irritated? -1 '.!:!b Yes No ? Do you have many colds? 
I :ad Yes ? Are you easily frightened by lightning? 
124C Yes ? Are you troubled with shyness? 
l 25e Yes ? Did you enter your present job because you yourself really wanted to go into it? -126b Yes ? Have you ever had a major surgical operation? 
127a Yes 0 ? At home did your parents frequently object to the kind of companions you went around with? 
12sc Yes No ? Do you find it easy to ask others for help? 
1298 Yes No ? Do you get discouraged in your present work? 
130d Yes ? Do things often go wrong for you from no fault of your own? 
1s1a Yes ? Would you like very much to move from the place where you now live so that you might have more 

personal independence? 
13:?c Yes ? When you want something· from a person with whom you are not very well acquainted, would you 

prefer to write a note or letter to the individual than go and ask him or her personally? 
133b Yes No ? Have you ever been seriously injured in any kind of an accident? 
134d Yes ? Do you dread the sight of a snake? 
1S5e Yes ? Do you feel that your work is supervised by too many different bosses? 
136b Yes ? Have you lost considerable weight recently? 
13ia Yes ? Does the lack of money tend to make your present home life unhappy? 
13Sc Yes ? Would it be difficult for you to give an oral report before a group of people? 
139e Yes ? Is your present job very monotonous? 
HOd Yes ? Are you easily moved to tears? 
141b Yes ? Do you frequently feel very tired toward the end of the day? 
142a Yes ? When you lived with your parents did either of them frequently criticize you unjustly? 
143d Yes ? Does the thought of an earthquake or a fire frighten you? 
144c Yes ? Do you feel embarrassed when you have to enter a public assembly by yourself after everyone else h 

been seated ? 
l 458 Yes ? Do you find that you have very little real interest in your present job? 
146b Ye ? Do you sometimes have difficulty getting to sleep even when there are no noises to disturb you? 
147a Yes ? Is there anyone at the place where you live now who insists on your obeying him or her regardless 

whether or not the request is reasonable? 
148c Yes TO ? Did you ever take the lead to enliven a dull party? "&h -1498 Yes 0 ? Do you feel that your immediate superior or boss lacks sympathy and understanding in dealing WI 

you as an employee? 
150d Yes ? Do you often feel lonesome even when you are with people? 
151a Yes ? As a youth did you ever have a strong desire to run away from home? 
l!"i2b Yes ? Do you have many headaches? 
153d Yes ? Have you ever felt that someone was hypnotizing you and making you act against your will? . 
154c Yes ? Do you often have much difficulty in thinking of an appropriate remark to make in group conversauo~ 
1558 Yes ? Do you sometimes feel that your employer does not show real appreciation of your attempts to 

your job in a superior manner? 
156b Yes ? Have you ever had scarlet fever or diphtheria? 
157a Yes ? Do you sometimes feel that you have been a disappointment to your parents? 
158c Yes ? Do you take responsibility for introducing people at a party? 
1598 Yes ? Do you experience a fear of losing your present job? 
160d Yes ? Do you frequently have spells of the blues? 
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F'igure 1.--STUDENT TMCHl!.R SUPERVISOR ' S RATii\JG OF PERSONAL 0 UALITIES OF' 10 STUDENT 
Tl:ll.CEl.RS IN HOii1~NiAr\.lNG AT MISS JrLA COUNTY Hin.H sc wooL, MISSOULA , ~;101':TANA, 1942-44 
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I 
I I C d C d b b d d C C C d C d f d d C f d d d 0 2 7 11 2 

IJ b b b b b CC b b C C C C b b b b b b C b a 1 14 7 0 0 

b -- - - -- - - -- -- -- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
otals 

la 4 21O5312 2 0 3 4 1 6 3 2 4 2 1 0 3 7 56 95 51 16 2 

lb 4 4 5 5 5 5 4 4 5 3 3 3 6 2 5 6 4 6 6 5 5 1 

C 2 2 4 3 0 2 4 3 3 6 4 1 3 1 1 1 1 2 2 3 1 1 

d 0 2 0 2 0 0 0 1 0 1 0 2 1 1 0 1 1 0 0 2 1 1 I 
f 0 0 0 0 0 0 1 0 0 0 0 0 0 0 1 0 0 0 1 0 0 0 



Figure 2. --Rt.SUL'IS OF 'l'Ht BnLL ADJUS 'Th,ENT IN"Vru\JTORY Arn:rN · STkR:B;D TO 10 STUDl!:NT TEACH:B., RS 
IN h01V1IJviAKING AT MISSOU LA COUNTY HIGH SCHOOL, 1iIS:::,QULA, MONTANA, 1942-44 
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Figure 3 . - - PERS:)NAL DATA Sl-l'JV\'N ON S'l'[DElxTT HEALTH Sl<;RVICE RE:COfmS, !f';JNTANA STATh 
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SCrOOL , MISS,)ULA , r:1 0 K'l AlA , 1942- 44 
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22 51 . 8 ·hhi te 66~ 124 German - x 55 64 4 Well developed . Keep s in 
Irish bight stiff background 

vertebrae on social 
occasions . 
:B.asily dis -
coura 0 ed . 
Very easily 
fri e:;htened . 
: eelings a1- -
ternate be -
tween joy 
and sadness . 

23 7 9 . 0 Viihi te 63 120 German X 58 62 3 ',vell developed . V•.orry over 
General health possible 
good . misfor -

tunes . Sym-
ptoms of 
nervousness 
and excita -
bili ty • 

Note : -:}refers to American Council on b ducation Psycholo~=-ical .t.xamination . 
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© ('j.µ;ij 

r-1 0:.. 
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1 . 31 



C 28 32 . 9 White 63 110 Ameri - X 49 62 1 General health Easily fri - 1 . 67 
can considered ghtened . 

good . Worry over 
possible 
ml sf or tune 
that rarely 
come to pass . 

D 22 76 . 4 Whi t e 67 125 Ameri - X 54 60 2 Vi ell developed . Easily 1 .57 
c an General heal th fri ghtened . 

good . 

E 23 58 .o 'w'ihi te 61¼ 94~- bohe - X 57 59 2 Fairly healthy . Had moments 1 .20 
'Ilian Undernourished . of uncon-

regnant at trollable 
time of stu - anger . Feel -
dent teaching . ing s alter-

nated between 
joy and sad-
ness . 

F 22 66 . 4 '1; hlte 63½ 105 Ameri - X 

can 58 62 1 General health Easily dis - 1 .41 
good . .. ell couraged • 
developed . ,orry over 

possible 
misfortunes 
that rarely 
come to 
pass . 



JG 23 76 . 1 Whl te 53) 107 bngl ish x 56 60 C Good physical r(ept in 2 . 18 4 
condition . bacKground 

on social 
occasions . 
Found it 
difficult 
to stop 
laughing 
once she 
got star -
ted . 

H 21 71 . 6 Vv hi t e 58 94 French - x 39 43 1 General health t., ornen ts of 1 . 63 
Irish (twin)good . uncontrol -

lable ane:- er. 
Feelings al -
ternated 
easily be -
tween joy 
and sadn.ess . 

I 22 85 . 4 \Jhit e 64¾ 139 Ameri - X 50 53 5 General health Kept in 1 . 70 
can good . bacKground 

on social 
occasions • 
.t;asily dis-
couraged . 
Feelings al - I 
ternated 
easily be -
tween joy 
a nd sadness . 

• 1,.,i,. .. 
. x 



J 23 No 
re ­
cord 

White 62½ 115 Ame ri ­
can 

X 54 59 2 General health 
good . 

Found it dif­
ficult to 
st op laughing 
once she g ot 
started . Be ­
came easily 
discouraged . 

1 . 20 



Figure 4 . --BX1rRA- GURRICULAR ACTIVITI.t,S AS SHOWN 01~ RECORDS OF' TH.B HOK1.-MAKING D}cPART­
kfill'l AT Iv101TANA STA'I'E UNIVERSITY FOR 10 STUDHiT T}ACHI1 RS IN H01'. 1<:MAKING AT MIS20ULA 
COUT\TY EIG-H SC.h001 , M1SSJU LA, Tu10N'l1ANA , 1942 - 44 

Case Home 

A ~ept house for two years while mother 
worked, as sumin6 buying , pre para. tion , 
serving of food , and food preserva ­
tion . Assisted with gardening since 
childhood . Assisted with food pre ­
paration for thrashing crev . Sewed 
for self and other members of family 
be t inning in high school . Selected 
paper and papered two rooms of home . 

B 

C 

Took care of sick at home , adults 
and children . Assumed responsibi­
lity of care of home , meal planning, 
cleaning, budgeting , and buying of 
food . Made most of own clothing and 
made children's clothing . 

Married life had g iven her a wide 
experience, such as home management, 
budgeting , marketing, meal planning 
and preparation, food pre s ervation, 
gardening (victory) Sewed for self, 
others, and home . Planned recreation . 

High School Jork 

BasKetball captain for two years . 
Vice-president of junior and 
senior classes . k anager of 
Photograp hy Cl ub . Secretary of 
Press Club . Feature editor of 
school paper . Vice-president 
of student body . nlected 
Christmas queen in senior year . 
Awarded American Legion Ci ti ­
zen ship medal . Attended St . 

Yes No 

k argaret's Academy . x 

Library assistant for one year . 
liembe r of Horne hc onomlcs Club, 
0irls Athletic Association , and 
Gi rls Club . Secretary for home 
room. 

Library assistant for thre e years . 
French Club secretarv . t1embe r of 
Glee Club, on membershin a.~d fi­
n arce commi tte e of Gir ls Club • 
.rlome R lorn secretary . :tvJembe r of 
Girls At hletic As sociation . 



Case 

D 

:t, 

F 

Home 

1v1ade own garments during the past 
eight years . Had comolete charge 
of home , planning and preparation 
of rreals for tb..ree peoole for tv..o 
summers while mother was away . 
Assisted with food preservation . 

Assisted with care and upKeep of 
five - room house . Prepared evening 
meal and assisted with marketing . 
After marriae:,e assumed all respon­
sibilities . Lived in an apartment . 
1 •• anaged finances . Husband , a 
pharmacist student at university . 
He worked part - time at a drug store . 

Selected some of clothing for self . 
1vlade most of her own dresses . Com­
plete charge of hol11e for father and 
brother for a short while . Assisted 
every year with food preservation . 
Planned menus and marketed ard pre ­
pared food for five cirls for one 
week at summer cottage . Assisted 
with family marketing and food pre ­
paration. 

High School Part - Time 
.. ork 

foember of orchestra for four years . 
Secretary of home room . ~orked on 
school paper for one year . Member 
of &irls Athletic Association and 
home .E:conomics Club . 

Member of Home nconomics Club , 
Girls Club . Received high school 
diploma in piano . J5ernber of 
Glee Club . 

President of Campfire Girls . 
Junior counselor at Campfire 
s~mmer camp . Circulation manager 
for high school paper, annual 
staff , Press Club nresident . ~em­
ber of ·q;uill and Scroll , 'I'hespians, 
French Club , National rtonor Society . 
Chairman, costume committee for two 
plays . 

Yes No 

-



Case 

G 

H 

I 

h ome 

As sumed full responsibility of 
managing and csring for home . 
Planned and bought food and pre ­
pared meals . Res:;::onsible for food 
preservation . Made own clothes for 
ten years . 

Assumed complete charge of home during 
mother 1 s frequent absences . 1./iade most 
of own clothes in past eitht years , 
also some of mother ' s clothes . Spent 
summers on grandmother 1 s ranch . 
Assis t ed in preparation of meals du ­
rinl:' harvestL g for thirty men . 
Assisted with food preservation. 

Planned and prepared meals . Assisted 
in keeping house c l ean . ~,orKed on 
dude ranch for three years , assisting 
in di nine room , Kitchen , and laundry , 
ar.d wi tb cleaning . Governess for 
a small boy f' or three s urn...":ler s . Made 
some of own clothes . 

High School 

Attended high school at Champion , 
Alber t a , Canada . Played in high 
school orchestra and sang in 
chorus . Played Jiano for church 
and Sunday School . Taueht Sunday 
School Bible class . 

Secretary of Q~ill and Scroll, 
Journalism honorary . Memb~ r of 
Thespians , Dramatics Club , Peo 
Club , 1\.ctivity Club , Girls A,.th­
letic Association ; advertising 
manager of annual ; president of 
home room; vicP - president of 
Spanish Club . ):_ember of National 
honor Society . On staff of 
school paper . 

Valedictorian of class . Girl 
0cout for five years . 0rchestra 
work for four years . Member of 
Home .r,conomics Club . 

Part - Tirre 
1,orK 

Yes-No 

X 



Case 

J 

Home 

Assisted in gardening , care of home, 
food preservation , buying and pre ­
paring food. Sewed far self and 
others . Remodeled garments . Re ­
decorated rooms . J'.i'ade draperies of 
home . 

High School 

Member of band and basketball 
team , rlome Economics Club , 
Glee Club . Took part in class 
9lay and declamatory contest . 

Part - Tine 
11i.'ork 

Yes :t,_To 



Case 

A 

University 

!t'..anager of Student Coope ­
rative . Vice - President of 
.t..ducation Club . },':ember of 
1riomens Athletic Jlssoc ia tion 
for three years . Student 
assistant in Foods Labora­
tory at Montana State Uni ­
versity . ,,orked for Red 
Cross and assisted in 
various drives . Collected 
historical objects and 
clippings about Montana • 

Part - Time 
lc1ajor Minor Work 

Yes No 

rlome 
Eco ­
no ­
mies 

Chem­
is ­
try 

Latin 

X 

B Clerk at Wo o lworth ' s . Home Chem ­
ist ­
ry 

Fine 
Arts 

Taught seventh and eighth ~c o -
grade home economics one no -
day a week at Bonner , mies 
Tv~ ontana . President of 
Home Economics Club . 
Awarded Red Cross Instruc -
tors cert i fi c ate and 
badge . Swam in Northwest 
Telegraohic meet . Member 
of ,._,ducation Club . ',", orimd 
for Red Gross and assisted 
wi t h various drives . X 

Cul tura l and bducational 

As 4H Club member made three trips 
to State Fair' , including state con­
vention , International Exposition , 
and national convention in Chicago . 
1was a 4H Club member for 18 years , 
completing projects in clothing , 
food preparation and preservation , 
room improvement , yard beautifica­
tion , and handcraft . Comoeted in 
several judging and demonstration 
contests . Attended community con­
certs . 

Member of 4H Club . Completed oro­
jects in c l othing , food preoara­
tion and preservation , and room 
improvement . Can knit and cro­
chet . Attended co ·.-,:rr:uni ty con­
certs a nd recitals . hn joyed 
planning dinner parties . 



Cas e 

C 

D 

E 

University 

r.:ember of Alpha Phi , Home 
bconomic s Club , 1Ylasquers , 
ard secretary of Educa­
tion Club . nor~ed at 
vv oolworth I s during Christ ­
mas rush . Part - time tele ­
phone onerator for four 
years . Assisted with 
scrap drives (war) • 
Jorked on University 
switch board . 

Iliember of Alpha Chi 
Omega , Home Economics 
Club , chorus (l½ years) . 
Was in operetta Vagabond 
King . Social chairman , 
treasurer and member of 
Senior ~octrj of Alpha Chi 
Omega . Baton twirler . 
'l'aught seventh and eight h 
grade home economics at 
Bonner , ii1ontana . Helped 
with scrap drives (war) . 

Kember of Home Economics 
Club , ~ew~an Club ; Vice ­
president of hducation 
Glib .~rt Glub . Ass~sted 
wi n,~,11-rDijr 1 Dav. l uncn~on . ~.a . ~-n Ll ttae 1vomen . 

.i?art - Time 
~ajor Minor 1orK 

Home 
Eco ­
no ­
mies 

Home 
hco ­
no ­
mies 

home 
bea ­
no ­
mies 

Chem­
is ­
try 

Span­
ish 

Chem­
is ­
try 

Span­
i s h 

Chem­
is ­
try 

Ar t 

Yes No 

X 

X 

Cultural and Educational 

Attended community concerts and 
recitals , university plays , and 
visited art exhibits . ~asquers 
counselor 

Attended community concerts , 
rec itals , and plays . ~njoyed 
ar t exhibits . Collected bells 
from different countries with a 
story about each . 

Played and sang in auartet over 
radio . Visited most of central 
states . Enjoyen painting 1 sports , 
basketball, and tennis . Attended 
university concerts , recitals, 
pl a y s . 



I Case University 
Part - 'l'ime 

~ajar /inor ~or~ 
Yes l'.10 

Cultural and ~ducational 

------ ----- ·---------- - --- - - ------- ---------------
F Member of Delta Gamma , 

~omens tlthletic Assoc i ­
ation counselor ; member 
of Lebate Club , Home 
Economics Club , Educa­
tion Club ; sorority 
sDcial chairman . Member 
of orchestra ana band . 
Hush captain for sorori ­
ty . .,orked at 1~.is sou la 
.; erca.nti le and _.ontgo'11ery 
½ard as a clerk . 

G 1-.:e11ber of Home .f!;conomics 
Club , ~ducation Club , 
T.'leth')dis t Student Group ; 
played with University 
Concert Orchestra for 
three ouarters . 

H ifomber of Delta 1arc:ma , 
Vvomens Athletic Associ ­
ation , ~iiasquers, Spur , 
Home Economics Club , Edu ­
cation Club~ Aquamaids , 
SluiceBox , ~reative 
»ri ter I s vll.b , Fa 1-i onal 
Sophomore ½omen ' s hono ­
rary Asso~ietdd ¼omen 
:::ituaents 2. swimminf 'l'eam , 

Home Chern­
Eco - is ­
no try 
mi cs JV"a the -

ma t ­
.ics 

French 

Home Chem ­
b..co - is ­
no - try 
mic s Latin 

Horrie 
~co ­
no ­
mies 

h,usic 

Chem­
is ­
try 

Span­
ish 

X 

X 

Attended c ommunity concerts , re ­
ci t als , and plays . Attended 
~iorld ' s i:.air in San Francisco . 
~njoyed music and literature . 

Belonsed to Book- of- the - Month 
Club . 1raveled from state of 
,ashington to Ohio and thr mgh 
southern states and SasKatchewan 
Canada . .1:mj oyed music , con­
certs , and recitals . Played 
piano and viola . 

Attended community concerts , re ­
citals , and plays . Readint was 
a special hobby . Trave l ed c on­
siderably . ½orked on ranch ; cared 
for children$ worked in offi c e 
for Vegar Air· Craft Company , Bur­
ban.l:C , California . Student assis ­
tant in univ~rsity library . 



Case 

H 

I 

J 

University 
Part ::Time 

Major Minor ~ork 
Yes No 

(Continued) Social di ­
rector of sorority . 
On staff of University 
Library 1v1a 0 az ine . 

Vwrked for room and board home 
one quarter and for Na- :E.co -
tional Youth AQrm.nlstra - no -
tion for three years . mies 
Did light housekeeping , 
waited tables at Girls ' 
Cooperative . Chairman 
of ref re shmen t cornmi ttee 
for Jesley Foundation 
for one year . Member of 
home Bconomics Club . 
Secretary to Director Jf 

School of }eligion for 
three years . 

Ilember of home .l:!.conomi cs 
Club , Lducation Club , and 
Colle ~e Band . 

Home 
B.co ­
no ­
mies 

Chern ­
is ­
try 

Span­
ish 

Chem­
is ­
try 

French 

X 

Cultural and bducational 

Hepresenta ti ve of ,;esley .t'·ounda ­
tion at Regional Conference in 
California for two years . 

Lived on farm tee 6r 0 ater part of 
lJfe . Studied music . Traveled 
some in United States and Canada . 
~njoyed musjc . Attended con­
certs and plays . 

---------------------------------------------' 
._., 

I 



Figure 5 . - - A.UJU!:)T:'!h};T PR.OBLL~· 0 ,, 10 STI:LEY'l reI•ACh.hR': I'\J HOM1'JMKING M 1 MISSOULA 
COU11:'l Y .ti.lLrR SGRO OL, 1\J:ISSOULA, MONTANA , 1942- 44 

Faculty Belationship Problems student Teachers 
A B C D 1:' F T H I J Total 

Does the student teacher : 

1 . Feel secure with the faculty when she realizes that 
she is accepted only on a temporary or apprentice ­
ship basis·; 

2 . Accept responsibilities and manage~ent of the depart ­
ment , without fear , and student teaching, as a real 
challen[e? 

3 . :b'eel e. t ease when working with her superiors? 

4 . Comply with all school policies when she does not 
taKe a voice in school matter-s at faculty meetings 
ana is not conversant with the policies and details 
precedin~ such meetinfs? 

5 . Understand more clearly the importance of pro -
fessional ethics? 

6 . Cooper'ate? 

7 . Accept constructive criticisM willingly? 

8 . Develop tolerance and interest in helpin[ others? 

X X 

XX X 

X X 

XX 

X 

X X X X 

XX X XX 

X X 

XX X X 

X X XX 

X 

X X 

XX X 

.,,. 

6 

8 

4 

6 

4 

2 

2 

3 
I ,,. "" 



Faculty Relationship Problems 

8 . ~evelou ability to evaluate herself in various 
si tua ti ons? 

10 . Know now much to do or not to do l n a teachers 1 

c roup? 

Total 

Student Teachers 
A B C IJ h P G H 1 J Total 

xxxxxx XX 8 

X X X 3 

4 5 4 4 6 4 4 2 7 6 

I ',.., ·-



Figure 6 . - -ALJUS 'Ild!,N11 PROBL d. ~ OB 10 S1U UftT 'l'EAC.hh:--<E IL EOM!:<MAK!NG AT kISSOULA 
COUN l'Y Hl.C.h ~CFOOL , MTSS01JLA, 1 OhTAl:A, 1942- 4.4 

ilupil Fela tionship Problems Student 'I'eachers 
A B C D .1 F G H I J Total 

Does the student teacher? 

1 . Feel secure in answering the auestions of pupils when 
they know that she is in the process of learninz how 
to teach? 

2 . Avoid becoming too far,iliar with pupils 't 

3 . Adopt a reasonable standarG of relationships with 
pupils in and outside the classroom? 

4 . Guide adolescent pupils intelligently? 

5 . Keep calm in an emergency , recognizing personal 
peculiarities of pupils·? 

6 . Avoid -problems of pupils ' "putting it over 11 on the 
student teacher't 

7 . hncourage and get cooperation of pupils at all times? 

8 . Ni.aintain alertness to the individual needs of the 
pupilsY 

X X X X X X X X 8 

X XX 3 

X X X X X X X 7 

X X X X X X X X X X 10 

X X X 3 

XX XX 4 

XX XX X 5 

XX X XX X X 7 

I 
I 



Pupil Relationship Problems Student 'leachers 
A b C D .c. F G H 1 J Total 

9. l\llow how much to confide personal affairs in pupils? X X X X 4 

10 . Develon a tolerance for the personality of the pupils'f XX X 3 

Total 4 6 5 4 6 5 6 6 6 6 



Figure 7 . --AL.JUST:·fl:!1''I' PROBLl:<:11S OF 10 STULJJiT'I 'i1 AChl. :: L HOi,ill A1CING AT MISSOULA 
COUN'lY HIGH SCHOOL , MISSJULA, MON'l'ANA, 194i::;- 44 

Classroom Problens Student Teachers 
A B C .:_; F F G H I J Total 

Does the student teacher : 

1 . 1vlaintain hurnani ty and a professional attitude ln her 
teaching? 

2 . A void 1 o sin'- confidence and respect of her pupils? 

3 . ~ .. aintain poise and. a -s ens e of security before a group 
of pup.i ls·? 

4 . Adjust learning activity to experiences, abilities, 
interests, and needs of pupils , thereby recognizing 
the individual differences of pupils'? 

5 . Analyze the cause and avoide the occurrence of dis ­
cipline problerrs and know how to use corrective 
disciplinary measures? 

6 . Understand the individual pupil as being part of the 
e_roup and having certain capacities for learning? 

7 . Provide for and enc our afe who le some attitudes arnong 
pupils? 

8 . Inter-pr et co lle 6 e subject matter on a high school level 
and maintain continued interest of the group? 

X X X XX X 6 

X X X X X 5 

X X XX X X 6 

X X X X X X XX 8 

xxxxxxxxx 9 

X XX XX 5 

X X 2 

X X X 3 



Classroom Problems 

9 . Have pupils realize the importance 
being in school during the war'? 

10 . Know the background of her pupils? 

Total 

and pri vileec e of 

Student 'l'eachers 
A B C D .c:. l· G H I J Total 

XX X X 4 

X X X X X X X X X X 10 

7 5 5 6 6 6 6 5 7 5 



Flgur e 8 . --ADJUS Th,.!!N'I PROBLE,, S OF 10 STCl.JEJJ'l' T1"_ACHhRS I:N HOMl:!,MAKING AT MISSOULA 
COUl\J'lY HIGli SCHOOL, MISSOUL;.., , ~10NTM·1A , 1942- 44 ' 

Social Problerrs Student 'Ieachers 
b.BCDhl•GHJ J 'I'otal 

Does the student teacher : 

1 . wbile makir~ home visits, establish rapport with 
parents? X X X X X XX 7 

2 . Develop ini tia ti ve and security in social undertakings 'i X X xxxxxx 8 

3 . Become a part of tbe community during her student 
teaching period? X X 2 

4 . Acceot and take part in the social life of the 
community'? X X X 3 

5 . Accept livine conditions hap-plly'? X X 2 

6 . Overcome uncertainty in making decisions? X X X X X X X X X X 10 

7 . Conform to standards of' dress and conduct o1 the 
cornmuni ty'f X X 2 

8 . Adapt easily to various classes and social groups 
in the community? X XX 3 



Social Problems 

9 . Find sufficient time for recreation and personal 
living during her student teaching period? 

10. uvercome self- consciousness and develop self­
confidence when in a group? 

Total 

Student Teachers 
ABC DEF 0 HI J Tot~ 

X X X X X X X X X 9 

X X X X X X 6 

4 4 5 3 6 4 7 4 8 7 



B I B L I O G R A P H Y 

I 

---·----------------- ·-------·-·· 
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