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ABSTRACT

THE EXPERIENCES OREATINA STUDENTS DURING THEIR FIRST YEAR OF

ATTENDANCE AT A FOURYEAR UNIVERSITY

Latin@ is a minoritygroup that has grown rapidiy the last twenty yearin the United
States. However, Lati@s have low participation in higher educatipladng the growp in a
disadvantaged position compared with other ethnic graupseforeit is importantfor the
United States teducate and appropriately emplbys group This qualitative studysed the
counterstorytellingmethodology to highlight the persoredperience(Creswell, 2008, p. 514)
of eight Latina/Chicana students during their first year within a public institution. The main
instruments to collect the data were fagdace interviews and a lettgo-self writtenby the
participants. The analysis wdsne using triple framework of Critical Race Theory, lrad
Critical Theory and Community Cultural Wealth.

This study found several common resuRarticipants were thankful for their families’
support during this process in the university. Mostigigdnts indicated that theveasalack of
information in high schools for minoritized groups, especially with financial aidicipants
also specified hang a deep desire to complete their degree, butt fimancial need prevented
themfrom totally concentrating on their academic progress. Furthermore, participants expressed
their negative experience during their first year in college such as discrimination,
microaggressions and oppression byftweilty, administrative staff,ral their peers. Thiggdy
supports former studies where discrimination, oppression, and lack of economicegsourc
prevail in the lives of Latin@ students (Castillo & Hill, 20@hvazos, Johnson, & Scott,2010;

Pappamihiel & Moreno, 2011; Perez Huber, 2009, 2011). This study also supports the cultural



value thathese students bring to universities and negates the predominant assumption that
Latin@ families discourage retention, when this study demonstrates the e(agjon, 2014;

Yosso, 2005).
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CHAPTER ONE: INTRODUCTION

"Education is the most powerful weapon which you can use to change the world."

Nelson Mandela

The Latin@ population is an important group the¢dgo be studied and evaluated
within the educational system of this country. This group has grown over tiyedaist the
United Statesindis projected to represenne infive Americans by 203Thisplaces tle group
in a position to play an important role in tsaeonomyof this countryThereforeit is important
for the country that this population is educated and properly employed. Unfortunaseiy rbi
reality. Santos Jr. and Cuamea (2010) stated, “Hispanics are now the largest minority group,
making up 14.8% of the U.S. population; however, Hispanics as a group have a lower
socioeconomic background compared to the total population and are less prepared toinompete
the global marketplace” (p. 91).

Compared with other grouplsatin@shave greatefinancial needn higher education.
Castellanos and Jones (2083)d,“Latina/o students in their first year college tend to
experience greater levels of stress associated with financial concerns than White stpdents” (
5).Previous researchas identifiedthat the economic situation of sofsatinastudentsnay be
one of the strongest barriers tbem duringheir first year However,apart from the stress
resulting from the lack of money to p&or university expensesatina students also face other
difficult experiencesn their first yeamttendingthe university. Thefirst yearin the universityis
themaintransition for manyirst-year Latinastudents to become independent young adults.
Therefore this study focusedn investigatinghe firstyearexperiences of Latina studeriris

four-year publidnstitution locatedn awesternstate



Some research hagamined factors thatfluence the low number of Lats achieving a
collegedegreeFor example,n a studyconductedy Zell (2012)with fifteen community college
Latin@ students, the author examined the psychological and affective experiebhags@f
students, including those that might hinder their higher education gedlls findings indicated
poor K-12 academic preparation, poor guidance, difficulty on standardizedttesti
admissions, low income, little parental knowledge regarding callage how to navigate
financial aid, may all be reasons for low numbers of Latinas in higher ealu¢Agll, 2012, p.
168).

The literature orLatina’s barriers identifie¢the importance afhese students having
mentoring,and the impact of famés suppating students to finishallege One study suggested
the key sociasupport variable was mentoring, with those who graduated perceiving that they
received more mentoring than those who droppe®outesEdgar Arredondo, Robinson,
Kurpius, & Rund, 2011). Additionally§y andRomero (2008) indicatlthat among Latino
college students, maintaining strong family relationships while attending calbegan
important factor that hegulthem successfully adjust to college lifdoreover, in a study dhe
influence of academic and social collegiate experiemtéstina studentsStrayhorn(2008)
found:

Latinos face other challenges that threaten their likelihood for success in college. Still
today, many Latino students, especially those who attend predolyivérite

institutions, report feeling marginalized, alienated, isolated, unsupported, and
unwelcomed by their peers and faculty membgrs303)

In spite of discrimination and oppressidris important to highlight the work that

Latin@shave to overcome to succeedcollege Cavazos, Johnson, and Scott (2010)

investigated challenges and perspectives of eleven Latina college students and corflosed, “



participants reported that being focused on their goals helped them to overconmgebaldled it
gave them more motivation to beat obstacles” (p. 309).

Furthermoreijt is relevant to mentiothe case oLatinas who came to this countryaat
young age and have to suffer the penalty of not being able to enter higher eduseiose they
lack legaldocumentation to work and studdccording to Pere2009),“T he experiences of
undocumented Chicana college students reveal much about how racism (and itgioriersec
with other forms of oppression) emerges in the undergraduate careers of this studatibpbpul
(p. 713).1t is no secret thah the lastfew years, immigration laws against Latin@this country
have been stronger thahother tims. For example, Pappamihiel and Moreno (2GHld,
"Currently, the United States is facing an amimigrantbacklash that is not only affecting
undocumented Latinos but is spilling over to impact documented Latinos as well” JpT B8
are many Lati@ students who complete high school aage tdive in the shadowbecause
they do nohavelegal documentatn in this country. Passel (2003) stated:

Invisible in these national statistics are an estimated 65,000 students framcdone

backgrounds who are ineligible for federal financial aid and most scholalstpase

they live in the United States witholegal authorization from the U.S. governmdirttis

situation has decreased the number of young Latinas to be enrolled in higher education.

The inability of the United States Congress to pass an immigration refokagedcas
made life more difficult for lhLatinos.(p. 336)

Defining Terms for this Study

The term‘Latino/d or “Hispanic” has been a topic discussed by many authors in the past
twentyyears. This group is composed of people from Cuba, Mexico, Puerto Rico, South and
Central America, and SpaiMany authorsn the United States use different terminolod@s
address Hispanics or Latino/a in their literatdtecording to Brown, Santiago, and Lopez
(2003), the terms "Hispanic’ andlatino' refer to a group of Americans who share a language

and common cultural origins, but who come from diverse nations and backgrounds with distinct

3



histories and socio-economic and political experiences” (p. 41). In addition, @a(d®92)
stated that whiléHispani¢ was the most widely used term at the cityroal level; the term
“Latind’ was most prevalent at the neighborhood level, in organizations and coalitions
comprised primarily of professional and working-class people (p. 42).

For these reasons, it is important to clarify terminology for this stubigh were used in
the following ways here:

Latinais used whemneferring only to the female group.

Latin@ is usedwhenrefering to both male and female as a group.

Chicanarefers to a woman born in the United States with parents or descendants from
Mexico.

Hispanicmaybe used herehendiscussinghe literature citindhis term specifically.

Latinasarewomen who selfdentify as Latina or/and confeom diverse nations in South
America, Central America, Cuba, Puerto Rico, and Mexico.

Chicanasarewomenwho selfidentify as Chicana or/and women born in the United
States with parents or descendants of Mexico.

Latin@ is a term constructed ethnically to include women and men who are Hispanic,
Mexican, Spanish speaking or who have emigrated from Latin American countsigiio(E
Leal, and Meier, 2008).

Statement of the Problen

Historically, the United Statefias been a country that has wrestled with social
inequalities regarding race, economic status, and gender. Latinas aag@pzirthis social
condition. This minority group faces many potential inequalities such as: langaiagges,

economic concerns, classism and oppression, national origin, cultural differercgsnder.



These factors influence the high number of Latina dropouts in high school, and thénefore,
lack of representation of Latinas in higher education.

It is well known that_atin@s are thdargest minority group in the United States;
however Latin@ students continue to be the least educated major racial or ethnic group in terms
of completion of a bachelor’s degree (Fry, 20M/hile thenumber of Latina students enedl
in collegeis increasing, they continue to represent a low number of students who graduate from
four-year universities. According tazarry and Donaldson (201,2'N early 24% of all Latia/o
adults in the United Statéswveless than a nintlgrade educatiorgnd almost one in four
Latina/os aged 16 to 21 is either not enrolled in high schavis€juently, there are fewer than
13% of Latin@ college graduates” (p. 156).

Studies have shown a variety of barriers and constraints faced by Latinastondent-
year public institutios and community colleges. Brow®antiagg and Lopez (2003jtated that
manyLatin@s in higher education todaye firstgeneration codlge students, low-income, have
less academic high school education than their peers, and enroll in communityciittgad
of four-year institutions (p. 41).

Latin@sare part of the fastest growing population of people within the United States;
they repesent a critical role in the nation’s econoiigny Latin@s complete lower levels of
education(high school or community collegegsulting in lesducated persons in the
workforce. In turn, thisesuls in a shortage to satisfy the need for educatetless
Additionally, this problem is compounded when the influence parents have on their cisildren
consideredLatinas not receiving higher education means it is less likely for their chilaindn,

subsequeriuture generations, to pursue higher educatienwell As a result, mare attention



mustbe paidto the type of education this group is receiving, and what assets they bring to thei
education.

Examining the education statistics in Colorado is important testhdy/because it
describes Latin@ student profiles and provides background information about how these
students are graduatingr not,in public institutionsAccording tothe United States 2010
census, the distribution of all the Hispanic population in the U.S. broken down by state were as
follows: California 27.8%, Texas 18.7%, Florida 8.4%, New York 6.8%, lllinois 4.0%, Arizona
3.8%, New Jersey 3.1%, Colorado 2.2 all other statesdded up to 25.4% Qverview of
Race and Hispanic Origin2010, p. 7).This censushows that Colorado is onetbke eight
states in the country with the highest Hispanic population. MoreBdeicationNews in
Colorado(2013 indicated thain 2012he overallhigh school graduation rate for Colorado was
75.4 percent. However, the same source broke down Colorado graduation rates gyowsz;al
which is telling of the state of educational opportunitydge Thepercentage were 57.7
percentof American Indias graduate, 62.5 perceasftHispanic students, 66.2 perceftblack
students, 70.1 percent Native Hawaiian or Other Pacific Islander, 80.4 percédistudents
reporing as two or more races, 82.1 percent of White students, and 82.9 méeran
studentsLatin@s arethe secondbwestgroup,after Native Americansvith the lowest high
school graduation rate compared to other ethnic groups in Colorado.

The lack ofLatinarepresentation in four-year higher education institutions has turned
into an issue of concern in thinited States. It has creatddr example, more poverty within
this group, since they do not have an education to pursue a professional or techiheal job
affords thento earn a livingwagesalary to support their familieshe U.S. Department of

Laboraffirmed “Employed Latinos are much less likely to have a college degreatbamther



Whites or African Americans” (“The Latino Labor Force at the Glance,”2p12)lt is a fact
thatthere is a large number batin@s in theUnited Statesaborforce; however, if thego not
have ahigher educatiodegreethey will not be al# toobtaina job that pays them a living wage
to support their families.

Today, a larger populatiaof Latinasis represented in higher educatahen compared
to years ago. According to a study of The Civil Rights Project, in 2afid@s barelyincreased
a bachelor’'s degremompletionby four percentag@ointsfrom 1975 compared to 201G&ndara
Oseguera, PézeHuber, Locks, Ee, & Molina, 2013hese low rates afegreecompletion
influencesLatinasastheyremain underrepresented, corresponding to only 11% of all college
students (Santiago, 2007).In spite of what is already known about Latina stad@gtser
education within the literature, a gap still remainanderstandingwhatthe experiences of
Latinas in collegare howthese experiences may may not be supported by the family, how
the Latinas’ culture may or may not be beneficial during their firgt,y@nd how they were
prepared or not prepared to attend college. It is important to know the depth ekpadknces
Latin@ studentdaveduring their first yearif so educational institutionsould potentially
implementstrategieshat providehigh rate of retention othe Latina students in higher
education

Generally speaking, the first year in college is a time of adjustmentaarsdion for any
student. According to Tinto (2012):

Students are more likely to succeed in institutions that assess their paderamal

provide frequent feedback, thssespecially true during the first year when students are
trying to adjust their behauis to the new academic asdcial demands of college life

(p-7)
Forthe above reasons is necessary to investigate the experiences of d atudents

during their first year in collegas it is a critical time for this group of students



Research Questions

The research questism this studyarerepresented in Figure 1 below:

What are the first-year experiences of Latina students in a four-
year public university?

1. What cultural influences 3. What social and

identified by the participants 2. What family influences intellectual influences were
have impacted their were identified by identified by participants

experiences during the first participants that impacted within the institution that
year of study at the their experiences at college? impacted their experience?

University?

Figure 1LResearch question$his figure illustates the research questiofa this study.

The essential relationship between the waxperiencesin the mainquestion and
“influences in the sub-questionis because thistudy seeks to know whethamily, cultural
and sociaintellectualinfluences areelated and helgo understandhe experience that the
studentives during their first year in college. Aording to Merriam Webstardictionary the
word Influenceis defined asn. a person or thing that affects someone or something in an
important way. The wor@xperiencas defined asn. direct observation of or participation in

events as a basis of knaslge.



Purpose of the Study

Themain purpose of this reseansfasto studyfirst-year experiences of Latina students
in a fouryear public institutionn awesternstate Knowingthe experiences of Latina students in
this institutioncould give advocacygfficersa better idedowto create retention programs and
create supportive networks and provide essential tools to help these studentsuslyccessf
negotiate their higher educatidbavazos an@€avazos Jr. (201@&ffirmed in their study about
understanding Latin@ experiences in high sclioaithey receive dack of support within
systems, low educational expectations, mmamal informationabout higher education. Such
issues’havenot been significantly explored or considered indtecation system gtential
reasonsvhy many Latina/o students drop out of high schoalemide noto continue with their
education upon high school graduation” (p. 96).For Latinas, their lack of attendancege lle
heavily influenced by their largely poor highhool experience; that beifrgm alack of
counseling and advising, discrimination from their peers and society, asweiha familial

influence that encourages minimal education

Conceptual Framework

While investigating this topic, various theormschasLatino/aCritical Theory (LatCrit)
Critical Race Theory (CRTandCommunity Cultural Wealth (CCWjyere researcheathile
looking for the best one that seitthe research questions presented initiviestigation.This
studyestablished #iple theoretical framing through Latino/a CriticEheory, Critical Race
Theory, andCommunity Cultural WealthTheuses of these triple theoretical and analytical

frameworks werdasedon the dominant discoursem@fce and racisrand how this is related to



theexperiences of Latina studentstims institution Further definition of each theory
described below.

Latino/a Critical Theorys a theoryfocusng onthe Latin@ community and the barriers
of language, immigration, sexualignd sexism and specifiteenents impacting socioultural
advancement, anti-subordination, and commurutyivation.Delgado(2002) confirmed,
“LatCrit theorizgs] issues such as language, immigration, ethnicity, culture, identity, phenotype,
and sexuality” (p. 108).According ¥aldes (1997); LatCrit discourse is open to all scholars
interested in issues especially relevant to lodéia and willing to focus on Latwasconcerns
and communities” (p. 3).

LatCrit theoryhas bur main principles{1l) The Production of Knowledgd he
production of ideas to better understand Latin@’s cuttuggve an improvement in the social
and legabspects(2)The Advancement of Transformation, whishtthe creation of material
social change that improves the lives of Latin@ and other subadigaetupg3) The
Expansion and Connection of Struggle(s) constitutes itself as a struggle on behadf s
Latin@s, but also toward a material transformation that fosters social justice.f@)alhe
Cultivation of Community an€oalition, including actively nurturing a community of scholars
who share a similar approach to legal theory, share a similar commitment to collaboration and
who are willing to analyze explicitly the La@situation within that larger state of
affairgValdes, 1997, p7).It is imperative to highlight that these fquiinciplesof LatCrit theory
work together.

Critical Race Theorys employed in this study to anchor issues related to race, sociology,
history, ethnic studies, and feminism for the purpose of giving equalély minority groups,

especially in the area of education. Delgado and Stefancic (2006), s@Rdbuilt on
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feminism’s insightsnto the relationship between power and the construction of social roles, as
well as the unseen, largalywisible collectionof patterns and habits that make up patriarchy and
other types of domination” (p. 2). One of the definitions bestdescribeCRT as a “framework
in higher education is the questionpafrsistencef racism and gendered racism in higher
education and offers an approdbht valueshe experiences of those voices least heard in many
other educational frameworkéSmith, Yossoand Solorzana2007 p. 562Moreover, Lopez and
Parker(2003)affirmed “CRT has expanded the direction of critical positions taken in
relationship to theories of race and the law...CRT makes an appropriate research lens in
education for analyzing racial inequality in the law and society” (p. 151). Hutlers also
added, Otherresearchers in education have linked CRT to criticatepiological standpoints
to create a more holistic and intersecting framework that incorporates narratives and sgprytellin
of personal/collective memory and experiences” (p. 1&8)mportant theoretical tool of CRT
is the notion of how student identsiare influencetby their experiences in school (Wolfe,
2011, p. 79).

Theeducation model of CRT is composedigé main principles:(1) Race and racism
and their nterrelations with othesub-ordination in education. CRT acknowledges that in
American higher education, race and racism are imbedded in the structures, practices, and
discourses that guide the daily practices of universities. (2) Challenge toashdmdeology,
CRT in higher education challenges the traditional claims of universities arad hevethe
dominant ideology of color blindness and race neutrality act as a camouflage fdf-theesest,
power, and privilege of dominant groups in American society. (3) Commitment to jssticd
in education, CRT has a fundamental commitmentsioczal justice agenda that struggles to

eliminate all forms of racial, gender, language, generation status,amsdsabordination. (4)
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Experiential knowledge, this principle exposed that students of color have beed aewae
deficit in formal learningenvironments. Critical raegendered epistemologies allow this
experiential knowledge to be viewedaastrength and acknowledge that the life experiences of
students of color are “uniquely individual while at the same time both collective ancctamhihe
(5) Interdisciplinary perspectives utilizes the interdisciplinary knoggemhd methodological
base of ethnic studies, women's studies, sociology, history, and the law to bettaanddbes
different forms of discrimination (Peréfuber, 2011 p. 381; Sélorzandillalpando, &

Oseguera, 2005, p. 275).

The basis of the principles of CRT and LatCrit seek to give Latin@ studentgyenpual
higher education and promote the success of these students in college. AlthougidCRT a
LatCrit have many similarigs each one of them has something very specificdiséihguishes
one from the otheHowever,acombination of these two theories together serves as an ideal
framework for this study. Delgado (2082)d “CRT and LatCrit in education.as a framework
that challenges the dominant discourse on race, gender, and class as ibrethieatton by
examining how educational theory, policy, and practice subordinate certainaratiethnic
groups” (p. 109).

CRT andLatCrit have a remarkable connection witliadjtative studies in education. In
(1998), Solorzano used this theory to examine teacher education discourse and skitlseof chi
of color and then analyzed the impact of this on Chicano- Chicana students in graualte sc
and found “Chicandzhicana edured everyday racism of graduate school, as White European
American professors and students made these Chicano Chicana students tieey alsd not

deserve to be at elite institutions of graduate stuay’cited inLépez&Parker, 2003, p. 153).
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Irizarry and Donaldson (2012) used CRT &aatCrit frameworkin a study to
demonstrate how the dominant, colorblind narratives regarding teacher reatypneparation,
and retention promulgated through the research literature fail to adeqyeiakyts tie
experiences of Latino/a teacheitsus compromising efforts to diversify the profession (p. 157).
Moreover,Covarrubias and Lar@014) used.atCrit and CRT framework to examine the
experiences of Mexicaarigin migrants in relation to the educationglgline by employing an
intersectional analysis of educational attainmBatt of their conclusion included:
Citizenship status plays a critical role in the educational attainment. For example, 39% of
noncitizen Mexican graduates from high school and 14.3% enrolled in college with only
4.7% graduang with a BA. While 58% of U.S born Mexicans graduate from high school
and 45.1% enrolled in college, and 11.8 % obtained a BA. (p. 88)
Finally, Community Cultural WealttCCW)is a concept used togethisr CRT and
LatCrit tochallengethe theory of deficit thinking applied to people of color in education in the
U.S. According to Yosso (2005):
Deficit thinking is one of the most prevalent forms of contemporary racism in US
schools. It takes the position that minority students and families are abfapddr

academic performance because: (a) students enter school without the normative cultural
knowledge and skills; and (b) parents neither value nor support their child’s education.

(p. 75)

CCW givesimportanceand value to the culture of people of color. CCW highlights the
benefits and all the cultural wealth of the minority students andiiswultural wealth has been
a predominant factor in the education of students of cglmsso (2005) developed the concept
of cultural wealth demarcating six forms of capital that exist within communities of color, and
she calls these six forms “community cultural wealth”: (1) Aspirational cagighbility to
maintain hopes and dreams for the future despite real and perceived bEmnigerssiliency is
evidenced in those who allow themselves and their children to dream of possibilitad be

their present circumstances, often without the objective means to attain thiss€2yoa
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Linguistic capitalskills learned though language such as, “memorization, dramatic pauses,
rhythm, and rhyme” (p. 785tudents of Color arrive at school with multiple language and
communication ldlls; linguistic capital also refers to the ability to communicate via visual art,
music or potry. (3) Familial capitalthe forms of knowledge “nurtured among familia (kin) that
carry a sense of community history, memory, and cultural intuition” (pFrén these kinship
ties, we learn the importance of maintaining a healthy connection to munwaity and its
resources(4) Social capitalthe “networks of people and community resources” (p. 79) that can
help students navigate through social institutidiese peer and other social contacts can
provide both instrumental and emotional support to navigate through society’s instit&jons. (
Navigational capitala form of capital inclusive of social networks and the resiliency students
develop to persist through institutional barriers.Réyistant capital: knowledge and skills
fostered through oppositional behavior that challenges inequality grounded in a difistory
resistance to subordination by Communities of Color, guided by a motivation to transform
oppressive institutions and structures (p. 80-81).

Moreover, Yosso (2005) stated

These forms of capital draw on the knowledge Students of Color bring with them from

their homes and communities into the classroom...community cultural wealth involves a

commitment to conduct research, teach and develop schools that serve a larger purpose o

strugglirg toward social and racial justiog.82)

CCW has been a concept that has not been taken into account in the education system of
the United Stateasa way to support and strengthen the culture of students of color.

In recent years, researchers inter@stel atin@ and Chican@ studies in education have
used CRT, LatCrt, and CC5 a triad frameworkor example, Burciaga afabstein(2012)

conducted a study aboluatin@ Dropouts withestimoniof six Latina/o young adulissing

Community Cultural Wedit Theauthors stated’Findings reveal these young adults to be
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contributing community-members who have neither had equitable access to oppemanitie
adequate levels of support” (p. 3th)addition, Aragon (2014) [manuscripbmittedfor

publication] in her studyl‘atina Achievement: Critical Reflections on Parental CQeda
tripartite frameworKCRT, LatCrit and CCWto analyze issues of race, class, gender, language,
culture and immigration by examining the testimonies of six Latina studeigs in society.
Accordingto Aragon(2014), ‘Latinas in this study are resiliently aspiring higher education as
the trenzas (braids) of their parents’ desired community cultural wedlibnighg the capital
presented in their lived experientés. 26). CCW is the methodology that enhances the culture

of students of color. The map of the overall framewaslshown below in Figure 2.

*Race and racism

 Challenge to dominant ideology

« Commitment to social justice
CRT « Experiential knowledge

« Interdisciplinary Perspectives

* The Production of Knowledge
* The Advancement of Transformation
LATCRIT » The Expansion and Connection of
Struggle(s)
» The Cultivation of Community and
Coalition

« Aspirational capital

e Linguistic capital

« Familial capital
CCwW « Social capital

* Navigational capital

« Resistant capital

Figure 20verall framework for this study. This figure shows the triple theoretiaaidiwork
used in this study.
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Significance of this Study

As the Latin@minority groupgrows, their impacin society willalso increase
According to Fry andHugo-Lopez(2012), “Hispanics are the nation’s largest minority group,
making up more than 50 million people, or about 16.5% ot (p. 1). It is clear that the
growth of the Latin@ population cannot be ignofedferent investigations have indicated that
“despite their larger numbers in postsecondary institutions, Latinas/os are dmdeast likely
racial and ethnic groups to complete their bachelor's degf®seguera, Locks, & Vega, 2009,
p. 24.As mentioned above in the purpose of this research, Colbes#o1% of the U.S.
Hispanic population and has the eighth-highest number of Hispanics in the coOwvepvjew
of Race and Hispanic Origih2010, p. 7). Taking into account the growth of this minority

group, itis very important tdbecomeawareof the educationafactors faced by Latinas.

Limitations

The initially desired sample was expectedth&we more diversitin the participants.
However, the lack of representation of Latina students from countries of SoetficAror
Central Americat this university did not lead to the initially desired samplte Majority of the
participants were Latina/Chicana students biortie United States with parents from Mexico. It
would have been interesting to have a variety of participants with heritagesdifferent
countries of Latin America.Ufther studesthat include these participardsuld have broader

representatioandscope
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Researcher’s Perspective

As a Ph.D. Latina student in an Interdisciplinary Specialization Progrémaviocus in
Cross Cultural Studies at Colorado State University in the School of Eduddtae learned
not just about the importance education bestows on people of color, but also the struggles man
women of color face in academla.her study about women of color in acaderviarnes
(2002)stated,'l was always singled out when we needed to present research about underserved
communities omake statements about the Latino population; otherwise, my research was
ignored” p. 81).FurthermoreBalderrama, Texeira, Thierrgnd Valdes (2004) stated, “As in
the larger society, academe creates barriers for women of color that prevent them from receiving
the same benefits and rewards as White male faculty” (Kn®)wing the reality that many
women of color are living within acadenaa shown in the resear@ndcoupledwith what |
have lived as a Latinhdexpecedto learn much more by talkirtg theparticipants in tts study.

As a Latina, my experiences guide my interest to study Lafiaas.fromCaracas,
Venezuelabut have lived the pasixteenyears in the United Statelm 1994, learnedca
bachelor'sdegreen Human Resource#n 1996, earnedmy secondachelor'sdegreean
Business Administration ienezuelaWhen | arrived to the United States in 1998 wiiy ex
husband antivo children, my first goal was to learn how to communicate in English and then to
get a degree from a uniatty in this country. My plans changed four monthater when |
became a single mother. It was not easy to deal with this situbtimhnot know the language
and had to work cleaning houses to support my children. However, in this dark time of my life,
my mother’s lessons came to my mind and | decided to continue with my educatiosebkeca
would not let myself down in such a situation. In 2000, | decided to go back to school and take

ESL classes; | took two yeav§ classes at thEnglish Intensive Program (EIP), University of
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lowa. In 2004, | began my third bachelor’'s degree at the University of lowadstba
university did not accept the credits | had from my prevargree in Venezueldearnedny
degreen Latin American studies and Spanish Lateirefrom the University of lowa in
December 2006and was on the Dean’sti

As a single mother, | want to give the best example to my children, showing them that
their mom could do it ...Si se puede. | have no assets or money to leave my children as an
inheritanceall | can leave them is a legacy of my example, love for educatr@hdedication to
learn. | decided to studyraaster’'sdegree in Foreign Languages, Literatures, and Cultures:
Major in Spanish, and work on\@omeris Studies Certificatn beausd wanted to become a
Spanish Instructor and be able to understand stugtesitsilar situatios. My greatest
professional goal is to become an educdtelping others to achieve their goals aineams. |
want to fight oppression that many womercolor face especially Latinas limg in thissociety
| want to guidghem through similar educational struggled tHeaveexperienced. want to help
Latin@ families focus on the value of education.

Personal Perspective

| have always been concerned a Latina and educator within the educational system
especiallyabout the lack of representation of Latinas in higher education. In the padtihe
opportunity to sestatisticsof Latinas ineducation andhe low numbers whoomplete college
degres. Many timesl asked myself what was tmeason fotthis. Then, | had the opportunity to
read the theorgf Tinto (2012), where he stated that students are hketg to graduate in
universities where their performaniseevaluatel andthey aregiven regular feedback. Also
Tinto specified how importarit is to pay attention to students during the first year because this

is the year of transition and adjustment in the stusi@ersonal, academiand social life (p.
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7).0Once | started my doctoral progral choseto dothe dissertation on the experiences of
Latinas during their firsyearin a fouryear college. | wantetb contribute, even just little bit,

to understanding the reasons why there is a lack of representation of Latindemekligcation.
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CHAPTER TWO: LITERATURE REVIEW

Hispanics ar¢he fastest growing ethnic group in this country; “Latinos are now the
largest and youngest minority group in the United States and growing raftely’ Research
Center, 2009, p. 1). According to the 2010 Census, “50.5 million (or 16 percent) of the U.S.
population were of Hispanic or Latino origin. The Hispanic population increased from 35.3
million in 2000, when this group made up 13 percent of the total population” (p. 2). Moreover,
Sandoval-Lucero, Maes, and Chopra (2011) projected that “By the year 2025, roughlyane-thir
of the entire U.S. population will be Latino, and they will represent one-fourth of thie publ
school population in the country” (p. 300). Althougle Latin@ minority group has ina@ased in
this country, thig percentage of enrollmeand graduatiom educatiorremaindow.

According toPappamihiekt al(2011), “Despite the fact that Latino students are the
fastest growing population in our K-12 education, colleges, and universities continue ttestrugg
to retain and graduate Latino students” (p. 332)e Education Week Journ@012) indicated
that although more than three-quarters of White and Asian students in the UnigsceStata
high school diploma, the numbers are much more troubling for etheicgroups, only about
half of whom graduate. For example, only 56 peroéhmatinos finish high school, 54 percent of
African-Americans and 51 percent of Native Americans graduate. On average, oihyrtigsoof
male studentsagn a diploma, a rate of seven percentage points lower than their female peers.
The rates of high school completion for males from historically disadvantageditygroups
consistently falf at or below the 50ercent mark

The United States Departmeritiducation’s National Center for Education Statistics
indicated that, between 1980 and 2009, the dropout rates from high school were lower for Whites

and Blacks than for Hispanics. Algbgese statistics indicated the percentage of Hispanics
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agal16—-24, who were dropouts, was consistently higher than that of Blacks and Whites
throughout the 37-year period of 1972—2009. In other waats) @ students have the highest
rate of dropoutsit thehigh school level than any other ethnic minority group fron246ears
old (U.S. Department of Education, 2010his situation limits the ability of these students to
attend higher education institutions, as the requirement to be admitted to a collage ity
is obtaining a high school diploma.

Although the Hispaic population is growing, the number of La@nstudents who are
admitted to higher educati@ndobtain a diplomaemains low According to Osegueret al.
(2009), “Despite their larger numbers in postsecondary institutions, Latinas/asang the
leastlikely racial and ethnic groups to complete their bachelor’'s degfee24). The American
Bar Associatior(2006) affirmed that for the 20023 academic yea¥Vhite/non-Hispanic
Collegestudents received 70% of the bachetfrSciencedegreesonferred m Title IV degree
granting institutions. Black/non-Hispanic students earned 8. Aeafollege degrees awarded
that year; with comparable rates of%.8r Hispanics 6.2% for Asian/Pacific Islanders and 0.7
for American Indian/Alaska Native.

The lack ofeducation cateadto creaing more poverty and social inequality among
Latinas As a result of this situation, many Latinas are still working inp@aying jobs such as
factories, cleaning serviceandbabysitting.Cooper (2011) statedNational studie show that
financial support for students from minority groups such as Afriaaerican and Hispanics i
important because they don’t have the financial support that is required to gogfagher
educatiofi{p. 1). According to the 2010 census, thegaetage below the poverty line for each

race was: Whites 9.8%, Asians 12.3%, Hispanics 25.3%, and Blacks 27.6%.
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This literature reviewocuses Latin@ Critical Legal Theoryonthe experiences of Latina
students in fousrear public colleges/universitiethis literature review includes three sections:
the first section is abowatin@ culture, this sectionontains literatur@bout: (1) norms, values
and fimily expectationsn Latin@ culture such as family relationships, and (2) gender
differencesThe second section in this chapter includes literature related to beoriers
participationin higher educatiorgiving emphasis to: (I¢lassism and oppressias a stressful
factor influencing Latina education, (2) lack of role models, (3) peer inflse(paademic
preparation, (5) first generation, (6)identity denial and internalizedma@nd (7) lack of
sensitivity and understanding fromhite educatorsFinally, the thirdsectionin this chapter is
related taretentiorfl) factors influencing retention, and ({&ctors related to degree completion.
Latin@ Culture

Latin@ culture may be seen as having an influence on the low patrticipation rate of
Latinas in higher education. The value of the family can be a decisive factatin@Lstudent
progress. This review presents some of the cultural issues, norms and values, genelecesf
and expectations of the Latina’s families.

Familismois the main value in Lat@' families; the principle of solidarity to the family
sometimes makes Latinas feel sorrytfogir parents and their financial situation. However, this
family conditionis alsoa reason of motivation and perseverance for some Latirzahieve
their goal According to Flores (2009), in a study about Latinas in higher education affirme
throughayoung Latina interviewed in that study stated, “My witnessing of my palemgs
endless, tired and frightened days and nights of illogical raids in the agrictigidalwhere my
mom and dad worked to give us a better life, is what has kept me going” (p. 160). In addition,

many seniors in high school have the dilemma of which college to attend beeude tiot
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want to stop living with parents or do not want to go away from them, “For many students and
their parents, the ability to attend a colleg@miversity while living at home is an important
factor in selecting a postsecondary institution” (Desmond &Lopez, 2009, p.Rabaily has a
very important value in this culture leading a strong family connection, whiglontaay not be
positive for the participation of the studemicollege.Desmondand Lopez2009)furtherstated
“Living at home during college offers students a way to remain embeddediiyn f@twvorks
while defraying a significant amount of college expenses (e.g., rent, fodeystaosts, out-of-
state tuition), and this option is quite attractive for Hispanic students” (p. 315).

In a study by Espinoza (2010), it wasind that Latin@ families put emphasighe
cultural value ofamilismo,which is based ostrong identificatiorand attachment to the family,
both immediate and extended, and requires members to prioritize family oveduadlivi
interests. Espinoza (2018lso affirmed“Latinas with a strong sense familismohave to spend
more time with family and stay close to home, although their obligations to family may conflict
with school” (p. 319). Moreover, Perez (200@)videdtestimonyexpressing thenportance of
cultural meaning and the great support that family and culture provide to Lstutgnts. Perez
(2009)found that familial, linguistic, social, resistant, navigational, and spiritual forms of capital
were rooted in a profound belief that these forms of capital could be utilizedsodral the
students’ current circumstances (p. 715). Perez emphasized thtainge ofCCW in the lives
of Latin@ students and add#tht Latina students utilized various forms of personal, familial,
and community resources to move through the navigation of higher education.

On the other hanane factor that limits Latinas fromugsuing higher education may be

their familial systemslt may be because some Latinas’ families reflect a patriarchal tradition
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where a woman'’s role is to focus on procreating and caring for the famigndSRomero
(2008) found that:
Family tradition isone reason why Latinas do not enroll in college. The underlying
expectation that Latina youth will leave the family home only when they are ready to get
married and care for their own children may lead to conflict for those Latinasvish
to pursue higlr education and their career prior to marrigge216)
Also Latin@ culture beli@esin the notion oMarianismo,the vision of the women
portrayed bythe Catholic religion as a likeness to the Virgin Mayre, andwilling to sacrifice
for their family. In other words, “Motherhood is an important goal for women in Latin@ culture,
and a mother is expected to sacrifice for her children and take care of elderly relatives™ (Garcia
Preto, 1998). Although there is a relation between school and family theeseen as a form
of control; howevereach family is unique and therefore every family Veyingnorms, values

and expectations for their family’s members.

Norms, Values, and Family Expectations

Norms and values in Latin@ culture are heavily dependent on the individual relationship
with an individual'dfamily. Many Latinas’ parents do not hasayformal education and their
lack of knowledge about the educational system can detrimentally determinautbeofutheir
children. In other words, many Latinas represent the first generationrdiatindies attendhg
college. According to Sy and Romero (2008):
Because Latinas are underrepresented in higher education and because a large percentage
of Latinas have parents with little or no college experience, so the youngnweho do
enroll in 4year programs are further at risk of experiencing conflict between the
expectations of their home and school contexts. (p. 214)
In her autobiographic article, Rendon (26®3)lained her experience of informing her

mother about her decision to enter higher education. Her mother said, “Youyettoaz can

you think of going to college if no one in the family has? That is for the rich. Hegheration
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belonged to the elite. The wealthy and clearly we’re not in that group” (p. 37@x&mple,
some Latin@ families may also have unfavorable expectations of edygqatrhapbecause of
the lack of knowledge of the system andte vision of discrimination thabeymay have lived
But, most of thd_atin@ familiesarea great tool for the success of these students in college.
According to Espinoza (2010), “Latina/o students who placed a great value on theirthee i
family performed better in school indicating that their connection to family hethesal focus on
their academics” (p. 319¥rinally, Desmonl andTurley (2009)stated “At the attitudinal level,
Hispanic adults and adolescents value interdependence, as well as family sugphport a
obligations, more so than Whites” (p. 314atin@ families argoarticularly valuable for many
studentsHowever within these valueand normsthe difference that may exist gendercan be
seenwhichmayplace women in a disadvantaged position in terms of men.

Gender Differences

Gender differences in the Latin@ culture can have great influence on thé@dot#he
females. Williams et al. (2002) affirmedFamily obligations keep Latinas at home, while their
brothers are encouraged to work outside the home. The gender structure of the famighesmi
opportunities available to Latinas outside the family” (p. 572-573). Furthermorayttinars
expressed that one of the disadvantagemas faceat school is the misconception that their
education is a temporary stage to prepare them for marriage and the service sector labor market.
They report feeling misunderstoadd devalued as students. As graduation tim& gleser, the
Latinas realizé the seriousness of their educational deficits, a pattern not observed with the boys
(p. 576).

Latina studentsdlo not just facediscrimination within the home but also withiocsety.

As a purely patriarchal cultyréatina studentiacemore oppressioim geting to higher
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education. In a study done by Cammarota (2004) feitly Latinastudentsshe stated that
“female students...adopt a different orientation to school, in wthieh perceive the credentials
conferred by schools as tickets to a higher status that challenges male domination and offers
greater autonomy” (p. 55).

Another important factor is how Latin@milies may perceive girls and boys. In the
same studammarad (2004) expressed, @der dynamics within families placed restrictions
that limited their educational potentig3.56). One of the participants inattstudy explained
“Our culture-like our parents-they teach us that men are more than women. lykdo wien go
out, and | don't go out? Because, he’'s a man. Why do my brothers do these things, and | don't?
Because he's a man....” (p. 63).In addit©astillo and Hill(2004)affirmed in their study
"Predictors of Distress in Chicana College Studehistdifferences in gender role socialization
can lead to different types of expectations ffamily, "First-generation Chicana students may
struggle to fulfill the demands of the traditional role of wife and mother that can at times conflict
with their pursuit of a college education” (p. 235).

Gender differences in Latin@ cultureay create more stress to Latina students.
According to Espinoza (2010),"“In their pursuitrogher educatiohatinasmay experience the
pressure of fulfilling multiple, and ofterompeting rolesvithin their own culture” (p. 328)t is
important to emphasizéatLatina students not only have to face gender differenoesalso
have to face other barriers in the education system to achieve their higherogducati

Barriers to Participation in Higher Education

The barriers in this section arkassifiedassocioeconomic status influencitige degree
of poverty, lack of role models, peer influencasademic preparatipand educational

experience. Accordintp Padilla(997), “Greater barriers and difficulties experienced by Latinas
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can be summarized as language and cultural issues, poverty, immigrant statdssegpasd
discrimination, assimilations modes of thinking, lack of political empowerment, deficit thinking
about Latina students”(p.181). Valencia (201 of the main theorists of deficit thinking
explainedhis idea in the field of education. According\Malencia,"If | were to compress the
construct of deficit thinking into its most condensed meaning, it would beDesigit thinking is
equivalent to the process diflaming the victim.It is a model founded on imputation, not
documentation” (p. xiv)He also addethatdeficit-thinking focuses on how scholars, educators,
and policymakers have advanced the defiaitking model to explain school failure, particularly
among low-socioeconomic status (SES) students of color.

According to Valencia, €ficit thinkinghas been a model of oppression Whdtite
educators havesed to assess students of color without a prestudy of the cultural, linguistic
and social differences that may exist in the studeraddition he affirmed that the main
characteristics of deficit thinkingot only blames the victim, but further oppresses people of
color.He added:

Schooling conditions that play a significant role in shaping and reproducing school

failure amongstudents of color are: school segregation, language/cultural exclusion,

school financing, teachestudent interactions, teacher certification, curriculum
differentiation, pecial education, gifted/talented education, and the Mexican American

teaching force(p. 2)

Moreover, Terrel (2008) indicated that Latirf@e other challenges that threaten their
likelihood for success in collegeu@ently, many Lati@ students, espeally those who attend
predominantly White institutionsavereporedfeeling marginalized, alienated, isolated,

unsupported, and unwelcomed by their peers and faculty members (pl383ge€ling of

marginalization often is marked by the classism andeggon that exists in society.
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Classism andOppression

Financial difficulties in Latinas’ families are paramount on a daily basis. Castillo and Hill
(2004) found “a significant variable that may contribute to the potential distresShicanas
may exgrience in college is low socioeconomic status” (p. 236). In addition to family
conditions, many young Latinas cannot afford to support their own education. This may be a
significant contributor to deterring Latinas from achieving higher edwucddiaz-Strong,
Gomez, LunéDuarte, and Meiners (201&xamine&l34 Latin@studentsdenialof financial aid
and found that undocumentstitus preventestudents from pursuing higher education. This
highlights theinterlocking relationship between federal immigratard higher education
policies.Such policies display classism; they found that many Latin@ students face economic
struggles.

For example:

Mario, age 23 describes his decision making process in choosing a trassfetion, 'l

went and applied to tee universities, and | was accepted to all of them, and | just had to

decide according to financial mattéfjs. 111)

Yesenia, age 20n successfully transfdrrg from a community college to a publieyéar
university, explaiedher litmus test;It's always about the money.’ (p. 111-112)

Lasleyand Pierce (2001) confirmed thetonomic factors werensidered important
some Latinas’ educatipmcluding:

Faling to realize that for many poor and migrant Latino families, one child going to

school maybe a financial sacrifice for the entire family. High school and college

attendance require money for clothes, school materials, lunch money, and trangportat

Paying tuition or living expenses at college is rarely a possifdit§68)

According to Gorski (2012)Most people in the U.S. believe that pgaople arepoor

because of their owdeficiencies rather than opportunity inequalities” (p. 30bJjowever it is
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important to note at this point, haie concept of being poor has led to hlagrthe indvidual
rather than to analyze whthie relevant institutions are doing to help people in need.

Thelack of education can be a cause that creates more poverty and social inequality among
Latinas According to Valencia (2010), fie history of deficit thinkig in educatioteemswith
examples of how macr@nd micrelevel educational policies/practices fueled by class and racial
prejudice kept economically disadvantaged students of color in their place” (p. 37).

As a consequence of this situation, many Latiae still working in lonwpaying jobs
such as factories, cleaning services, babysitting, etc. &nt@afe by Cooper (203 1he stated
“National studies show that only a small percentage of high school seniors from pdooBla
Hispanic families evendiher to apply to the country’s best colleges” (p. 1). Also, he mentioned
that financial support for students from minority groups such as AfAcaerican and Hispanics
is important because they don’t have the financial support that is required to foepagber
educationHe added;The median annual income of all students’ families was $35,000 and
nearly a quarter were living below the federal poverty line” (p. 1).

The lack of economic programasailableto help these students plus the hidden racism
that exists in societgietersstudents of the educational system prel/ents thenfrom obtaining
aneducation. Regarding this, Perez (2011) explained how Chicana students experience subtle
and layered forms of racist nativism in public K-12 educati@tid® nativism is a conceptual
framework that helps researchers understand racialized perceptions of the “native” [Whites] (p.
380). According to PerezA‘racist nativism framework explains how perceived racial
differences construct false perceptions ebple of Color as ‘nonnative,” and not belonging to
the monolithic Americari identity—an identity that has historically been tied to perceptions and

constructions of whiteness” (p. 382).
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Furthermore, GorsK2012) stated:

To believe, for example, that poor people are poor solely because of their own
deficiencies][it means]l must ignore a slew afociopolitical realitieselated to poverty
and class in the U.S., including inequitable access to schooling aschtieéy of living
wage jobs. (p. 307)

Table 1 shows the 2010 census report on the polirgpf four racial groups

Table 1

Percentage of Racial Groups Below Poverty Line

RacialGroup Percent

Whites 9.8
Asians 12.3
Hispanics 25.3
Blacks 27.6

Table 1(source: 2010 Census)

Lack of Role Models

As a consequenctyr the lack of Latina in higher education programs in universities,
fewer role models for young Latina studeexsss. Viernes (2002) wrote:

To be a Latina professor, | conclude, means to be unlike and like ni&tiAa

professorswe are newcomets a world defined and controlled by discourses that do not

address our realities that do not affirm our intellectuatrdmutions that do not seriously

examine our worldgp.75)

Moreover, Sandovdluceroet al.(2011) conducted study thatxamined theetention

of nontraditional Latir@ students in aateerbasedearningcommunity, “The participants also

noted that role models provided social support, which contributed to their success” (An307).
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extensiverepresentation of role models in the educational system magigeificantway to
support Latinas in higher education.

Oseguera et al. (2009) saidlatina/o faulty and administrator presence on campuses
has been proven to have a positive effect on student retention. Latina/o faculty snenaber
administrators are key players in institutional retention efforts because their presedsea
message of inclusivity” (p. 37).Furthermore, they may serve as role models tutstwte
doubt their owrability to succeed in thisew environmentThe relationship between role
modelsand peer influencesan be closely linked in this topic.

Peerlnfluences

Positive ger influences can be difficult for Latinasfind, whichis reflectedby thelack
of representatioof Latinas in higher education. Martinez (2002) stated, “Women of color often
feel separate and alone; their sense of isolation is compounded when they have few ridle mode
and fewer peers with whom to intera. 252). The influence of peers has been viewed as
difficult for Latina students withitboth secondary and higheducation According toThe
National Women’s Law Center (NWLE2009, “Peer influences are also criti¢at Latina
students; théoss of a peer network can be discouraging and make it even harder to achieve
academic goalqp. 18).

Alfaro, UmafaTaylor, andBamaca2006 affirmed, ‘Researchers have also found that
peers play an important role in the academic support of ethnic minority stu(ei2g’1).
Research has shown that college campuses with more diversity are mgroIkezp minority
students until their graduatiohogerbeamSedlacekandAlatorre (2004)reportedn their stug
aboutLatin@ student retention, “Latino/a students who perceive their campus as ethnically

diverse were more likely to persist in college” (p. 58®llowing this statementhe authors
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noted that not only dbatin@ students remaienrolled butit alsohelpsthem perfornbetter
academically.
AcademicPreparation

Academic preparation has been an additional issue faced by Latina studentsrin highe
education. According t€rispand Nora (2010)A nother disturbing figure is the number of
Hispanics who enter higher education academically unprepared or underprepagat®ien
college level coursewotKp. 176).In addition,Oseguerat al (2009)stated,’Latina/o students
tend to score lower than other ethnic groups on standardized exams” (p. 34). staiile@is are
highly concerned, in part, because they understand the serious implications ofrftbemgrece,
but also because they perceive bias in the exam. For exartfgtiedya of Latina/o and African
American high school students’ perceptions of standardized college admissimmsaticas
identified high levels of stress and suspicion of bias associated with these tests” \2004).

According to AbdulAlim (2011), the academic proficiency rates were dire for Afrcan
American and Hispanic studenEsrst, it is important to understand the meaning oftéres
academic poficiency According to Northern Michigan Universitycademigproficiencyis the
measurement of how much progress a student is making toward his or her Agae.
American ad Hispanic students had proficiency rates that ranged from 24 percent to as low as
13 percent. Only 15 percent and 19 percent of Black and Hispanic gigtitbrs, respectively,
were proficient in reading, compared with 43 percent of White students; and only &8t @erd
20 percent of Black and Hispanic eighth-graders were proficient in matpacedwith 44
percent of White students. Abdul-Alim (201ddded:

Fifty percent of Black eightigraders and 40 percent of Hispanic eightaders are

below basiachievement level in math; this means they still have difficulty doing basic

arithmetic.Students doing math at that level will have trouble doing algebra they need to
be able to do in college.(p. 1)
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Data extracted from the National Report Card shows atiyrd of the country’s fourth
and eighthgraders are proficient in Reading and Math. Table 2 shows academic proficiency rates
for African-American, White and Hispanic students in 2011 based on this repofGutet(ez

2002 p. 1,048).

Table 2

AcademidProficiency Rates for Eightraders by Race in 2011

Race OrigirReadingMath
8 graders8 graders

Whites 43 44
African-Americans 15 13
Hispanics 19 20

Table 2Source: Gutierrez 2002 p. 1,048)

In addition,Gutierrez (2002explained that‘Beyond the need to support all Latina/os in
school, some specific needs warrant particat@antion.For example, U.S. mathematics is a
subject in which Latinas/os have not traditionally performed well and thathasslife
consequences for earning potential” (p.1,0483tdtically, Latin@ students struggle in the
aforementioned academic areas, betquestion about this issue shoogdwhy?

In 2002the senatpassedheNo Child Left BehindNCLB) law. This law was initially
created to help children with their education and to help to remove the gap that keetsteen
White children and childreaf underprivileged groups. fias been onef the main interferense
of the federal government in education in the history of the United Stduisss primarily a
systematic system that has been set to fail many students of color and low economic income
According toDarling-Hammond (2007), “Section 9101(25) of NCLB defines a LEP student as

one whose difficulties in speaking, reading, writing, or understanding the Eragigiilge may
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be sufficient to deny the individutille ability to meet the Statgisoficient level of achievement
on State assessments described” (p. 249).Moreover, Hursh (2007), explain&Cit&t
requires that 95% of students in grades 3 through 8 and once in high school be accessed through
standardized tests aligned with ‘challeamgacademic standards’ in math and reading” (p. 296).
Hursh(2007)also addegd“All students (regardless of ability or proficiency, whether they have a
disability or recently immigrated to the United States and are English language learners) are
expectedd be proficient in every subject” (p. 29@his means that a child who does not speak
the English language well must work twige hard, first learning the language and at the same
time learning the area evaluat&thally, Hursh(2007)added “NCLB, therefore, both directly
and indirectly exacerbates racial, ethnic and economic inequality in society” (p.306).

According to Jaen (2013),'1@ way to see this is to look at the scores of rich and poor
students on standardized math and reading tests over the last 50 years. | foledidtapbor
gap in test scores is about 40 percent larger now than it was 30 years agdri (@hé&jy.words,
it seems that theducational system is not set up to give support to students of color or students
from low-income Bmilies.The educatioal system is geared to support a privileged seaftor
studentsand discriminate even deeper against unprivileged groups.
First Generation

Another factor that may influence the academic preparation of Latina stusléms the
majority of them represent the first generation of college students in their family. As first
generation, thetudent whose parents or legal guardians have not attended college or often even
hold a high school diploma are seen as less. According to KurgtBasker, Vogt and Brown
(2007), “Firstgeneration college students tend to be less academically prepared, have lower

reading, math, and critical thinking skills, and are more likely to attend high sehitioless
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rigorous curricula than students who have college attendance in their backgrounds” (jp. 405).
addition, first generation students tend to have more disadvantages in academia ¢han thos
students who are not. Kurotsuchi et al. (208@dJed “First generation students are more likely
to have adwer income family and to be from racial/ethnic minority backgrounds, first-
generation college students were also more likely to be women, be older, have childitea/ea
lower degree aspirations” (p. 405). This is wiig necessary and important to focus and pay
more attention in the experiences of Latinas during their first year at college. Many Latina
students from K-12 come from a lameome family and are first generation.

Thayer(2005)stated “First generation and low income students may be grtturse at
the highest risk for dropping out” (p..5Also, he affirmed that Students from first generation and
low-income backgrounds are less likely to enroll in postsecondary education arkelggs |
persist through graduation.

Identity Denial andInternalized Racism

Mostevidencecompellindy indicates that many ethnic minority groups are facing
identity denial and/or internalized racisracaus®f the oppression thaiists inAmerican
society. In fact, Latinas are bicultural because many of thera born in this country arambme
from families withanother culture. This means tHayng theirown culturalheritage, buat the
same timeheybelong toanotherculture byorigin of birth.

The fearof notbeing acceptedand theexistingracism hascaused mangf these
students to havan attitude of rejection to their own cultuldentity denial isaccording to
Wang, Minervino, and Cheryan (2012), a form of identity miscategorization in which one’s
social identity (as American) does not match up with how he/she is perceived tsy(athless

than fully American). In addition, Cheryan and Monin (2005) stated that although Lai@yas

35



feel, think, and act American because they were born and raisedhlegraré normally treated
and seen as though they are foreigners and do not belong in America to the samesdtigese a
European Americans.

Huynh (2013) affirmed that these microinvalidation experiences send the mésdage
they do not belong or are not fully Ameri¢dhey ardabeled a “perpetudbreigner.” Alsq he
said that identity deniadanseem innocuous and insignificaitthe time butrepeated exposure
to microaggressions humsental health because Hegepresent a clash of racial realities
between the perpetrator and target, ahey‘create situations in which targets of
microaggressions are unsure of whether or how to respond to the incident” (p. 1). The
insinuations opassive attackhatLatinasnormallyreceive areften in the form of subtle
guestionssuchas: “Where are youdm? Where are you? Do you speak Englist?S happens
becausd.atinasdo nothave thepredominantharacteristics cAmerican Whits.

Cheryaret al.(2005) confirmed that questiotike “Where are you really from?” and
“Do you speak English?” are palpabieminders of identity denial, of the fact that one is being
relegated outside one’s-group because one does not fit the picture. MoretWang et al
(2012) stated, “Having one’s identity denied involves a discrepancy between hovesne se
oneself and how one is seen by others” (p. 601). Many Latinas born in this countrytssiffer t
discrepancy to feélAmericarf because they were born in this country, &gtseenby othersas
being foreign in their own country.

All thesetypes ofaggressiomlsewheréhavegeneratedhe emergencef internalized
racismin ethnic minority groups. According to Bryant (2011), internaliieism is a social
psychological process that affects Latinas in a degree of acceptatienduiminant culture's

traditions, beliefsand rationale for the denigration of people of Latin@ descent. In addition,
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Bryant (2011) stated|t is an experience of salfiegradation and self-alienation, which
incorporates shame of minority group identity and culture” (p. 692). It is bigditahcceptance
and empowenentof “whitenes$while denigratingtheir own rootsInternalized racism is
frequently seen in a racial group, such as family membersaxample, when members of a
groupor family discriminate against other members of the samepgyofamily.

There is another “phenomenon” the expedt “defensive othering.” According Byke
(2010),“The identity work engaged by the subordinated in an attempt to become part of the
dominant group or to distance themselves from the stereotypes associated suthotidenate
groups”. Also,Pykesaid that MexicasAmericans use the offensive identitigstback to
denigrate ceethnics who are ndwimmigrated or haveot assimilated into the dominant Edro
American culture. These kinds of terms areduse‘other” “members within the subordinated
group, deeming them inferior in order to mark oneself or one&tlwoic peer group as
superior”(p. 557)Finally, Pykeaffirmed that this is the double bind of oppressed identities, for
the subjugated cannab gasily escape their “othernésghus, defensive othering is a form of
internalized racism (p. 558). These offensive wordsmusimize “others” among the same
ethnic groupmaking Whitesupremayg in American societyrevail

Another significant concept that has emerged to refer to the minority groupsssuch a
Black, Latino, Asian American and Pacific Islander, and Native American who are enrolled in
the educational system is the term “minoritiZélthis use isaccording tdStewart (2013),to the
“procesgaction vs. noun] of student minoritization” that reflects an understanding of “rtyihori
status as that which is socially constructed in specific societal co(pexi84). Moreover,
Verner, ChappellandCahnmanrnfaylor (2013)stated

By minoritized youh, we refer to any and all who identify in contextually situated, no
dominant communities such as race, class, sexual orientation, languagejajis/abil
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religion, and gender. Ase identify such contextaye are aware that minority/majority
scams is unable and contingent. (p.243)
Lack of Sensitivity and Understanding from White Educators
Latina studentslso face dack of sensitivity and understanding by the White educators
about Latin@ student3he educationasystemplaysan important role in #ndiffraction of
Latinas According to Smith, Altbach, and Lomotey (2002),“Factors influencing theaweddip
between birth rates and college enrollments fall into two basic categories. The first is esonomic
and the second is the public school system” (p.51). An important factor infilgehe lack of
participation ofLatinasin collegeand university programs thesocial issuesvithin the
educationakystemandthe persistence of discreet racidgpappamihiel et al. (201%)ated:
There are few placen society that come closer to personifying dominant culture than a
typical 4year university. Even within the White dominant culture, universities are see
as the Ivory Tower, more White than White. Everywhere members of the minorit
culture are bombarded with the elite dominant culture represented at the university. F
example, in our own field of education, there are few minority students, and they do not
have a critical mass in terms of cultural representa{mB833-334)
The insensitivity of manydeicators to the cultural differences of these students, in this
case Latinas, may result in the unwillingness to support any prageamay encourage
minorities to pursue higher education. Smith et al. (2002) saephdBments and programs have
in manyinstances resisted the rigorous enforcement of affirmative action igesiéloth for
women and for racial groups” (p. 25-26). According to Howard (2006):
We cannot improve the quality of education for any group of racial and culturals'other
in Western ations today without first understanding the extent to which our educational
practices and institutions continue to be influenced by colonial beliefs and. gpwe0)
In addition, Hernandez (2000) statednfortunately, many school officials still peige

Latin@ students as a model of deficiency; focusing on what they fail to bringc¢oltbge

experience” (p. 575)or his part, Valenci@2010)affirmed “How the efectsof White racism
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by preservice teachers, as manifested vificitehinking, influencetheir attitudes and behavior
toward culturally and linguistically fierent children of color” (p. 126%enerallyteacherslo
not know how to relate to students of color|jaw-incomestatuslet aloneimplement a
culturally appropriate teaching methodolagytheir classrooms
Oppression and discrimination within the educational system have been the major
impediment for many Latinas’ success in the education field. Villalpando (12@éyl st
“Throughout their educational careers, Latinas and Chicanas are subjected to some form of
intolerance based on their gender or race or both” (p. 102). Moreover, Lopez4&#06%:d,
“Race and racism are present and prevalent in education and in the research and practice of
education” (p. 83)What is morePerez et al. (2011) statedh the field of education, studies
have found Latina/o and African Americatudents to be targeted by low expectatioasst
and sexist attitudes, amadracially hostile college campus environment, all forms of racial
microaggressions” (p. 386). In addition, Lasted Pierc€2001) said, “Latino students
construct paths through the terrain of discrimination and prejudice they encoumtavohia
more complex and varied ways” (p. 860).Accordio@®eMirjyn (2011), in her study with 12
Chicana/Latina students, she stated:
All the women acknowledge the difficulties in being “the” Chicana or “the” Latina in
certain situations both on and off campus. For example, a participant $tatedslucky
“l saw the worst cases. Peopledita go home after their first yé€arthis participant felt
lucky because she was not one of the Chicana/Latina going home after the firgb.year
81, 87)
DeMirjyn also saigd“Historically, campus climate for marginalized populations has been
problematic and continues to progresth little improvement” (p. 76). Moreovethere is a

conviction that in some Hispanic families’ education and professional successpadant.

Zalaquett (20053tated “Many in P-12 and higher education still ascrib¢hi belief that
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Latin@ families are not interested in education or that their children do not have ityetabil
succeed” (p. 35)This belief that Latino families have no interest in the academic success of
their children andhat Latin@ students do ndave the ability to studys a clear form of racism
and social prejudicthat many educators haireK-12 andalso in higher education.

The lack of experience or knowledge of Whatducatorsvorking with minority groups
has beemn important cause dfis condition. In addition to this problematic situation in higher
education, Jennings and Potter (2002) confirmed:

Research has shown that the majority of teachers in the United States are European

American and middle class and that many of these teadberst see the invisible yet

profound social forces at work that bring about inequality among different duwjtoras

in society and in schools. (p. 458)

Perhaps the lack @Xxperience of White educators in teaching students from other
cultureswho spealkanguages other than Engljsk one of the most cruciihws in the
educationakystem. Imna studyby Pappamihiel et al. (2011), they found that studessi®e more
likely to persist in classes where the professdrdnaated an environment where studddt
connected and believeley ould succeed (p.340).

Howard (2006) suggested that change begins with Véditeators tadknowledge and
utilize culturalcompetenceavith radal, educational equity and school reform. Howard said,
“Such cultural respa@ivenessiepends on White educators’ willingness to engage in the process
of our own personal and professional growth” (p)ll28added, Knowledgeand competence in
dealing with issues of race, transformationist teachers also know thatiedalcaquity and
school reform, in large part, depend on White educators’ willingness to engage iocb&spr

(p.122). However, Nieto and Bode (2008) said that “teachers are the products of educational

systems that have history of racism, exclusion, and debilitagdggogy” (p. 6).
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Finally, Valencia (2010) argued, tlose this discussion of preservice teacher education
and ddicit thinking by shifting slightly to a focus not on White students in teacher education
programs, but on the predominant deliverers of such training White professors” (gt 530).
crucialto teach future teachetise importance of knowing other culturesstomsyeligions
races and ethnicities

EnlighteningWhite educator@bout other cultures, religions, races and ethnicities will
helpthemseethe reality lived by these groupadbetter understand and teach to their
prospective students. Howard (200&ted

Transformationist White educators know that school reality does not have to bayhis w

Encouraged by the Education Trust’s identification of 4,000 p@fferming, high

diversity, high-poverty schools (Education Trust, 2002; Noguera, 2003), the problem lies

not in the students themselves, but in our capacity to believe in them. (p.124)

Moreover, AragonCulpepper, McKee, and Perkins(2013) statéa g5sence, African
American or Hispanic descent inherit a public schooling system that insthasaedds of their
personal failure due to the collectivergigard for the systemic issues of professional
dysfunction” (p. 4).Society often blames the student of dolohig’herfailure in school, but
historically this society that &ines students of color, has not admitted that the problem lies
within the educatioal system for not eradicating racism and social prejudices that have remained
throughout historyMeanwhile Nieto and Bode (2008) argued about racism and various forms
of discrimination that exist in the educataisystem saying,“Racism and other forms of
discrimination particularly sexism, classism, ethnocentrism, and linguicism have a long history
in our schools and their effects are widespread and long lasting” (.Hé8®)situation of racism

and social prejudice against students of color has had negative effects on tlenretéatina

students in higher education.
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Retention

Student retention plays an important role in higher educagpeciallywith studentf
color. As is well known, retention is linked with the persistence of std@rinishing their
degreesbut the question istire institutions workingowards an efficient retention program to
assist Latin@ studeritsThe retention of Latin@ students in higher education has been a serious
problem for manwniversities andit has left a low number ioverallretention of Lati@
studentsAccordingto the U.S. Department of Education’s 200&ional Center for Educatn
Statistics,’About 62 percentof Hispanic adults over the age of 25 had completéshat high
school or the equivalent, and at leaspgicent had completetbachelor's degreeompared
with 27 percent 6the total populatioh(U.S. Department of Education, 2010, jp. 1

Tinto (2002) noted that studenteremore likely to persist in classes where the professor
had created an environment where studetitedanected and belied¢heycouldsucceed. In
addition, Davison and Foster (2001) expreskhatimany different explanations have hee
offered“for the relatively small numbers of students of color entering PhD progrades;'s
sluggish market for college instructors, the high costs of graduate edudatitey financial
support, and more lucrative opportunities in other professfaids$’ (p. 549).0Oseguera et al.
(2009)stated "Despitetheir larger numbers in postsecondary institutions, Latinas/os are among
the least likely racial and ethnic groups to complete their bachelor's de(pexy. There are a
number of reasons thaatin@ retention efforts have had such limited success. For example,
Oseguera et al. (2009) said, “Admittedly, our knowledge of retention issues foa/bagtudents
may be considered broad, but less attention has been paid to efforts that have beealgpecif

advanced to assist students of color and, in particular, Latina/o students” (thedgficit that
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exists in retention programs at universities has had an impact on the reduceshrefésmtin@
students in higher education.
Factors Impacting Retention

Many factors can be attributed to the success or fafuetaning students in higher
education For example, Tinto (2012) affirmed, “Private universities graduategniof their
beginning students while public universities graduate fewer thaer@@nt (p. 3). This means
that private universitiegive more attention to studentanpublic universities. Public
universities havalsoregistered loweretention numbers, especially with minority students.
According to Sandovdluceroet al (2011),“Successful institutions recognize that both staff
and faculty are important to building a positive campus climate for diverstipolstudents
who perceive a studerentered faculty and have opportunities to interact with faculty are more
likely to persist in college” (p.301).

There are a number of reasons that Latin@ retention effargshiad such limited
success. It is important to note that many Latinas do not feel accepted in lligbestrcn.
Cavazos (2010) confirmed, “In fact, Latina/o students reported that they were kabtyrédi
experience barriers than their non-minority counterparts” (p. 305). Additip@sdbguera et al.
(2009)said,“Our knowledge of retention issues for Latina/o students may be considered broad,
but less attemin has been paid to efforts that have been specifically advanced to assist students
of color and, in particular, Latina/o students” (p. 27). Fin&liisp and Nora (2010) fountiA
large concentration of Hispanic students and positive interactions between stundiefaisulty
were two major reasons contributing to the persistence decisions of fourigpanid students

(p- 179).In other words, i@ating a sense of belonging in the universities and the positive
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relationship between students dadulty-staff can have a encouraging impact faratin@
studentgo complete theieducatiorandresult insatisfactory retentioratesof these students.
Factors Impacting DegreeCompletion

Other significant factors impact degree completion for Latina studes¢gu@ra et al.
(2009) pointed out that “regardless of strong academic backgrounds, cultural, and social
isolation, negative stereotypes, low expectations from teachers and peers, andputive
educational environments can affect Latinas/os’ academic performance and persistence
decisions” (p. 37).

Regarding the low expectations fraeachersAragonetal. (2013)stated,’Previous
research shows teachers often have low expectations for students fronoloaec@omic
status due to their language and cultural differences” (p. 7). Strayhorn €0@8}-actors
impacting Latinas’ achieving an advanced degree were low socioeconomic status, lacking a
sense of belonging on campasd strong familial obligatiorigp. 302-303) Nevertheless,
Alonso (2006)ffirmed that poviding better preparation in high school could partially solve the
retention problem. Hispanics are more likely to attend overpopulated and finanoradlyained
high schooldocalized inpoor urban areas (p. 24). Howev@seguerat al (2009)argueghat
the retention problem is much more than adequate preparaimlents’ academic
gualifications are important asmquestionable, yet this phenomenon provides a sobering
reminder that retention includes much more than just grades” (p. 35). In accordénce wi
Oseguerat al, Sandovalkucero etal. (2011) added, “Institutions and programs that are
successfully enrolling and graduating Latino students focus on acadensc@adntegration
first by building a positive campus climatedaihen by providingacademic suppogrograms

(p. 301).
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Positive Academic and Cultural Support

The university of the researchgrovides a place on campealled thélLatin@ Center”
where Latin@canmeet andnake culturahctivities as well aseceiveacademisupport.The
director oftheLatin@ Centemwas interviewedy the researchgthe directorexplained thabne
of the majorgoals of thdatin@ Centeris to retainas many students they can using programs in
the transition of the students from high school or leaving a family to this univekksity the
director stated that itheLatin@ Centeythey provide an essencefamilia; in particular,they
have a program callddas amigagThefemale friendsyvhere Latinastudents have the
opportunity to shre their famy and academic stories and experienEesally, the director
explained that Latinatudentsn this universityalsohave thesupport othe Departmentf
Ethnic StudiesAs seen before, one tife main keys to retaining Latin@ studentsris a
environment where students feel they belong and to prawveewith programs of social and
academic integration

Summary

Reviewing this literaturdighlights evidence dlifferentfactors influencind.-atina
students during their first year in univers# The latesstatisticsfrom thecensug2010) show
that50.5 million (or 16 percent of the total population) Hispahiesin the UnitedStates
However only 6.3 percent of the Hispanic population is enrolled in higher education, and only
56 percenhave graduateligh school. Thesare alarmingiumbersvhen speakg about a
quickly growing population in this country. The different barriers and constraimisfielé in
this literature review represent the mpossible causdsr why sucha low numbeof Latinas
participating in postecondary educatiaxists Experts have suggested that financial aid,

academic services, curriculum and instruction, and student services could belmeas
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colleges and universities may need to work to impretenton of Latinas, particularly in their
first year at these universities.

This literature review has identified a significant gap to be investigatedhwbuld
make a difference if further researched and put into effagtirersities/collegesThis gapis
investigatingheexperiences of Latina studentio are in fouryear public colleges/universities
For this reason, thistudy investigatgthis topic inafour-year public institution irawestern

statewith Latina students itheir firstyearof attendance
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CHAPTER THREE: RESEARCH METHODS

The focus of this chapter is on the research methodology selected &iuthisrhis
studyuseda qualitativemethod. Rsearch design, rationale, appropriateness, participants, data
collection (interviewsquesionnaire, and field notg¢sdata analysjdrustworthiness, and a final
summaryare all highlighted in this chapter.

Research Design, Rationale and Appropriateness

The interest of this study was in Latina students’ experiences during their first year in a
four-year institution irawesternstate Knowing their experiences providgdeater clarity to
answer the research questions proposed in this study. This study used the metluddology
counterstorytellingSolorzano &Yosso, 2002) using persoegperiencdrom the life of Latinas
in undergraduate programs within this public institution. This was combiitkoh the triple
framework of Critical Race Theory, L&rit, and Community Cultural Wealth. According to
Cuyjet, Howardand Cooper (2011)Critical race theorist believe in the role of storytelling to
give the oppressed an opportunity to be empowered and hear” (pCadhter-stortelling
emphasizesaspectsoftheworldthathavebeensilencedandfcovigestingperception
sofsociallife” (Espino et al.2012 p. 33).According toSoldérzancet al. (2002)the
best definition forcounterstorytellingis:

A method oftelling the soriesof thosepe@le whoseexperiencesre notoftentold,

generallythose on thenarginsof society...The counter-story alsoa toolfor exposing ,

analyzing,andchallengingthemajoritarianstoriesofracialprivilege.Costieescan

shattercomplaency challenge the dominant discourserace,andfurtherthestruggle

for racialreform (p. 32)

Counter-storytelling challenges the dovaunt discourse of master narrative that justifies

the ideology of racism in stories about the low educational achievement of stidevits.

White privilege is often invisible because it is the norm; White privilege helps maintain racism’s
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stories as &orm of power (Solorzano ai., 2002). Counter-stories have four main functions: (1)
Build community among those at the margins of society. (2) Challenge thévpdragsdom of
those at society’s center by proving a contexinderstané@ndtransformegablishedbelief
systems.(3)
Opennewwindowsintotherealityofthoseatthemarginsofsocietybyskpassibilitiesbeyondtheon
estheyliveanddemonstratingthattheyarenotaloneintheirposition.(4)
Teachothethatbycombiningelementsfromboththestoryandthecurrentrealggamconstructanot
herworldthatisricherthaneitherthestoryortherealdge (Solorzano «tl., 2002).

Counterstorytellinggivesstudents of colothe opportunity tde the holders and creators
of knowledge. According to Delgado (2002), “Students of col@rofeel as if their histories,
experiences, cultures, and languages are devalued, misinterpreted, at withiteformal
educational settingnd this method can assist in the process of counter story such patterns” (p.
106).

There are three types of Counidarratives and/or storie€l)Personal stories or
narratives(2) Other people’s stories or narratiy€3) composite stories or narratives. Personal
Stories or Narrativerefersto autobiographical reflections of the author, referents to racism and
sexism. OtherPeople’s Stories or Narrativasually offers biographical analysis of the
experiences of a person of color, again in relation to U.S. institutions and in dsboraal
context. It also referents to racism and sexism as told in agbsdn voiceComposite Stories
or Narrativesdrawon various forms of “data” to recount the racialized, sexualized, and classed
experiences of people of color. These stories may offer both biographical andguaiplical
analyses because the authors createposite characters and place them in social, historical, and

political situations to discuss racism, sexism, classism, and other foroisooéimation.
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(Solorzano eal., 2002).Counterstory uses the concept of theoretical sensitiwtyich refers to
the attribute of having insight, the ability to give meaning to data, the tapacinderstand, and
capability to separate the pertinent from that which isn't.

This study use®therPeople’s Stories or NarrativeBhrough the participants’
experiences, the researcher was &bévaluatd_atina students’ experiences during their first
yearin a fouryearinstitution Therefore, the purpose of this qualitative stwdgto understand
the experiences of Latina students during their first year in ayfmpublic university.
Participants

Creswell (2009) describeparticipant as “someone who is critical to study because
she/he has experienced a specific issue” (p). 32 sample for this study &ght studentsThe
participantsverewomen, firstyearcollege students, and satfentified as Latinas or Chicanas.
All participantswere eighteen years old or old€he sampling procedure wasmogeneous
sampling, whiclwaschosen because it “selects similar cases to describe a subgroup in depth”
(Glesne, P11, p. 45).

This study did not usenales becaughe particularinterest here wasn the intersection
(a woman's identity as it relates to her gender, race, social class, language, etc.) of several
minority groups, such as women wiverelLatinas. The ma& experience, although interesting
wasnot part of this study becaudes wasnot about comparing these two groups. Adding males
while working on the intersectionality component would not sémesepurposes. Furthermore,
as a woman scholar of color, ttesearchewasimplored to examine female students of color
based on their raced, classed, gendered, and socio-cultural experiences (Austinyar@89; E

Winters & Esposito, 2010).
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Participantswererecruited by contacting the gatekeepeithis case¢hedirector of the
Latin@ center at this university, requesting a list of Latina students in their firsyear
gatekeeper “is an individual who helps researchers locate people” (Cr&d0a8|) p. 218).

Then the studentwere contactelly email, serding aninvitation to take part in this stuqgee
Appendix A). A flyer wasplaced inboth thelLatin@ centerand Ethnic Studies Department with
the characteristics needed to take part in this study. This allowadyfdratina or Chicana
student to take part if they so desired. Interested voluntegethen contacted bthe researcher
via email, which identifid the participant's email addre3$ie consent form asklif it was
acceptable for the participant to email the reseataheif theyconsented to beingpntactedy
email. In order to participate, consent waguestegdsigned and returned to the Esearcher.
Participationin this studywasvoluntary; howevera small incentive of a $10 gift canhsgiven
to participants at the end of the second medtntheir time and collaboration in thisudy&ee
Appendix B).

Data Collection

Participantsvereselected by purposefsdmpling;accordingto Merriam (2002), “a
purposefulsample is a sample from which the most can be learned” (p. 12). Data coNeasio
classified into threstages. These stagesrecompleted with triangulation through fatmeface
interviews, letters to self, argliestionnaires. Totalpproximate time participanigere
commitedin this studywastwo hours andwenty minutes Triangulationis the strategy used in
qualitative studies that combines multiple sources such as interviews, obsepattbns
documents. Dataiingulation is‘multiple data collection, sources, investigators, and theoretical

perspectives” (Glesne, 2011, ®)4
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Interviews

The first stage of data collection wiaslividual faceto-face interviews. The Researcher
met with the participants twice; the first meetimgsfor the interview and the second meeting
wasuseful to check on the transcription with eachipignt For the development and analysis
of the data, each of the participants \@asigned an alias to protectithidentity. The first
meetinginterview wasapproximately 45 minutes per participant the second meeting was
about 20 minutes. Open-ended questiwwaseasked of participants andererelated to Latina
students’ experiences, with tentative initial questions to establish a cdrore(sae Appendix
C). Open-ended questions give participants the best voice to express theinerpgCieesvell,
2008, p. 225). The interview protocol for this stweyssemistructured. Riessman (2008) noted,
“The standardized protocol (where question order is invariant) gives way to satwemwhere
interviewees can develop narrative accounts” (p. 23).

In each interviewan audio recorder wased and then each recording wlasvnloaded
into the computer to have a better sound quality at the time of transcription. Insameesv
recorded with previous consentezch participant and weoenducted individuéy with IRB
approval. Interviewsccurredn public places, such as local coffee shops or at the library. The
recordings weraitially kept n the main researcher's computer and then transferred to a single
thumb drive with the participant pseudonym acdurate name. The audio file on the computer
wasthendeleted. The copy of the audio recording was transcribed (deleting all personal
identifiers). The recordingsere kept for further analysend identified through the
pseudonymsThetranscripts withlte nonidentifying informationwere kept for research
analysis in order to ensure the information was transcribed accurately. Qualitative resesrch reli

upon the accuracy of participant words. The recordings stored on the thumb drive wdranstore
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the CoPI's locked office. Participants were asKedtheir consent whether their recordings may
be kept for research, teaching, and conference or educational pufpospsrpose for keeping
the recordings was to cressference the information for future dyss of information to be
included in future manuscripts written for journal submissions or for teaching purposes.
The following are the questions the participants answered, providing the depth of
information necessary for the researcher to construcesiteried counter narratives
1. Where you were born/where were you raised?
2. Could you please tell me about your family in general; where were theyhoov
many persons are in your house, how many brothers and sisters do you have?
3. How was your higlschool experience?
4. What were your goals in high school with regard to higher education? Did you
receive assistance with your elementary and secondary education? If so, did you have
family members assist, school officials, and what assistance didrihagqs?
5. How was your process to apply for financial aid such as through grants,
scholarships, and funding? What ways did your family encourage, support, and assist
you to receive funding? What was done to support you in this endeavor? If your
family did not support, assist, or encourage ybanwho did?
6. Did you receive guidance to apply for scholarship or financial aid? How was this
experience? How did you navigate this process? Who did you seek assistance from?
How did your family encourage, guide, or provide support in this process?

5. How has your social experience on campus been during your first yearhExplai
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a. What assists you to stay resilient in your experience at CSU? Are there specific
people in your life who assist you to continue your education (parents, grandparents,
etc.)? If so, how and what do they do or say to you?
b. Have you received assistance in your experience on this campus to ngmigate
education? If so, who and how has this occurred? Are there family members who also
assist in this navigation?
c. What do you aspire to accomplish with your education and why? Who has assisted,
encouraged or supported you in this endeavor? Are there family members who assist
encourage or support? Why do you have this aspiration? Howuwogmtain this
aspiration (are there classes or people at CSU who assist with this)? Are there family
members who assist you in maintaining your aspirations and if so, how and why?
d. What ways do you stay social and connected to your educational egps?i¢tow
is this useful to your overall educational goals?
6. How have you felt in general during your first year at this university? ixpla
7. How has your experience here (University) been significant to your made
progress?
8 Have you experienceabstacles to continue with your education? If so, what are
these obstacles and how are you navigating them. Provide examples.
a. Does your family support you during these obstacles and if so, how, and why?
b. If you receive support from someone or some placeamnpus, please describe

this and how does this assist you?

9. Do you receive family support to continue your university education? Explain.
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10. What words or phrases do you hear from your family in regards to your university
education?
11. Is English your native language? If not, what is your native langilaye2lo
you value your language and how has this been an asset or hindrance to you in your
first year athis institutior?
12. How have you felt living without your family?
13. What are the cultural values that you most like?
14. Do you receive support from peers, faculty, and university staff to continue in
school? Explain.
15. Have you experienced racismnttas universityin your classes, on campus or even
in the community? If so, please explain.
Letters to Self (Documentg
The second stage of data collectwaiscomprised of a participatntritten letter to self

with a starter phrase such as: “Dear , how that | have been through my first

semester of college, | want you to know.This selfletter only contained pseudonym
previously arranged with the researctering the interview, tookpproximatelysixty minutes
of their time andwasnot completed in the presence of the researcher. A questiowaaire
providedasaletterwriting guide for participants.

Questionnaire

The questions administered duritng first meetings to each parpentin this study
wererelated to previagiresearch findings regardihgtinas in higher educatiosuch as
experiences with teachers, peers, ashdiaistrative personnel, guidance received regarding

college (school/family),and family support.major goal during interviewmwasto connect and
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build credibility with the participarg because this is not an easy topic that one discusses with a
strangerespecially if their experience was negative (8ppendix D).

When the participantnishedtheir seltletters, they contacted the researcher by email
andagreed taleliver theletters ina public placeThey gave it to the researcherer hands in
anenvelopegivenby the researcheluring theinterview. The letter was

a. Asked to be written by the participants on their own time and in their own space

withoutresearcheoversight.

b. The participants were asked to return the letter iersselope.

c. Each participant waasked to self-identify with their own choice of a pseudonym.
Thepseudonymsvereutilized within the data, as well as the written information within the
dissertation.

The following are the questions are the questions of the quesitiegivento the
participants in the interview as a guide to write their lefibey were asked not to answer
guestion by question and that it must be in a letter format, and the letter must start with:*“Dear
their name (they had to use their pseudonym), now that | have been through neyrfastes of
college, I want you to know....”

1. Did you know many people during your first week here?

2. How did you feel in your first semester? Have you had a change in how you feel
now? If so, why? If not, why?

3. How was youexperience with professors and classmates?

4. What was the most you missed from your home/family/culture?

5. How do you navigate your education?

6. What keeps you aspiring in your education?
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7. Are you involved socially on campus and if so, what organizations are you
involved with and what support do you receive from such involvement?
8. What lessons from your family or/and culture have helped you cope with your
experiences here?
9. How is your language part of your experience?
10.Have you experienced positive or negative experiences in your education so far at
this university
11.Have you experienced racism? If so, what does this look like?
12. Today how do you feel as you are aspiring your educational goals?
13.What will you do to continue to reach your goals to stay resilient in your
education? What are steps you are taking to continue your edudMi@iave
you learned?
Data Analysis Rocedures
For the development and analysis of the data, each of the participaraskedgo
choose an alias to protect their identity. Ohlg thain researcher and researcher’s advisor had
access to the data. When the digital audio recorduegstranscribed, thewerekept and used
for referencing purposes for future manuscript submissions to journals and edugatipnaks
for up to threeyears.If the participant decided not to provide consent to keep and retain use of
the digital audio recordings, they will be destroyed dftexeyears. Once the data was collected
the main researchers kepe transcripts (with the aliaseSjeswell (B12) notel that
“researchers need to protect the anonymity of the participants, by assignibgraumaliases in

the process of analyzing and reporting data” (p. 248).
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Each faceo-face interview wagranscribed verbatiran the same date of thieterview,
with the intention of keeping the information given by each particiglaat After transcribing
the interviews;preliminary exploratory analysisivas conducted (Creswell, 2008, p. 250). In
order to get a general sense of the data, all of the extanterviewswvere listened to closend
then the notes taken during the intervievese reacand compared to the recorded interviews.
Then, each transcriptiomasread several times to become familiar with the transcripts and the
data before beingodified

Each interviewand letter to self wasodified separatelytaking into the account the most
named themes. Then, a second coding combining twesencodings occurred. Once the two
codifications were completed from the interviews and letter to self, a taxonomy was created
based on the codes. The taxonomas enabledesingnew potential codes forthird round of
coding. During thisanalysis theresearch sulquestions of this studyere investigated1) what
cultural influencesdentified by theparticipans havampacted theiexperienceduring the first
yearof study at the University? (@Jhat family influences werilentified byparticipans that
haveimpactedtheir experiences at collegé3) What social and intellectual influences were
identified by participants within the institution thatpactedtheir experience

For the configuration of the eight counter-stories in this study, the answers of the
guestionghatemergedn the interviews of eacparticipantwere usedAdditionally, themes
from the letterto-self previously codifiedvere utilized Finally, the process of reconstructing the
eight counterstories followingthe sequence of the three sub questions of this stagy
conducted. Restorying is the process of reorganizing the Latinas’ cousteries into a general
type of framework (Creswell, 2012). These eight cousteries were the result of the

combination of althemes tacome out from the codingf the interviews and letté¢o-self, with

57


http://www.spanishdict.com/translation�

the purpose of generatiagstorythat made sensaasconsistento this study and accurately
represented what participants said

Trustworthiness

This study developed trustworthiness though the foligwirocess: (g)eer debriefing,
(b) memberchecking; and (ciriangulation. Trustworthiness focuses on the context of data
collection and the methods of the generation of data, rather than on its inherent ‘traghfulne

(Gibson and Brown, 2009, p. 59).

Peer debriefing

This study hadhe help of colleagues and members of this committee to assist in the
development of the study, with the aim of improving the accuracy and trustworthiness
According to Merriam (2008), “All graduate students have a peer review plogéssto their
thesis or dissertation committee, as members read comments on the findings scalssiah

with colleagues regarding the process of study” (p. 26, 31).

Member checking

Member checking was used to cregiteater accuracyf the answers emitted by the
participants in the interviews. Each participant’s answers and opinions wearaaiif/ re-
checked with the participant after the interviewtBthe interviewer and participant listened to
the previous interview; and participamiere askedthis is whatyou meant when you said ...?”"
This was done to have the assurance that what was transcribed was the same as what the
participantsaid during her interview (Merriam, 2002, p. 12).Member check is an important
strategy used in this stutbecause it helped to avoid misinterpretation of any information given

by the participant.
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Triangulation

Triangulation isstrategy used in qualitative studies that combine multiples sources such
as interviews, observations, and documents. Datagtlation is“a multiple data collection,
sources, investigators, and theoretical perspectives” (Glesne, 2011, p. 49). Thisstud
interviews and letterto-self (document) to provide more information on the topic studied in this
project

Summary

This chapter watbcused on the methodology of this study. This study tised
methodologyof counterstorytelling, usinghepersonal experienseof Latinas in undergraduate
programs within a four-year public university. This methodology was comhiitedhetriple
framework ofCRT, LatCrit, and CCWo analyze the experiences of Latstadents in a four-
year universityThis chapteimcorporated theesearch design, rationale, and appropriateaess
this studysoughtto understand the experiences of the participants,wére eight
Latina/Chicanastudents in their first yeat afour-year public university. Bta collectiorwas
conducted througimterviews questionnairegndlettersto-self. The interviewand lettergo-
selfwerecodifiedseparatelyThen,asecond coding, combining theseotencodingspccurred.
Interviewsweretranscriledand subsequegtcoded forrelevant themesccording to thenain
guestions of this research. Finally, trustworthiness in this study wédissta through @er
debriefing member checking, andangulation Trustworthiness focused on the context of data
collection and the methods of the generation of data, rather than on its inherent ‘traghfulne

(Gibson and Brown, 2009, p. 59).
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CHAPTER FOUR: FINDINGS AND DATA ANALYSS

This chapter focuses on the findings and data analysis of this $tuglgight counter-
stories of each participant are presented. Then, the emergent themes from thestaniedeare
analyzed in accordanedth thetriple theoretical frameworks of Critical Race Theory (CRT),
Latino/a Critical Theoryl(atCrit), andCommunity Cultural Wealth (CCWT.he final common
themes were the main tools utilized to rewtite storyof eachone ofthe participantand
subsequently maka generaanalysisof theseeight countesstories. The common themesre
emphasized to answer the central research question of this study as hekas questions.
Finally, the results of the data analysis helped to answer the threelhegeestions of this study

repeated in gure3.

Figure 3Research questions this study. This figure shows the research quesiothis study

60



As mentioredin Chapter Thregthis study used the methodology of counter-story.
Counterstorytelling challenges thdominant discourse of mastaairrative that justifies the
ideology of racism in stories about the low educational achievement of studeolisrof\hite
privilege is often invisible because it is the norm; White privilege helps maintain racism’s stories
as a form of power (Solorzambal., 2002).There are threg/pes of counterarratives and/or
stories:(1) personal stories or narrativesefers toautobiographical reflections of the author,
referents to racism and sexisfR) other people’s stories or narrativeshich usually diers
biographical analysis of the experiences of a person of color, again in relatid tadtitutions
and in a socidwistorical context. It is also a referent to racism and sexism as told in-a third
person voiceAnd, (3composite stories or narrativeghichdraws on various forms of “data” to
recount the racialized, sexualized, and classed experiences of people of color. These stories may
offer both biographical and autobiographical analyses because the authors create composite
characterand placelem in social, historical, and political situations to discuss racism, sexism,
classism, and other forms of subordinati8olorzano eal., 2002).Counter-story uses the
concept of theoretical sensitivjtyhich refers to the attribute of having insighg ability to
give meaning to data, the capacity to understand, and capability to separatértbetgesm
that which isnot pertinent.

The questions that all participants answered during the interviews, stringweunter-
stories in this study. Relevant information from the letter of self that each participant wrote was
also used to construct the counter-stories from the data presented by theaoastiéifter
answers were analyzed and coded, the eight counter-stories were constriosteéuftiie
sequencef questionsEmergent coded themaee alsancluded within the counterarratives.

The counter narratives are constructed through restorying, which is the processgahizing
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the Latinas’ counter-stories into a general type of framework. This frarkes@nsists of
gathering stories, and analyzing them for key themes of the story, “Regt@ anchored in
effective and culturally relevant pedagd@¥yorthy, Consalvo, Bogard, &ussel 2012, p. 574
Some of their answers were edited foustaral continuity and readabilifgr thereader,
but their meanings to answers were kept intact.
The following definitions were important in this study @adetter understand the
narratives of the participants:
Microaggressiongre “brief and commonplace daily verbal, behavioral, and
environmental indignities, whether intentional or unintentional, that communicatkhosti
derogatory, or negative racial slights and insults that potentially havéuham
unpleasant psychological impact on the tapggson or group.” Microaggressions in

turn havethreecategories:

Microassaultsare explicit behaviors intended to hurt a person of color such as name
calling, avoidance, and discrimination.

Microinsultsrefer to communications conveying a hidden insult demeaning a person’s
racial heritage.

Microinvalidationsare characterized by denial, exclusion, and invisibility of a person of

color’s thoughts, feelings, and experiences as they relate to his or hermettiraige.

This form of microaggression involves experiences in which the opinions of

professionals of color are typically not taken seriously, especially as they relate to their

own ethnic groups (Hernandez, Carranza, and Almeida, 2010).

The following eight countestories were the final result dfé construction process in the
analysis of the narrative tifie eight participants. Through the use of the questionnaire in the
interviews and selletter of the participantsheir narrativesvere evaluatedndredesignedo

bring out the most restatedetnes. The following are stories of thesght LatinagChicanas.
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Participants’CounterStories

Laura’s Counter-Story

| am Laura; | was born in Mexico, Mexico City. | am 19 years old. | camtiee United
States when | was 2 years old and was raisétbiorado. My parents were born in Mexico. |
have one brother and one sister; my brother was born here in the United Statsililisf
small. | amboth afirst generatiorMexican American and a first generation college studdmt
parents have a teclwail education from Mexico. Théwyada hard time when they moved to this
country.l am not like other Latia students because my parents had already saved up money for
my education.

| had a really good experience in my high school; | loved it. | wentllegeoearly in a
suburb of aity in thewest. My teachers in high school had a lot of experiences and some of
them had doctorates and had been college professors. | graduated with 23ccetliedgeoming
to this university. It was really helpful becauseas able to get that college experience before
coming to this university. My goal since | was in high school has been to become a doctor
Higher education tsaalways been really important to me and my family. | recgivefissional
assistancérom my high schoolcounselor to apply to different scholarships and different
extracurricular programs that would hehg toget into college. Myamily membersalways
helpedme, supported me; they were just like my backbone, my support system. | did not get a lot
of financial aid just because my parents are financially stable. Thelgginmotvn business, my
parents have a landscaping business, but grants and Financial Aid did help me spbutwhat
parents pickedip the majority of the codtly family’s priority is my education. | live with my
sister. My sister comes to this university also. She is in her second semester. My motivation is

my family. My parents, their main thing for all three of us, for my brother and sister is that they
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always told us that school was our number one job as kids. So, they would have us do work and
chores and stuff, but they never washtis to worry about having jobs in high school or thinking
about it. So, they always said that they would pay for stuff, like pay for phonesasdang as

we made school our number one focus. My parents sat down with me to complete the
applications to provide me with their assistance, especially if | had antyasesr if they

wanted to give me any ideas for what to write for scholarships. My pdravsprovided me

with strong emotional, financial, and loving support, and my church has been another
motivational support to continue with my education. For example, when we would go to church
people there would ask my parents "How did they do it?" "How did they get allkildset® go
through college and pursue higher education?" And my parents said that this kind of quastion is
motivation like telling people in our community that they wanted a better life for us.

In addition, my siblings have helped me to navigate into the educational system in this
university becausey brother is already done with college and my sister is still working on it,
they kind of walked me through. They were the ones that told me "Oh, if you take thjdlukas
is what it's like, this is how much books are. This is like the cheap way to get books." And they
gave me pointers of different tips for college.

| have many goals; | am planning to do a Medical Brigade to Nicaragua this summer
because | am Bilingual. Andlwant to go to medical school. My parents always make small
jokes like, “Oh when you're gonna be a doctor someday," they say stuff like thagysay it
as they could see me as a doctor andishativational

My experience in college has been good. | count on my family support all the time. |
meet new people that are completely different. All my friends are business majors and | am

biochemistrymajor. My first semester was hard because | got really stressed out with all my
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classes trying to get goodagles. Then | realized that high school and college are not the same
because | was used to dediogtsomuch time to high school artd receive an A every time.
But, in college, | would try to do the same thing and it was not the same. If | @eeta a
class, | would freak out on a test. | had to change up a lot of stuff, like how | studieldidow
stuff. | could not study at home. | have to be at the library to completely focus nash, i&/hi
weird because in high school | was always at home to study. The first hadindasf hard but
now, | tookselfinitiative to look for study groups. | also worked with tutors. Working with
tutors has helped me becausefore | was at home trying to focus on my homework by myself
and | got distraedtexting people; but now, working with the group and tutors on my homework
has helped me a lot. | can just lean over and ask someone, "Hey, how would you do this?" And it
was just so much easier. | would get homework done so much faster and then | had to get it done
early.

| love this university; | do not think | could picture myself at another university.
However, through my first semester | felt albgt. Yet, | have learned so much already, just
beinghere one semestdhave a great group of friends; | hawat experienced any obstacles
and | have good professors. However, when | have some problem | always call mydsine a
says “It is ok, this is not going to determine the rest of your’léy family is always pushing
me to continue because they do hate acollege education from this country and they saye'S
is our first generation in colledd.speak two language&nglish is my first language and
Spanishis my parents’ language. Being bilingual in this university has not helped me hink | t
for job interviews it will help me.

The most difficult part of my college experience has bemgl without my family

because in a Mexican famjlyou do not move out until you get marriead like all my
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siblings, we all moved out faollege My parents say it was hard, but they also say we had to
learn how to do stuff for ouebves Our mom always babied us, as in kind of spoiled us, so | did
not learn how to do laundry, how to cook and stuff like that. However, one thing thatfidove
my culture is lhe family value. Family is the main system; | love our traditions like our food.
am Mexican and | think my favorite culadivalue is how close knit and tight Mexican families
are. | think that is really awesom@though, | have to say that one thing that my parents did not
insinuate to me, as a woman, compared to my cousins’ parents who are more traditional, i
marriage. Some of my cousins my age are already married and | feel my uncles and aunts kind of
put that into them as an ultimate gdalt for my parents, it was higher education. | remember
my parents sayindYou cannot get married until ydwaveyour PhD.” One of my cousins, she is
my age, so we are both 19, and she is pregnant right now and already married and all of her
siblings have kids. Téy are about the same age as amel my siblings, they are all younger than
27 years old and they already have kids and they are married. My cousins havechdogh s
education, but | feel thatmay be aultural thing. Their parents kind of insinuatedrriage or

put it into their daughters as an ultimate goal; my cousins had to learn how to, cookiakea
care of kids, and do all of that stuff. My parents never taught us these behaviotgesr Vaky
never taught us that marriage was the goatyTRiressed to "Go further, go if you want to travel,
go travel It is kind of “learn and just keep going to pursuing education."

In exploring my experience at this university, | really love my time and the experiences
here, but | have to say that nothing is perfect. | have experienced not so muohbatimore
ignorancethese people coming up to you and just saying "What are ygpes &f remarkdike
that whichare not right, you cannot say “what are you” to someone and just expect them to be

"Whatdo you mean? Are you asking about my ethnicity or my race or what?” Whemhiasdy
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am from Mexicg and they say "So are you illegal or ..." It is just jumping to an assumption about
who | am just because | am directly from Mexico. | was not born here, but héetlo not
intentionally want to be racist towards me, but more so they do not understand and they have not
learned exactly what it means or what they are saying, how it feels tkdubthese questions. |

wish this university had more diversitybelieve there are only 9% Hispanifisowever, this
student’s data was a bit inaccurate. According to the Institutional RegesttBook Student
Information 2014-2015 the percentage of Hispanic was 17.1%61] from a major metropolitan

city in thewestand | miss that diversity and meeting different people. The first time | knew
about the Latin@ center wast until afterfirst semesterand so second semester. | miss being
able to speak Spanish. | miss being able to talk to people totally understanding coétune

and my familial tiesl think this university needs to bring more diversity. | think a thing that they
can do is to support the multicultural programs that they have like the Latin@ @edtethers.

| feel, even if you are not part of that culture, that ethnicity, people should know about it, "Oh,
yeah, there are some multicultural centers that you can go to." For exatripkeneighboring
university that my sister attends, they have event nights with the community. It is very similar to
[Latin@ center] here in this university. Many people in our community will be aldadw

more about Latina culture, especially students and their parents from theltoghisdhe
neighborhood. In that way, more students will know about ounreuéind diversyt programs in

this university. Moreover, | thinklack of Latina professors in this university makes me feel sad
because wdo not have positive representativvie are more negatively recognized ...for

pursuing higher education. | feel tkas a lot of stereotyping still going on with just Mexicans in
America in general but, | also feel like that is a motivation for us &@tistudentsto see more

diversity on campus because we can say “l should want to be up there; | should want & becom
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a professor or see more people like thahis is my thinking and I've learned this from my
family.
Ava’s Counter-Story

My name is Ava, antlwasborn and raised ithe city where this university is located.
My dad was born in Durango, Mexico and mom was born in a neighboring state not too far from
this town,but her family is fronChihuahua Mexico | live with my stepmom, stepisterand
dad. My mom lives in Kansas with her boyfriend. | have an older brother and youngesteteps
My parents got married at 16 (laughs) years old, and they both dropped out of sghowniv
later went back for her GED, but that didn’t really help and she got pregnant wittothgroat
18, and then had me five years later. She didn’t really know how to go about school homework
and everything, and the samvéh my dad. My dad was always working in the construction field.
| did not receive any homework or educational support from my parents becaudalthety
know how to navigate the educational system.

| had a hard time in middle school and high school because | was rebellious and had no
good friends. So in middle school, | just kind of hung out with the wrong crowd. | still got good
grades| had a temper and | had anger problems, so | always wanted to fightt dyintét know,
| just would like do stuff behind my parents’ back and then would have to pay the consequences.
Then | decided | don’'t want to live that life anymore, so | started hanging tiuheu people,
and made my group of friends smallend started fousing on myself and who | wanted to be.

My goals in high school were to get good grades, maintain a high GPA, attemd all
classes, and do all my homework. My school became my priority during high school, |
participated in a program in this universiglled [Up the Bridge] and this helped me look

forward and made me want to pursue my education and move to go to college. | remember one
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of my schoolteacherseeing potential in me and saying that | have it in me and | can really make
something of myself if really try. | think that's what gave me motivation to believe in myself
that | can do this. I'm very setfisciplined and I'm very motivated to get stuff done, so, that's
what | did. My parents think it's so easy, (laughs) to afgiyinancial aid andgcholarships, but
it's not because it all depends, it goes back to them, like what they make financially. It affects
me, but | would say the programs that | participatedlimthe Bridge] assisted us with seeking
financial aid and applying for scholarships. Alsg; stepmom took a big role in helping me
apply for university assistance. My biological mom’s role was to help sort outchagtually
get to college and how to pay for it, so she was a big help, too. However, my step-mom would
always send menaails and links to certain scholarships that | should look into and maybe apply
to. She would just help in any way that | needed help. She would read over my essagh or
out to people that could possibly help me.

My parents and stepmom always believed in me and supported me, even though | thought
| wouldn’t be able to receive any scholarships. They also agreed that fastrsefnester in
college or for my first year in college that my mom, my actual mom and myaaeadid put
some money towards my education, but | don’'t know how because they don’t have money. My
parents do not understand anything about how the educational systemlviarkes financial
need and my family does not have money enough to help me to continue with my education. My
dad has aifgh expected family contribution (EFC) number on financial BARSA), so it kind
of breaks down some opportunities for me. The expected family contribution (EFCeasarm
of the student family’s financial strength and is calculated according tonaltbestablished by
law. Student family’s taxed and untaxed income, assets, and all the benefits (such as

unemployment or Social Security) are all considered in the formula. Also, &Ritlerghe
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family size of the students and the number of family members who will atteedeallring the
year.

I’'m lucky that he does make the money that he does because he works very hard and he
works long shifts. I'm very thankful for that, but it kind of ruins my opportunities tovecei
money elsewhere. My real mortways explains to me or tells me multiple times that if | ever
need help financially, that she’s there to help me because she cares more about my education
than anything. However, | don’t know how she will help me, because | know that she does not
have enagh to pay it. My parents just keep encouraging me to try to find money elsewhere,
scholarships, grants, but | don’t know, it's hard. My parents suppoolygeing motivation.

My dad is always sayingWe’'re always proud of youmi hija.” and my step-morsays,‘Keep

it up,” like, “We believe in you,” “We’re so proud of your hard work that you put in.” képs
mom or my real mom say¥ love you no matter what.” “Don’t worry about money. We'll,

come up witht.” | want to make my parents, grandparents] t&amily proud. | want to be like

my older cousins. | have an older cousin who just finished. She just finished her badtelor’
really look up to her. My other cousin currently is a junior, so he’s almost there and heepsst ke
me going. They are my rolaodels;l alwayslike to listen their stories.

| believe | have more stress than other students because my financialrsitoédds me
back. | am a first generation in college and | want to get a nsadegree. A high school teacher
helped me to navigate to apply for financial aid. | met up with my old adviser eveghthosas
already graduated from high school. Mythe Bridge] adviser asked me to go to his office,
and | went on my own time, and he walked me through the whole process andnhelped
was like a stress reliever and made it much easier. However, applyingdtarships and

talking to financial aid people, it's already to that point where I'm “Leagelone.” You don't
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know how it feels. You don’t know how it is. I'm easily discouraged, so if | don’t get a
scholarship, | feel like | should just give up. So then | don’t apply for any and thehadtgases
a fight.

Now that | havespent so much time acquiring financial aid, | realize that my time in
college is assisting in ngocial circle of growth. For examplehave good community with
Hispanic peers. | have definitely become more social than usual, just beihgdhatnew job
on campus. So that kind of forced me out of my comfort zone and allowed me to communicate
with people I didn’t know, and allowed me to meet people within an office that | reallgavient
become connected with. So that was a great opportunity for me to meet my thenidsave
now, and for me to really understand how lucky | am tbdye But at the same timavithin the
dorms, | don't really go out of my way to try to talk to other people. | feel likee ladack of
trust in people, just being from my past. | only allow certain people to come in aydyetab
know me. Otherwise, | keep my brick wall up and I just don’t want anything to do with them
For most of the time, | stay in my room and | don’t really talk to my hall. Don’t getmoeg,

I’'m friendly, but I'm closed because | don’t trust people easily. White students, in particular
have burned me because they have not been nice to me.

To just look forward, and what | want to gain from attending college, and why I'm eve
attending, is based on looking back on all the life decisions that my parents havecchsen
gone through. | know that | don’t want to grow up with any regret, so | know that faghas
education is what's needed today. | just strive and keep looking forward in this ipisad|
askmyself, "Is this where | want to be, and is what I'm going to do in otdédre successfil
Latin@s on this campus a small percentage in college. My experience on campus has been

good, and | feel pretty good. | hear other people talk about their first year, ali@ut how much
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stress it brings them and how much they dbké it at times and how they're sleéeprived
but for me, | honestly don’t deal with any of that. | have enjoyed my firstofeanllege. It
literally has flown by so fast. | like the muttultural programst this university. | have had a
good experience and made connections.

| just want to get my degree because | do not want to fail in any way that lemay b
stereotyped. | want to overcome the stereotypes that Latinassuabheas getting pregnant,
participating in gangs, etc. | have suffered stereotypes before college and in college. Reople ha
told me things as: “She is so pretty and in College” “Hot Latina in Colleg@p(pare
surprised). It's my goal to be set with achelor'sdegree. But, | don’t only want to stop there. |
believe abachebr’s degree is so common nowadays and | would like to be a Latina, first-
generationthat goes a little above and beyond to receive a master’s. | don’t want wpdit an
those stereotypes that | have grown up vath,have heard or that exist somewhareny
environment. | don’t want to do that. | don’t want to be the Latina who just gets pregaant at
young age. | don’t want to be the Latina who is just known to be, like, angry all the time and
fighting and in gangs. | want to show them notategoriz me with that. I'm actually doing
something with my lifeand | can accomplish just as much as anyone else can.

English is mysecond language, but | grew up with Spanish agsatiyelanguage. |
forgot Spanish, somehoyust by being at the specific schools that | attended. | know a little bit
of Spanish. My grandma struggles with understanding (laughs) me, | ktiib taér (laughs) in
English. I'm thankful for just accelerating more and more and becoming more adwaitic my
English. It is just that know that when you don’t speak correctly and accurately in English,
people take advantage of you. When you have a thick accent or something, | knowgs@ople t

advantage of you and kind of see less of you. | like to prove them wrong and | like to simow the
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| speak English that | am just the same. | also wish that | did know Span&lsbdavould love
to be bilingual. | could benefit from it later on in the future, and | would like to comntanica
more with my family and not makthem struggle tepeakEndish when | should be learning
how tospeakSpanish with them.

| identify as both Latina and Hispanic, and | like my culture and how we havedag g
gatherings such as for a birthday party, which means everybody attkkelshat because when
| hearabout other people’s stories and what they say, some people don’'t even hang out and see
their extended family or other family as often, but | value family time. | value my family being
together whenever something happens. | villaewhether it's a big osmall gatheringand it
creates a trustworthy asafetynessthat| have with them too, | think that’s big.

When thinking about how | fit into this university, | would say a majority of my friends
are Lating and Latinos, not on purpose, but | feel it's kind of hard to connect with other races
first-hand just because we might think of each other as intimidating. We don’t want to bstthe fi
one toinitiate the conversation, but being like that, | have been able to connect with others. | can
say that I'mintimidated to talk to White people just because they might think I'm like lesser
value than thenso | rather just not deal with them. | have White friends, but it's just like | have
very little of them that | can actually say that | associate with the@adaily basis. \Wereas like
with Hispanics | can hang out with them. | can go eat with them, | can geetgym with them,
| can play sports with them, and | can do everything with them. It's like libse cultural value.
It mostly consists of Hispacs and how we are able to learn what it means to be Hispanic and to
go to college and the struggles that we face. | feel I'm more connected with them just being that

they can easily relate tne Whereaswith other people, | don’'t know their stories and
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sometimes | feel like they have it easier than me, so | don’t want to make myself feel a little
lower than they are.

| believe Hispanics don't feel a part of this university. They just feel thay'this
university. | don’t know if others feel like thibut | know that there are a very small percentage
of us and | know that there are a lot of stereotypes of us. We face more struggléhitea
students. For example, we struggle financially, but we don't everdreatr|east | haven’t heard
any Whitekids complaining about money, and they usually have their parents paying for their
college and Lati@s don’t have that opportunity. | feel like | don’t want to make myself feel of
lesser value; oh, well, | have no money to even pay for college. Thereforewitrenther
Hispanics that are going through the same thing and we discuss answers to stichsoas
“How are you paying for school?” “How are you paying?” “Oh, where are ginggo live?”
like, “cause | don’t even know how to make up this mphAt the same time, there are many
stereotypes in this university, it's kind of a surprise when you see a Hispanitegecsitting
next to you, you're like, “Whoa.” People might think that of us and | don’t want people to think
that. | have had people tell me a couple times like, “Wow, she’s so pretty and, andga,tolle
“and a Hispanic,” like... what? What does that have to do with anything?

| have not received [direct] racism in this university for many reasorss, | have few
conversations with White people; | do not speak Spanish or do not dress in a way that they
expect of me. | do not have an accent when | speak English. I try not to give theonaaoeas
discriminate against me. In addition, | feel from the Hispanics that | have met onscirapwe
all fight against those stereotypes. Equally important, it is pretty sadithe¢n’t had one

Latin@ professor, so | can’t say, but | think that if | were to have one, | mighhéze at ease,
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like | can understand her. I'd just like bbe reating, trying to relate as much as | can. | don’t
know why.
Diana’s Counter-Sory

My name is Diana; | was born in Los Angeles, California and raised in Denver. We
moved to Colorado when | was 3 years old. My mom was born in Mexicali, Baja Gijfor
Mexico closest to the border with The United States a few hours away from Tijuargre$he
up there, and in her early 20s decided to move to the United States with my brother and sister
who are older than me. My dad was born in Nicaragua. My parents goteliMwhen | was 5
years old, so for most of my life I've been with my mother. | was raised byamy imow have
more siblings because my mom remarried and altogether | have4 sst@ $mthers. My mom
does not have formal education in this country, she got her GED. She got that arfeagye
but she wants to continue on to college, but it's not something that is financially aagabl
now.

| did not like my experience in high school. | had amazing mentors, teachers, and
counselors, but I didn't really like the way the school made its students fegl sichool, there
was an IB and a traditional program; | chose not to participate in the IB prdgoariat reason,
people assumed | was dumb or not smart enough because smart studeshiB.jbididn't want
to be what people wanted me to be. | wanted to make my own decisions and that's avHat | di
was not accepted in my high school because | was Latina, | felt isolatedvétpivgot good
guidance in high school from a teacher. | am firstegation in college. | started learning about
college; I didn't know what it was. | just knew people did it and | knew | wanted gmlége
and | knew | wanted to get my undergrad. | didn't really know a lot about grad school,sm| wa

an AVID progam which stands for Advancement via Individual Determination.
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| have faced struggles financially because my mom does not have money to pay or hel
me with money in college. | receive motivation from my mom, but | have to do everything
because my mom does not know how to navigate in the educational system. My mother always
valued education. My mom would take me anywhere | had to go; she even drove me to the
interview for a scholarship. She did all of that stuff, but the whole process and knowirsy wha
going on, figuring out deadlines that was all up to me because as much as my momavanted t
help me, she was unable to help. Instead, she would cheer me on. She always suppdréed me; s
just doesn't know much about the details that go into college. | mean, even older gendrsaitions
very different so she doesn't really know what a personal statement is or something that we'v
learned throughout when | was in middle school.

However, | have had other people support my college endeavors. My mathematics
teacler would tell me about different opportunities for high school, she told me about Moline
High School. She really wanted me to go there and | didn't end up going there, dmifat the
best. | think she gave mditile interest about what else is availka for me or the opportunities,
and things started to change a little bit. | was always interestegoasi@ child to know more.

There is nothing stopping me, | want to continue on. Also, my brother is supportive tocedf | ne
school supplies or anything, he's always willing to look for a way to find those. Heattewls

college a few years ago, but financiallys been hard because he didn't apply for any
scholarships, even though | told him about them. He’s had to take out a lot of money in loans.
Right now it's been hard, but | feel he sacrifices himself for me and even thsugt it

something | agree with, I think it's going to come around. | think right heis,still in that stage
where he doesn't really know what he wants and | do think he wants to go to college. My brothe

is 24 years old.
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In my freshman and junior year in high school | applied to scholarships, but it was
definitely in my senior year when | applied to some scholarships that Itweelly aware of,
and | did apply to FAFSA. We had a future center, which basically had someone thepeus hel
through the whole college process and | did my FAFSA in February. They tried taumdkat
early. | was also involved in an organization starting my sophomore year calked énded up
getting a scholarship from them in my senior year. There were times where | wasalcuir
even going to college because the economic crash and when everything is goindvtyp hel
family was affected as well; my mom had to claim bankruptcy. Wikih@t | loved academigcso
after getting those scholarships that was basically my salvation bésgaiseed the whole
college experience. | wanted to be able to stay in the dorms for a year, so théiatvaslped
me the mostplus the help | received from this university. My counselor told me that this
university had one of the best financial aid packages in the state. That wasasbigwhy |
wanted to come here; besides, | feel it is a good school.

Coming to this university was good. | had a lot of friends from the AVID progrard. |
come to the Latin@s Center, they made me feel welcome. There are also other programs in this
university that help a lot. Student’s Commun#yasically one of the most diverse halls on
campus. They were a big hetpmaking me feel | could see people that | can relate to a little
more and that was helpful. | definitely kept myself very closed towards the end of the
semester, | started to get to know a little bit more people and | startetntmee involved.
Right now I'm exploring with APACC, the Asian Pacific Islander Cultuaht@r. | also got
involved with them during the first semester. Moreover, theaeggy at the Latin@s Center
very helpful and he is helping me to see other things. I'm not very confident, so he sdwsy

"You need to be, | know, you're a woman, this is not an excuse," "You can do it." He biees
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motivational about that stuff because he knows. He understands and yes, even thoughrhe's a m
| feel like he's just there to suppane no matter what. So, | feel he is a great help.

I'm looking into jobs and | haven't had a job for the first year just becauseeit's be
difficult to find a job. | asked my mentor about this. | told him about a job | was applythgea
told me he wasa@ng to talk to some of the people just because he's been here longer and he's
contacted me with some other people to interview. He’s been a great resource and I've met
amazing people because of him. He's always g8@k, do you want to network with this
person? Or, "Do you want to meet this other person?"

| love education, so | just felt coming to college, it's a little bit harder bet¢aaset have
the background that other students have and | feel thad Wea$ecause of the choices made or
the £hool | went to. My writing skills are not the best, there's just a little bit of a disadvantage
even though I'm a hard workemd I try really hardand I've had to work so hard to be where |
am now. In high school, | took 8 AP classes in total and it's like having to always pushtmyse
be betternot that | don't want to, but it's just | feel | have to work even harder belchagen't
been the best student. For example, some classes at this university havetthe &l ljust
because | don't know every professor. Even though, | try to look for them and I've had some
amazing ones so far, but it's just been a little difficult in some courses.nijsdass in the
political science department here was good. However, | look at other unigeasitie think
their political science departments are amazing. Sometimes it makes me question whether | still
want to stay at the university or not.

| want to go to another university that's more ethnically diverse becéesd't be more
comfortable. | feemy experiences can sometimes be more relatable to some of the Latino

students, but even though it's not 100% the case, it just feels that way and it iémisi&abs a
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little bit more, higher percentage of Latinos. | think financially it's a littl@ban obstacle
because | have to considermggpto an out oktateuniversity, ifl could, I'd go out of statd;
would, but | can't. It's too much, and eviéh could | would have to take out loans? I think |
have to be responsible, so that's bebttl@ bit of an obstacle in my experience in higher
education.

| think my experience here has been significant to my academic progress. The big one has
beenfor me to care about people and learning that people are valubbiee a very strong bias
agairst gang members. | have negative vibes towards the gang members and thesés dfeoy
family’s experience. It makes me separate myself a lot from certain Latino groupsabo
happens ishatl feel like an outsider even within my own community somets. It makes me
create a wall between certain people, because | have such a strong negative view about gang
members. | want to take the chance to know more gang members and maybe get a different
perspective about what their life @nd why they are theay they arginstead of being so mad.

| think college has really helped me in doing that. As a student at this university, |
identify myself asa Chicana because | don't feel like I fit into an America, United Stadeslio
| feel like I fit into Mexicanor Nicaraguarculture just because I'm not from either place. I'm
from both placesand a lot of times | feel like | really wanted to be open to the Mexican
community, but when | went to Mexico once, | was told, "Oh, you're not from'Hevasn't
welcomel and from that | grew really angry and just kind of pissed off because "I triezlly
tried to just be myself and tried to be open and you're telling me, I'm not from idregdan’t
know that already? | wasn't born here, but that's still part of who I am. So, I'meaipthaously,
and I'm not part of the majority. For all those reasons, | don't feel 100% part aidhat a

sometimes | felt like | have to say Latina just so that | don't start getting asked questions, but for
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the most part, | usually say, "Oh, I'm a Chicana." | am bilingual, EngtidiSaanish are both
my native languages because | feel | learned them together. They make you pitk boan't
and that doesn't make sense to me.

Now I'm taking a class and learning about the Spanish colonization and about Latin
America, and I'm learning about all the beautiful things from those countnesllaso, | feel
like right now, I'm starting to appreciate both languages and even more languagéatifg to
appreciate Spanish becausealize that there's beauty in the country of Mexico. The cultural
values that | most like are the family and community; | think those are really important. | was in
a program called Colorado Youth at Risk, and we had a community and somethingsteat wa
important from this program is that no matter where you go in life, you need aucotynyou
need people to support you. Even though | learned it in the program, it was somethingp grew
with, | could see it is something that | really value. In effegt mom always valued language,
she said, "If you have kids, they better known Spanish." Spanish is important, why lose it?

On the negative side, | had a bad experience here with a professor and | droppesd his clas
the first day because he called me Maria. He said my name was too hard to say. | value names
and | try to remember everyone's name. That's something that | think isantptatpronounce
names correctly, and that's something that | didn't value when | was youngehadtthis
mentor in mylife that was like, "Names are so important.” | definitely wanted to report it, but |
didn't know where and who | would tell about this, | was really bothered by him sotlvdai
to talk to him directly. | just dropped his class because that was disrespectfulvaodithenake
fun of everyone's name. It wasn't only mine, but | just think that's so wrong bec¢hinde |
everyone's name needs to be respected no matter where they come from. Anotheatthang

happened in this university is I'm taking a history class, and | don't know ifgeé’rg to talk
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about Latinos yet because we haven't gotten to certain times. But even /tedk about
soldiers and stuff, we haven't really talked about Chicanas or Latinos or ldsgmin general
that's sorathing that | always realize because of what I've learned in the past. | feel difierent
on campus but | feel that's because I'm aware of having an accent and people will assume what |
am.
Veronica’'s Counter-Story

My name is Veronicd; wasborn in B Pasg Texas and lived there until | was 9 years
old; then my family moved to Colorado. | have been living in Colorado for aboyéetes. My
dad was born in Michigan, but his family is from Mexico. My mom was born in El Paso and her
family is from Mexi® too. Both of my parents speak Spanish. | consider myself Latina, but |
only speak English, | do not speak Spanish like my parents.

Regarding my family, | only have two younger brothers. My mom had kids bstfere
went back to college. It's kind of hard to explain that part, because she got out of higlasdhool
then she waited a couple of years, but then during that time, she ended up havingddds, Lat
my mom went to a community college, but I think it was more of an online and community
college prgram. | know that from my dad's family side I'm the first one to go to a state
university and stay on campus. Although from my mom's family side, | only have one, cous
who's in college right now, but she's not exactly at a state collagethe first prson to go to a
four-year state university.

My high school journey before entering the university was good. | wardgdand High
School and it was very diverse. Moving there was kind of a culture shock because there were a
lot of foreign people from Ethiopia and Nigeria. | was in Texas until | wdsinth grade. Ever

since seventh grade, | wanted to come to this university; once | got to high $etemhlways

81



pushing myself to do my best. Each year my goal was having a 3.5 GPA. | liked plmitsy s
My teachers were always encouraging me. When | was in my junior year othimybl,d went
to a technical college patime; | went for my veterinary assistant certification. It was helpful,
because | got to see the different things I'd be studying when | cam&hiete also pushed me
to keep going. All my teachers helped me when it was really tough. They hedpedime long
run.

Now, when thinking about how to get to this university, it takes many steps. Financial aid
is one of those steps. | getittle confused with the process for financial aid because there's so
much to do with the scholarships. My counselor would tell me about these kinds of things, but
when it came to filling out the applications, if | had some questions I'd go aglernesal
guestions. My counselor also helped me a lot during this process. Also, my mom knew what she
was doing, but when we had to do something new we called FAFSA. My mom helped me a lot
with the process to get into colledédy family was important in this time of my lifeMy parents
want me to continue with my education.

Now that | am in college, | realize the assistance my mom gave was huge, but being here
is difficult. During the first semester, college was a little hardlamals really kind of lost, but
was excited at the same timelidn't know anyone. | remember | was having lunch one day on
my own and | pushed myself to go on, even though, | hate eating by myself. A group of people
invited me to eat with them and after that we are really connagtech made me feel better,
because | didn't feel so alone. Now, I'm really connected with this group. In adiditien,
connect through Latin@s center where they have a tutoring group and we acehatie t
Hispanic students from elementary schoal&ring them, | really like that a lot. There is also

from Latin@s centelLas amigasanaher group that | really like and | go most of the time.
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Joining this group is an indirect kind of influence, because it gives me an outetisodn

something elseso then when it's time to study agdiam refreshed, it helpkast semester, |

had an agricultural orientation class. fieny professors helped me with the pre-vet club, and
assisted me as an advisor to get my classes in order to apply and to be in the vet s@mol. |
helpful to have her and just be able to talk to her, like on a friendly basis. She wagiszally,f

so that helped. My boyfriend is also in the same major as me and he wants to become a
veterinarian. We kind of support each other. During my first semester, | was kiadlohgl |

was always thinking about my parents, brothers, and what they have had to do in ordeofor me t
come here. It made me feel really guilty that | wasn't doing whaslsupposed to do this
semesterNow I've been working on it and staying on top of everything.

My parents wanted me to continue my education, because pretty much ever since | was
young, | always wanted to become a veterinar@an | have known for a long time that | wanted
to come to this university. My parents pushed me to just keep going with it. My familyobes
know how to navigate the educational system and this is why I have to do this ak&ly, toyt
| do not want to disappoint my parents.

Breanna’s Counter-Story

My name is Breana;l wasborn ina large metropolitan city in the weahd my parents
moved and | wagaised in a suburb of the same western stateave thredrothers, one older
and two younger. My mom was born in a warm southern state and my dad wasrbgrinane
state My mom’s family is Mexican and they claim roots from Spain, and misdanhily is
American. My parents are divorced and my mom raisedshes been a single parent for all my
life. My parents gt divorced when | was in the first grgdaey dad vas diagnosed with severe

anxiety depression and Obsessive Compulsive Disorder (OCD). He lost his job beémas
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and out of mental hospitals forever, until about two years ago. At the present, he'sdjbetsa
living with my grandparents.

My high stool experience was really wethunded. | always made a lot of friends, had a
lot of acquaintances and got along well with my teachers. My GPA alwagysisthove 3.5 and
| was involved in a lot of clubs. | went to a large high school in my suburb. Mysetar from
high school was the main person to help me to get ready for college. My mom is a single mom
with no money to support my education. My process was very strenuous, because my mom only
makes $29,000 a year, and as we krits$24,000per yeaito go to this university. It was up to
me to fund it myself. So, starting back about October of my senior year of high $cmuled
for about two scholarships a week, because | made it my goal to not have to takesoat loa
anything like that. It wagist a lot of hard work and | applied for the FAFSA. | applied for the
program of this university and any other community scholarships that | could fsaj ndy
boyfriend’s mom helped me in this process. My family encourages me to continibalatto
do the whole process by myself because my mom does not have experience. | am a first
generation college student. My family always wanted me to go to college gmehttwuraged
me to find a way to do that because nobody can help me to pay for it. Myspaidit help me
much filling out the applications because they didn't know how to dmiglad that in my high
school, my teachers showed me where to go, but for the most part | was able to do itvam my o
It made me more independent and for the tienee years Will be able to apply for financial aid,
andl can do it on my own. During this process my family always encourages.

My grandparents also support me beyond my mom and counselor. They have been my
second set of parents on my mom's side. And my grandma is the Hispanic one. $tegve a

grandpa and he's white, he's German. And my real grandpa lives in Califudrha & also
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Hispanic. They always encourage me to keep going and keep applying, even'tfdetidn
something and they were always supporting me; For instance, let's sagr'cfmad the horses
one night, they went out and fed the horses for me. And they just have my back the whole time.
During my first semester in this university, | was a little nervous béfoaene here. |
didn't know if it was going to be easy to talkgeople and find friends, and at this point | found
that it was easy. I've been able to network with people and within my clasgeppglet's phone
numbers to study for homework and study for tests. Thendeut$ classl just go to clubs and
meet people, maybe just hang out with different people during the weekends or go orckorseba
rides or stuff like that. | have received good support in this university bec¢dasea lot of
programs that are very hélipfor students. In addition, ngepartmentanimalscience is one of
the best in the country.
| aspire to accomplish with my education to be able to go into the professional werkforc
| am ready as | much | can because | don't want to end up workangracery store all my life
like my mom. | want to work for an organization like the Americara@er Horsé\ssociationor
theProfessional Rodeo Cowboys#ociation, maybe within the communications part of it.
That's where my Spanish minor comes intbéggause | want to mend the bridge between the
communicatiorof Latin@s and the majority population. Especially, for example, in the dairy
industry, there are a lot of Hispanic workers coming in and they can be taught how tmds va
jobs. But, often there's nobody there to explain information in their language. Onevddithe
ladies who work at the &tionalWesternStock Show at the rodeo royalty has encouraged me.
She’s kind of built my character up and shown me how not to be shy, how to communicate with
people, older adults. | maintain my aspiration by just continuing to work with people and talk

with people, classmates, friends, about just what we're doing, what w@agipgeourselves to
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go into. I've joined clubs like therdmal WelfareClub, and ©llegiateHorsemerAssociation. In
general, | have felt awesome, | love this college, | love the universiy, lave the

environment, the people I've met. | love also how, even though there are thousands of kids here
the faculty makeit seem like it is a really small community, whether it's like 20 people in a

class or 150.

Above all, I do still face obstacles. | continue to apply for scholarshimqusactuallyl’'m
getting some so that | can stay up here. Yet, | face financial complications such as findigy a pl
to live for next year, antleventually found a place but it is stressful. Definitely, the largest
obstacle is the financial aspect and living expenses, which are hard to figureaaldition to
that, it's just keeping grades up in ditfit classesor | may have a hard time with going to the
test building or talking to the professors about issues.

Additionally, a word that | always hear from my dad is integrity and peraage. He
likes to really ingrain that in my headlll my family is Christian, so my mom'’s favorite actien
just to pray about something if you're not so sure about it. My family, it's pleig,andthey're
all pretty crazjsilly. They get in fights a lot here and there but everybody is really close. My
grandmas always ingraining this, family is extremely importaantd as long as you have them
in your life, then you're good. If I'm ever having trouble at school and I just wantie home
for a day, she always saydli casa es su casal'’know that her place is just as much of a home
as my house is too.

Equally important, | want to be able to be fluent in Spanish, and of course being born and
raised in théenglishlanguage, that's hard to do. I've been in Spanish classes since the sixth

grade; | just lossome memory of it between my junior year and now. Some of my famg,
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go to family reunions, they'll be speaking in Spanish and I'm like, "What are ysuedling
secrets over theyebecause | don't know what they're saying.

One other difficulty I've experienced is listening to people’s ignoranttracimaments. |
have experienced racist comments like: “Look at the Mexican on the road, do yowsainizc
fajitas every day? Are you the construction worker?” When | was youmgegrandma always
warned me because | don't look fully Hispanic or Mexican or Spanish as much as mythom a
my grandma do. She said that I'm going to run into problems with not looking Mexicars&eca
in work settings, my mom or my grandma hasn’t gotten a job because of the wayothelhey
say, "Well you should know people won't look at you the same as this person.” Or sgmethin
like that. For example, even with rodeo equine as one of my professional goals I'll fa
discrimination because the girl chosen over me has blond hair, and the lady who'sriestné
in the past really has been a mentor to me, and her daughter had tried out for Ms. Rodeo
Colorado, which is what | will do in three years. They're also Hispanic and her isaMaria,
and every year they didn't pick her, they picked the blond girl.

Another experienceras with my roommatethe first time she introduced me to her
family, she said, "Oh well, the Mexican in the corner is my roommate."She dign'tysaame, |
was like, "Okay, well you should respect méttle more than that.” Or just comments here and
there. Somebody will say, "Well, aren't you this, aren't you this race"A@n't you that race?"
It's never been blatant racism, but there have been little things here and thysvay Al kind of
fed "Oh wow." I'm proud of my culture, I'm proud of my diversity, | want to cedébit.
Whenever people say stuff like thgbu start to think closer, something is wrong with this, is it
weird? But then instantly, | come back and sayell, this is me ad I'm confident in it and you

blend in with everybody else."
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Janine’s Counter-Story

My name is Janine; | was born in California and was rdisexe We moved tdahe west
when | was 12 years old. My dad and my mom were born in Califdrnégve two bréhers, an
older brother and a younger brother.

My high school experience was definitely interesting. | was the one who was very
involved. | did DECA, | did yearbook, and tennis. | definitely wasn't one of the pepgtedut
and like party or anything like that. | stuck to doing my sports and kind of focusing on that, but
overall it was a good experiencalways had the goal to go to college. | didn't really know
where | wanted to go or what | wanted to do until my senior year of high schooériiby wear
is when | did DECA, so that's when I really found my love for business marketmas kind of
my goal once | found that.

Gaining information about college was important so thaulcattend college. Yet, the
process to apply for financial aid svaonfusing because there are so many different grants and
scholarships and there are so many different things you can do. They don't reallygdeathat
ajob explaining it while you're in high school. They're just like, "Oh, yeah, tHeee'snoney
out there. Go take advantage of it." However, they don't exactly tell you vehlexektfor it, and
what places are the best to look foramd what the best ways are to go about applying for them.
My mom does my FAFSA for me every year. That's the Féderaething. | don't know.

There’s something about free money. My mom'’s help is really awesome bégauddn't

really know what to do if she didn't do it for me. My dad did help me with trying to find good
scholarships that | could apply for, because definitely when you do have the adwdriiteige
Latina or Native American or something like that, you have a better shot at receiving certain

scholarships. However, this experience was frustrating because when yaealtynknow what
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to look for,a lotof times you waste your time filling out applications and you could literally be
picking on a link that has like, hundreds of thousands of people applying for it. You literally
almost never have a shot at getting those scholarships. When they say there'seéensaféy
out there, they don't really give you a way to look for it and the best way to giéethatoney.
So, a lot of times it's just a frustrating process, because you're eatigittld, "Mmn, you didn't
get it,” or "Nope, you didn't qualify,” "No, not today," so it's frustratingsol didn't really seek
outside assistance from anyone because I'm a very independent person.

| am not first generation. Both afy parents went to college. My dad was the first
generation college student in his family; both of my parents are gradu&i€s af the
University of CaliforniaLos Angeles. Also, my older brother is actually graduating this May
from the University of Colorado at Boulder. I'm not first generation, but it's tfinnteresting
beause my dad's whole side of the family is still fairly new to college, where my mom's whole
side are all graduates of feyear universities.

My parent’s concerns basically are things like grades, they alwgybagrades are the
most important thing ien you go to school for an education. You're not there for the social
scene. You're not there for the things that may seem important. The most impottens fac
GPA, so they're very encouraging about that and they're always pushing me to ntddtier
do better in school. So definitely, it's good to have parents who care about my grades.
Sometimes people don't have people nagging at them like, "Okay what are yoa? gdadgu
got a B? Well you can get an A next time." So that's definitélg annoying... but it's good too.
My parents definitely help me to have them breathing down my back, being like, "Hgauare
doing in school? How'’s this going?" But honestly, it's not so much them that like, pushed me to

continue my education. It's myself abeécaise again, it's just about what | want and what |
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aspire to be, and where | see myself. So that's what really pushes me toikgepearause I'm
paying for my own education and my parents aren't paying for it. Everythinfpt doyself, |

pay for. It'snot so much other people pushing it. It's myself pushing it, because if | didn'owant t
be here, then | wouldn't be here, why would | do it for someone else? | do it fof.mysel

As | reflect on my social experience in college, | can say that it has betegnhgood.
Therearedefinitely peoplevho come up to me because | am White, but my dad is Hispanic
descent and Native American descent and my mom is White. She's very CajlWasiah
She's European descent. So, I'm very mixed, | look a lot diffdrantwhat maybe a typical
Latina would look like, but | also don't look like the typical, European person. So, a lot of
people will come up to me and jssty, " "Like, no offense or anything, but what exactly are
you? You're really pretty, but what are ydogcause we can't tell." It's definitely interesting too,
because, when you aren't necessarily like, the majority, people willistasdbok at you
differently and they'll be "Woah." A lot of people joke around with me becausdikemvhat
a lot of people would call very basic. | love my Starbucks and | love dressing taintgobut
still look like I could go and like meet people and not be like, "Oh, awkward. You caugiit me
a bad time." I'm very preppy, so | definitely get mixed reactions. Oyeraik people get to
know me, they're "Oh yeah, you're totally cool,” and "You're exactly like us,oompayou're
tan which we're all jealous of."

At the same time, it definitelgothers me a little bit more now than it used to, because
when | was youngdrdidn't seem to care. | was just like, "Psh. Whatever. We're all friends."
When you're youngelou don't really realize those things as much. It's definitely very true,
when people say you're taught to discriminate, it's not something that comebk hatura

definitely something that's taugfthere are definitely times where I'm just like, "Oh, | wish my
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skin was a little bit lightetlI'm definitely one of those people that I'm not out in the sun all the
time, | get really pale, so | look like this rgeawkward color, and it's like weird, because my
mom is so European. Her side of the family is all European, like, Scottish, German, and
literally as White as you can be. It's weird because, | know that as a race, I'm white, but as far as
ethnicity goes| have the Hispanic in me and then also nacse. | do have a little bit of the
Native American, because of my dad's side of the family and that's where | get all rmgcolor
from.

Sometimes it feelbke a backhanded compliment, like, "Oh, like you're pretty, but you're
different than all of us." Sometimes it makes me thith maybe they would think | was
prettier if | was whiter." My little brother doesn't look like me at all. He got mbray mom's
traits compared to my older brother and me. My olbdether and | look more like my dad, so
it's definitely interesting because it's just "Oh, well | know tmatwhite," and when people get
to know me, they see my parents and they're like, "Oh, well you seem..." I'iilats#, but |
just am tan. | tanery easily, which a lot of people who are Caucasian and European descent,
they don't tan easily. They just burn, they turn red over the summer and theyerélster.
Well that's not me; | just get darker because | have the olive skin. Durisgrtiraer, | love my
color, because | just turn this like ... It sounds really egoistic, but | proims®t egoistic at
all. 1 just get this really beautiful skin color when I'm out in the sun and | love&kmyane in
the summer because | just think it'salotely gorgeous. The coloring | get it's beautiful,
caramel color and | love it. But, then during the winter, | lose my tan, if I'm not dug suh a
lot, and inthis statethere's not a lot of sun in tkenter. Sqg | get really pale, then that's winé
wish | was definitely just more Whitéecause then | wouldn't be this weircbetween color. |

wouldn't be kind of tan, but still really pale at the exact same time.
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RegardlessEnglishis my native language and Spanismy second language. | still
have definite issues sometimes with getting conjugations correct. I'm not exactly the most
grammatical person all the time, because when you're around native speakers they have their
slang and they don't necessarily care about being grammatically cusetke in English.

People who are native English speakers, we all don't speak grammatically correct ak the tim
because it sounds weird, and we're just like, "Mmmn, what are you doing? You don't need to be
like, proper.” There are plenty of ways taramunicate what you're saying without going to the
extent of being "Oh, in this case I'm going to use the subjective and then the pastauseb

you don't need it, and because they know what you're saying.

My family is very fortunate, which is reallyige and we don't exactly see a lot of
Hispanics or Latinos and Latinas. They're just not in the areas that we/ays m, so when we
speak in Spanish, a lot of people don't know what we're seigpgcially because my
grandma and grandpa say what they want to say and they don't have filtersgtiiag'te say
it, but they're going to say it in Spanish, so that no one knows what they're sayinad |thut |
think it's hilarious to listen to them, because they will just go off on a rant andfit'srso I'm
very fortunate, | value it very highly because | understand... What's geedlyis that English is
my native language and definitely living in the United States is gydataw how to speak the
language properly. | don't want to say it leredyou to not know how to speak English, but
sometimes people will look at you differently or they're going to say "Mmmg,dbe't know
what they're saying. Why are they here? Where are they even from? If youspealot
correctly" So, I'm very fortunate to have English as my native language, and plus it is such a
known language around the world. So, I'm very fortunate for that. I'm also venydtatto

have the opportunity to know a second language, because a lot of people don't have that
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opportunity, and some people will brush it off and be "Oh, Spanish.” Bull, Spanish is like a
leading language in the world. And it helps so much, even in the part-time jobs thaahéiold
what not.

Overall, I value my Hispanic side of me. In fact, my most fagdiispanic cultural value
is how my dad's side of the family is all Hisparitove how much they value family, you can
get annoyed with them, and you can want to kill them sometimes and you just want to shake
them sometimes, but at the end of the day;rgcstill family and you should still love each
other and really value those relationships.

As | am on this journey to finish my degree, | have found some people at this upiversit
that care. My academic advisor has been really super helpful with nagigatat | want to do,
and what classes | need to taied where | need to position myself to get to my end result of
my diploma. I'm declaring my major at the end of this semester, but thmédsested in doing
a double major in apparel merchandising. I'm trying to figure out if | want yorsthe fashion
program, but maybe go a different way than apparel merchandising. | want to dbisgrttet
I love. | don't want to be stuck doing something where | go to work and say, "Uh, | dohtowa
go to work today." | want to get up in the morning and be excited to go to work, and be so
excited to get dressed and get ready and be excited for whatever | have phaty, but in
general, | want to absolutely love my job.

I'm a transfer student andthe university that | was at prior to this university, | loved it.
| loved my friends and loved the experiences | had there and | wouldn't tradanyfoing.

But | was definitely there for the wrong reasons. | didn't focus on my edncafocused on
going out and going to parties, it was outheMidwest My GPA did suffer at my last

institution; | was not a stellar student by any means of the word. | wouldn'ctpssesl|
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wouldn't do my homework. | never took the steps that | take aedeldidn't have the initiative
that | have here. | didn't care, and since coming to this university, I've hadckamore of a
drive to do better for myself, so | kind of started over once | transferred. Mytgaisters are
a huge support system for me because something that | love about my sorority iSs@@o mot
inspire the highest type of womanhood. Each sister is always supporting angtner|ika,
“Maybe you didn't do so well on this, but we're still behind you," they're alwaysnguskiand
wete pushing each other to be better and to do better.
Ines’s Counter-Story

My name isines; | was born in Texas. | lived in Texas up until | was 10, and then |
moved tothe west. | have a haltfrother, and a haBister, they still live in Texas with niyom.
My mom was born in Mexico and my dad in Puerto Rico. | live with my dad here in Colorado,
I’'m his only child. My dad went to school in Puerto Rico to a private college there. He was a
teacher in Puerto Rico, teaching English to juvenile inmates, and then he moved todtle Unit
States. He was teaching Spanish in El Paso, it was like kids coming from the bdaahetr
know if my mom got a college education; | don’t think so, because when | stillvith her,
she mostly had odd jobs and things like that. It was not very stable. Right now, sheigdema
again and she’s a housewife. My two rsilflings hae dropped out of high school. | don't live
there, I'm not 100% sure what’s going on. | talk on the phone with her, but with my silfimgs, i
kind of online. | get the impression that my mother doesn’t think that what I'm doingshere
important because | was talking to her the other day and she asked me whahgrheteiand
she just responds like, “Oh, okay, | guess nothing important.”

But, with my dad, | keep really open communication, he wants to Skype every night and

thatis thesort of things we do. He asks me how my classes went, which ones | had, and things
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like that. I think valuing my language has been kind of a difficult process, $&&panish was

my first languaggebut then | lost it in third grade, mostly because my mother’s side of the family
made fun of the way | talked, so | just stopped. That was around the time, because é&think w
started learning English in first or second grade, so by the third gradgokeevould laugh,

but not correct me, so by the time | was fluent in English, | stopped speaking Sparaslsgbec
the way the system was in El Pakavas like you could have bilingual classes or you could

have just Englishl. wasn’t bilingual for a whileuntil | forced my mom to put me in an English
only school. I lost Spanish in the third grade, and then when | moved with my dad in the fifth
grade, that’'s when he pressured me to take Spanish back. My mom doesn’t know how to speak
in English. | mean she can talk to people, order things or go to theluari&r the most part it's
pretty limited.

When | was in the International Baccalaureate progfBm guess the demographic for
that is a little less diverse from my sdhd liked having experiences with different pockets of
people. We have a Special Ed programd we also had a good-sized ESL program with
political refugees from other countries. | just thought it was school. Eftyrato cultures and
languages andhings like thatl got to interact with other students. When | was in Texas, being
Hispanic wasn’'t questioned. They just took it for like what it was, but in Colorado, | had ® prov
it because | have a white skin color and | don’t have an accent, and people wouldvet inelie
and people would just call me white. | didn’t want to be identified that begause | see myself
as like Hispanic and Latina. Sometimpsople would say I'm like Mexican and Puerto Rican,
they would say, “Oh, no, you're not Mexican. You're just Puerto Rican,” or like they would
make decisions about my identity that | didn’t reéike. Another one that was kind of common

is they would call me Cuban, which | thought was like kind of messed up because thgmtereot
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of Cubans is being more assimilated. So, | think that was probably my biggestit never
happened in Texas, it just happened in Colorado.

In addition | didn’t feel that high school counselors were very helpful. When | had
guestions about how to applywvas havingssues with financial aid, like documentation, things
like that, but there was something else to the process different than amitleesity was asking
for and | didn’t understand it. So, | asked for help, and the person there said that shé couldn’
help me, that | just had to contact the school. | ended up messing that up and | didiot get a
financial aid from that school. It was very difficult, especially at the beginbecpuse we have
a really different kind of financial situation. My dad isa@bled so we don’t have a lot of money.
When | was applying for myself and some other things, then the school kept askimgydo
verification, like, “Well, you don’t have enough money,” it was very difficuéipplied for other
scholarships, but it wagally hard to find some because | was looking for Hispanic specific
ones, but a lot of them were geared towards undocumented, so | couldn’t apply.

Now that | am at this university, | have had a good experience. Towards thaibggdi
was part of the owampus Latino@ center, but I'm not part of that anymore, because of a couple
different reasons. On the one hand, | felt | didn’t really fit in. | found Ityr&énd of offensive,
there were comments such as wAni@shed Mexicans and things that | thought were offensive,
so | didn'’t like using words like “whitevashed Mexicans” or they are too, “assimilated” or like
“light-skinned.” | mean it wasn’t said to me directly, but having that sort of attitleing
kind-of accepted. They weren'’t directed tenbut overhearing the conversation about how
reinforced things such as this had already been said to me throughout high sclardlthihgs
such as, I'm not Mexican enough, or like Hispanic enough, because of my skin color, the way

dress or the way | act. | think the problem is that people don’t want to think I’'m Hispanic
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there’s nothing to discriminate against. On the other hand, | feel like peaglb r@ccept me
because they think I'm white. But | don’t know, it just makes me feel bad beahtise
connotations people hold with white people are applied to me, like white people are ignorant
about this, especially with class, talking about white privilege and things like that and this just
makes me feel awful. I'm perceived based on my stdarcand people assume that | don’t
understand what it's like to l@eminority, or like, things like that and | don’t know, it kind of
detaches me from the struggles the Hispanic or Latino community facesionthigspanic
society. Then it makeas seemlike I'm part of the oppressors, too, if that makes sense. | think it's
just so weird becausedld a miniethnography project doas Amigaswhich is part of the
Latin@ centerand a lot of things they're saying is Latina or Hispanic identity tryingeto b
inclusive like, “Oh, you don’t need to speak Spatriish.

Besides this experienckehave received support at this university. I'm part of the honors
program, and the dorms | live in are honspecific for freshmen. Sometimddeel | have to
quit school but then | feel if | quit now | won't be able to come back, so this is my one shot,
basically. | think everything has its ups and downs. | think the second semestegslibtéen
harder, mostly because I'm taking more credits. Last semester | had #isaiiaie | have 19. |
think on one hand, it has been difficult keeping up with things, but on the other hand it’s really
helped me, under pressure, kind of like grow and learn more. | came with a lot of cosdlits fr
high school; I'm already taking a lot of classes in my major and minor. | doahawek study; |
worked last semester and this semester. | already saw my financials for this comingrsemes
and I'm going to have to take even more loans, but everything’s just a matter af thegrm off

as much as | can.
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What | like the most from Hispanic culture is its music, | bledsa, merengué really
like merenguel like all music, each genre, | feel like you learn more about aslibre within
that, too. | just think it's really interestingnd | like learning the different slang words in
different places. Also, the family is really valued, not just the nucleathfdmmi the extended
also. | could see that when | was living out with my mother, everyone wants tihithg a
together, but | also adt know, because | never felt really connected to that. | never really
developed that “Yeah, family.” The reason why | moved with my dad was for @guosttle
So that’'s why | didn’t have any problem leaving my mother, which is like realtlgd and
really like unheard of in Hispanic culture, which in some ways looks up to the motherkiigdire
of thing. So, what | did was really taboo by choosing to live with my dad instead of with m
mother, breaking a cultural norm there. | think that act in itself explainsxpgrience. And then
with my dad'’s side, the familg dispersed like Puerto Rico, New York, California. My dad has
similar experiences with me having a dysfunctional family, having t@®laad make it on your
owrtish. | value independence negrather than depending on family members.
Gloria’s Counter-Story

My name is Gloria; | was born in Mexico. At the age of seVveras migrated to the
United States with my family. | was raised in a small towra westernstate | was there for
almostseven years. In 2010, we movedhe west Both of my parents are from Mexico. My
mom was never out of this country since she arrived here and my dad spent most of his time
growing up between Mexico and the U.S.; he traveled back and forth. | havesiststavho
is younger thame, andlives with my parents ithe west;she is in high school.

My high school experience was really good. It was one of the best experimacdy

because if you don't know the historymy western statdt is very drig and very gang related.
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My parents moved me from there to here so that | would get away from that, and | wauld ha
an opportunity to go to college. In high school, | had really awesome teachers\ipatesatial

in me and they didn't discriminate againge. So, they allowed me to go to leadership
conferences and they supported me in everything that | wanted to do. | also plajethdpgh
school, and | was very active in my community. | had a really good time, bdcaaserery
involved. | knew | wanted to go to college.ry junior and senior year, | knew | wanted to go
to an vy League school. Although that's not where | am today, that's wlvaseaiming.

I'm a firstgeneration student in my family. My mom and dad have a technical degree
from Mexico, but their education ranked lower, so they don't have the experience with a&meric
education| received support and motivation from my teachers and they said, “You're smart, y
can do this. ldre are some programs for yblAlso, they gave motivain saying something
like, “You might want to take this route if you want to go here,” “Anything you set yaua m
you can achieve.” It was\eery hard process to apply for financial aid, grant and scholarship
monies. Even though my teachers were very supportive, | don't think people really knew how to
help me. My parenidecause they don’t know the education system, and my counselors because
they didn’t know my situation with my immigration status, and they also didn’t know a tlo¢ of
laws and regulatizs and support that is available. | relied a lot upon myself to figure it out.

Luckily, at this universityn the financial aid office, one of the women that wdHese
was very helpful and helped me in explaining the options that | had and how | egtitar p
college. Otherwise, | probably would have beeastate colleg®r a community college
because | didn't know how | was going to pay for it. I'm a participai2éberredAction for
Childhood Arrivals (DACA) recipient. DACA is an American immigration policy that permits

undocumented immigrants who entered the country before 16 years old and before June 2007 to
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stay in the countryit does not give legal immigration status, but it giaéso-year work permit

and exemption from deportation. This igglwas implemented by the Obama administration in
June 2012. | can work here and reside in the United States, but | wasn't born here, and | don't
have any benefits or anything like that, | am undocumeriteel Asset Bill is set up so that | get
half of mytuition coveredthen the rest, it's all meiitased aid that I've received because of my
grades in high school. Different organizations have a mission to help undocumented students.
One of my scholarships is through one of the immigration law firms nv&eThey gave me a
scholarship, and another one is for the first generation here at this univdraitg. dne of the
biggest ones, and then the other one is throughatie@ center, one of the diversity offices

here on campus.

My parents worked and so they were never home. So, getting to the university was my
initiative and | had to rely on myself. They support me being able to take roledtl ,shaving a
place for me to do my homework and be safthey povide an environment basically; | was
able toget good grades, and stay focused and be in school. They didn't know there weeswebsit
that show you scholarships and they didn't know that there were specific instititiohgh
school counselors were really helpful, especially with the Denver scholaosinigation. In
Denver, we're lucky to have that... We either have programs @raphogram\{VestSchool
Foundation). They help students with the application processes and the financial asdgsoce
They really helped me to learn how to reseanahgs. They didn't really provide me with stuff,
buttheir optionswerg "you can go look and see what you find.” | struggled so much, it was very
stressful. | remember | cried many times because | didn’'t know wheréyabr'm going to do.
Because my faity didn't know, | didn't know and nobody was telling me anything, | felt

frustrated and | was lost. | wish | had an older sibling or somebody that gaméel
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At the present time, mgxperience in college has been fine. My parents are very
supportive because when I'm not feeling good about exams, they call me acdldetieyp on
me to see how I'm doing. They let me know that they're proud of me about everythihgethat |
accomplished, and they let me know that there is nothing to lose. Except if you quit, and then
you lose. However, my social experience hanbetally different because of my situation, |
tend to stay with my ethnicity, | go to Latin@ center adoid | go to cultural events that are
related to my culture, history, and my background. I think it's because | dbcbohertable. |
always get looks from people, when | attend events that are mainly for Whitatstudend of
feel a little left out. They just give you a look, or if you attended a sororiatarnity event and
that saority or fraternity was predominately White, | kind of feel out of placeel tigis way
based on a little bit of the things that they say, well they don't mean to be mean alikestuff
that, but it just comes out like that. | feel better with peomglsnfmy own culture, because they're
very understanding. Sometimes we'll talk about issues like, “I didn't call myandrthey're
like upset, because | need to call her totiEy friends that are the same culture as me
understand that and they're "Oh yeah, I've been through that, this is how you fix tiiatjsor
how to make it betterWhite students wouldn’t understand, they're like, "Why do you need to
call your mom" they wouldn't have that cultural experience or tradition of what my family o
Hisparc families are used to doing. So, there is a disconnection there, they're not fully
understanding. We don't fully understand one another.

Furthermorel feel, at first, it's definitely very stressful, becaubisis a community
where you see people who are like you, same social economic status, your sajraibd¢cand
your same ethnicity. Moving to a predominately White campus is hard to geteddjust

personally never experienced segregation or discrimination, like having atynajatia
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minority. Bu, here on campus you can see that, and it's prevalent. You definitely see how if
you're a student of color, teachers treat you differently, or, in comparisori yloarre White.
I've noticed that White students have had more opportunities for education, to be in private
schools in comparison to myself. | struggle more academically than theycdasbdhey had
more opportunities, for one-on-one tutoring or better education with more qualiftheteshan
| had. So, it was definitely tough in that sen

When | go to talk to professors and kind of ask them about how | can better understand, |
feel like they don't take me seriousigainly the science courses. On the other hand, | also took a
sociology course and the professor was very helpful and friendly and she didn't idistziat
all. But, with the STEM areas, like science, math and all that stuff, | feel they don't take me
seriously. They take the White students more seriously, and they give therattanti®n than
the students of color. My mentors are diverse, | feel comfortable because thiiggtent, and
they're not the White middle class.

My major is Biochemistry, | want to go to medical school, and | want to do tbatibe
my dad has been my biggest motivation, he's given me evagythuthen at the same time his
health has deteriorated a lot. So, | want to give back to him. Other parents and people in our
community are really struggling with health issues. By becoming a dactdbeing able to go
back to my community and help them, | want to help everybody along the way, butlgrimar
HispanicsLatinos, people that are low income that are from Mexico or may not come from
Mexico, but just identify as that, and they are struggling.

My identity is important to me. | identify myseds human, but ...culturally my identity, |
feel | am a Latina. | feel one of the obstacles | have is being separated from my family, because

know that they're struggling and they need help, and they need me to be there antnties

102



not there. So, it puts a lot of pressure on me to be in school. I did a lot of the translations for the
like paperwork, paying bills, and figuring things out. Nal they have is my sister, but my
sister is at school all the timand she wasn't really taking this rolere$ponsibilities, so she
doesn't know how to be responsible. | feel if I'm not there, people are going to takege\aint
them because my parents don’t speak English. | feel like | need to be therardiys don't
really know that they will face suabstacles; they say, "Oh, okay, well just focus on your
stuff." But then they continue to need me, and they don't realize that ...I am respéorsiby
parent’s financials, just trying to find a job and help support my family. | geetonental health
clinic on campus because as a young woman | feel | have a lot of responsibility on me.

As | think of my overall experience on campus, | feel that it has been good; mpomeye
experience here on campus was really bad. My car got side swiped in the fmrking | called
the police to make a report. When they came to see the damage, instead of beinghdlpful
trying to figure out what had happened, they accused me of driving drunk, and then hitting my
car, and then trying to cover it up. | was readliggn aback. Butyhen the officer was talking to
me, he was trying to get a conversation, just, at first. But, he kept on saying aObt' dikeé,
references to me being from Mexico, and references to me being Hispanic. Because of what |
mentioned about wanting to go to med school, he asked if | was from outside of the country; he
said, “Oh, where in Mexico"? He automatically assumed that | was googthere, instead of
elsewhere. | could decide to go to Europe or Cuba, but he said Mexico. Thisusemy see
representation of Latinos on campus it makes me moreaeticious, especially because | have
to really learn this and try harder than the rest so that | can prove myself. There was one time we

did have one of the professors that work in the lab and he was Hispanic, and | feltngride, a
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remember how | felt at that moment. | was like "Oh, this is really cool," there's people out there
that look like me, that are, like, doing great things. It's not just, the White grqupfesors.
However, Ithink the main problem here is a combination of the social environment and
definitely the financial aspect, because as a woman, it's not like yoetcanodp working in
construction over the summer and make a lot of money like a man would. That'dlume of
things. Also, with family you have responsibility and you're expected tasielp.
Academically, you definitely feel pressure by, not only just like men tsimagter than you on
campus, but also the teachers and the professors are mainly men. It doesniylmmogidence
all the way. I think lack of support once you are in higher education is the maon testghas
drop out of school. Finally, | think obstacles for Latinas in higher education vary fnancfal
to support. There aren’t realny programs out there that are being made especially or
specifically to help Latinas, and when thatdeels like they're targeting us, and we're doing
something wrong so they need to come in and help us. So, there is an imbalance of trying to
bring equity, but not like targeting people.
These eight countestorieswere the final result of restoryirnghatoriginated from the
answers given by the participants during the interviewdettet of self The eighttounter-
stories ar@nalyzed in the next sian by the main themes

Analysis of the Themes Emergent from the CoufSteries

The counter-stées of the eight participants in this studgmbased in their family,
academic and social experiencébeir storiestartedwith them in the last two yesof high
school, where participants usually began the process of searchouléges costs,

scholarships anfinancialaid, andtheir storiesendedsfter thefirst yearof college Participants
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identified themselves as Latin&hicanasindian, Mexican, and mixed with white and Puerto
Ricanin theirfirst andsecond semestat the university.

Each participant alleged to have a strong relationship with their familyhargpport
received bya familia. Four of them are bilingual (they speak English and Spanish fluently) and
they believe it is a great asset in their educational background. The other four stated that they
only speak English. Two of these participants who only speak English said thet are
interested to learn how to speak Spanish, and the other two said that they are woykiragdser
to learn this language because it is a very important piece of the culture. Also, six of the
participants said thegrefirst-generation in college. Finally, seven of them stated that they have
struggledinancially.

The main themes will be quickly listed here, and then an in-depth discussion about these
themes will follow. The financial part sremarkablégheme in this study; onlgneparticipant
stated that her financial obligations for her educatvere met. Racism, discrimination or
ignorance ine of the largest negatita@ctorsin thecollege experiences of thesight
participants Finally, all participants spoke about the programs in this institution that have been
very important in their tragition and adaptation duririge first year. Additionally, family
support was one of the most prevalent themes during the interview. Each participant thought
their family was the main motivation to continue with their educaiwh being ircollege was
product ofthe sacrifice®f their parents Even though their financial experiences are not the best,
la familia plays an important role in their educational success.

During the process of codifying the themixgre weremany commorthemes
highlighted from the interviews arnbe letter that they wrote separately. A letter to self, as

explained in chapter three and also atitégnningof this chapter, was a letter that the
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participants were asked to write. Then tdoenbination of common themes from the#erto self
and interviewslevelopednto new common themesf each story.

Theoretical Framework

To construct the analysis and answer the central and sub research questienstudyhi
thetriple theoretical framing through Latino/a Criticeteory,Critical Race Theory, and
Community Cultural Wealth were usethe uses of these triple theoretical and analytical
frameworks werdased on the dominant discourses of race and racism and how this is related to
the experiences of Latina students in this institution. Each of these thedmieslysdiscussed
below to refresh the reader on the details of each theory provided in chapter one.

Latino/a Critical Theory A theory focusing on the Latin@ community and the barriers of
language, immigration, sexuality, and sexism and specific elements impactingsacial
advancement, anti-subordination, and community cultivation. Delgado (2002) confirmed
“LatCrit theorize[s] issues such as language, immigration, ethnicityreuldentity, phenotype,
and sexality” (p. 108).

LatCrit theory has four main principles: (1) the production of knowledge: the producti
of ideas to better understand Latin@’s culture to give an improvement in thieesmtlagal
aspects; (2) the advancement of transformation, whitlie creation of material social change
that improves the lives of Latin@ and other subordinated groups; (3) the expansion and
connection of struggle(s) constitutes itself as a struggle on behalf of diais@s, but also
toward a material transformation that fosters social justice for all. And lastly, (4) the cultivation
of community and coalition, including actively nurturing a community of scholars whe aha

similar approach to legal theory, share a similar commitment to collaboration and who are
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willing to analyze explicitly the Latin@ situation within that larger state of affairs (Valdes, 1997,
p. 7).

Critical Race TheoryEmployed in this study to anchor issues related to race, sociology,
history, ethnic studies, and feminism for the purposgwig equality to all minority groups,
especially in the area of education. Delgado and Stefancic (2006) stated, “CiRonhbuil
feminism’s insights into the relationship between power and the construction d¢fretegaas
well as the unseen, largely isible collection of patterns and habits that make up patriarchy and
other types of domination” (p. 2). One of the definitions that better des@®e€ss that it
"challenges the dominant discourse on race and racism as it relates to education by @xaminin
how educational theory and practice are used to subordinate certain racial andretns"

(Yosso, et al., 2001, p. 2).

The model in education of CRT is composed of five main princigl¢sace and racism
and their nterrelations with othesub-ordination in education. (2) Challenge to dominant
ideology, CRT reveals how the dominant ideology of color blindness and race neattadit a
camouflage for the seihterest, power, and privilege of dominant groups in American society.
(3) Commitment tsocial justice in education, CRT has a fundamental commitment to a social
justice agenda that struggles to eliminate all forms of racial, gender, langeageation status,
and class subordination. (4) Experiential knowledge is important, this pricbiglenges and
exposes students of color having been viewed by majoritarian populations in instégtions
having a deficit in formal learning environments. (5) Interdisciplinary perspectivessuthize
interdisciplinary knowledge and methodological base of ethnic studies, wonueies s
sociology, history, and the law to better understand the different forms ofrdisation (Perez,

2011, p. 381; Solorzano, Villalpando, & Oseguera, 2005, p. 275).
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Delgado said (2002) CRT and LatCriareused ineducation as theoreticaframework
that challenges the dominant discourse on race, gender, and class as ibrethieatton by
examining how educational theory, policy, and practice subordinate certainaratiethnic
groups” (p. 109).

Community Cultural WealtlA concept used together by CRT and LatCrithellenge
the theory of deficit thinking applied to people of color in education in the U.S. According to
Yosso (2005):

Deficit thinking is one of the most prevalent forms of contemporary racidssi

schools. It takes the position that minoritized students and families atdt dbfgoor

academic performance because: (a) students enter school without the normative cultural
knowledge and skills; and (b) parents neither value nor support their child’s education.

(p. 75)

CCW gives importance and value to the culture of people of color. CCW highlights the
benefits and all the cultural wealth of the minority students, and how this culeatthvinas
been a predominant factor in the education of students of ¥asso (2005) developed the
concept of cultural wealth, demarcating six forms of capital that exist within communities of
color, and she calls these six forms “community cultural wealth”: (1) Aspirational capital: the
ability to maintain hpes and dreams for the future despite real and perceived bg®jers.
Linguistic capital: skills learned through language such as, “memorization, dramatic pauses,
rhythm, and rhyme” (p. 78ptudents of color arrive at school with multiple language and
communication skills; Linguistic capital also refers to the ability to communicate via visual art,
music or poetry(3) Familial capital: the forms of knowledge “nurtured among familia (kin) that
carry a sense of community history, memory, and cultural intuition” (p. F®m these kinship
ties, the importance of maintaining a healthy connection to community is learned and its

resources(4) Social capital: the “networks of people and community resources” (p. 7@nthat
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help students navigate through sdanstitutions.These peer and other social contacts can
provide both instrumental and emotional support to navigate through society’s instit&jons. (
Navigational capital: a form of capital inclusive of social networks and the resiliency students
devebp to persist through institutional barriers. (6) Resistant capital: knowledge #sd ski
fostered through oppositional behavior that challenges inequality grounded in a difistory
resistance to subordination by communities of color, guided by a motivaticansform
oppressive institutions and structures (p. 80-81).Yosso (2005) stated:
These forms of capital draw on the knowledge Students of Color bring with them from
their homes and communities into the classroom...community cultural wealth involves a
commitment to conduct research, teach and develop schools that serve a larger purpose of
struggling toward social and racial justi¢p.82)
CCW has been a concept that has not been taken into account in the educational system
of the United States as a wiaysupport and strengthen the culture of students of color. Each one
of these theories has a direct correlation with the Latinas’ experiences in thisasuitlyeyalso

help toanswer thejuestions irthis study

Themes

The nextpart ofthis analysiswill examine the common themes answering the sub
research questionBach of the researajuestionsvereansweredisingthe literature and
theoretical framework as well as quotations from the particip@htsinterviews and letteto-
self datavere codednd subsequently developed into themes. According to Creswell (2012),
themes are several codes put together to get a common idea. These themes are seen as a
“family.” They are reduced into five to seven “families” and are used to write a final narrative or
counter-story (p. 184). The themes in this analysis were used to answer, and took into

consideration, the major research questions of this stindyresults are shown in Table 3
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Question One Cultural Influences

The first question that this study sought to answerwres cultural influenceglentified

by the participants imgded their experiences during the first year of study at/tiieersity?

Table 3

Themes and Major Research Questions

ThemedParticipantResearch

Questions

Connections, Language, All participants Q.1
andLa Familiaas a
Culture Value

Family Support All participants Q.2
Financial Backgrond All participants, Q.2
except Laura
First Generation All participants, Q.2
except Janine
and Ines
Microaggressiomiscrimination, All participants Q.3

Ignorance, or Rcism

Identity Denial Janine, Ines, and Ava Q.3

Thesix forms of capital show the benefits and the significance that Latin@ cultural wealth gives
to the students and how Latin@ cultural wealth ptaysnportant role in the education of Latina
students.

The cultural influences identified by the participants in this study wereof(ajections
that participants have with other Latin@ students on campusafiguagevalues, four of the
participants were bilingual, two participantsnv#& become bilingual and two participants do

not want to learn Spanish; and (@ familiais a big cultural influence for all the participants.
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Below, the first theme in this segment is presented usingptieept of community cultural
wealth based iits six forms of capital. This concept applies to each theme in this section and it
is relevant in answering the first question of this study.

Connections Thesense otommunity fortheseparticipantshas been one of the
mainstays irtheir experiencen college All participants affirmed that the connections made with
other Latin@ students or Latin@ groups on campus during their first yeabban very
important for them. It helped them have a sense of family and to not feel isolatetthdéiom
culture. Alfaro, Umafa-Taylor, and Bamaca (2006) affirmed, “Researbheesalso found that
peers play an important role in the academic support of ethnic minority stu@er?81). Here
are two examples from participants:

Gloria: | tend to stay with my ethnigitl go to [the] Latin@ center a lot and | go to
cultural events related to my culture, my history and background.

Diana: | think everyone wants to be a little bit closer to people they canteelate

Peers were definitely important to these Latinalstis, not just for emotional support,
but also they could share many of their related experiences with each other. Social capital states
thatpeers can offer emotional and instructional support to Latina students during their
experience navigating througbciety’s institutionsln addition,LatCrit states that community
and coalition give Latinas students the sense to cooperate with each other thecsmfial
problems withirthe institution Yaldes, 1997). This sense of cooperation can help students to
navigate through social institutions and gain a senfamfiarisma The sense damiliarismo
and belongingften helps students to contintieeir educationagoal, agheyfeel thesupport of
this groupor community, even though theye away from thereal family.

The next two themes in this cultural sectionlareyuageandLafamilia. All of the

participants expressed the importance of these two thertfesiricounterstories. These themes
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were analyzethrough the mirror of communitultural weath and its forms of capital as
linguistic, aspirationabndfamilial.

Language.Speaking a language is one of the culttaatorsthat may congeal eultural
group, aghe participants in the interviews reflected tiisur participants expressed proudly
being bilingual and how this is a great asset in their educational backgroundthetotber four
participants stated that they only speak English. Two participants said that they are wosking ver
hard to learn this language because, to them, it is a very important piece of thearultioce
their professional future. Meanwhile, two of the participants who only speak Engjisted
that they are not interested in learning Spanish because they are afraid twitrendited
against or to have an accent.

Four quotes from the participants are presented below to better show how language
becomes an important cultural value for the participants, or how language carctoe i fa
discrimination

Diana: | am starting to appreciate Spanish because | realize that there is beauty also [t0]

speak both languages; [and they] have been positive in my life and my experidrise i

university.

Breanna did not speak Spanish, but she was working hard to learn it:

| want to be fluent in Spanish because when we go to family reunions, they’ll bengpeaki

in Spanish and | don’t know what they are saying. It wouldn't have been if my grandma

would've taught my mom, but she didn't so it was lost between my mom and me. Which
is why | want to minor in Spanish to be able to build myself back up with my culture and
then | can teach my future kids and future generations to keep our culture strong”.

Janine also stated:

I’'m very fortunate to have the opportunity to know a second language, because a lot of

people don’t have the opportunity and some people will brush it off and [say], “Oh
Spanish.” Bull, Spanish is like a leading language in the world.
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Linguistic capitalcomprises important skills that Latin@sezable to bring to college and
society in generalStudents \wth these skills can develop through good communication practices
in both languages. Howevenanyinstitutionswith the purpose to serve them and society more
broadly often ignore the concept of community cultural wealth related to linguistic capital
(Burciaga & Erbstein, 2012). Likely, this is a reason why a few of the participantsssepraot
wanting tospeakSpanish, as thesailtural contributionsarenot taken into consideration in
society anceven lesdy institutions. Many times, this cultural value of being bilingual is actually
seen to enhance social repression anebay wayo be exposed to discrimination, as Ava
related in hecounter-story. She said:

English is my native language, even though | grew up with Spanish as my firstgangua

My grardma struggles with understanding me, | still talk to her in English. All my family

is bilingual, but I think I'm thankful for just accelerating more and more and becoming

more advanced with my English. Just being that | know that, when you don’t know,
people take advantage of you. Or when you have a thick accent, | know people take
advantage of you and kind of see you less, so | like to prove them wrong and I like to
show them, | speak English and | am just the same as you. | would like to communicate
with my family and not make them struggle to speak English when | should be learning
how to speak Spanish with them.

In Ava’s case, it is clear that social oppression and this new form of racssm ha
influenced her to assimilaieto another culture, forgetting her own language. This is also a good
example of deculturalizatiosgring, 2013) and losing identity; she wants to fit into another
culture so that she does not feel the social oppression in the institution she attends.

According to Solorzano and Yosso (2002):

Cultural assimilation may take place indlugllearning English at the expense of losing

Spanish and becoming an individual “American” success story by looseninging cutt

family and community ties. Therefore, according to culturalcdedtorytelling, a

successful student of color is an assimilated student of color. Given the curtent e

“at-risk” and the resurrection of terms such as disadvantaged, it is clear tlzat just
insidiously as racism has changed forms. (p. 31)
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It seems that assimilation to this cultis¢éhe onlyway for Latinastudents tsucceed in
this society Based on the participants’ answers, many Latina students suffer this social
oppression and racism in the educational institutions when they decided to continue with their
own cultural valuesThey areseenor evaluatedasdisadvantaged studentsstead, they should
be seen andssesseds students with culturalwealth,or students who bring other important
skills such adeing able tespeak twdanguages.

La Familia. The last theme in this sectionlia familia. Six quotes are presented here
that emerged from the countstiories. These examples exemplify tudturalvalue expressely
the participantgegarding their families and how this feelingo@ingpart of the Latinofamily
makesthemstrongeifor anyother circumstancthat mayoccur in the university.

During the interviews, all the participants expressed thesp admiration for theultural
concepiof family that Latin@s have;and most important, how this concept has helped them to
get a better experience during their first year in college. All participants provided details about
the value of their family:

Gloria: The cultural value that | most like is the unity. Being together and adhigoais

together and celebrating together. It definitely helps when there isugnaisd | need

support, they are going to be genuine about how they support you.

Janine: My favorite value is since my dad’s side of the family &lispanic;l love how

much they value family. | really love that my dad’s side of the family has reallyaesdr

the importance of family to me.

Laura: Well... Im Mexican, | think my favorite culture of values is how close knit and
tight Mexican families are

Veronica: Family$ my favorite part of being Latina; because you know Hispanic

families are [the] first kind of deal. | always keep that with me because over the time you
have friends but family is forever. Even if you're arguing or something, butréhey’

always there foyou.

BreannaMy grandma is always ingraining this to you, family is extremely important and
as long as you have them, then you're good.
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All participants said they have a family that always is willing to support them no matter
the conditions. For all thparticipants, the concept of faméytends from parents and siblings to
grandparents and cousins, who leave thdeelingof emotional greatnesad support.

According to Espinoza (2010), the cultural valudamhilismois based oistrong identificatio

and attachment to the family, both immediate and extended. It requires members to prioritize
family over individual interests. Equally important, Espinoza affirmed thina/a students who

give great value to their role in the family, most of the tipegformed better in school. This
demonstrates that participants’ connection to their family helped them focus on their academics
(p. 319). The familial capital states that throdiglase kinship ties, Latinas learn how significant

a healthy connection wittheir family and the sense of commuraiya sourcef support is for

their education experience. kamilia has a very significant value in this culture, leading to a
strong family connection, which has been a positive fact for the participants thainfyst

year incollege.

As can be seen, tloeiltural influences identified by the participants such as connections,
language, anth familia, have positively impacted them during their first year of study in this
university.

QuestionTwo: Family Influences

The second question of this study was about the impatasdf influencesdentified
by participants. Each theme was analyzed using the framework of commuhitglowkealth
and literature about Latina family, as well Lat Crit and CRT as referand support.

The common themes that emerged in this section were: (a) Family support received
during this time; (b) Financial situations anee of the most prevalefactorsduring the

interviews; and (c) Firsgeneration to attend university.
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Family support. All participants affirmed they receive support from their familiezna
way or another. Based on the counter-stories, participants’ parents lacyebt thiave the
formal education or skill to help their daughters apply to colledd out applicationsfor
scholarships. However, their parentadeevery effortto bepresent andupport theidaughters
in this process, often becoming thele modeland an inspiration to pursue theallege goals.
Severabparticipants also stated tHatfamilia was one of their main motivations to stay in
college, and because of their family, they were determined to achieve their goal to graduate and
be the first person in their family with a university degfeme of thanany expressiongiven
by participarts about family support in thefirst yearat college is discussed belo®erez (2009)
accentuated the significanceaammunity cultural wealth in the lives of Latin@ students and
added that Latina students employ various forms of personal, familiadpamdunity assets to
navigate through higher education.

Family support can mean mafoyms of helpfrom thefamily in general, oeven from a
single member. For example, Veronica expressed her happiness for all thé seppwm gave
to her by helping to fill out loan and scholarship applications. She also said that ineasn
herbiggest motivationMoreover, Diana said that her brother was very supportive because if she
neededschool supplies or anything, he was always willing to look for a way to find theen. S
also said her mom was a big support to her. In addition, Ava saw her family supporeliezraus
parents continually text her every day, and her dad always says, “We are pyoucoif hija,
we believe in you, we’re so proud of your hard work that you put in.” Finally, Janine said he
older brother was always encouraging to her. He told her: “you know | believe inhaligve

you can do anything you want.” In general, her extended family was alssyggrtive and
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they always wanted to hear about how she was doing in school. They said they wereugery p
of her.

All participants recognized the wotkat theirparents andamily did to supportheir
education Community cultural wealth and aspirational capigshforcewhat the participats
stated about the support received from their parenttadadilia. All participants were greatly
connected in their experiencesas form of capital. Yosso (2005) stated thgpirational
capital is the ability to have Latin@ families to maintagpes and dreams for the future, even
when they are facing strugglesspirational capitglin other words, is evidenced in Latin@
parents who permit themselves and their children to dream of possibilities cérafinteite
beyond their present circumstances, for these participants it was by gairedgcation goal.
All parents,despitenot having the money to support their daughters and no knowledge about the
educational systemm this country, still possessed the huraadmoralwealthto not lettheir
daughterdreamddecay.

Financial situation. All participants in this study, except Laura, complained about their
financial circumstances and how the process to apply for financial aid fivaslidiThey
expressed all the struggles they fate@ayfor college becauseir parents did not have the
money to support them. Laura was an unusual case because her parents own their lmgsiness, a
they have been saving money for her education since she was &elold.aresomeof the
experiences aheparticipants:

Laura: My parents have already saved up money. They run their own business. How
much we’re paying for college isn’'t as much as it is for my other friends.

Financial struggles in Latinas’ families are the principal problem for many of the
participants in this study. Lack of money and how to afford the cost of their education has
created a feeling dfopelessnesand concermmong participantsAs Castillo and Hill (2004)
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affirmed, low socioeconomic status in Latina students may give them trensesidbess during
their experience in college (p. 236). Here are some examples exfraatdtie participants’
counterstories:

Ava: Financial aid was the difficult part. Money holds me back. Money stresses me out
more than the schoolwork; | am unsure of how every year I'm going to paylfdoitt
really qualify for many scholarships because | am not considered need based due my
dad’s income. This [is] my only struggle and sometimes | wonder whagaimndg to do?

| think about money most of the timedistracts me from actually paying attention in
school.

Ines: ltwas very difficult especially at the beginning because we have differehoki
financial situation because my dad’s disabled and we don’t have a lot of money there. |
have taken a laif loans.

Gloria: It was very hard, even though they were very supportive but they didn’t know
how to help me because my immigration situation. | don’t have any benefit. My high
school counselowvasvery helpful, especially Denver scholarship foundatl@truggled

so much, it was very stressful. | cried many times because | didn’t know tehgoe
because my family didn’t know, I didn’t know. | received the help of the asset bill and
then this university helped me with half of my tuition.

Breanna: My pocess was very strenuous because my mom only makes $29,000a year
and as we know its $24,000to go this university. | applied for about two scholarships a
week. It was a lot hard to work and apply for the FAFSA. My counselor guided me to the
website. My faniy didn’t know how to help me finding money for my education.

Diana: Istruggled a lot because | didn’t know how to apply neither my mom. She doesn't
really know what a personal statement is. There was time where | wasn’t sure about even
going to collegeThe economic crash affected my family as well, my mom did her
bankruptcy. My salvation was | ended up getting a scholarship, it was $10,000 but, only
for this year.

Janine: Therocess to apply for financial aid was confusing, there are so many differen
scholarships and grants and many things to do. They don’t really do a great job
explaining it while you're in high school. They just said ‘there is free moneyer#,t

but they don’t exactly tell you were to look for it.’ | didn’t receive a good guwdam my

high school. My dad helped me with that. You have to meet the requirement to be eligible
to win a scholarship and it was honestly the biggest thing, finding that.

Veronica: Iget a little confused because there are so much to do. My mom always helped

me with the applications and everything. | had a good experience working withidinanc
aid.
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As seen above, all participants expressed their financial crisis and lack of financial aid to
continue with their education. All participants have the paiktd succeed at getting their
college degree. However, many of thdmnot have theconomic resourcds do it. According
to Gorski (2012), it is a common misperception that “many people in the U.S. believe that poor
people are poor because of their own deficiencies rather than opportunity inesju@lit805).
It is clear that all participants have a deep desire to study, but the economic factor puts them at a
disadvantage to other students who either already have resources or the kntoegxbdye br
scholarships and financial aids. Education is a challenge for students with no ecasmonices
within a bigger crisis of increasing tuition and declining financial aid foselstudents. In other
words, it is not simply that Latin@ students brirggiciencies from home; there is a lack of
equal opportunities a systenthatdenies many Latinas the opportunity to continue with their
educationThese few particular Latina students in siedy had the “good fortune” bfaving a
good counselothathelped them during the process. But, what happens with the rest of Latinas
who did not have a good counselor to help them navigate the financial aid process? It is not
sympathy that Latin@ students need, but an equal opportunity educational systupltst
minority groups with effective financial programs to beneficihtse studentg\ccording to
Valencia (2010), “The history of deficit thinking in education illustrate withnegles of how
macre and micro level educational policies/practices fueledlags and racial prejudice kept
economically disadvantaged students of color in their place” (p. 3j0ofe from Gloria’s
counterstory perfectly fits this discussion:

| think obstacles for Latinas in higher education vary from financial to suppame Th

aren’t really any programs out there that are being made especially or specifically to help

Latinas, and when they are, it feels like they're targeting us, and we'resdaieghing

wrong so they need to come in and help us. So, there is an imbalaryeegoto bring
equity, but not like targeting people.
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The lack of economic programs available to help these students, plus the hidden racism
that exists in society, deters students of the educational system and piesenfi®m obtaining
an education. For example, the national No Child Left BefiicLB) law was passed in 2002.
The main purpose of this law was to promote educational sujppattildrenand to help
remove the gap that existed between White children and children from minmorysg
However, experts thisfield haveconcluded the law has beeounterproductive, foexample
Hursh et al. (2007) said, “NCLB, therefore, both directly and indirectly has ifitehscial,
ethnic and economic inequality in society” (p. 3068)e educatiomal systems notcreated to
support and benefit students of color or students fromnaame familiesThroughouthe
history of this country, the educational system through such policies as NCLB and othe
practices has been aimedsapportinga privilegedsector ofstudents, and discriminates and
marginalizes against students from minority groups, like in the case of the Latina students in this
study.

First generation. Six of the participants selflentified as the first generation of their
family in colege. Janine and Ines stated that their parents have a degree from a uriBeangjty.
first generatioroften means that students don’t have someone in their lifearhbelpand
guidethem withregard tohigher education. This is especially true wiaitpting to their first
year at college. According theanswers given btheparticipants during the interviewshis
hasbeen the casier themas well. However, beinfirst generatiorgives theparticipant’s
motivation tocontinue their education, although, they also reported the need and dbhawedo
personthat can guidéhem inthis periodof transitionto college. It seems, according to their
counterstories, that they get great satisfaction in trying to become the first person in their family

to get a university degree. Veronica, for example, said, “From my wholé/fémithe first to

120



go a state university and stay on campus.” Moreover, Breanna stated, “Binediist
generation to graduate from university, it's motivation to keep gofalpiia said:

| struggled so much, because nobody was telling me so | felt, | was lash I lnad an

older sibling or somebody that can help me, because | am the first person inimyrfam

college. | want to be a role model for my little sister ancbenage her to do anything
that she wants to do.

According to Thayer (2005) First-generatiorstudents have limited access to get
information about the college experience, from relatives. They likely do not know of time
management, college cost, and all the bureaucratic operations of édigication”(p. 4).

As seen above, the six participants showed mix feelings regarding bstrggfieration.
On one hand, they were very excited to become the first person in their familientb at
college On the other hand, they expressedss fronwriting manyessays and fillingut every
possible applicatioto get financialaid or scholarship&hile not having someone to help or
orientthemthroughthis experienceKurotsuchi et al. (2007) stated that mdsthe time first-
generation students come from a lowaeme family and from racial/ethnic minority groufs.
should be noted that in spite of the fact that these participants are firshétgemstudents at the
university, their parents and family have supported them through the educationss pidie
support is not likely within the educational system itself, but in helping them wittatheo
higher education. Quotes from the counter stories corroborate how CCW aspirabicabhrsd
navigational capital fits this statement.

Ava: | did not receive any educational support from my parents because they did not

know how to navigate the educational system. However, my step-mom would always

send me emails and links to certain scholarships that | should look into and maybe apply
to. She would read over my essays or reach out to people that could possibly help me.

Diana: My mom would take me anywhere | had to go; she even drove me to the

interview for a scholarship. In high school, | took 8 AP @asa total and it's like having
to always push myself to be better.
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Veronica: My mom helped me a lot with the process to get into colldgdamily was
important in this time of my life My parents want me to continue with my education.
Breanna: [l took the initiative to know this lady as a way of navigation in her @aid]

of the main ladies who work at the National Western Stock Show at the rodeo royalty has

encouraged me. She’s kind of built my character up and shown me how not to be shy,

how to communicate with people, older adults.

CCW, social capital refers to the networks of people and community resourcedghat he
students navigate through social institutions, while navigational capital is flhérsgtevorks and
resiliency students develop persist through institutional barriers. Aspirational capital on the
other hand essentially denotes the ability to maintain hopes and dreams for the fyiteesdds
andperceived barriers (Yosso 2005). These participants and their families have @roged
again that the theory of CCW has been critical to the success of Latin@s inddghation in a
society that only offers barriers and educational inequalities. Students like thespadsici
who are paragons of the success of CCW are importamatinhey provide models for breaking
the vicious cycle that plagues first generation studéitst generation studentsve more
struggles during their process to acdagher education, this may lead them to abandon their
studies, leading to another generation of people who cannot offer guidance to the nexiogener
(Thayer 2000). CCW provides the motivation and support for parents and community, which is
vital to breaking this cycle while aiding these students through an institutional barreer fille
process.

Question ThreeSocial and Intellectual Influences

This section illustrates how the participants expressedsiogial and intellectual

(academic) influencampacted their firsiyear experience3.he themes identified by the

participants in thisection were: (anicroaggression, microinsults, discrimination, racism or

ignoranceand(b)identity denial.
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Thesocial oppressiowithin the education system expressed by the participants has had
influences on their sense of identity. They do not hageltysical characteristiesmdbehavior
of most White students at this university. According to Cheryan and Monin)(20@&viduals
from any racial group who are seen as less prototypically American than Whites because of their
appearance, behavior, or attitudes also have to contend with exclusion from theaAnmeric
group” (p. 717)White not labeling it as such, participants stated that they receive microinsults.
Microinsultsare verbal communications of an unseen insult that is shameful to a peasal’s
heritage (Hernandea al., 2010).People cannot see or touch the sdisttemination that exists
in the educational system, butdtthere, verysubtly hurtingmanyyoung people from ethnic
groupsin this country.

With this in mind, the countestories were coded and these recurring themes were
found: microaggression, discrimination, racism or ignorance, and identity .dEmégl are
important themes to be discussed in this study because they refleatitleand intellectual
influences livedby participants, and also how each one of these themes has impacted their
experience during their first year within the institution.

Microaggression, dscrimination, racismand/or ignorance. Most of the participants
complained about microaggression, discrimination, racism or ignorance receivegltteir
first year in collegdy friends teacher®r staff in generalFor example, five participants said
they received discrimination and racism &wd other participants stated that many people do
not havethe intention of micrassaulor discriminate against therouyt they think thathese
peopleare ignorantith their racial comment€ven if some participants thinkis ignorance,
whatis clearis thatthese commentsave influenceall participants and have affected their

experience in this institutiorccording to Perez et al. (2011), “In the field of education, studies
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have found Latina/o studerdge seen asf low expectations and a racially intimidating college
campus environment” (p. 386). Pertzal. defined this as “all forms of racial microaggressions”
(p. 386). In the meantime, Nieto and Bode (2008), discussed racism and various forms of
discrimination that exist in the educational system, “Racism and other forms of discrimination
particulaty sexism, classism, ethnocentrism, and linguicism have a long history in our schools
and their effects are widespread and long lasting” (p. 69). Racism andmegidice against
Latinas has been in the educational system for a long time and it hasdaive effects on the
retention of Latina students in higher education.

These comments hawegative psychologicabnsequencdsr some of the participants,
for example, thelenialof their own cultural identity. As was explained by Bryant (2011) $n hi
study about Internalized Racism's, “Identity dersan experience of selfegradation and self-
alienation, which incorporates shame of minority group identity and culture” (p. 692). Mor
importantly, as Hernandext al.(2010) explained, is “how exgences of racial
microaggressions within academic and social spaces impact life on campus in general as well as
the academic performance and social interactions of the participatdenst” (p. 203).

A few examples from participants that exemplify tliféedent forms of racism and
microaggression received by them follow:

Ava: When you have a thick accent or something | know people take advantage of you

and kind of see less of you.

Diana:l was not accepted in my high school because | was Latinajddkdted.

Breanna: My roommate the first time she introduced me to her family said: ‘Oh the

Mexican in the corner is my roommate.’” She didn’'t say my name. Also comments like

somebody ‘Aren’t you illegal, right?’ hasnever been blatantly out there tmah

racism, but there have been little things here and there. My friends make joke'©dbout

let’s beaner this car, or look at that Mexican on the road.” They ask me ‘Do yaily fa

eat tacos everyday’. Also they ask me “are your family construction vé®kand then
they look at me and say ‘Oh, sorry | didn’t mean to say that.
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Gloria: When I go to talk to professors and ask them about how | can better understand, |
feel like they don't take me seriously mainly the science courses. Because | also take a
sociology course and the professor is very helpful and friendly. She doesn'inidiatei
against you at all. But with the STEM areas, like science, math and all that stuff, | feel
they don't take me seriously because the way | look. Hispanic or Broayriatte the
White students more seriously and they give them more attention than the students of
color.
The first and third principles in CRT support the findings of this sedB&T.
acknowledges that in American higher education, race and racism a&ededbin the structures,
practices, and discourses that guide the daily practices of univeltsiteklition, the third
principle of CRT states that it has a fundamental commitment to a social justice agenda that
struggles to eliminate all forms of rakigender, language, generation status, and class
subordination(Perez, 2011, p. 381; Soldrzano et al., 2005, p. 275). On the other hand, the above
guotes from the participants are perfect examples of microasaadhscroinsults. According
to Hernandezt al. (2010),microassaults are defined as explicit behaviors intending to hurt a
person of color such as name calling, avoidance, and discrimination. Microinfrtere
communications conveying a hidden insult demeaning a person’s racial heritage.
Lasty, the comments of Janine and Laura are presented. They said that many people do
not have the intention of micassaulor discriminathg against them, antleythink thatthese
people arenainly justignorant:
Janine: | have never experienced racismctiim very fortunate to have able to say
that. However, people here ask me ‘what exactly are you? But they ask rioe that
curiosity, honestly because they don’t know. People look at me they said ‘you look
different and weird’, but once they get to know me they say ‘oh yeah, you are cool,
you're totally White like us.” Or they can say ‘You are pretty, but you aferdiit than
all of us.” I am White; | do not know why people around me say I’'m Brown, when they
say that my answer is ‘I'm White just likeyo | think my friends are kind of ignorant.

This quote contains many forms of racism that deserves deconstruction in ordex to ge

better analysis. First, despite the fact that Janine thinks she has never experiencecaddgism, s
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she has, but she may not be able to recognize it. According to Hernandez et al. (2010),in
previous studies, it emerged that racial microaggressions could be seen as relatively subtle
manifestations of bias, or could be considered to be ill defined and vague. In other vi®rds, it
possible that Janine does not see this form of racism because it seems to be sodubtle, a
perhaps because itherfriendswho aresaying it Second, there are commentaepassive
attacks thaLatinasfrequently receive withilelicate questionsuch as: “Where are you from?
Where are you? Do you speak English?” But, in Janine’s case, the questiomhaasxactly
are you?” This kind of microaggressioacurs becaudeatinasdo nothave thgpredominant
features characteristic White Americansand ethnicity may not be easy to determine. Cheryan
et al.(2005) confirmed that questions like “Where are you really from?” are palgableders
of identity denial; of the fact that one is being relegated outside one’s in-graysbeame does
not fit the picture. Third, another portion of Janine’s quote is referencing how people talk to her
about the way she physically looks: “People look at me they said: you look diteckmteird’,
but once they get to know me they say ‘oh yeah, you are coolgeytotilly White like us.”
From the quote, it seems that to her friends to be Latina is to be “weird” and thveayriy be
“cool” is being White. These kinds of comments send the message that WhiteaktHerc
“cool people” and to look like a Latina, or anything non-white, is not cool and weird. White
dominance is the norm and the expressed here as normal, neutral and nature, which is the
epistemological underpinnings in our society (Scheurich & Young, 1997).

According to Huynh (2013), microinvalitian experiences send the message that
minorities do not belong or are not fully American. Likewise, students who feeldéastity is
guestioned most of the time respond by using an identity affirmation skill, such shbaiing t

knowledge of popular Anrean culture, and are charming more in American practices to
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emphasize their American identity. Finally, it is clear she tried to assert her Americaryidentit
when she answered “I'm White just like you.” This is knowrekiperts asdentity assertion.

Identity assertions, according to Cheryaat al.(2005) a process by which one proves to others

that one belongs in the in-group. Moreover, Delgado (2002) said, “CRT and LatCrit in education
is a framework that challenges the dominant discourse on race, gender, and class as it relates to
education by examining how educational theory, policy, and practice subordirtaie cial

and ethnic groups” (p. 109).

Many students from minority groups in this country may not see or perceiseaci
discriminationor microaggression in their campus. Some, like Laura, think it is more ignorance
than racism:

| have only experienced, not so much racism, but like more ignorance, when somebody

asks me ‘what are you?’ my answer is ‘what do you mean, are you asking ubhengbo

race or ethnicity?’ Also, when | say | am from Mexico people say ‘are you illegal?’ and

stuff like that; they just jump to assumptiobst | feel like that's not intentionally.

They're not intentionally wanting to be racist towards me but they don't understend, t

haven't learned exactly like what it means or what they're saying, how it feels like to be

asked those questions.

Under those circumstances, many students are not able to see the different ways of
discrimination that exist in their camguLasleyandPierce(2001) said, “Latino students
construct paths through the terrain of discrimination and prejudice they encoumtavohia
more complex and varied ways” (p. 860). However, the questiorerg: these students
sufficiently educatedo see or recognizecismor microaggressiocomments at this university,
or if perhapghis systermhas been created microinvalidateand discriminate against students of
color? According to Solorzano (2000), “Students of color musalght torecognizethese

microaggressions and construct their future by taking appropctiten ateach instance of

recognition” (p. 61)All thesemicroaggressionanddiscriminationshave negative psychological
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impactsin students of color, suds rejectiorof their own identity andculture. The following
section details little more howthe microaggressions hasfected thearticipantshroughout
their livesand especially in thefirst year ofcollege experience.
Identity denial. Identity denial has been a livedwflict for many Latin@s in this
country, & a manner gbrotectionagainsthe oppressiothey feel when they have to navigate
between twaultures withinsociety.Below, there are relevant quotes from the participants that
expose these ethnic and cultuwranflicts:
Janinelt’s just weird because | know as a race I'm White, but as far as, ethnicity goes |
have the Hispanic in me for my dad side. What's really great that English is my native
language and definitely being in the United States, | don't teasay it hinders you to
not know English, but it in a way kind of does because people will look at you differently
or they're going to be, " they don't know what they're saying. Why are theyWaer@
are they even from?
Ava: My first language whenwas little was Spanish, but now it's English. | think I'm
thankful for just accelerating more and more and becoming more advanced with my
English. | know when you don’t speak correct English people take advantage of you. |
haven't experienced racism besea it could be from me not speaking Spanish.
According to Anzaldua (1987), theddtiza identity can take on mangique formsas it
was developed to manage two cultures that are always in direct conflict with oneraSbe
described the conflict artdnsion generated by the polaritedgerienced when one is torn
between ethnic culture atide demands of the Anglo world, such as that which resides within
educational institutions. This double nature of identity in the border culture meamsdgtwo
ways ofthinking, speaking, and sometimes two distinct languages. This is the double standard
that many Latin@ students need to negotiate to not feel social oppression., Eianbf the

first cultural values that they have to sacrifice isdinise tospeak Spanish. Speaking Spanish or

having an accent is likely seen as shameful because it is not the dominant language.
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Moreover, Ines explained how she lost her native language [Spanish]. Howevergher cas
is another kind of racism that is different from Ava and Janine because it was henolyn fa
[mother’s Spanish-speaking side] who embarrassed and oppressed her:

Valuing my language has been kind of a difficult process because Spanish west my f

language, but then I lost it in third grade, mostly beeany mother’s side of the family

made fun of the way | talked.

Ines suffered internal racism among her own family. Minoritized groups lsay a
discriminate against someone who doesn't fit within that group fully enough. In oth#s, wor
Ines was Latina fothe Whites and too White for the Latina group, making her an outcast
everywhere. According to Bryan (2011):

Internalizing racism is a social psychological process that affetiis@ as a group and

individually with variations of its impact that are bdson several factors, which may

include but are not limited to an awareness of a self and group identity that is based on
traditional and contemporary Latin@-centered world views, philosophies, coseslogi

and achievements. (p. 691)

In addition, internkzed racism is manifested by embracing Whiteness with the
devaluation of the Latin@. It is an experience of-deljradation and self-alienation, which
incorporates shame of Latin@ identity and culture. Also, this is a pain suffenediliduals
who arebattling with their own internalized racism or their experiences with the internalized
racism of others in their racial group, such as family members (B2gd9; Pyke, 2010).

Finally, Ines stopped speaking Spanish for a long bawause of thehameof being mocked by
her family.Pyke (2010) stated, “We can begin to talk about internalized oppression at the
moment that the oppressed accept the identities imposed on them by oppressors” (p. 557). In

accordance witlPyke, Inedegun to be oppressed by her own family at the moment when she

felt shame speaking Spanish and stopped doing it.
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Equally important, some participants during the interviews said they were @hit
thought of their skin color as White. Thssa psychological conditionint feel safewithin the
White society. This can be the cumulative effect of a lifetime of microagjgres According to
Perez (2011), “In later worlpsychiatrist Chester Pierceveloped the termacial
microaggressions describe the consistent and subtle formsofm that had negative
cumulative effects on the mind and body over time” (p.).386and of itself a microaggression
may seem harmless, but the cumulative burden of a lifetime of microaggressions c
theoretically contribute to diminished mortality gmoented morbidity, and flattened confidence.
(Pierce, 1995, p. 281). For example, this quote by Janine demonstrates this effect:

| wish | was definitely just more White because then | wouldn't be this webetiween

color. I wouldn't be kind of tan. | fiaitely consider raceavise to be White, when people

ask, | just say ‘yes, | am White’.

However, it is also clear from their stories that they struggle within academia to have a
lighter skin color and how they avoid the use of Spanish because they do not wantdaoyhave
kind of evidencehat makes therseemLatina. The institutional and societgbpression exists
becauseéhedominant colois White andthelanguage of the dominant colisrEnglish, and
anything else is ‘weird’ or an ‘outsider’.

Moreover, Janine, Ines, and Ava have had to negotiate much of their culture within the
academic environment in orderdorvive.Thatis, they had to ignore or conceal important parts
of their roots for fear of being rejectethey must separate padf who they ae to live another
part in the educational environment. Espinoza (2€4l@d thesd&inds of negotiations as “the
separators,” which Latinas/Chicanas have to manage the cultural ambiguities of their family and
acadent contexts by adapting to role behasidlifferently in each environment as a result of

their high levels of biculturalism. Latinas/Chicanas enjoy their culturéaaniia. For example,
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Ava said during her interview that she wished to be bilingual and be able to comeunibat
her family. Jaine, as well, showed her pride explaining that having a second language not just
helped her in a potential occupation, but it also shows her diversity.
Ava: | also wish that | did know Spanish. | would love to be bilingual, being that | could
benefit fram it later on in the future and | would like to communicate more with my
family and not making them struggle to talk English when | should be learning how to
talk Spanish with them.
Janine:l'm also very fortunate to have the opportunity to know a second language,
because a lot of people don't have that opportunity, and some people will brush it off and
be "Oh, Spanish.” It only helps me, because it not only betters my Spanish, but it shows
my diversity.
Participants, howevehave a separator betwdarfamilia and the Anglo educative
environment. Janine, Ines, and Ava, were celfsidered Latina and through their counter
stories they expressed their pride in being part of the Latin@ culture, bu#tisoegdmitted to

have influence from the Anglo cutt

Personal Reflection

In addition, it isimportant topoint outmy feelings of these eight participants in this
study. Interviewingeach of thenwas an enrichingxperience for me personally, not only
professionally, but also humaniy each onef them, | couldsee thesadness, anger atwiv
seltesteenthatthey bring with themselves. Accordinghimynh (2010), “American identity
denial has important inference for the wellbeing of ethnic minorities whoierperit.” The
main denominator ofhese fekngs wastheir skin color, culturahspectdike speakingSpanish,
andsocioeconomic status. |, as a Spanish instructor for many years in this ctelntry
immensely sad when two of my participants said, “I forgot to speak Spanish bedaliset

want to have any accent because | do not want people see me as less.”
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| had to stop the recording two or three times during my interview withb&gause she
was angry, and a couple of times she cried while she was telling me heAstoryines, cried
when she was narrating how her mom and her faimiighed aher whenshe spoke Spanish.
Wang et al. (2012) stated tHzdving one’s identity denied involves a discrepancy between how
one sees oneself and how one is seen by others, and he said that thiardigeregy affect the
individual who is suffering it. Most importantly, he mentioned that when the individudf-s se
stereotyping, or perceiving oneself as similar to other Americans, it may explain negative
emotions in response to having that definition denied by others (p. 603).

Another interview that touchady heartwas with Janine. Dring the interviewshe
contradictecherself frequentlyaboutherskin color. Howeverl couldsee inher eyeshehad the
sadness anfustrationof not being Wiite, not becausshe wantedo be White, bubecause it
was thecolor ofher friendsCheryan et al. (2005) said that “individuals from any racial group
who are seen as less prototypically American than Whites because of their appearance have to
contend with eglusion from the American #group” (p. 717). Sometimes she stated that to be
dark was really “cool” but then it was “weird”. She said her skin color was caramel [which |
understand as brown], but then she saidctleekmarked ‘White’. There is clearly anternal
contradiction about her skin colarhich makesherhave this identity conflict.

Summary

In the final analysisthis study showthe experiences of Latina students during their first
year of attendance at a feyear universityThis chapter catainedapresentation of the eight
participants’ counter-stories and these stories were analyzed to find commes.tide
analysis was preformed through the lens ottipée theoretical frameworks of Critical Race

Theory (CRT)Latino/a Critical Legalheory (atCrit), andCommunity Cultural Wealth
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(CCW).Through thenalysis otheeight storiesthe three maimuestions of this study were
answered

In general, cultural influences play an important role in these Latina’sierpes in
college. The pdicipants determined thabnnectionsvith other Latin@ students and groups
during their first year were very significant. Sharing with Latin@ sitglen campus gave them
a sense of familgnd belonging. Moreover, another cultural influence identifiedtivas
language Although only four participantsmdicatedthey wereproud of being bilingual, two
other participants are working to become bilingual because they felt it was a skill that would
benefit their education. Thremainingtwo participants said tlyavere afraid to speak Spanish
because they could be discriminated agdngt on and off campus.

Participants expressed tlaate important cultural value they had ia$amilia. This
concept ofamilia was theengine that made them determined to overcome any obstacle in
college. These cultural influences had a positive effec¢hese participants’ first year of study in
this university.

Family supportseemed to be the main influence leadgpagicipants to be in college. All
participants stated that echtion was very important for their familjza familiais the main
motivation that this group of young ladies had to reach their goal and graduatoffege, and
be the first person in their family with a degree. Parents of these girls became their role models
and agreat inspiration for their daughtecscontinuetheir education. According to Yosso
(2005),aspirationakapital is the aptitude that Latin@ families have to preserve hopes and
dreams, even if they are facing struggles.

However, thdinancial situationwas seen as the main obstacle for participants in this

study. Lack of orientation to navigate scholarships and other financial aid torpajlége was
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the major struggle lived by the participants. Despite that, becoming thedisonn their
family to get a college degree was somethtivgg filled them with happiness. It was also an
added stressor, especially in their first year.

Finally, all participants showed some discomfort altbemicroaggression,
discrimination, racism or ignorancesceived during their first year in collegg friends
teachersr staff in generaht this university. According to Lopez (2003Race and racism are
present and prevalent in education and in the research and practice of education” (p. 83). The
social andthe academioppressiorthey must facand the double standarttst they mustreate
to survive in the educational community have prejudiced them and left negative psydiologic
consequences in some of teticipantsDelgadoet al. (2002) stad that “CRT ad LatCrit
theorists acknowledge that educational structures, processes, and dssoparaée in
contradictory ways with their potential to oppress and marginalize and theiriplatient
emancipate and empower” (p.10%his was most visily manifested by the denial of
participants own cultural identitgéling ashamed of the color of their skin and in some cases
refusing to speak the Spanish language for fear of being rej&tgatity deniahas been a way
of protection against the oppression and discrimination, especially whehaead to
navigate between tweultures withinsociety.ldentity denialwas an internal battle that many
participants have experienced during their first year in college.

Moreover, many of the participants have had to negotiate this double standard in order to
notfeel thesocialoppression that exists within the education system. According to Delgado CRT
and LatCrit provide significance to the creation of culturally and lingai$ficelevant ways of
knowing and understanding and to the importance of rethinking the traditional notion of what

counts as knowledge (p. 109).
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CHAPTER FIVE: DISCUSSION

This chapter begins with a general summary of what was learned from chapter one
through four of this study. It will then offer a discussion of the findings, and therdencl
possible topics or contributions for further study.

General Summary

Latin@ is a minoritized group in the United States that should be studied more in the
academy. This is a rapidly growing group in this country, but it has low partangathigher
education. Santos Jr. and Cuamea (2010) stated that the Latin@ population is the largest
minority group in the United States according to the last census 2010. Latin@ populatitin g
has increasd dramatically over the last two decades; yet this group, and partididéirias, do
not have proportional representation in higher education. Espinoza (2010) affirmedatifize
population in the United States remains severely underrepresentetlen édiyication at every
level” (p. 318).

Previous research about Latin@s in higher education shows some of the barriers and
struggles facing Latin@s in academia. For example, Zell (2012) found: poonggiitiahigh
school to apply for financial aid, difficulty on standardized testing for adonissn universities,
low income, and parents having limited knowledge about the education system may all be
reasons for low numbers of Latinas in higher education (p. 168). Also, racism amndidetion
have been found to be another key factor influencing the lack of Latin@ students in, @dlege
indicated by Lopez (2003'Race and racism are present and prevalent in education and in the
research and practice of education” (p. 83). Seeing this group, with acceleratiragipapul
growth and a low number of students in higher education, it is vital to study the umglerlyi

reasons causing this lack of Latin@ representation in higher education.
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The first year in college is a time of adjustment and transformatianfostudent, and
especially for Latinas. It is the main transition from high school to college, not to mention the
other facts related to this group of students. Rendon (2005) said:

Transforming the firsyear experience requires moving beyond "simplgrirify

services" to "include a social justice agenda that challenges existing structures and those

they privilege, favoring democratic structural changes where power and privilege are

shared among different constituencies. (p. 481)

Another major demand and obstacle is financial. Castellanos and Jones (2003) said,
“Latina/o students in their first year in college tend to experience greater levels ®f stres
associated with financial concerns than White students” (Mdy)y Latina students in college
are first generation and come from lamcome familiesyhich can create even more stress and
financial burden during their first year. These facts might determine whether a student is in
danger of leaving school before completing their degree.

Therefore, thistsidy focused on investigatirtbe firstyear experiences of Latina

students in a fouyear public institution irawesternstate Thecentralresearch question for this

studywasnarrowed down by examining thetbeee researcfuestions:
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1. What cultural influences

. i . 2. What fam||y influences were 3 What social an_d intel_lectual

Iden%féi% ?%Lgigzrmltgatﬂtesirhave identified by participants that were  influences were identified by

experiences during the first year of impacted by their experiences at participants within the institution
college? that impacted their experience?

study at the university?

Figure 4Researh questions in this study. This figureustrates the central question in this study
and the three research questions

Chapter two established the literature review taken into consideration fetutis and
examined the following topics. First, a depth of information related to Latin@r€wh norms,
values, family expectations such as family relationships, and gender diffeneaxesviewed
The second section in this chapter included literature related to barriericgpagon in higher
educaibn, giving emphasis to: (1) classism and racism and other oppressions asfal $aesr
influencing Latina education, (2) lack of role models, (3) peer influences;ddgmic
preparation, (5) first-generation, (6) identity denial and internalized raaisin7) lack of
sensitivity and understanding from White educators. The third secttbe chapter was related
to factors influencing retention and factors related to degree completion.

This study establishealtriple theoretical framing througbatino/a Critical Theory
(LatCrit), Critical Race Theory (CRT), and Community Cultural Wealth (CCW). The most

important principals and forms for each one of these theories are givigguia 3=
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*Race and racism
 Challenge to dominant ideology
DT « Commitment to social justice
C RT * Experiential knowledge
« Interdisciplinary Perspectives

» The Production of Knowledge
* The Advancement of Transformation
TCRIT » The Expansion and Connection of
LATC RIT Struggle(s)
* The Cultivation of Community and
Coalition

* Aspirational capital
« Linguistic capital
~ « Familial capital
Q W « Social capital
* Navigational capital
« Resistant capital

{

Figure 5Definitions of CRT, LatCRITand CCW. This figure dimes the three main theories
used in this study.

Critical Race Theoris related to race, sociology, history, ethnic studies, and feminism
for the purpose of giving equality to all minority groups, especially in the areduchtion.
“Yosso et a(2001)said ‘CRT challengs the dominant discourse on race and racism as it relates
to education by examining how educational theory and practice are used to suboediaate c
racial and ethnic groupgp. 2). The model of CRT in education is composefivef central
values:(1) race and racism and themterrelations with other sub-ordination in education. (2)
Challenge to dominant ideology, CRT reveals how the dominant ideology of color blinddess a
race neutrality act as a camouflage for the-is¢#frest,power, and privilege of dominant groups
in American society. (3) Commitment to social justice in education, CRT fouaslamental
commitment to a social justice agenda that struggles to eliminate all forms of racial, gender,
language, generation statusdaclass subordination. (4) Experiential knowledge is important,

this principle challenges and exposes students of color having been viewed htarreajor
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populations in institutions as having a deficit in formal learning environments. (5)
Interdisciplinay perspectives utilizes the interdisciplinary knowledge and methodologsal ba
of ethnic studies, women's studies, sociology, history, and the law to better understand the
different forms of discrimination (Peréfuber, 2011, p. 381; Sélorzano, Villalpando, &
Oseguera, 2005, p. 275).

Latino/a CriticalTheoryis concentrated on the Latin@mmunity asvell ason barriers
of language, immigration, sexuality, and sexism and specific elements impactingdamial
advancement, anti-subordination, and comityucultivation. LatCrit has four principal
ideologies(1) the production of knowledge, the production of ideas to better understand
Latin@'’s culture to give an improvement in the social and legal asp2cthp(advancement of
transformation, which ithe creation of material social change that improves the lives of Latin@
and other subordinated groups; (3) the expansion and connection of struggle(s) constifutes itse
as a struggle on behalf of diverse Latin@, but also toward a material traastothat fosters
social justice for all. And lastly, (4) the cultivation of community and ceoaljtincluding
actively nurturing a community of scholars who share a similar approadeidheory, share a
similar commitment to collaboration and who are willing to analyze explicitly the Latin@
situation within that larger state of affairs (Valdes, 1997, p. 7).

Community Cultural Wealthighlights the benefits and all the cultural weatiminority
students, and how this cultural wealth has been a predominant factor in the educatiomtsf stude
of color.Yosso (2005) established the idea of cultural wealth, defining six forms of dagptital
exist within communities of color, and she calls these six forms “community cultural wealth:
(1) Aspirational capital the ability to maintain hopes and dreams for the future despite real and

perceived barrierg2) Linguistic capital skills learned through language such as,
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“memorization, dramatic pauses, rhythm, and rhyme” (p.S8)dents of color arrive at school
with multiple language and communication skills; Linguistic capital also refers to the ability to
communicate via visual art, music or poe(B).Familial capitat the forms of knowledge
“nurtured among familia (kin) that carry a sense of community history, memodycultural
intuition” (p. 79). From these kinship ties, the importance of maintaining a healthy connection to
community is learned and its resourqdg.Social capital the “networks of people and
community resources” (p. 79) that can help shid navigate through social institutiombese

peer and other social contacts can provide both instrumental and emotional suppogat® navi
through society’s institutions5) Navigational capital a form of capital inclusive of social
networks and the resiliency students develop to persist through institutionaidf)

Resistant capitalknowledge and skills fostered through oppositional behavior that challenges
inequality grounded in a history of resistance to subordination by communitie®fgrated

by a motivation to transform oppressive institutions and structures gi)80-

The use of these triple theoretical and analytical frameworks were centered mainly on the
dominant discourse of race and racism, and how this is relatdte texpeiences of Latina
students during their first year in this institution.

The methodology of this study was introduced in chapter three. The methottwltyy
study was counter-storytelling, by giving voice to the personal expesi@fi@ght Latinas in
their first year of a fouyear public universityCounter-sorytelling
emphasizesaspeoftheworldhathavebeensilencedandprovide"competingperception
sofsociallife” (Espinoza et al., 201Z)ounterNarrative storieare classified in threges:

e Personal siries or narratives

e Other people’s stories or narratives
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e Composite stories or narrativeSo{orzano et al., 2002)

Purposeful samplingzas usedbecause specific participants were sought. According
to Merriam (2002), “A purpose sample is a sample from which the most can be lggrniey.
The participants wereight Latina/Chicana students in their first year at a-f@ar public
university. All of them attended the same university. Males were not included stukdly
because it was focused on theersection of a woman's identity as it relates to her gender, race,
social class, language, etc. Gender group experiences were not irttebdezbmpared, so male
experiences were not considered relevant in this study.

The research questions were angddry combining the methodology withe triple
framework (CRT, LatCrit, and CCW9 analyze the experiences of Latina students during their
first year in a fowyear universityData was collected in three stages: (1) interviews, (2)
guestionnaires, an@) lettersto-self. During the interviews, open-ended questions related to
Latina student experiences were asked to create a conversatiorer@eehquestions give
participants the best voice to express their experig@reswell, 2008, p. 225Rarticipants said
during the interviews they felt comfortable answering the questions to meskdcam Latina,
and | was able to understand their points and many cultural aspeetsiterviews were
professionally transcribed by a transcription service.

The questions were associated to prior research findings about Latinas in higher
education, such as: experiences with teachers, peers, and administrative heysolamee
received regarding college (school/family), and family support. The follostege washie
guestionnaires given to the participants duringtieeting. Thawext stage of data collection

included a participanivritten letter to self with a starter phrase such as: “Dear :

now that | have been through my first semester of college, | want you to know... Sefis
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letter was only signed with a pseudonym previously chosen by participants tharingerview.
Creswell (2012) stated that, “Researchers need to protect the anonyrhaypafticipants, by
assigning numbers or aliases ie fhrocess of analyzing and reporting data” (p. 248).

For the development and analysis of the data, interviews and letssl-werecodified
separatelyA second round of coding was conducted on the interwathisthe most repetitive
themes, and the combination of the second coding plus coditgtdrdo-self gavethe final
encoding.The research questions were answered from the resulting themes developed after
encoding the interviews and lettdosself. Trustworthiness was established througkmp
debriefing, member checking, and triangulation.

Chapter four presented the eight counter-stories of the participants. Thsrchajptly
focused on the findings and data analysis of the experiences of these Latinagheuringt
year in a fouryearuniversity inawesternstate The interviews were coded and themes were
developed according to strict criteria to answer each of the research questions in accordance to
thetriple theoretical framework presented above.

Findings in this study were divided into soategories to answer the sgbestions of

this study. Findings arummarized in Figurébelow.
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Figure 6Main themedound in study.

The eight participantsdicated many similaritieghrough their counter-stories. They
were very thankful fotheir families’ support. Likewise, many participants said they were living
the experience damilismowith other Latin@ students in this university and showed pride for
their culture Additionally, a group of participants complained of the lack of infation that
exists in high schools for minoritized groups regarding financial aid and ptiepaia higher
educationHowever the other group of participants also suggest that counselors were helpful
and there were resources available, but the taslstifagaunting.

The themeshat were foundndicate that Latinas have a deep desire to complete their
degreeandtheir families are willing to support them with their educatiaut they face
obstacles, especialfinancial need, that prevent them fromlyubcusing on their academic
progress.

A major negative experience faced by éghtstudents was discrimination,
microaggressions and oppressionthe academic settingnd also by their friends. The
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oppression that exists in this environmeraty makethese young ladies experierfeelings of
lacking any value or appreciating who they really ateove all, they feel they have to hide their
own roots to survive in this society; they have to use a double identity. Accordingliansky

and Eidelson (2004), “Du Bois placed the origin of ‘double conscioussiess repressive

White culture, which forced Blacks to see themselves through the eyes of the doniiant
society... (Rath, 1997)"(p. 3). Returning to the discourse of Du Bois about double
consciosness, but this time talking about Latinos, the participants in this study felt that even if
they had been born in this counttlyey are not seen as Americans, but as Mexican. This social
oppression makes them hide their beliefs and culture in order to not suffer themeyétitis
society.

In other words, they must navigate “three worlds” in the society. The participants a
living three worlds through their racialized, genderized, and classistiexpes. According to
Roberts (1993) “women of color experience various forms of oppression simultaneoasly, as
complex interaction of race, gender, and class that is more than the sum a$itsAsastudents
in the university this oppression has a vast influence in their lives because thgivea sese
of not belonging to any “world”.

Discussion of the Findings

Former research has found different causes for the lack of Latinaer leiducation.
Those studies focus on: lack of financial resources, cultural vafaendfsmo,poor college
preparéon, difficulty making academic and social adjustments and Latin@ studemtsadel
of deficiency(Castillo et al., 2004; Espinoza et al., 2010; Hernandez, Z¥juera et al.,

2009).The purpose athe study was to offer an opportunity to eight Latstudents to narrate
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their counterstoryexperiences during their first year in a fguar universityCounter-
storytellinggivesstudents of colothe opportunity tde the owner and author of knowledge.
Research Question One

What cultural influencesnpacted participants’ experiences during the first year of study
at the University Answer:This study revealed the following them&nnection, language, and
La familiaand cultural values were the main influence for participants during the first year in
this university. These findings matched previand similarstudies. For example, Perelber
(2011) related in her studigat a participansaid that “she waseated different than other
children in her class because she was a [native Spanish spgaid92).Othersimilar studies
related to language and famihclude Desmond and Lopez (2009), Espinoza, (2010)Ssnd
(20086.

Participants in this study said that Latin@ culture and their families made a positive
difference in their lives during thefirst year. They expressed how tt@nnectionsvith
members of the Latin@ community in this university created a setiamiitmofor all of
them.This can be seen as navigational capitahe CCW modela form of capital that is wide
ranging throughacial networks that students develop to persist through institutional barriers
(Yosso, 2005). To be connected with peers gave the participants positive emotional
reinforcement that they were not alone. Past studies have also found théa@ktate inthe
academic support of students of color (Alfaro, Umafia-Taylor, and Bamaca, R@0#jational
capital has been beneficial for participants to be where they are now bdmuseunted on
their parents, brothers, and family members to navigate dueingetthucationaprocess and

obtain their higher education.
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Meanwhile, six participants saw the Spanish language as an asset in their college
experience. While the other two participants saw being bilingual as a way to be discriminated
against on campu$he findings of this study related with the two participants who saw being
bilingual asa detriment fitswith Valencia (2010)sometimes students of color view the White
educational system displaying their experience through a lens of defigithg theory Deficit
thinking theory has been a model of oppression used to evaluate students of color without a
previous study of the cultural, linguistic and social differences that mstyiexhe student.
Participants who were afraid to speak Spanish stategpbkaking only English protected them
against being seen different thatter students and it also discouraged them from having an
accentTheassimilation to the White culture may be perceived astheway for some Latina
students to succeed in thisciety. According to Solérzano and Yosso (2002), cultural
assimilation may take place by learning English at the expense of losiniglg@s was seen in
this study.Oneof the participants, Janine stated: “What's really great is that English is my native
language, because people will look at you differently or they're going to b&, ey don't
know what they're saying’.”Another participant Ava saidly‘first language when | was little
was Spanish, but now it's English. I'm thankful for just accelerating more andandre
becoming more advanced with my English. Just being that | know that, (sighsyethdan’t
know how to speak English people take advantage of you.”"However, it should be noted that this
study found a contradiction between the participaThere werewvo participants who were
against speakg Spanishwhile six participants said that having two languagesa great
advantage for them.

Last, the findings indicated thaa familiaas a cultural value was theost important

concept thatacilitated participants tbhavea healthier experience during their first year in
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college The findings in this study regardihg familiaas a cultural value and good influence for
Latina students are totally different than the findings in the study done éydSgomero
(2008), where they stated that “Family tradition is one reason why Latinas dorobtin
college. The underlying expectation that Latina youth will leave the ydmiine only when they
are ready to get married and care for their owld@m” (p. 215). In this current study,
participants expressed their most deep gratitude to their families and indicated that the most
important thing for their families was their education. According to Yosso (20BN
aspirational capital is the altytiof Latin@ familiesto maintain hopes and dreams for their
children’s future despite real and perceived barriers. Aspirational caliaak parents and their
children to dream of possibilities beyond their present circumstancaddition, most
participants expressed that their main motivation was to get their college degree because of their
families, as a way to thank their families for all their cultural values that have been the driving
force for them to go ahead with their education.
Research Qustion Two

What family influencesmpacted their experiences at college? Answamily support,
financial situation andfirst generationwere the main findings in this section. According to Sy
and Romero (2008) Latinas are underrepresented in highercation because many of the
Latinas’ parents do not have college experience, and Latinas who do enroll yedour-
programs are more at risk of experiencing conflict between the expectititvesr home and
school” (2015). However, this study foutithtLatinas’ parents-even though many of them do
not have formal education or the ability to help their daughters to apply to catiegdl the
paperwork that it represents—did everything possible to support their daughters indbgsio

go to college. Someguotes that best exemplify this sectame repeated here:
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Diana: My mom drove me to the interviews for the scholarship. She did all of that stuff,
because my mom wanted to help me.

Viviana: My mom was a big help with my process to apply to scholarships. She Wwas wit
me even tbughshe did not understand what | was doing.

Ava: My stepmom would always send me email links to certain scholarships that | should
look into and maybe apply to.

Breanna: My mom and grandpareal&ays were encouraging meKkeep going and

keep applying even if | didn't get something and they were always suppodinthey

just have my back the whole time.

Gloria: | knew that even if | couldn't get like the financial aid, my paneate going to

do everything they could to have the money saved up so that | could go to college. They

were either going to start working like two or three jobs.

Latinas’ parents became a role model and an inspiration for their daughpersue
their college goals. This seems to contvasth Rendors (2002)experience when telliniger
mother about her decision to enter higher education, Wweemother said that she was crazy
and college was for the rich and elite. In this study, participants said thigtdhants were vey
prideful that tleir daughter wanted to attend college, and tfamily’s supportreinforced their
commitment tqursuetheir college degreé@.his matches Espinoza (2010), who said that
Latina/o students who place high value in family make better grades in schawsddibe& good
connection to family helped them focus on their academics. Even though many parents do not
have the money or know how to support their daughters’ education or navigate the educational
system, they keep the dream, aspiration, and the hope ofj $beir daughter’s graduate with a
bachelor’s degree.

Six of the participants in this study were first generasitarlents. Moreover, participants
affirmed that being the first generation in college made them more motivated to get a degree,

especially beause they wanted their parents and family to be proud of them. In previous

research about firggeneration students, Kurotsuchi et al. (2007) stated that first-generation

148



students are more probable to come from a lam@yme family, to be from racial/ethnic
minoritized backgrounds, to be women, and have lower degree aspirations. In this rstiirlys fi
indicated thathesefirst-generation participants did come from a Im@eme family, were
women, and did come from a minoritized group. However, all éngcpants in this study
demonstrated through their stories to have a high level of motivation to continue thefioeduca
Here is what they expressed:

Ava: I'm going to stay in school because | know that if | don’t, I'm going teer leegret
it.

Brenna:l want to be able to go into the professional workforce as ready as possibly
because | don't want to end up working in a grocery store all my life like my mom.

Gloria: | want to go to medical school. My dad has been my biggest motivation, he's
given me everything, but then at the same time his health has deterioratedallot. S
want to give back to him and other parents and the people in our community that are
really struggling with health issues by being becoming a doctor and beatpajd back
to my community and help my community.
Laura:my main goal is to go to medical school and become a doctor.
According to Zalaquett (2005), many educators in P-12 and higher educaiiaiain
the belief that Latin@s families are not interested in theattturcof their children, and Latino
students do not have the ability to succeed in higher education. The findings in this study
indicate the opposite; all the participants’ families supported their daughters to continue with
their education and they werghly invested by valuing, emotionally supporting, and providing
motivational aspiration in their daughter’s education. Gloria, one of the pantis)@dfirmed
that her parents always safeep trying don't give up. It doesn't matter if you barely make
through the end, as long as you makKeSimilarly, Laurg another participansaid “My parents

always remind of me of that, people are watching to see if you're like movimgréband if

you're where your priorities are set, it gives me a lot of motivatespite their family support
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and the skills to succeed in higher education, the largest barrier that mayt pineve from
completing their goal and completing their degree is their financial situation. The findings
indicated that seven of the participants faced financial struggles because their parents cannot
afford the cost. According to Castillo and Hill (2004), low socioeconomic statusnspamtant
cause that may contribute to the possible suffering that Chicanas and Latinas experience in
college. However, in accordance with the findings in this study, participants showetktbst
to continue with their education, they had their families’ support in many wayd)ake the
skills to succeed in higher education, but they do not have the money to pay for their education.
This is a problem for not only this group of students, but also many students who struggle
under the crippling weight of educational costs. According to Engberg and Allen (2041), “F
low-income students, however, acquiring the knowledge and understanding of the fisancia
process can be a daunting process, creating a formidable barrier to postseeoralianent” (p.
788). The lack of good and efficient financial educationalipsli$ affecting students from low
income and the educational system as a whole. Brown, Santiago and Lopez (2008ydfét
many Latino families do not know the actual cost of a college education or tkesofir
financial aid.Similarly, about increasing college tuition and studadtprograms that do not
keep pace with rising prices reinforces the impression that a collegeiedusdteyond their
financial grasp (p.42). Supporting this group of students is needed ndootilg educational
system but forthe larger society andantryas well Today Latin@are thdargest minority
group in this countrand must be educated if an educated fmdglulace is desired in the future.
It is also imperative to look at the larger systemic reasons for why their families are still
living under the poverty line. Gorski (2012) stated that the belief that poor people are poor only

because they have insufficiency is not seeing the sociopolitical realities associated to poverty and
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class in this country, as well as the unfair access to edueattbthe shortage of living wage
jobs for many families, especially from minoritized grougsnerally speaking, the findings in
this study confirmed the urgent need for students of color to have financial suppaot,thig f

to happen the educationalk$gm must implement economic programs to address this crisis in
order to have an equal education system for all students with financial aidruboasiand Lara
(2014) expressed that LatCrit evolved as a branch of CRT, a movement focused on tiragsform
inequitable relationships grounded in race, racism and power; it emphasizepescalarly
affecting the Latina/o population” (p.79). In addition, Solérzano et al. (2005) affimeCRT

in education explores the ways in which “rammitral” laws andhstitutional structures,
practices, and policies perpetuate racial/ethnic educational inequality (p.274).

Research Question Three

What social and intellectual influencetthin the institution impacted their experience?
Answer:The participants provided an array of answers to this question by identifying
experiences they had as it relatednticroaggression, discrimination, racism and/or ignorance,
and identity denial as main social and intellectual influences in their first year of expeatenc
the university.

The findings in this study fit with the literature reviewed about identity denial because
many Latina students were born or came in this country at an early ageitothhe USA, but
they are not perceived by the majoritarian populations as full citizens of thisycotmty
receive a permanent message of not belonging to this country, which has created a certain
identity denial in the participants. Identity denial is, according to Waal €012) and Huynh
(2013), a form of miscategorization of the individual because she/he does not match bp with t

feature of the predominant White group, and they are labeled as a perpetuag&foreig
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Participants said they received questions like: Where are you from? WhichaQlkee
al. (2005) said that such questions like “where are you really from?” and/or “Dpgak s
English?” is a clear reminder of identity denial. Having this kind of identity deragticipants
are basically living a social incongruity, because they think as an American aradté¢hey
Americans, but they are seen as foreigners in their own country. Accordivignip et al
(2012), “People having one’s identity denied comprise a discrepancy between howsone see
oneself and how one is seen by others” (p. 601). Below, is a perfegplex@om the study that
exemplifies the participants’ deculturalization and loss of identity, Diana said:
| identify myself asa Chicana because | don't feel like I fit into an American, nor do | feel
like | fit into Mexican or Nicaraguan just because tot from either place. I'm from both
places and a lot of times | feel like | really wanted to be open to the Mexican community,
but when | went to Mexico once, | was told, "Oh, you're not from hevegsn't
welcomed and from that | grew really angry qunst kind of pissed off because "I tried."
Moreover, these kinds of messages, or passive attacks, that were frequeniyl fege
this group of young ladies during their first year in college are well knowfiasinvalidations
that, according to Hernandez et al. (2010), is the act to exclude, deny, or make itwigible
person because of her/his skin color or ethnicity, heritage, thoughts, feelings, aneherpe
As a consequence of this microinvalidation, some participants have had a negativansbc
academic experience during their first year in college, such adeggtidation and setfenial. In
accordance with Bryant (2011), identity denial is an experience that integjnatee of minority
identity and own culture.
The first element in # model of CRT ishe centrality of race and racisiwhich can
help us to understand how the procedures and structures among the educationatesystem a

inserted and how this controls the daily practices into the educational institatibms country.

According to Soldrzano et al. (2005)n“American higher educatiaace and racism are central
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constructs but also intersect with other components of one’s identity, such as language,
generation status, gender, sexuality, and class” (p.274). On the other h&md,dlso
challenges the dominant notions of colorblindness and defines how these formsuplents sif
color in a disadvantaged position in the educational system.

Delgado (2002) statetl,.atCrit is a theory that has a tradition of offering s gender
analysis so that it “can address the concerns of Latinas in light of both our iatedratternal
relationships in and with the worlds that have marginalized us” (p. 108). Delgado also
established that these two theories CRT and LatCritducation can be defined as a framework
that challenges the dominant discourse on race, gender, and class as ibrethieatton by
examining how educational theory, policy, and practice subordinate certainaratiethnic
groups” (p.109).

Many partcipants expressed their disdain, discomfort, and distress in receiving
microaggressions during their first year at college. Hernandéz(2040) affirmed that these
racial experiences have an impact within academic and social spaces in collegeg aftegtiat
the academic performance, but alse social interactions of the students of color. Moreover,
CRT recognizes that in higher education in the U.S., race and racism exigsanstitution,
practices, and discourses that conpralcedure®f universities However, previous research
about microaggression stated that this is a subtle form of oppression and racism into the
educational system, such that many students cannot perceive the magnitudeezrtimgs
when they face microaggressions.

This difficulty in perceiving this oppression and racism was exemplifigaby
participants who said that there was not racism on campus, but it was more ignorance

Hernandez et al. (2010) affirmed that racial microaggressions could be seen as a relditiely
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demonstration of prejudice or it may be considered to be poorly defined and uncleawhtyis
Solorzano (2000) stated that many students of color muatgat todistinguish
microaggressions in academic and social spaces and take the ighateach occasion of
detection.

Findings indicated the struggles lived by the participants and the negativacefue
these microagressions have marked in their academic and social experience in their first year
within their university. Examples indig the avoidance of using Spanish for fear of having an
accent when speaking English, or to want to lewhite-complexoned skin colorlt seems that
the oppression that these eight students have livedffez$ed their social and academic
experience.

Significance: Implications for Action

This study was conducted under the triple theoretical framework thtaigfo/a
Critical Theory, Critical Race Theory, an@ommunity Cultural WealthThe use of the triple
theoretical and analytical frameworks wesntered mainly on evaluating how the dominant
discourse of race and racism are specific discriminataffasting participants areas such as:
language, classism, gendand culture. On the other hand, cultural wealth is seen as an asset
related to thexperiences of Latina students in this institutidocording to Aragon (2013),
CRT, LatCRT and CCW are used to interpret Latina student reflections aegphipens about
parental inspiration, guidance, and learning to pursue academic achievemeghand hi
education (p.8).

Despite the Latin@opulation rapidly growing in this country, it is no secret that
Latin@s are underrepresented in higher education. According to Osegakr@@09),

Latinas/os are the least likely racial and ethnic group to complete bachelor’'s degreesnBased
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previous research, there have been many and diverse reasons for Latin@s notete dogiar
education. As Padilla stated (1997), barriers and difficulties experiendeatibgis can be
condensed in their higher educatioperiencessuchas:language and cultural issues, poverty,
immigrant status, prejudice and discrimination, assimilations modes of thinking, lack of political
empowerment, and deficit thinking about Latina students. For example, histoticaih@s
have beewiewedthrough a deficit thinking theory lens in educational institutions. Nieto and
Bode (2012 summed up deficit thinking like this:
Deficit theories assume that some childdegcause of genetic, culturat, experiential
differences, are inferido other childrerthat is, that they have deficiisat must be
overcome if they are to learn. There are many obvious problems with such hypothese
one being that they place complete responsibility for children’s failure erhtmes and
families, effetively absolving schools and society from responsibilihether the focus
is on the individual or the community, the result remains larielysame: blaming the
victims of poor schooling rather than looking in a more systematycat the role played
by the schools in which they learn (or fail to learn) andheysociety at largdp. 16)
This view has created more social oppression for many Latin@ students., Reghew-
income that many Latin@ families face could belitygest factor fothis lownumber of
Latinos in higher education. Taking into account that Latin@ are seen with the ¢héeficit
thinking, it is the same as blaming Latin@ students for not having a diploma from higher
education, or not having the money to afford the cost of their education, and blame them for
being who they are and where they are from. Valencia (2010), defined deficihthaska
model of oppression that White educators and the educational system uses to audkesstie cf
color without any study of the cultal, linguistic and social differences that may exist in the
student.
The findings in this study demonstrated that Latina students and their fanviédsgh

value to education and tinestoriescounterthe deficitthinking theory that has existed fagars

in this educational system. The cultural wealth that these young ladies bring to college empowers
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Latin@ families and creates a new way to not only see Latina students and their families, but it is
also a new way for many educators to understand the cultural, linguistic, aspiraind
familial wealth these students bring to the educational system as an asset and not as a deficit.

Another important implication of the findings in this study is that the educational system
must cease the economic repression against Latinas and disseminate effective financial programs
to help Latinas, and anyoeésewho can’t afford educational costs, to complete their higher
education.

Thesuggested recommendations would help for a better future for Latinas inyeé&our-
college These includeuniversities must hire more Latin@ professors and administrative
personnel to work on campuses. In this way many Latin@ students will see monodelis
which they can follow and identify and connect to. This would give stsdefeelingnclusion
andnot isolation.

Financialaid should be increased in the amounts of grants and scholarships available for
Latin@ students to stay and complete their higher education programs at a faster rate. Financial
aid programs may specifically support Latin@ students in need. It teekeide more bilingual
financial aid adviser®Bilingual financial aid advisershould be in contact not onlyith the
student but also with their parents. In other words, the main purpose sheoolidviEve the
family and the student in this process and give a voice to many parents who do not speak
English. Seven of the participants in this study affirmed to have financial need.

The majority of Latin@ students enrolled in higher education are first gemerat
Universitiesshould offer orientation programs for Latin@ families and students to provide
important information about the expectations that college has for its studentsdedsihat

changes the students are going to experience during his/her time in colle§eidgae a

156



college degree, etthese programs must be in Spanish at the beginning of the Latin@ students’
orientation into their degree program; this would be an inclusive practice for thatstddmily
and orient everyone into thellege experience. Additional intermittent meetings for the family
may be provided as the Latin@ students enter their second, third, and fourth yegingiof hi
education. Such communication woualskistin the retention of these students. Perhaps such
progamming may be administered from the university cultural cergerthat students are well
acquainted with such services from the very first day they enter thearleiducation programs.

Mandatory classes or workshops are also suggéstedl facultiesand administrative
personnel, where they woulelrn basic concepts such ascroagression, microinvalidation,
microinsults as it relates to students of color, particularly the Latin@ commuedsning the
respectful ways to correctly state Spanish @ams one way to avoid microaggressions. It seems
that sometimes professors or administrative personnel believe that everyone in the Latin@
culture is named “Maria or Juan”. Diana stated:

One of my professors called me Maria because my name was too bayd Mames are

so important, of course, if you can't say my name I'm not going to make a huge deal

because you're trying. | just dropped his class because that was disrespedtid

would make fun of everyone's name

In addition, thee classes or wkshops must be oriented to teach an inclusion culture,
where Latin@ students’ community cultural wealth, skills, talents, and calterespectednd
encouragedYosso (2005) affirmed These experiences expose thesmcunderlying cultural
deficit theorizing and reveal the need to restructuwi®. Jocial institutions around those
knowledge, skills, abilities and networkskhe community cultural weakhpossessed and
utilized by People of Color” (p. 82).Additionally, workshops could be condwehexie faclty

and administrative personnel learn about white supremacy and white privilegs,rmatiner

theywould be able tgeenot onlythe benefits and privileges of beif¢hite, buthow racism is a

157



grave problem that remains in our society. One of the main problems of White supiethac
lack of knowledge many White people halmut thedifferenceghat theracial populace face
in this country.

If universities want to increase Latin@ enrollment, retention tlamsluccessful number
of graduates, then the above suggestions would be very beneficial to any higher education
institution, Latin@ student and their families.

Finally, this study has an important contributtorthe literaturdoecause it not only has
demonstrated once again the social injusticastths group continues to live in this country and
how racismcontinues to have deep roots within our educational system, but also because it is a
fact that Latin@ss a larger minority group in this countrged to be educated-his study
supports previous studies where discrimination, oppression, and lack of economic resources
prevail in the lives of Latin@ studentSgstillo& Hill, 2004 CavazosJohnson, & Scott,2010
Pappamihie& Moreno, 2011PerezHuber, 2009, 2011). This study also supptiresailtural
value that brings these students to the universihesrefuteghe prevailing assumption that
Latin@ families discourage retention, when this study demonstrates the e(agjon, 2014;
Yosso, 2005).

Taking full awareness of the importance to educate this group will resutioiangry
with bettertrained andgreparegrofessionalswhich will help to developmerat bettersocial,
political and economisociety It is vital tolearneverything possible about this group and take
actionfor Latin@ students and seek measures to eradicate oppression and discrimination in our
classrooms, communities, and higher education institutions. It must be the idbelliggtter
education system to ensure that these students have an education free of digerjmina

oppression and exclusion.
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Researcher Implications

In my experience working with this group of eight Latinas, | have corroborated the
importance of education for the Latin@ community. Most important, without pasaport,
these young women would not be where they are professionally. Partrseplarticipantsare
looking for a better life for their daughters without social and cultural prejadstereotypes,
discrimination and racism, which perhaps many of them digetaibexperience inteir own
lives.

As a Latina and educator in this country, | felt immense joy after completing this study,
seeing how these young ladies and their families have fought to get ahead antheuee
barriers that the social and educational system pladhsimprofessional paths. | am glad to see
how the cultural wealth of this group Haslpedthem overcome any adversity. However, as an
educator, | know there are many positive experiences in the education fieldibatsioa
concerned that our education system is still working with people who knowingly or
unknowingly, overtly or covertly, oppress and discriminate based on their attitulilefs, be
behaviors, and values.

On the other hand, | also learned through this study that the Latina partqpagtere
through d'si se puede” (yes we canlisposition and this fact was demonstrated by each of their
counter stories. All of them have lived struggles, but they also have kept indorafialtiteof
arriving at the university with many impedimengst mntinue to work hard to achieve their
goals. | am impressed and inspiredtihgir determined desire to obtain their degrees in spite of
their educational racialized obstructions. | learned that all these young ladies and their families

have worked very hdrto achieve and surpass all the injustices and discriminations that were
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observed along their paths. All of them are clear examples of the love thefphadeacation.
They also emanate the value that the Latin@ family has for the educatieir ahildren.
Possible Contributions of this Study

The resultof this studymay serve as guide foryoung Latinas who have participated in
this study and it can serve a possible guide for educators and administrators of thisityniver
mayalso helpcommurity colleges and social prograrttsre-study and reestablish their course
of actionin supporting minority groups itheirfirst yearof college.This study mayrovide
ideas toUniversities aboutow to offer better experiencés minority studentsespecially those
in their freshman year, with the aimiatreasing retentiamAccording to Tinto (1975),The
failure to define dropout adequately can have significant impact upon questioncyfpoli
higher education. From the institutional perspectidepiaistrators may be unable to identify
target populations requiring specific forms of assistance” (p. 90). It is wgyriant for
agencies to know the reality that some citizens are living, and thus make the apgpropri
corrective action to remedy this situation that is ultimately a problem for the entire country

This study also hopes to inform people who do not know about Community Cultural
Wealth CCW), so that instead of seeing the L&irstudent with the theory of deficit thinking,
the student is smthrough this newiCCW theory@ragon 2014;PerezHuber, 2011 Valencia
2010; Yosso, 2005).1t is hopeatin@ studeris testimonyand cultural wealth is valued within
educational institutiondf the educational system does not change its negative pire@ew
lack of support forLatin@ studentg afour-yearinstitution of higher education, this group will
have less opportunity for a solid education that may provide opportunities to grow and show the
value, respect, and wealth that they add to this society. Such levels of education not only

have the potential to increase Latin@ earning, but there is opportunity feargrelural and
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social understanding at the college leVghile key points need to be addressed at the university
level, it is abo helpful to take a look at the community cultural wealth and what it can do to
support a change in the current paradigm.

PotentialTopics for Further Study

Further stugks couldhavebroaderepresentationf participants. For example, perhaps
nine Latha students: three of them with Cuban or the Caribbean heritage, three with Central
American heritage and three with Mexican heritage. The main focus of this future study must be
to make comparisons of the economic and cultural situations of these three groups divided
geographicallyAdditionally, studies could alsanalyze how the financial aid system is
effectively helping, or not, the Latin@ population to maintain their goal of caimgla higher
education degree. In addition, it will be very important if there is a study thatomiges on
financial resources to help Latina students from when they are in high schodiemtiéach
higher education. One of the main findings in this study was the lack of econoouircessthat
participants experierdrying to complete their higher education. This is vithg highly
recommended thdtitures studies investigate more about financial resources available for
Latinas in this country.

These studiesvould bevery important for the literature of Latinas beseit could, for
exampleshow if the three groups of Latinas geographically divided the same struggles or
have more benefthan otherswhatever the casmay be it would-bebeneficial toevaluate and
suggest improvements for the other groupsestigaing financial aid programs to help Latinas
would be a great contribution to this group of students to complete their higher educatemn degr

Both studies should take into account that, although there is possible oppression and

marginalization against this group of students becat$eir low income, culture asrigin, the
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cultural wealth and families of these students must be valued and respebitedhgieducation

of this country.
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APPENDIX A:CONSENT TO PARICIPATE

Individual Interviews Consent to Participate in a Research Study
Colorado State University
TITLE OF STUDY: The experiences of Latina students during their first yesitesfdance at a

four-year university
PRINCIPAL INVESTIGATOR:

Antonette Aragon, Ph.D., Associate Professor, School of Education;
antonette.aragon@colostate.p8d0-491-5208

CO-PRINCIPAL INVESTIGATOR

Nereida Perdigon, Doctoral candidate; School of Educatiereida.perdigon@colostate.edu
319-400-5251

WHY AM | BEING INVITED TO TAKE PART IN THIS RESEARCH?

You have been invited to this study because you are a Latin-American woman ancamaChi
are at least 8earsold, andyou are a student in your first year at the university.

WHO IS DOING THE STUDY?

This research is done by Nereida Perdigon for her PhD program. The facultyilivdwersee
the work of Nereida is composed of: Dr. Antonette Aragon, advisor; Dr. Suzanne Kengrer. G
Gloeckner; and Dr. Sharon Anderson.

WHAT IS THE PURPOSE OF THIS STUDY?

The main purpose of this study is to identify the experiences of Latina studentstteir first
year of attendance at a feyear university.

WHERE IS THE STUDY GOING TO TAKE PLACE AND HOW LONG WILL IT
#ﬁii-li-;terview IS going to take place in a public place that is convenient foeypug coffee
shop, or the library). You will participate in an interview (60 minutes); follow-ugudision to
confirm any questions we may have regarding your comments (20 minutes), atmhwalete a
short writing task at home (60 minutes) that you will return to the researchpresi@amped

envelope that will be provided to you. Your total time commitment will be 2 hours and 20
minutes.
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WHAT WILL | BE ASKED TO DO? You will be asked to participate in a one-a@me

interview where you will talk about your life, family and experiences in yoiversity. It will

be a free conversation between us; there are no rights or wrong answerssk guestions
regarding your life, culture and education experiences. You do not have to angweeation
that you would not like to answer. After the interview, we will meet a second tirhatslocan
clarify and confirm your commesifrom the interview. With your permission, the interview will
be digitally audio recorded and stored on a thumb drive. You will also be asked to write a brie
letter to yourself describing your experiences as a freshman Latina (regardingdbeviepi
discussed in the first interview). You will write this letter on your own time and you will be
provided with a pre-stamped envelope so you can send it to the co-principal investigator. T
maintain your confidential identity, | will ask that you decide upon the use of a pseudosat
only you and | will know instead of your real name. The pseudonym will be used within the
study without ever identifying your accurate name for confidentiality.

IS THEREANY REASON WHY | SHOULD NOT TAKE PART IN THIS STUDY?
You should only participate in this research if you s#dfatify as Latina/Chicana, are a fiygtar
CSU student, and are at leastyiEarsold.

WHAT ARE THE POSSIBLE RISKS AND DISCOMFORTS?

There are no known risks associated with participating in this study. You eilay fe

uncomfortable answering some of the questions. You do not have to answer any questions that
you do not wish to. It is not possible to identify all potential risks in research presefiut the
researcher has taken reasonable safeguardsmimize any known and potential or unknown

risks.

ARE THERE ANY BENEFITS FROM TAKING PART IN THIS STUDY?

There may be no direct benefit to you associated with your participation in sbereh. This
study may help to find possible alternatives for Latinas to achievelaaion. Knowing the
possible causes will be easier to support this group of women to reach theiripnalessreer,
which will provide a better life in the future, not only for themselves, but also forfgmeily and

society in general.

DO I HAVE TO TAKE PART IN THE STUDY?

You do not have to take part in this study. Your participation in this research is voluiyary
decide to participate in the study, you may withdraw your consent and stofppétrtgcat any
time withou penalty. Taking part in the study is your choice. You may also quit being in the
study at any time or decide not to answer any question if you are not comfonsbriag.

WHO WILL SEE THE INFORMATION THAT | GIVE?

We will keep private all researchoards that identify you, to the extent allowed by law.

Your information will be combined with information from other people taking part in the.study
When we write about the study to share with other researchers, we will boiiethe combined
information we have gathered. You will not be identified in these written materials. Waseill
pseudonyms imour reports. We may publish the results of this study; however, we will keep
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your name and other identifying information private. Only the main reseaf©oheAntonette

Aragon) and caesearcher (Nereida Perdigon) will know the participant’'s names, other members
of the research team will not know the participant names. We may be asked to share the research
files with the CSU Institutional Review Board (IRBthics committee for auditing purposes.

WILL | RECEIVE COMPENSATION?
You will receive a $10 gift card as a thank you for your participation. Yourifgeatord of

receiving compensation (NOT your data) may be made available to CSU officials fordinanci
audits.

WHAT IF | HAVE QUESTIONS?

Before you decide whether to accept this invitation to take part in the study, pEasay
guestions that might come to mind now. Later, if you have questions about the study, you can
contact the canvestigator,Nereida Perdigon, at (319) 48@51 or by email. If you have any
guestions about your rights as a volunteer in this research, cahm@cCSU IRB at:
RICRO_IRB@mail.colostate.edat 970491-1553. We willgive you a copy of this consent form

to take with you

WHAT ELSE DO | NEED TO KNOW?

Audio Taping

The researchers would like to digitally audio record your participation in theiemv to be sure

that your comments can be transcribed accurately. Only the researchers will have access to the
audiotapes, and they will be destroyed after they have been transcribed. Deeygpaug

permission for us to digitally audio record the discussion?

| give the researchers permission to digitally audio record micipation in the interview.

YES O
NO O

Use of Direct Quotes

In addition to your digital audio recorded information, it is common for researichetsize
direct quotes from interviews, letters, or other collected data from partisif@unth quoted
information is used for educational purposes, such as manuscripts written for jotictes, ar
presentations at conferences or teaching purposes. If you provide consest foe thill only
use your pseudonyms as an identifier. Please let us know if you would like youmeaotsrto
remain confidential or attributed to you. Please initial next to your choiogvbel

[1 1 give permission for comments | have made to be shared using my exdstamdrto
include my (pseudonym). (initials)

[1 You can use my data for research and publishing, but do NOT associate my
(name/position/title) with direct quotes. (initials)
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Please initial by each research activity listed below that you are volunteering to participate in.

[1 Researchers can contact you to pgyéte in an interview ____ (initials)

[1 1 will participate in a follow up interview to confirm accurate information from the first
interview (initials)

(1 1 will write a letter providing information related to this research ____ (initials)

Your signature acknowledges that you have read the information stated abovdiagly wign
this consent form. Your signature also acknowledges that you have received, or thgndat,
a copy of this document containing _ 4pages.

Signature of person agreeing to take part in the study Date

Printed name of person agreeing to take part in the study

Name of person providing information to participant Date

Signature of Research Staff
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APPENDIX B: RECRUITMENT LETTER

Latina/Chicana Study

THE EXPERIENCES OF LATINA STUDENT®URING THEIR FIRST YEAR OF
ATTENDANCE AT A FOURYEAR UNIVERSITY

Who: Latina/Chicana

What: Latina/Chicana study

Where:Colorado State University

When:Spring 2015

Time Commitment: 2.5 hours

$10 gift card for your participation

If you identify yourself as Latina or Chicana, are at leastyarsold, and are attending your
first year at CSU, your participation in this research is desired!

You will participate in two interviews and complete a brief letter @rphg your experiences. If
you're interestechibeing in this study and want to share your experiences for the purpose of #nshrese
please contact me for more information:

nereida.perdigon@colostate.eduPrincipal Investigador

Antonette.Aragon@colostate.eAdviser
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APPENDIX C: INTERVIEW QUESTIONS (QUESTIONNAIRE)

Questions to develop the interviews with the_ participants that are open-endegdosessfrom
participants.

1. Where you were lon/where were you raised?
2. Could you please tell me about your family in general; where were theyhoov
many persons are in your house, how many brothers and sisters do you have?
3. How was your high school experience?
4. What were your goals in high school with regard to higher education? Did you
receive assistance with your elementary and secondary education? If so, did you have
family members assist, school officials, and what assistance did they rovide
5. How was your process to apply for financial aid such as through grants,
scholarships, and funding? What ways did your family encourage, support, and assist
you to receive funding? What was done to support you in this endeavor? If your
family did not support, assist, or encourage you, than who did?
6. Did you receive guidance to apply for scholarship or financial aid? How was this
experience? How did you navigate this process? Who did you seek assistance from?
How did your family encourage, guide, or provide support in this process?
5. How has your social experience on campus been during your first yearhExplai
a. What assists you to stay resilient in your experience at CSU? Are there specific
people in your life who assist you to continue your education (parents, grandparents,

etc.)? If so, how and what do they do or say to you?
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b. Have you received assistance in your experience on this campus to ngmigate

education? If so, who and how has this occurred? Are there family members who also

assist in this navigation?

c. What do you aspire mccomplish with your education and why? Who has assisted,

encouraged or supported you in this endeavor? Are there family members who assist

encourage or support? Why do you have this aspiration? How do you maintain this

aspiration (are there classes eople at CSU who assist with this)? Are there family

members who assist you in maintaining your aspirations and if so, how and why?

d. What ways do you stay social and connected to your educational experieoses? H

is this useful to your overall educatiomgmals?

6. How have you felt in general during your first year at this university? ixpla

7. How has your experience here (University) been significant to your made

progress?

8 Have you experienced obstacles to continue with your education?whab are

these obstacles and how are you navigating them. Provide examples.

c. Does your family support you during these obstacles and if so, how, and why?

d. If you receive support from someone or some place on campus, please describe
this and how does thissst you?

9. Do you receive family support to continue your university education? Explain.

10. What words or phrases do you hear from your family in regards to your university

education?
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11. Is English your native language? If not, what is your native langilbaye 2o

you value your language and how has this been an asset or hindrance to you in your
first year at CSU?

12. How have you felt living without your family?

13. What are the cural values that you most like?

14. Do you receive support from peers, faculty, and university staff to continue in
school? Explain.

15. Have you experienced racism at CSU in your classes, on campus or even in the

community? If so, please explain.
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APPENDIX D: LETTERTO-SELF (QUESTIONNAIRE)

Please use these questions as a guide to write your letter. fleafe do not answer question
by question. It must be a letter format. For example, starts your fddearyour name (please
use your pseudonyn), now that | have been through my first semester of college, | want you to
know....”
1. Did you know many people during your first week here?
2. How did you feel in your first semester? Have you had a change in how yoove2|
If so, why? If not, why?
3. How wasyour experience with professors and classmates?
4. What was the most you missed from your home/family/culture?
5. How do you navigate your education?
6. What keeps you aspiring in your education?
7. Are you involved socially on campus and if so, what organizations are you involved
with and what support do you receive from such involvement?
8. What lessons from your family or/and culture have helped you cope with your
experiences here?
9. How is your language part of your experience?
10.Have you experienced positive or negative experiences in your education so far at
Csu?
11.Have you experienced racism? If so, what does this look like?
12.Today how do you feel as you are aspiring your educational goals?
13.What will you do to continue to reach your goals to stay resilient in yowa&do?

14.What are steps you are taking to continue your education?

179



15.What have you learned?
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