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The problem investigated in this study was
“What is the relationship between college life and
successful student teaching in homemaking in volorado?
In order to solve this problem answers to the follow-
ing questions have been sought:

l. What is the relationship petween living
conditions in college and student teach-
ing ability in homemakingy

2. Wwhat is the relationship between parti-
cipation in extra-curricular activities
in college and student teaching ability
in homemaking?

(a) What is the relationship between
participation in professional clubs
in college and student teaching
ebility in homemaking¥

(b) what is the relationship between
participation in honorary clubs in
college and student teaching
ability in homemakingz

(c) What is the relationship between
participation in social clubs in
college and student teaching ability
in homemaking?

3. What is the relationship between scholastic
rating in college and student teaching
ability in homemeking?

4, What is the relationship between working
one's way through college and student
teaching ability in homemaking?

The names of 114 student teachers in the Home

Economics Department from Colorado state College of
Agriculture and mechanic Arts were secured from the

Teacher ‘Trainer. 1he living conditions for these student



teachers were rated by the dean of women. Participa-
tion in extra-curricular activities and seli-support
check sheets were filled out by the student teachers.
Scholastic ratings were secured from the registrar's
files. Check sheets for 92 students were available
for use.

In order to study the relationships between
certain factors of college life (living conditions,
participation in extra-curricular activities, schol-
astic rating and seli-support) and student teaching
ability in homemaking, the statistic chi square was
employed. ‘“he data were classified, rated and scored
in the rollowing manner: +the living conditions were
rated by tne dean oI women according to the following
classification groups of A (highest social opportuni-
ties), B (average social opportunities), ¢ (lowest
social opportunities).

The extra-curricular activities were divided
into professional, honorary, social and total parti-
cipation. ‘'nhe participation in extra-curricular
activities was secured through check sheets. ‘‘he point
system compiled by the Associated Women Students was
used to score the degree of participation. ‘[he points

then were classified in the following categories:



Participation in professional and
honorary extra-curricular activities:

I. 100 points or above
il. 60 to 100 points
Ill. 20 to 60 points
IV. 20 points or below

Participation in social extra-curricu-
lar activities:

I. Above 10 points
1TI. 10 points or below

Participation in all extra-curricu-
lar activities:

I. 150 points or above
Il. 90 points or above

i1I. 30 points to 90 points
IVve 30 points or below

sScholastic ratings were based on credits
and honor points and were classified as follows:

A= 2,25 or above

B= 1.25 to 2.25

U= 1.25 or below

Self support in college was classiried in
categories according to the nature of the working time:
regular, irregular, and none.

‘I'he student teaching grades were based on
the judgment of the Teacher I'rainer, and were classi-
Tied according to two methods, A, B, C and D combined,
and A, B, C, D in order to see tihe relationship in bpoth.

Iwo chi square values 1Ior each relationship

bpetween student teaching ability, and the factors in

college lite ot the student teachers were considered.



in the Iirst analysis, the student teaching grades were
' classified in three groups, A, B, and ¢ and D combined,
while in the second analysis, the student teaching
grades were classified in tour groups, A, B, C and D.
These two similar analyses were necessitated by the
Tact that only three student teachers received a grade
of D. 1In the analyses where the ¢ and D grades were
considered together, there is a possibility that the
erfect of these grades has been minimized and in the
other analysis where these two grades were considered
separately, there is a possibility in some cases
that these grades have been given undue weignt in
tne iinal cni square value. The true relationship
is probably some where between the two values obtain-
ed. DBoth analyses will be presented in those cases
where the interpretation is changed by the grouping
of the data.

Tables indicating the distributions of the
variables in number and percentage were presented
and briefly explained.

Possible association between each factor
and student teaching ability were investigated, using
the statistical method. The chi square is the
statistic used to determine if association exists

between the two variables. Chi square is defined



by the following formula i.(OJT)z/T, in which O is
an observed frequency, I is the corresponding
theoretical frequency, based on the assumption that

no associstion exists.

DF P value necessary P value necesseary
for .05 value of for .01 value of
significance significance
2 5.991 9.210
3 7.815 11.341
4 9.448 13.277
6 12,592 16.818
9 16.919 21.666

The interpretation is that if chi square wvalue

is found greater than the ¥ value required for .0l
level of significance, there is less than one chance

in one hundred that the association is due to chance
alone. If it is between the P value required for .05
level of significance, there are less than five chaﬁces
in one hundred that the association is due to chance.

If the chi square value is smaller than the P value
required for .05 level of significance, the smaller

is the probability that there is an association of any

significance between the two variables.



Table 16.--ASSOCIATION BETWEEN FACTORS IN COLLEGE

LIFE AND STUDENT TEACHING ABILITY

Phase qf

it

Scholastic Average

Participation in
Honorary kxtra-
Curricular Activ-
ities

Participation in
All Extra-Curri-
cular Activities

Working way
Through College

Participation in
Professional Extra-
Gurricular Activ-
ities

Living conditions

Participation in
Social Extra-
Curricular Activ-
ities

aqua

15.2236

13.2310

9.0995

5.2557

5.1250

36555

%10.6502
5.1629

4

Inter-
tat

very
significant

Significant

Not
Significant

- Not
Significant

Not
Significant

Not
Significant

Significant
Not
Significant

1 four categories for student teaching rating
2 three categories for student teaching rating

Summarz

Significant chi square values were found for

two relationships by both distributions of the student



teaching grades (A, 5, ¢, D, ana A, B, and ¢ and b
combined); participation in honorary extra-curricular
activities and student teaching ability; and schol-
astic rating and student teaching ability. A signi-
ficant inverse association was found between parti-
cipation in social extra-curricular activities and
student teaching grades when the four categories
distribution for student teaching grades was used for
computing chi square, while no association was found
between participation in social extra-curricular
activities and student teaching grades when the three
categories distribution was used for computing chi
square. ‘here was no association between student
teaching ability and the factors: 1living conditions,
participation in professional and in all extra-curric-

ular activities and self-support.

Interpretation

So far as the data (secured with the measur-
ing devices available in this study) give evidence,
a high scholastic achievement and a high degree of
participation in honorary extra-curricular activities
may be used as a prognosis for success in student teach-
ing in homemaking, since there is a very significant

association between high scholastic achievement and



success in student teaching in h&memaking, and a signi-
iicant association between participation in uonorary
extra-curricular activities and success in student
teaching in homemaking. iIn that a significant inverse
association and no associlation were found for the
relationship between participation in social extra-
curricular activities and student teacihing grades, by
poth methods of student teacning grade distriputions,
participation in social extra-curricular activities
cannot be used as a factor in predicting student teach-
ing ability in homemaking. ‘L'he inverse association
might indicate that nigh participation in social
extra-curricular activities interferes wita student
teaching in homemaking. Living conditions in college,
type and degree oi participation in proiessional and
social extra-curricular activities, and earning way
through college have no significant effect on student
teaching rating.

No matter what may be said regarding ractors
such as the “halo efiect of personality” and value of
extra-curricular participation in college activities,
this study brings out the fact that, in so rar as the
measuring devices were reliable, a thorough knowledge
of subject matter, exemplified by scholastic rating
is the most reliable of the various factors considered

in this study.



For Further Study

The relationship of phases of college life
studied and of student Teachers' experiences, to actual
teaching ability in homemaking is a problem for
further study. ©Surely there must be some types of
experiences in college litfe which are pertinent to
success in teaching homemaking, and which therefore
can pe used as a basis for prognosis in teaching

success in homemaking.

Limitation of Study

The study was limited in the following
respects:

'he rating devices for living conditions
and extra-curricular activities, although the best
that could be worked out, are admittedly not as
reliable or as valid as desired.

ihere is a reasonable degree ol accuracy
in measuring student teaching ability by class room
success, but thus rar no reliable appraisal of
community relations can be made.

‘i'he grouping and weighing oI extra-curricu-
lar activities in any arpitrary pattern as here em-

ployed, of necessity entalils some injustices.

CGLGRADO sw“



THES IS

THE RELATIONSHIP BETWEEN COLLEGE LIFE
AND SUCCESSYUL STUDENT TEACHING IN
HOMEMAKTING IN COLORADO

Submitted by

Marie Rayness Wilson

In partial fulfillment of the requirements
for the Degree of naster of Science
Colorado State College
of
Agriculture and Mechanic Arts

fort Collins, Colorado
August, 1940

COLORADO STATE COLLEGE 07 A, & M &

FORT COLLINE COLORADC




e b L COLORADO STATE COLLEGE
i OF

AGRICULTURE AND MECHANIC ARTS
August 1, 1930,

I HEREBY RECOMMEND THAT THE THESIS PREPARED UNDER MY

SUPERVISION By... . Marie Raymess wilson ...

ENTITLED. . The Relationship setween College iLife and .

_Successful Student Teaching in Homemaking in Colorado.

BE ACCEPTED AS FULFILLING THIS PART OF THE REQUIREMENTS FOR THE

DEGREE OF MABTER OF. . BCl@ne®

MAJORING IN.... Home Economics Edueation ... . . . . ...

CREDITS.... .S . ..°

Head of Department
Recommendation concurred in

Committee on Final Examination Committee on Graduate Work

This thesis, or any part of it, may not be published without
the consent of the Committee on Graduate Work of the
Colorado State College
of
Agriculture and Mechanic Arts

‘)3 o= w:\



ACKNOWLEDGEMENTS

Sincere appreciation is hereby expressed to
the Tollowing persons for their able assistance in

making this thesis possible:

rort Collins, CGolorado;
br. David H. Morgan, sSupervisor of Research

Fort Collins, Colorado;

volorado State vollege, Fort vollins, Colorado;
wr. Andrew . Clark, Associate Professor of

volorado;
state College, Fort Collins, Colorado;

State College, Fort Collins, Colorado;

volorado state College who participated in this study.

Miss Maude B. Williamson, Associate Professor
of Home Economics Education, Colorado state College,

in Home xconomics ikducation, Colorado state vollege,

mathematics, Colorado State College, Fort Collins,
mrs. Amy 0., Parmelee, Dean of Women, Colorado
Miss Irene Coons, Reference Librarian, Colorado

and to the student teachers in homemaking irom

Dr. Sarah Vinke, Assistant Professor of knglish,




CONTENTS

Page
CHAPTER I: INTRODUCTION==-=-e-=—memm————— 7
statement of the Problem---=---e---a 8
Problem Analysig-==-——mcemccmcn—a——— 8
‘i'he Setting of the rroblem--—---=—-- 9
bDelimitation of the Problem-------- 10
CHAPI'ER 11: REVIEW OF LITERAIURE======= 11
GHAPTER III: METHOD OF PROCEDURE====—==- 19
CHAPI'ER IV: ANALYSIS AND DISCUSSION OF
DAl A= e e e 24
Living vonditions and student
leaching=====——-mem e m e e e 5 4
pxtra-Curricular activities and
student 'eaching===-—=====ceceaeu-a 30
scholastic Ratings and Student
feachingee=mmemem e e 38
self-Support and Student Teaching-- 40
SUIINA L Y = o= == o o o 42
Interpretation-=-=ceccccmm e ce e 43
For Further Study--=—====cemece———- 44
Limitation of Study-==--eeceeeeaaa- 45
CGHAPTER V: SUMMARY===memmmm e e e mmmmee e 46
SUNMNA T Y = = = e e o o e 49
interpretation-=--ceccmmm e 50
For Further Study----=-emecemmacaaa- 51

Limitation of Study-===-=c-memeee--




o

Table

Table

Table

Table

Table

‘iable

‘i‘able

Table

Table

1.

Se

6.

e

TABLES
Page
Student ‘'eaching Rating of 92
student Teachers in Homemaking---- 27
Living Conditions of 92 Student
leachers in Homemaking-------====-- 28

Analysis to Determine Association
between Living Conditions and

Student Teaching Ability of 92
Student ‘'eachers in Homemaking---- 29

Participation in Professional
Extra-Curricular Activities of
92 Student Teachers in Homemaking- 30

Analysis to Determine Association
between the Participation in
Professional kxtra-Curricular
Activities and Student Teaching
Ability of 92 Student Teachers in
HomemaKing-~===-=—s-eemeeecmcaccaaax 31

Participation in Honorary mxtra-
surricular Activities of 92 student
‘'eachers in Homemaking------—=====

Analysis to betermine Association
between the Participation in
Honorary Extra-Curricular Activ-
ities and Student Teaching Ability
of 92 Student ‘l'eachers in Home-

Participation in Social Extra-
Curricular Activities of 92 Student
Teachers in Homemeking---=====-==- 34

Analysis to Determine Association
between Participation in Social
Extra-Curricular Activities and
Student ‘'eaching Ability of 92
Student Teachers in Homemeking---- 35




‘'able

Table

LYaovle

‘i'able

Table

Teble

‘i‘able

10.

ile

12.

13.

14.

15.

16.

Participation in all Extra-
Curricular Activities of 92
Student Teachers in Homemaking----

Analysis to Determine Association
between Participation in Total
Extra-Curricular Activities

and Student ‘reaching Ability

of 92 student ‘leachers in Home-

Scholastic Rating in College of
90 Student eachers in Homemaking-

Analysis to Determine Association
between Scholastic Achievement

and Student ''eaching Ability of 90
Student 'eachers in Homemaeking----

Employment of 92 Student ‘i'eachers
in Homemakinge=-===--=-cceccecemcaaa

Analysis to Determine Association
between Self-Support in College
and Student ‘l'eaching Ability of
92 student ‘ieachers in Homemeking-

Association between iFactors in
College Life and Student leaching
Ability-=-m-memmm e e e

37

37

39

39

40

41




Chapter I
INTRODUCTION

Opportunities in the field of home economics
educetion are increasing with one trend of education
pointing toward education for family life. In order to‘
be adequately prepared for teaching phases of home and
family life, or homemaking, teachers probably need
many experiences other than classroom work in subject
matter and professional fields. In other words,
scholastic attainment may be only one factor contribu-
ting toward preparation for teaching. It is probable
that certain phases of personality development may be
desirable. What the experiences are which will aid in
the personality development needed for teaching success
is as yet a matter of research. There is apparent
conflict between experimental findings and pdpular
opinion as to the type of data most valuable to the
teacher trainer in counseling prospective teachers.

This study plans to determine whether the
teacher trainer can use as a reliable basis for a
prognosis of successful student teaching such data
about the prospective student teacher as living

conditions in college, participation in extra-curricular




activities in college, scholastic rating in college, and

earning one's way through college.

Statement of the Problem

What is the relationship between college life
and successful student teaching in homemaking in

Colorado?

Problem Analysis

l. What is the relationship between living
conditions in college and student teaching ability in
homemaking?

2. What is the relationship between partici-
pation in extra-curricular activities in college and
student teaching ability in homemaking?

a. What is the relationship between parti-
cipation in professional clubs in
college and student teaching ability in
homemaking?

b. What is the relationship between parti-
cipation in honorary clubs in college
and student teaching ability in home-
making?

¢c. What is the relationship between parti-
cipation in social clubs in college
and student teaching ability in home-

making?
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3. What is the relationship between scholastic
rating in college and student teaching ability in home-
making?

4, What is the relationship between working
one's way through college and student teaching ability

in homemaking?

The Setting of the Problem

Colorado State College of Agriculture and
Mechanic Arts at Fort Collins, Colorado, is a state
institution having an enrollment of 1913 in 1939-40 of
which 28 per cent were women. The department of home
economics education in this school inaugureted a plan
during 1937-1938 by which approved home economics de-
partments in different localities in the state are used
as teacher-ﬁraining centers. The first year 13 high
schools were used. As the number of student teachers
increased, new schools were added. The student teacher
lives in the community for six weeks and receives her
student teaching experience under the supervision of the
regular homemaking teacher. The regular homemaking
teacher in turn is supervised by the teacher-trainer
from the college.

This system gives a longer period for student
teaching and is nearer a true job situation in comparison

with the system in which the student teacher taught one




or two classes in a near-by high school while attending
college. Therefore better opportunity is given for the
use of subject matter, application of social knowledge,
and responsibility in extra-curricular activities. This
makes it possible to measure more adequately success in
student teaching. It is upon this assumption that the

present problem is justifiable.

Delimitation of the Problem

This study is limited to the student teachers
in the Home Economics Education Department of the
Colorado State College of Agriculture and Mechanic Arts
in the years 1937 to 1940,




Chapter II
REVIEW OF LITERATURE

Several studies have been made on the relation-
ship between various factors and student teaching as
a basis for prognosis of successful student teaching.
Those problems considered are summarized in chronological
order.

Esther M..Hahn (6) in 1925, in her study of the
relationship between various college ratings and the
student teaching grades of 213 students who graduated
from the Home Economics Vocational Education Department
of Iowa State College, reported that there was a high
correlation between teaching abilities and the student
teaching grade, and between personal characteristics and
the student teaching grade, but that these correlations
were questionable, because of the fact that these three
factors were graded by the same supervising teacher
whose judgment would be alike both in estimating teach-
ing abilities and personal cheracteristics, and in
determining the student teacher's grade. The correla-
tions between the student teaching grade and teaching
abilities and between the student teaching grade and

personal characteristics would be more valuable if they
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represented the combined judgments of several persons.

According to the records of Pyle (11) in 1928,
on intelligence and teaching success of an entire class
of Detroit Teachers College graduating in June 1925,
the correlation of teaching success with the intelligence
score is practically zero. This study indicates that
neither intelligence beyond that required of college
students, of the Teachers College students nor their
practice teaching record is of any considerable value
in predicting their teaching success as graded by the
principals.

While intelligence test scores enable us to
predict with some success the academic records of
students, they do not enable us to predict success
in practice-teaching nor later teaching success in
actual service. The training department's estimate
of the quality of the practice-teaching is of only
slight value in predicting the later estimates
made by the teachers' principals. (11:262)

He goes on to say that until we have found an
accurate objective method of measuring the quality of
teaching we can not expect to predict the future success
of a student teacher.

Sorenson (13) in his study conducted in 1929
said that those who favor the intelligence test seem to
find cause for alarm in the negligible relationship
between the sbility measured by intelligence tests and
demonstrated teaching ability. While those who are less

charitaeble in their attitude toward measures of mental
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ability find in these low relationships evidence against
validity of the intelligence tests.

To ascertain if there is a positive corre-
lation between measured intelligence and teaching
success one can not limit himself to a very com-
pacted segment of the entire teaching group where
homogeneity and limited techniques for the
evaluation of teaching success obliterate any
relation that might exist. Should one correlate
intelligence with success in the teaching profes-
sion and employ the entire teaching group or
sampling thereof ranging from the teacher with an
inertly acquired eighth grade education per-
functorily meeting two or three pupils in a two-
windowed rural school situated in a remote
community up through the adequately trained teacher
of a well supervised school system until the
research worker who moulds educational theory and
practice is reached, one would probably obtain a
correlation coefficient not very remote from
unity. (13:606)

Clara M. Brown (3), in 1931, in connection
with her evaluation of the liinnesota Rating Scale for
Home Economics teachers, having studied the relationship
of the scale ratings to other measures such as intelli-
gence, scholarship and the marks in Special Methods,
made the following statement:

One might as well admit that at the present
time there is no measure or group of measures that
can be used to make an accurate prediction of an
individual's success in teaching. (3:14)

Ruth Lois Bradshaw (1), in 1932, reported

a -study of the relations among the variables, aptitude
test scores, personality ratings, of 200 home economics

students. Her findings were similar to those of liiss

Hahn (6) in that personality and student teaching
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success has a high correlation (r= .6997) from a
statistical viewpoint, but is open to criticism because
the personality rating was done by the supervisor of
student teaching.
Also, in 1932, marian B. Johnson (8), reported
a study of the relation of personality ratings and
aptitude test grades with the student teaching grades of
400 of the students of Home Economics ikducation, that
personality as measured by the personality trait
ratings is an important factor contributing to
student teaching success and the personality trait
ratings which contribute most to success in
student teaching are the ratings on the traits
Judgment and firmmess. (8:13) .
The opinion of w. E. Haggerty (5) was that the
findings of studies conducted in 1932 in relation to
predicting teaching success indicate that we are a long
way from any adequate technique of foretelling the
degree to which a college graduate will succeed in teach-
ing. He explains that probably these studies have failed
because they have overlooked an important factor in the
teaching situation, the matter of teacher-pupil relation-
ship, which is quite diff'erent from the teacher status
which has been measured in various ways. Haggerty
stated that the lack of reliability in the measures 1
used for evaluating thefability of teaching success is»a

valid explanation but feels that the serious difficulty

lies in that our inquiries have been focused inadequately.
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The relational problems involved are the most important
factors in the matter of predicting success in teaching.
Shirley Newsom (10), in a study of the re-
lations between various scholastiec, personality, and ex-
perience factors and success in student teaching in
Home Economics in 1933, made the following statement:

The special methods grade shows a fairly high
correlation (r= ,6015 ¥ ,0433) with the grade in
student teaching and can therefore be used as a
basis for predicting success in student teaching
in Home Economics at the Colorado Agricultural
College. Scholastic ability, as evidenced by the
general scholastic average and the average in
Home Economics subjects, although showing a relation-
ship to the grade in student teaching, is of no
value in predicting what that grade will be. ‘Ihe
personality tests are shown by the present study
to be of no value in predicting the student teach-
ing grades. ‘he vocational experience check
sheets seem to be even less reliable for prediction
of success in student teaching than the other
measures. (10:28-29)

Oscar E. Hertzberg (7) gave these reasons for
a low correlation in a study conducted during 1933 to
determine the extent to which the different measures
used for selecting students at the State Teachers College
at Buffalo predict success in practice teaching. The
methods by which practice teachers are graded are un-
reliable and the degree to which personality should be
considered is debatable. He concluded by saying:

It does seem reasonable to suppose that in-

telligence, scholarship and training do contribute
to the making of a successful teacher. (7:634)
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The investigation in 1934 of Sam. R. Laycock
(9) concluded that the measure of personality tendencies
shows promise in predicting teaching success, but that
this measurement should be only one aspect among several
in the selection of students for teacher-training.

In 1936 George Baxter Smith (12) in his study
on the relation between intelligence and the extra-
curricular activities selected in high school and
college, said:

no relation is shown between college ability and
the number of extra-curriculum activities carried
on when the coefficient of correlation is used

as a basis for judgment. When medians are calcu-
lated for students engaging in varying number of
activities, it is found that for women in both
higih school and university there is a hierarchy
of ability in direct relation to the number of
activities carried. (12:685)

Briggs (2) emphasized, in 1937, the fact that
there is a demand for teachers who can direct extra-
curricular activities by saying:

It is unquestionably the desire of the
secondary school principals that opportunity be
given students in teacher-training institutions
for participating in extra-class activities.
{2:693)

From a study in 1937, Stiutt.(14) asserted
that the reason for low correlation between scholarship
and teaching success is the difficulty in measuring
teaching success in an exact manner, in such a short

period of time as that in which the student teacher is
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exposed in mbst training centers. He also stated that
in the measurement of both scholarship and teaching
success variable errors of measurements are introduced.

Probably the nature of experimental techniques

employed accounts for apparent lack of relationship
between personality traits studied and teaching
success. Ferfect correlations can not be expected
as long as we are forced to work with measuring
instruments which are neither highly valid nor
reliable. (4:689-690)

He implied that in order successfully to
counsel prospective teachers perhaps relationships of
personality traits, scholarship ratings and teaching
success are not as necessary as studies of available
data concerning these factors.

Mary L. Gillispie (4), in her investigation
entitled "Personality of Supervisors of Student Teaching
of Home Economics" conducted in 1938, brought out the
fact that the home economics teachers may be classed as
exhibiting an extrovert personality to a marked degree.
She found that the association between the trait of
adaptability and success in supervision of student
teaching is important. Other traits considered wvery
significant by state supervisors and teacher trainers are
Judgment, enthusiasm, cooperation, friemndliness, leader-
ship and independence.

While these studies all indicate that relation-

ships do exist between certain factors and student

teaching ability, there is still a need for more knowledge




s

regarding an adequate technique for predicting success

in teaching.
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Chapter III
METHOD OF PROCEDURE

The data-gathering procedure used in the study
consisted of the following steps:

l. Securing the group of student teachers to
be studied.

2. Securing from the dean of women the data
on the living conditions in college of
student teachers.

3. Securing by check sheet the data concern-

ing participation in extra-curricular
activities in college of student teachers.

4, Securing the scholastic rating of student
teachers in college from records in the
files of the registrar.

5. ©Securing by check sheet data on student
teachers earning way through college.

6. Securing the student teaching grades
compiled by rating scales and the judgment
of teacher trainers.

Because the study was one based on factors con-
tributing to student teaching success in homemaking in
Colorado, student teachers from the Home kEconomics
Education department of the Colorado State College of
Agriculture and Mechanic Arts for the years 1937 to
1940 were used. The names of the student teachers,

totaling 114 in number, were obtained from the teacher

trainer in this department. Those student teachers whose
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records have been used had completed their student teach-
ing in the homemaking department in high schools scatter-
ed over Colorado, under the supervision of the regular
homemaking teachers who were in turn supervised by the
teacher trainers.

The average living conditions for the four
years in college of the student teachers were secured
from and rated by the dean of women. These were rated
A, B, C. The highest type of living conditions was one
which met the requirements for social opportunities.
‘These were the sorority houses, the girls' dormitory,
and certain homes. ‘he middle group, B, were those
houses in which fewer opportunities for social and cul-
tural development were assured. Group C then offered
the least opportunities in these. 1he small housekeep-
ing rooms in which the girl “batched" is one example
of the C group.

Check sheets 1/ consisting of types and
amounts of extra-curricular activities were checked by
the student teachers. Since the data were gathered in
1939 and 1940, to secure the necessary data on teachers
graduated in 1937-38, it was necessary to send these
check sheets to the first-year student teachers individ-

ually where ever each was located. Along with this

1/ See appendix
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check sheet two letters were sent, one from the teacher
trainer expressing her interest in the study, and one
from the writer, explaining the study briefly and thank-
ing the student teacher for her cooperation.

‘ihe check sheets for the student teachers for
the years 1938-1940 were sent to the teacher trainer
who took the responsibility of checking and returning
them. £from the 114 check sheets sent out or asked to be
checked, 92 were available for use.

In order to determine the kind of participation
in extra-curricular activities during the four years of
college life, all organizations and activities were
grouped first under collegiate and non-collegiate, then
broken down into the more specific types in order to get
the degree of participation in each. 1In the collegiate
group, there were the professional and social clubs,
honoraries and sororities. In the non-collegiate group
were the community activities: fraternal organizations,
church organizations and clubs. ~The possible offices
for each of the four years in college were listed to be
checked.

The points used to measure the amount and ex-
tent or participation in these extra-curricular
activities, were based on a point system organized by

the Associated Women Students at Colorado State College,




in the year 1940. 1/ The points for each student
teacher were then totaled and grouped into four cate-
gories, based on the number of points.

This check sheet was checked for content and
clarity by the teacher trainer, by student teachers, and
by reference to the college year book.

The scholastic rating in college was the
point average for the student teacher's undergraduate
work. ‘This was secured through the teacher trainer
from the registrar's files. 'These points were inter-
preted in this manner: 1= C, 2= B, 3= A.

A check sheet was used for determining the
amount and type of work done by the student teacher to
earn her way through college. 2/ This was clipped to
the extra-curricular check sheet, and consisted of two
divisions: regular session and summer session. JIn the
regular session, N. Y. A., college, board, room, tutor-
ing, "hashing", stenography or office work, care of
children, hotel and other work were included. Oppor-
tunity was given for checking the number of hours worked
each year in college. But because of the difficulty
in the measurement of these hours, the work has been
classified according to regular hours, irregular hours,

and none.

l/ See appendix.
2/ See appendix.
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The student teaching grades for the year 1937-
38 were based on the judgment of the teacher trainer. ‘he
student teaching grades for the years 1938 to 1940 were
based on a rating scale for the student teaching in
homemaking as worked out under the direction of the
teacher trainer and checked by the supervisory home-
making teacher. 1/ This evaluation used with the judg-
ment of the teacher trainer formed the basis of the
student teaching grade.

‘Ihe data are analyzed statistically in the
Tollowing chapter to determine what the relationship is
between various factors in college life, namely: 1living
conditions in college, participation in extra-curricular
activities in college, scholastic rating in college,
and earning one's way in college--and success in student

teaching in Colorado.

1/ See appendix.




Chapter IV
ANALYSIS AND DISCUSSION OF DATA

The data from this study of the college life
of student homemaking teachers will be presented under
four phases:

l. Living conditions

2. Participation in extra-curricular

activities

3. Scholastic rating

4, Self support

Tables indicating the distributions of the
variables in number and percentage will be presented and
briefly explained. FPossible association between each
factor and student teaching ability will be investigated,
using the statistical method. Chi square is the
statistic used to determine if association exists between
the two variables. ¢hi square is defined by the follow-
ing formula EE(O-T)a/T, in which O is an observed fre-

quency, I is the corresponding theoretical frequency,

based on the assumption that no association exists.

DF P Value Necessary P Value Necessary
for .05 Value of for .01 Value of
Significance Significance

2 5,991 9.210

3 7 .815 11,341

4 9.448 13.277

6 12.592 16.818

9 16.919 21.666




The interpretation is that if Chi square value
is found greater than the P value required for .0l level
of significance, there is less than one chance in one
hundred that the association is due to chance alone. If
it is between the P value required for .05 level of
significance, and ¥ value required for .0l level of
significance, there are less than five chances in one
hundred that the association is due to chance. 1f the
Chi square value is smaller than the P value required for
.05 level of significance, the smaller is the probability
that there is an association of any significance between
the two variables.

Chi squares, measuring the degree of associ-
ation, were found for:

l. The relationship between living conditions
and student teaching ability,

2. ‘I'he relationship between participation in
professional extra-curricular activities
and student teaching ability,

3. ‘I'he relationship between participation in
honorary extra-curricular activities
and student teaching ability,

4, ‘i'he relationship between participation in
social extra-curricular activities
and student teaching ability,

5. HRelationship between participation in all
extra-curricular activities and student
teaching ability,

6. ‘1he relationship between the scholastic
rating and student teaching ability,

7. ‘I'he relationship between self-support in
college and student teaching ability.

The letter grades used in rating student teach-

ing ability are those commonly employed in grading:
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namely, A, superior; B, good; C, average; and D, poor, but
passing. ‘'hese ratings for student teaching ability
were estimated by the teacher trainer and were classified
according to two methods, A, B, € and D combined and
A, B, 0, D

Two Chi square values for each relationship
between student teaching ability and the factors in
college life of the student teachers were considered. In
the first analysis, the student teaching grades were
classified in three groups, A, B, and C and D combined,
while in the second analysis, the student teaching grades
were classified in four groups, A, B, C, and D. These
two similar analyses were necessitated by the fact that
only three student teachers received a grade of bD. In
the analyses where the C and D grades were considered
together, there is a possibility that the effect of these
grades has been minimized and in the other analysis where
these two grades were considered separately, tThere is a
possibility in Some cases that these grades have been
ngven undue weight in the final chi square value. The
true relationship is probably somewhere between the two
values obtained. Both analyses will be presented in
those cases where the interpretation is changed by the

grouping of the data.




Table 1l.--STUDENT TEACHING RATING OF 92 STUDENT TEACHERS
IN HOMEMAKING

——— 1
Rating Number Percent
B e o o o o o o o 25 2500
B ———————————————— 58 41-5
U ———————————————— 28 3004:
[ e e 3 305

Of the student teachers in homemaking 41.3
per cent received a grade of 5 in student teaching;
30.4 per cent received a grade of ¢ (Table 1). Prac-
tically three-fourtins of the student teachers were

rated as B and C.

Living Conditions and Student ‘'eaching

1+he first phase to be considered is the living
conditions of the student teacher in homemaking. ‘Lhe
living conditions were classified according to three
types, A, B, and C by the dean of women. 1ype A con=-
sisted of houses in which the maximum social opportuni-
ties were afforded. HExamples of these were the sorority
house, the girls' dormitory, and homes giving cultural
opportunities. ‘1'ype B offered fewer advantages in
social and cultural opportunities. An example of type
¢ was the light housekeeping rooms, since here oppor-

tunities for social contacts were limited.




Table 2.=-=-LIVING CONDLIIONS OF 92 STUDENT LHACHERS 1IN

HOMEMAKTNG
Rating Number Percent
T — 40 43.4
B o o v o 0 o v 27 29.3
(T e 25 203

Forty-three per cent of the student teachers
in homemeking lived in houses of the highest rating,
while 27.3 per cent had living conditions offering little
social and cultural opportunities (Teble 2). The fact
that more than 50 per cent of the student teachers in
homemaking lived in houses atffording only average or no
social and cultural opportunities was probably due to
their limited finances. Wany lived in light housekeep-
ing rooms in order to keep living expenses at the mini-
mum. Others were not able to live in the houses in
Class A because of the increased cost of living necessary
there. No doubt, an environment encouragingAsocial
contacts is a desirable thing, especially for a prospec-
tive teacher of homemaking who plans to teach phases
of home and family life. Cooperative houses in which
girls going to school on minimum amounts of money share

expenses, may be the answer to this situation.




Table 3.--ANALYSIS TO DETERMINE ASSOCIATIONS BETWEEN

LIVING CONDITIONS AND STUDENT TEACHING ABILITY OF 92
STUDENT TEACHERS IN HOMEMAKING

[With three categories for ratings of student teaching]

Rating for Rating for Living Conditions
Student Teaching A B C
0=11 0=4 0=8 ) 23
A =10 T=6,7 T=6.3 )
B T2]16,5 T=ll.2 T=10.3)
0=14 0= 0=9 ) 28
C-D T=13,5 T=9,1 'T=8.4 )
40 27 25 92
Chi square = 3.6555 D. Fo. =4 Not significant

No association between living conditions and
student teaching ability was found in either distribu-
tions of student teaching grades, and may be an evidence
of the greater effort exerted by these girls, handi-
capped in finances and social advantages, to make a
success of student teaching (Table 3). Advantageous
living conditions, on the other hand, pave the way for
easier adjustment to the field of teaching homemaking.
Cooperative houses, offering a combination of self
support and social opportunities, might be a particulaf-

ly desirable solution.
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Extra-Curricular Activities and Student Teaching

The extra-curricular activities participated
in by the student teachers were organized into the pro-
fessional clubs, both technical and professional; hon-
orary clubs, both technical honoraries and class honor-
aries; and social associations, which included major re-
sponsibilities in sorority and in church organizations
and activities. For determining the degree of parti-
cipation checked by the student teacher, the point
system worked out by the Associated Women Students!
organization at Colorado State College in 1940, was used.

Participation in professional and honorary
extra-curricular activities was classified into four
categories, each ranging in points as follows:

I. 100 points or above
1I. 60 points to 100 points
ITI. 20 points to 60 points
IV. 20 points or below

These were classified in the above intervals
in order to make a more normal distribution of points.

Table 4.--PARTICIPATION IN PROFESSIONAL EXTRA-CURRICULAR
ACTIVITIES BY 92 STUDENT TEACHERS IN HOMEMAKING

Degree of Participation Number Percent
in points

I (100 or above)==m===== 9 9.8

II (60 to 100)==mmmmmmmmm 14 15.%

ITITI (20 to 60)=mmmmmem——em 45 48,9

IV (20 or below)==-=e—w-- 24 26.1
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kxactly 75 per cent of the student teachers in
homemaking, participating in professional activities, were
in the two lower groups, namely III and IV, which ranged
from 60 points to no points (Table 4).

This might indicate that student teachers in
homemaking are not very active in extra-curricular
activities. Agein, it might suggest that the student
teachers are too busy to participate in other than class
work.

Table 5.--ANALYSIS TO DETERMINE ASSOCIATION BETWEEN THE

PARTICIPATION IN PROFESSIONAL EXTRA-CURRICULAR ACTIVITIES

AND STUDENT TEACHING ABILITY OF 92 STUDENT TEACHERS IN
HOMEMAK NG

[With three categories for ratings of student teaching]

Rating for Points for Professional extra-
student teaching curricular activities
I iI II1T iv
100 or 66 to. &0 to 20 or
above 100 60 below
U=4 0=5 0=10 0=4 P
= Te2.5 =3.5 =11 @ Ts=§ 7
0=5 0=6 0=16 0=11
B T=3.5 T=5.8 7=18.2 T=10.5 i
G<b 0=0 0=3 0=18 0=10 3]
=3 T'4:o'7 '15-1408 T= 8.5
9 14 44 25 92
¢hi square = 5,1250 D. F.= 6 Not significant

No association between participation in pro-
fessional extra-curricular activity and student teach-

ing ability was found in either distribution of student
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teaching grades (Table 5). This lack of significance may
be attributed to the fact that these orgenizations appeal
to many abilities not conducive to making a success of the
teaching of homemaking. However, in that the teaching

of homemeking involves many types of activities, the
participation in a variety of extra-curricular activities
should be recommended.

Table 6.--PARTICIPATION IN HONORARY EXTRA-CURRICULAR
ACTIVITIES OF 92 STUDENT TEACHERS IN hOMBMAKING

Degree of rarti-

cipation in rPoints Number Percent
I (100 or above)=-=—-=-- 6 6.5
IT (60 to 100)==memeeaa \ 7 78
III (20 to 60)=mmmmmme—m 25 27.2
IV (20 or below)==—=—=- 54 58.7

1he majori ty, 58 per cent, of the student
teachers in homemaking did not participate extensively
in honorary extra-curricular activities (Table 6). The
small percentage participating in the upper groups was to
be expected, in that the nonorary societies are highly
selective groups. Everyone cannot meke the grades for
entrance or qualification or cannot afford to join.

A high association between participation in
honorary extra-curricular activities and student teaching

ability was found in both distributions of student




teaching grades.

Table 7.--ANALYSIS TO DETERMINE ASSOCIATION BETWEEN THE

PARTICIPATION IN HONORARY EXI'RA-CURRICULAR ACTIVITIES

AND STUDENT TEACHING ABILITY OF 92 STUDLNT THACHERS IN
: HOMENMAKTING

ﬁﬂith three categories for rating of student teaching]

f——————— —— EE R S SIS S — ]
Rating for Points for Honorary Extra-curricular
student Teaching Activities
i i 4 1311 IV
100 or 60 to 20 to 20 or
above 100 60 below
0=3 0=5 0=6 0=9 2
A T=1.5 1'=1,8 1T'=6 1'=13.7 i
- 0=2 0=2 0=11 0=23
e “=2.5 ‘l=2.9 = 9.9 ‘J."'22.7 58
‘_ 0=1 0=0 0= 0=23 21
s =2 T=2.3 1'=8.1 T=18.6
6 7 24 55 92
vhi square = 13.2310 De Fa= 6 Significant

This high association is significant because
qualifications for membership in honorary extra-curric-
ular activities are based on scholarship; hence this
significant association between participation in honorary
extra-curricular activities and student teaching success
is but one facet of the very significant association
between scholastic achievement and student teaching
success discussed later (fable 7).

Participation in social extra-curricular
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activities was classified in two categories: 1, which
includes all points above 10; and 1II, which includes 10
points and below.

Table 8.=--PARTICIPATION IN SOCIAL EXTRA-CURRICULAR ACTIV-
ITIES OF 92 STUDENY 1THACHERS 1N HUMBMAK ING

P ———————

pegree oi rartici-

pation in Points Number Percent
1 (above 10)===—mmmeeue- 22 23.9
II (10 or below)===—==we- 70 76.1

The greater percentage in the lower classi-
fication, (10 points or below) may be due to the fact
that in this study participation in social extra-curricu-
lar activities was confined to "major responsibilities™
in sororities and church organizations and activities
(Table 8). No points were given to membership alone, or
to minor office holding. <Thus, leadership in social
extme-curricular activities has been measured rather
than mere membership. FPractically one-fourth of the
student teachers in homemaking have been leaders in the

social extra-curricular activities.
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Table 9.--ANALYSIS TO DETERMINE ASSOCIATION BETWEEN THE
PARTICIPATION IN SOCIAL EXTRA-CURRICULAR ACTIVITIES AND
STUDENT TEACHING ABILILY OF 92 STUDENT TEACHERS IN HOME-
MAKTING
[With distribution of student teaching grades in three
categories]

TOoT o Points 10T S0Clal RXLTa-CUrricu-
student T'eaching lar activities
1 i 1
above 10 10 or below
: 0=6 O=17
A T=5.5 Twl?.5 a3
0=7 0=31
B 7=9.1 1228, 9 9
0=9 0=22
i 1 T=7.4 TR T
22 70 92
Chi square = 3.1629 De ¥Fo = 2 Not significant

(With distribution of student teaching grades in four
categories]

Rating for Points for Social Extra-Curricu-
student Teaching lar aActivities
i 3 i
above 10 10 or below
T=5.5 T=17.5
B 0=7 0=31 29
1=9.1 1=28.9
G 0=6 0=22 28
‘T=6,7 T=21.3
¥ 0=5 0=0
"L)' = .'7 .l‘ =2.5 5
282 70 92

Chi square = 10,6502 De Fuo = 3 significant
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No association was found in the relationship
between success in student teaching and participation in
social extra-curricular activities in the distribution
of student teaching grades, when combining C and D grades
(Teble 9). It may be that the measure as here applied,
is not accurate, since points were given only for major
responsibilities, and the range of social activities is
admittedly limited by the discouragement of non-colle-
giate extra-curricular activities. Possibly, profession-
al clubs afford enough social opportunity, so that
further participation in social activities seem un-
warranted. However, when classification of the student
teaching grades in homemaking was according to A, B,

C, and D, an inverse association existed. This means
that the student teachers participating in social extra-
curricular activities received lower grades. Since, as
previously pointed out the number of student teachers
who received D was small, the final answer as to the
degree of relationship existing between these two vari-
ables remains for further investigation.

‘'he participation in all extra-curricular
activities was classified in four categories, each rang-
ing in points as follows:

I - 150 points or above

1iI - 90 to 150 points
IIT - 30 to 90 points
1V - 30 points or below
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Table 10,=--PARTICIPATION IN ALL EATRA-CURRICULAR ACTIVI-
TIES OF 92 STUDENT TEACHERS IN HOMEMAKING

Degree of prarticipa-

tion in proints iumber Percent
I (150 or above )j=—mm—m—- 15 16,35
iI (90 t0 150 j~ewmmcaae= 14 15.2
IIL (30 to 90 jmmmmmmccmm o7 40,2
IV (30 or below)=======- 26 28.3

Practically 70 percent of the student teachers
in homemeking had little or no participation in extra-
curricular activities (Taeble 10). As has been said pre-
viously, regarding the participation in professional and
social activities this may be due to some extent to lack
of time, because a large percentage of the girls was work-
ing their way through college.

‘‘able 1ll.--ANALYSIS TO DETERMINE ASSOCIATION BELWEEN

PARTICIPATION IN TOLAL EXTRA-CURRICULAR ACTIVITIES AND

STUDENT 1THACHING ABILITY OF 92 STUDENT TEACHERS 1IN HOME-
MAK ITNG

[With three categories for ratings of student teaching]

rating for Points for total extra-curricular
student Teaching activities
1 il II% Iv
150 or 90 to 30 to 30 or
above 150 90 below
0=7 0=4 0=8 0=4 o3
" 1=8.7 T=3.5 1=9.5 1=6.3
0=7 0=5 0=14 0=12
B T=6.2 T=5.8 T=15.7 '1'=10,3 e
H 0=1 0=5 0=16 0= 9 31
v-D 135,1 T=4,7 1=12.8 T= 8.4
15 14 38 25 92

Chi square =9.0995 D: ¥o = 8 not significant
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No significant relationship was found between
the participation in all extra-curricular activities and
student teaching ability (Table 11). Therefore, it is
impossible to draw any conclusion regarding such parti-
cipation in extra-curricular activities and its relation

to student teaching ability.

scholastic nating and Student leaching

I'ne scholastic rating for the four years of
college of each student teacher in homemaking, was based
on credits and honor points., FPoints are assigned to
grades in this manner: A=3, B=2, and u=l. The scholastic
ratings were classified in three categories: high
scholastic achievement, (2.25 or above), average scho-
lastic achievement (1.25 to 2.25) and low scholastic
achievement (1l.25 or below). Over one-half of the stu-
dent teachers in homemaking fell somewhat above the
scholastic average as one would expect, since student
teachers are a select group. ‘he intervals were arbi-
trarily decided upon in order to compute the Chi square
values more significantly.

oscholastic ratings of 90 student teachers were
used instead of the 92 used in the other phases of the
study. ‘“his was due to the fact that transfers Irom
other schools made the computation of average scholastic

rating unreliable in two cases.
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Table 12.--SCHOLASYIC RATING IN COLLEGE OF 90 STUDENT
THEACHERS IN HOmMMMARING

ocholastic Achievement Number Percent
High (2.25 or above )=====-= 14 15.5
Average (l.25 to 2.25)j====~ 52 57.8
Low (l.25 or below)======-= 24 26,7

Of the student teachers of homemaking 57.8
per cent fell within the wide average scholastic achieve-
ment group, with 1.25 or above points (Table 12). <This
means that three-fourths of the girls being educated
for teaching homemaking received an average grade above C.
Table 13.--ANALYSIS 10 DEiBRwing ASSOCIATION BEIWEEN
SCHOLASTIC ACHIEVEMENT AND STUDENT BACHING ABLLILY UF

90 SUUDENT TEACHERS 1IN HOMEMAKING

[with three categories for rating student teaching]

e ———— ———
nating ror Stu- Points for Scholastic Rating
dent Teaching k | 1T X 4 th 8
2o oY 1.25 to 1,25 or
ebove Rl below
A 0=6 U=18 0=2 26
=4 T=14.,7 T=7,3
0=8 O=14 0=11 33
3 T=5.1 T=18.7 T= 9,2
W 0=0 0=19 0=12
e o 24,9 =17 .6 Te 8.5 V%
14 Bl 25 90

Chi square =15.2236 D. Fo. = 4 Very significant
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A very significant association was found between
scholastic achievement of student teachers in homemaking
and student teaching ability in both distributions of
student teaching grades (Table 13). This means that a
high scholastic achievement is indicative of success in

student teaching.

Self-Support and Student Teaching

The work done by student teachers to earn their
way through college was classified in three categories:
regular, irregular, and none. Originally this work was
planned to be measured in hours, but because of the dif-
ferent types of work this method of classification seem-

ed unreliable.

Table 14.--:EMPLOYMENT OF 92 STUDENT TEACHERS IN HOME-

MAKING
Nature of Work Number Percent
Regular 27 29.3
Irregular 42 45,7
None 23 25

vver tihree-fourtns of the student teachers in
homemaking worked to finance their college education

(Table 14).




Table 15.=--ANALYSIS TU DElTERMING ASSOCIATIVUN BELWHKEN SELE-
SUPFORT 1IN COLLEGE AND STUDENT TBEACHING ABLiLilY OF 92

STUDENT ‘I'BACHERS 1N HUMEMAKING

[With three categories for rating of student teaching]

eSS S S

Rating for

Nature of Work

a1

Student Teaching Regular Irregular None
0=8 0=13 0=2 2%
A i iy =6 08 i :1005 pl 4 =5 .7
0=13 0=14 O=11 %3
b 1=11.1 P=17.3 L= 9.6
0=6 0=15 0=10 3
U-b 1=9.1 1=14.2 e Ta7
27 42 23 92

vhi square = 5.,2557

De Fo = 4 NoOT significant

o significant relationship was found between
self'-support in college and student teaching ability by
both methods of distribution of student teaching grades
(leable 15,) Had a check been made on specific types of
work, there might have been a relationship between those
particular types of work, which could be classiried as

vocational experience, and success in teaching home-

making.
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Table 16.--ASSOCIATION BETWEEN FACTORS IN COLLEGE LIFE

AND STUDENT TEACHING ABILITY

Pnase of Inter-
College Life Chi Square D. ¥ pretation
ocholastic Average 15,2236 4 Very signi-
ficant
Participation in
honorary extra-
curricular activi- :
ties 13.2310 6 Significant
Participation in
all extra-curri- Not
cular activities 9.0995 6 sSignificant
Working way through Not
college 5.2557 4 significant
Participation in
professional extra-
curricular activ- Not
ities D.1250 6 sSignificant
Living conditions 5.6555 4 Not
Signiticant
rFarticipation in
social extra- 1
curricular activ- 210.6502 3 Significant
ities 341629 2 Not
Significant

1 four categories for student teaching rating
2 three categories for student teaching rating

sSummary

pignificant chi square values were found for

relationships by both distribution of the student teach-

ing grades, (A, B, C, D and A, B, and C and D combined);

participation in honorary extra-curricular activities and

student teaching ability; and scholastic rating and
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student teaching ability. A significant inverse associ-
ation was found between participation in social extra-
curricular ectivities and student teaching grades when
the four categories distribution for student teaching
grades was used for computing Chi square, while no
association was found between participation in social
extra-curricular activities and student teaching grades
when the three categories distribution was used for
computing Chi square. There was no'association between
student teaching ability and the factors: 1living
conditions, participation in professional and in all

extra-curricular activities and self- support.

Interpretation

So far as the data (secured with the measuring
devices aveilable in this study) give evidence, a high
scholestic achievement and a high degree of participation
in honorary extra-curricular activities may be used as a
prognosis for success in student teaching in homemaking,
since there is a very significant association between
high scholastic achievement and success in student
teaching in homemeking, and a significant association
between participation in honorary extra-curricular
activities and success in student teaching in homemaking.
In that a significant inverse association and no

association were found for the relationship between
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participation in social extra-curricular activities and
student teaching grades, by both methods of student
teaching grade distribution, participation in social
extra-curricular activities can not be used as a factor
in predicting student teaching ability in homemaking.
The inverse association might indicate that high parti-
cipation in social extra-curricular activities inter-
feres with student teaching in homemaking. Living
conditions in college, type and degree of participation
in professional and social extra-curricular activities,
and earning way through college have no significant
effect on relationship to student teaching ability.

No matter what may be said regarding factors
such as the "halo effect of personality” and value of
participation in college activities, this study brings
out the fact that, in so far as the measuring devices
were reliable, a thorough knowledge of subject matter,
exemplified by scholastic rating, is the most reliable
basis for predicting success in student teaching in

homemaking up to the present time.

For Further Study

The relationship of phases of college life
studied and of student teachers' experiences in home-
making is a problem for further study. Surely there must

be some types of experiences in college life which are




pertinent to success in teaching homemaking, and which
therefore can be used as a basis for prognosis in teach-

ing success in homemeking.

Limitation of Study

The study was limited in the following respects:

The rating devices for living conditions and
extra-curricular activities, although the best that
could be worked out, are admittedly not as reliable or as
valid as desired.

There is a reasonable degree of accuracy in
measuring student teaching ability by class room success,
but thus far no reliable appraisal of community relations
can be made.

The grouping and weighing of extra-curricular
activities in any arbitrary pattern, as here employed,

of necessity entails some injustices.
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Chapter V
SUMMARY

The problem investigated in this study was
what is the relationship between college life and suc-
cessful student teaching in homemaking in Colorador

In order to solve this problem, answers to the following

questions have been sought:

l. What is the relationship between living
conditions in college and student teach-
ing ability in homemeking?

2. What is the relationship between parti-
cipation in extra-curricular activities

in college and student teaching ability
in homemaking?

(a) What is the relationship between
participation in professional clubs
in college and student teaching
ability in homemaking?

(b) What is the relationship between
participation in honorary clubs in
college and student teaching ability
in homemaking?

(¢) What is the relationship between
participation in social clubs in
college and student teaching ability
in homemaking?

3. What is the relationship between scholastic
rating in college and student teaching
ability in homemaking?

4, What is the relationship between working
one's way through college and student
teaching ability in homemaking?

The names of 114 student teachers in the Home




Economics Department from Colorado State College of
Agriculture and dMechanic Arts were secured from the
‘i'eacher rrainer. ‘Ihe living conditions for these student
teachers were rated by the dean of women. Participation
in extra-curricular activities and self-support check
sheets were filied out by the student teachers. Scholas-
tic ratings were secured from the registrar's files.
Check sheets for 92 students were available for use.

In order to study the relationships between
certain factors of college life (living conditions,
participation in extra-curricular activities, scholastic
rating and self support) and student teaching ability
in homemaking, the statistic Chi square was employed.

The data were classified, rated and scored in the follow-
ing manner: +the living conditions were rated by the
dean of women according to the following classifications:

A (highest social opportunities)

B (average social opportunities)

C (lowest social opportunities)

The extra-curricular activities were divided
into professional, honorary, social and total parti-
cipation. <The participation in extra-curricular activ-
ities was secured through check sheets. <The point system
compiled by the Associated Women Students was used to

score the degree of participation. The points then were

classified in the following categories:




A, B, 6,/ Dy

Participation in professional and honorary
extra-curricular activities:

I. 100 points or above
II. 60 to 100 points
iil. 20 to 60 points
IV. 20 points or below
Participation in social extra-curricular
activities:
I. Above 10 points
II. 10 points or below
Participation in all extra-curricular
activities:
I. 150 points or above
1I. 90 points or above
IITI. 30 points to 90 points
IV. 30 points or below

Scholastic ratings were based on credits and
honor points and were classified as follows:

A= 2,25 or above

B= 1.25 to 2.25

C= 1,25 or below

Self support in college was classified in
categories according to the nature of the working time:
regular, irregular, and none.

The student teaching grades were based on the

judgment of the Teacher Trainer, and were classified

according to two methods: A, B, C and D combined and

Two Chi square values for each relationship
between student teaching ability and the factors in

college life of the student teachers were considered.
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In the first analysis, the student teaching grades were
classified in three groups, A, B, and C and D combined,
while in the second analysis, the student teaching grades
were classified in four groups, A, B, C, and D. These
two similar analyses were necessitated by the fact that
only three student teachers received a grade of D. In
the analyses where the € and D grades were considered
together, there is a possibility that the effect of these
grades has been minimized and in the other analysis where
|these two grades were considered separately, there is a
possibility in some cases that these grades have been
given undue weight in the final chi square value. The
true relationship is probably some where between the two
values obtained. Both analyses will be presented in
those cases where the interpretation is changed by the

grouping of the data.

summary

Significant chi square values were found for
two relationships by both distributions of the student
teaching grades, (A, B, C, D, and A, B, C and D combined):
participation in honorary extra-curricular activities and
student teaching ability; and scholastic rating and
student teaching ability. A significant inverse associ-

ation was found between participation in social extra-

curricular activities and student teaching grades when
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the four category distribution for student teaching
grades was used for computing chi square, while no
association was found between participation in social
extra-curricular activities and student teaching grades
when the three category distribution was used for
computing chi square. There was no association between
student teaching ability and the factors: living
conditions, participation in professional and in all

extra-curricular activities and self-support.

Interpretation

So far as the data (secured with the measuring
devices available in this study) give evidence, a high
scholastic achievement and a high degree of participation
in honorary extra-curricular activities may be used as a
prognosis for success in student teaching in homemaking,
since there is a very significant association between
high scholastic achievement and success in student
teaching in homemeking, and a significant association
between participation in honorary extra-curricular
activities and success in student teaching in home-
making. In that a significant inverse association and
no association were found for the relationship between
participation in social extra-curricular activities and
student teaching grades, by both methods of student

teaching grade distribution, participation in social
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extra-curricular activities can not be used as a factor
in predicting student teaching ability in homemaking.

'he inverse association might indicate that high
participation in social extra-curricular activities
interferes with teaching in homemaking. Living conditions
in college, type and degree of participation in pro-
fessional and social extra-curricular activities, and
earning way through college have no significant effect

on student teaching rating.

No metter what may be said regarding factors
such as the "halo effect of personality"™ and value of
extra-curricular participation in college activities,
this study brings out the fact that, in so far as the
measuring devices were reliable, a thorough knowledge
of subject matter, exemplified by scholastic rating
is the most reliable of the various factors considered

in this study.

For Further Study

The relationship of phases of college life
studied and of student teachers' experiences to actual
teaching ability is a problem for further study. Surely
there must be some types of experiences in college life
which are pertinent to success in teaching homemaking,
and which therefore can be used as a basis for prognosis

in teaching success in homemaking.




el B ]
s D

Limitation of Study

The study was limited in the following respects:

The rating devices for living conditions and
extra-curricular activities although the best that could
be worked out, are admittedly not as reliable or as valid
as desired.

There is a reasonable degree of accuracy in
measuring student teaching ability by class room success,
but thus far no reliable appraisal of community relations
can be made.

The grouping and weighing of extra-curricular
activities in any arbitrary pattern as here employed,

of necessity entails some injustices.
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TYPE OF EXTRA CURRICULAR

ACTIVITY
In connection with
colleges:

CLUBS
Amity
Chemistry
Cosmopolitan
Dramatics
Hiker's
Home Economics
lzodern Dance
Pistol
Psychology
Rocky Mountain
Collegian
Scribblers
Silver Spruce
Swan

CLASS OFFICE

HONORARIES
Beta Beta Beta
Fuclidean
Hesperia
Omicron
Spur
Ti0
Student Council

SOCIAL SORORITIES
Live in house
Yes?
No?
How long?

Not in connection
with college®

FRATERNAL ORGANIZATIONS
Eastern Star
Rainbow Girls
Others

CHURCH ORGANIZATIONS
Choir
Young Peoples Ass.
Newman Club
Others

CLUBS
4H
Social
Others

ANOUNT OF PARTICIPATIUN

FRESHMAN
OFFICER COMMITTEE
Mem-| Pres|Vice|Sec| 'reas|Hist-|Other|| vem=-|Chair-
ber Pres orian ber | man




1YPE OF EXTRA CURRICULAR
ACTIVITY

In connection with
colleges:

ULUDD
Amnity
vhemistry
Cosmopolitan
Dramatics
Hiker's
Home Economics
Modern Dance
Pistol
Psychology
Rocky lountain
Collegian
Seribblers
Silver Spruce
Swan

CLASS OFFICE

AUNORAKIES
Beta Beta Beta
Euclidean
Hesperia
Omicron
Spur
Tio
Student Council

SOCIAL SOROKILIEG
Live in house
1es?
NOTY
How longr

Not in connection
with college:

FRATERNAL ORGANLAAT IONDS
mastern ostar
Rainbow Girls
Others

CHURCH ORGANIZATIONS
choir
young reoples Ass.
Newman ulub
Others

CLUBS
44
Social
Uther

AMOUNT OF PARTICIPATION

SOPHOMORE
OFFICE COMMITTEE
Mem-| Pres|Vice|Sec |Treas| Hist-|Other| liem-[Chair-
ber Pres orian ber |man




TYPE OF EAIRA CURRICULAR
ACT LIV LYY

In connection witi
colleges:

CLUBS
Amity
chemistry
vosmopolitan
Dramatics
Hikerts
Home Economics
wmodern Dance
Pistol
Psychology
Hoeky kountain
vollegian
Scribblers
Silver Spruce
Swan

CLASS OFFICE

HONORARIES
Beta seta peta
Euclidean
Hesperia
Omicron
Spur
1io
Student Council

SOCIAL SORORITIES
Live in house
Yes?
No?
How longr

Not in connection
with college:

FRATERNATL, ORGANTIZATIONS
Eastern star
Rainbow Girls
Others

VHURCH ORGANIZAT 1UNS
Choir
young Peoples Ass.
Newman Club
Others

CLUBS
Ak
Social
Other

AMOUNT OF PARTICIPATION

iem-
ber

Pres

JUNIOR
Vice|Sec|Treas|Hist~-|Other| Mem-[Chair-
Pres orian ber |man




TYPE OF EXTRA CURRICULAR
ACTIVITY

In connection with
colleges:

CLUBS
Anmity
Ghemistry
Cosmopolitan
Dramatics
Hiker's
Home lconomics
Modern Dance
Pistol
Psychology
rocky biountain
Collegian
Scribblers
silver Spruce
swan

CLASS OFrICE

HONORARIES
Beta peta Beta
KEuclidean
rnesperia
Omicron
Spur
ol igh e
Student Council

SOCIAL SORORITIES
Live in house
Yes?
No?
How long¥

Not in connection
with college:

FRATERNAL ORGANIZAT IUNS
Fastern Star
Rainbow uirls
Uthers

CHURCH ORGANIZATIONS
Choir
Young Peoples Ass.
Newman Club
Others

CLUBS
4p
Social
Other

AMOUNT OF PARTICIPATION

SENIUR
OFFICER COMMITTEE
iiem-| rres|vice|sec|ireas|Hist-|0Uther|| Mem-| Chair-
ber Pres orian ber man

|
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BARNED WAY THROUGH COLLEGH

REGULAR SESSION

NYA-(State Activity

Office

Lab. assistant
Cleaning
Uther

COLLEGE
Library
Otfice work
Other
BOARD
Serving
Housework
Care of children
ROOM
Housework
Care of children
TULORING

OTHER

SUMMER
COLLEGE
Office work
Library
Other
TUTORING
"HASHING™

STENOGRAPHY or
OFFICE WORK

CARE 0 CHILDREN
HOTEL

O'iHaR

FRESHMAN SO PHUMURE JUNLIUR SENJLUR
Yes| ol No. Hrs|Yes| io| No. Hrs|Yes|Noj No., Hrs|Yes|No|iNo. Hrs
Per Wk. Per Wk, Per Wk. Per Wke.

S




POINT SYSTEM

Date |
Major Officers (25)

ATWE PTroplient . & s ima i

WAA Presfdent oo
TIO President oo
BPUR PEEBIUBNL oo m e

Hesperia President oo

Editor of Publications — - _____

Business Manager . _______

National Offce — oo
(points to be arranged)

Sub-Major Officers (20)
Social club president .. ________
Technical club president __________
Counselette president _____________
Dramatics president oo ____
Panhellenic president
Hikers club president
Alpha Chi Alpha president _________

Ski elnh president ..o
Cosmopolitan president _________ =% WL SR (Rt
Associate Editor of Collegian ______

Associate Business Mgr. Collegian__

ATE OIRCEIN s oo S G it sl i P

WAA offlcers .
Student council officers . _______
Independent council officers

Minor Officers (15)
AWS council members . _______
WAA board members
Student council members __________
Independent council members _____

Counselette board members ______.. =1 [T

Class president o -

Division Editor Spruce . ___.____

Ass’t Business Mgr. Spruce ——______

Sub-Minor Offices (10)
Panhellenic offices - ______
Technical club offices —____________
Tio Gilees ot o
By -offleel sl
Hesperia offices
Connselatlen . occoaitocnnamennssivn
BPONBOPE, e e nmmas s =
Technical Honoraries offices _______
Househead board offices ___________
Bikersg club offices oo

Ski club offices oo = .
(e T e Dol Y St S RSP &

uoisiAlq

awepN
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Date |
| ¥ |®
Cosmopolitan offices o _______ 3/ | AR (e
International Relations offices —.___

Highest Young Peoples church office _|
Social club offices (to be designated)

Major Membership (7)

R e e e
3 S AT R U TP e
Technical club honoraries _____._._

Minor Membership (5) ;
BN CRDPRI RS ST st e

Dramatic ol - cusacsmmanma i

i e e e R e R R N a
International Relations club :
Debate - ForensiC oo i
Modern Dance club o e
BWaN BIHD o e e e i e g

Sub-Minor Membership (3)

Silver Spruce Staff . ..____

Collegian reporter — - ccneoe-- .
Technical club .
R B R L e

Househead board . -cveaccccaman.

Rethetty Boprd o —e ot ol

Statesman club —________ e [l it
Orchestra s
2 e
Hikers club —— e NS IO

CosmopoHtaN BIND. <. - cnes e _'I ........
T e AR B B R Joene

BRI o el 2l

et M KL WP SNy ] IR RPN

Assembly demerit
TR o b ot it

List your high school activities and offices:

List your special interests in college activities:




Instructions for Using Evaluation Record for Student
Teachers

The local supervisor should watch the student
teacher carefully and objectively. At the end of the
first three weeks she should go over the Evaluation
Record level by level and check the phrases which seem
to describe the student teacher at that time. At the
end of the six weeks' period she should again study the
phrases carefully and underline those which seem to
deécribe the student teacher during the last week of
her teaching period. The difference between the checks
and the underlined phrases will indicate growth.

The final rating is an average derived from
the checked and underlined phrases. These phrases are
classified under "Very Superior,® "Superior," "Average,"
or "Below Average." They have numerical values of
4, 3, 2, and 1 respectively. The first average is
obtained by multiplying by 4 the number of "Very Superior"
phrases that were checked, multiplying by 3 the number
of "Superior" phrases that were checked, multiolying by
2 the number of MAverage" phrases that were checked,
multiplying by 1 the number of "Below Average" phrases
that were checked, by summing these products, and by
dividing by the total number of all phrases that were

checked. The second average is determined in like manner




o2

from the underlined phrases.
average of these two averages.

be obtained part by part from

grades as follows:

Rating
2 —2.4 . . . .

2.5—504 . . . .
305—404 . . . .
4.5"5 . . . .

The final rating is an
This final rating may

the record or it may be

The rating scale will be interpreted into

Grade
I
SR
. B
e

obtained from all checks and underlines in the aggregate.
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EVALUATION RECORD

Student Teacher

Hich School __

Supervising Teacher

Date

HOVE BCONOLICS EDUCATION

DEPARTMENT OF IURAL AND VOCATIONAL EDUCATICN

Colorado State College

Fort Collins, Colorado

Ingtructions " for Teing

At the'end of the first three weeke of the teaching
period place a check (V') beside t.c phrases which best des-
cribe the student. teacher, g

During the last day or two of the six weeks' teach-

ing period underline the phrases which best describe the student
teacher at that time,

(3439-39)*



Adjustment

Very Superior

Personnel:

Works very happily with supervisor.
Is self-assured, poised and
respectful with adninistrators.

Is friendly and respectful with
other teachers; nakes effort to
know then.

comr.unity:

Accepts social life of community,
Mekes an active effort to take
part in ccoumunity affairs and
nixes with towns people.
Accepts living conditions happily,
even though they are difficult,
Conforms to standard of coununity
in dress and conduct
Adapts easily

to various classcs snd

social groups in coununity.

school program:

Learns routine very casily and
fits into it without hesitancy.

Is prompt and accurate.

Uses good judguent and keeps caln
in an energency, such as in change
of schedule or accident.

Complies with all school molicies
wholeheartedly.

Accepts student teaching as a real
Job happily and eagerly.

Superior

Makes sonme effort to take part i
community affairs and nix with
towns people. $
Accepts living conci-ions happil

Conforns to standard of coumun
in dress and conduct.
Adapts quite well
to various classes and
social groups in commnity,

Learns routine quite ensily; fiks
into it within two or three de
Is prompt and usually accurate
Usually uses good judement and
keeps caln in an emergency.

Complies with all school poliec
pleasantly.
Accepts student teaching as a
Job happily.



64

-+~ -Adjustment

Ayefgge

To personnel:

1.

2.
3.

To

Works smoothly with supervisor.” 1.

Is respectful to adminisirators; 2.
gains in poise aznd assurance.

Waits for other teachers - 3.
reticent at first; gains greatly
comwunitys:

Accepts the social life of com—- 1.

minity but takes part in community
a’fairs only when suggestion is
made. ‘ ;
Accepts ner living conditions
satisfactorily.

Conforms fairly well to standard 3,
of community in drc:s and conduct.

2-

Adapts herself 4,
with reticence to vérious classes
and social groups in community.

To school:

Takes scveral deysto learn routine 1,
snd Tit¢ Into 11, ; ;
Is usually prompt.
accurate., :
Meets emcrgencies with hiolp of
supervisor - such as changes in
scinedule or accident.

Intends to and usually does com— 4.
ply witii all school policics,

Is not always 2,

3.

student teaciing as real By
works to the best of her

Accepts
Job and
ability.

Below Average

Has a tendency toward misunderstand-
ing with supervisor,

Is respectful to administrators, but
self-conscious, embarrassed, and
lacks poise.

Mey be too timid or too aggressive
with teachers; may not "f£it in",

May not accept social life of com-
munity nor become a part of it.
Is not interested.

May complain about living conditionms.

May not conform to standards of com-
munity. May be over—dressed or not
well-dressed. May be indiscreet or
overly discreet in conduct.

Adapts herself

very little to various classes and
eocial groups in community; may

not be interested.

Ts glow in learning routine and
does not always fit into it.
Is often not prompt. Is inaccurate.

Is dependent on supervisor in
energencics.,

Dous not recognize importancce and
sometimes fails to comply with
schocl policies, or grumbles about
then,

Is either not interested in student
teaching or fails to appreciate its
problems.



élagsruom Teaching

Very Superior

vl i

Discussion lesson:
1. Uses interesting introductions.

2. Uses "real" problems, well
cinosen, well stated, :

3. Handles iiscussion tactfully and
adeptly. Challenges group.

4, Includes all in discussiong
keeps to the point; 1vings out
solution of problemns.

Laboratory lesson:

1. Uses good introductions, pupil-
planned; closes lesson with
good evaluation veriod, pupil-
planncd.

2. Organizes and nanages entire
situation well, Fupils quiet,
busy with purpose, and through
on time.

3, Obtains products of high standard.

4, Shows evidence of adequats voca-
tional expericnce.

Supervised ctudy:

1, Creates a feeling of need.

2. Develoups cleuar—cut plans for
carrying on study without tcacher
dictation,

3. Securcvs efficient use of time of
pupils.

4, Is very alert to individual needs"

of group.

Superior

Uses interesting intrcductions

after some teaching experience.
Uses "reasl" problems after some i
experience; quite well chosen and

stated. 1
Handles discussion well after som

experience. Inproves greatly. "
Makes a conscious effort to incl o,
entire group with reasonable succes
Class reaches goocd solutions.

After é little experience, uscs
good introductions, pupil~plarned;
closes lesson with good evaluation.

Organizes and nanagcs situation
quite well, After a little exper—
ience pupils work quietly, busily,
with purpose and through on time.
Obtains products of good standard.
May need sone additional vocation

experience which she realizes,

develops definite plans for carrymt
ing out study without teacher 4
dictation,

Secures good use of the time of
pupils. {
Is alert to individual needs of
Eroup.

i



Average

Discussion lesson?

Somctimes omits intrcduction or
uscs inadequate oncs. Irmproves

during teaching period.

Tries to put discussion on "real"
problem basis but lacks back-
ground. Problems not well stated,
Inproves,

Handlces discussion fairly wcll,
Shows improvemont,

Often fails to include all of
group bubt makes an efrort to do
80, Mey not have very dofinite
solutions. :

Laboratory lesson!

L.

Uses introductions sometimes which
are inadequate; nay close legson
withoat » good evaluation poriod.
Needs help in organizirs and mana-
ging., Class works for a purpose
most of the tinme.

Turns ‘out some¢ products that are
not up to stauderd,

Needs nore vocational expericnce
in some phases.

Supervised study:

l.

2.

Creates a feeling of need part of
the tine.

Often dous not help the group to
achieve clear cut, definite plans.

Secures fair use of the time of
pupils.

May be quite alert to individuals
in group.

Classrocm Teaching

Below Average

Omits introductions or uscs oncs
of N6 interest.

Has discussion on information
level, Ugwes poor guestions
itstead, of "reall' problems

Allowg dlsci: zions to drag. It
may be purpcseless,

Secures participation from a few,
Yay leave solutions in "mid air",

Uses inndequate introductions.
Of'ten closcs class without evalua-—
tion, or it is teacher=dictatcd,
Organizes and mansges situation
poorlys class may be slow, work—
ing with little purpose, not
through on time., Class may be
Nnoisye

Turns out inferior products.

Lacks vocational expericnce in
nany phases,

Does not create a feeling of need.
Forces study upon pupils.

Dees not help the group attain
clear and definite plans., Either
dictates ci* lets the class lead
her.

Sccures only poor use of time of
pupils. Often allows too nuch
tinme, Group may be inattentive,
There may be visiting.

Is not alert to individuals in
group.



Classroon Teaén;ng. o

Continued

Very supericr

Denonstration:

Has lesson very well orsanized;
woll menaged with materials ready

Guides girls to recognize need
and purpose fron introduction,
Uses gool techniques skillfully.
Rgiscs and secures answers to
nan; good questions during de-
nonstration., In follow-up
period there are few questions,
Draws pupils out and leads then
to sunrmarize lesson well,

Pupil Participation:

1,

2.

Guides plens unobstrusively.

Sceures initiative 'of pupils in
planning and executing their
plans with a ninimun of guidance

Securcs pupil evaluation of their
own success ana failure.

Manages all work lsergely upon
basis of pupil participation.

well nanaged,

Supcrior

Has lesson quite well organize :
b first, materia

nay not be all ready. _ g
Guides girls to recognize nced an
rurpose frou introduction. '
Uses good technigues. )
Raises and secures answers to go
guestions during demonstration.
nany questions in follow;-up peri

Managcs a very good sunnmary of,:ff
lesson, 4

Is able to guide plans very we.
after a little experience. Gy
Sccurvs good pupil planning and
good pupil activity as a result
of group planning after some e3
perience. 3
Secures good pupil evaluation
a little exvoricnce, _
hanages all work largely upon b~
of pupil prrticipation by ead
teaching period.
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Classroon Teaching, = Contimued,

AVL?I' ase

Denonstrations

1%

Has lesson fairly well organized
and nanaged. Materinls somctines
not rcady.

Docs not sce all possibilities
nor riake purpose entirely clear
in minds of class in introduction.

Uses good techniques with sone
exceptions.

Raises sone questions. during de-
monstration, Sone questions in
follow-up period,

Suwaiarizes lesson pretty well
but apt to do it herself.,

Pupil parficipation:

4

Guides plans well with help but
with some tendency to dictate
plans.

Secures pupil planning and pupil
activity after, gquite a little
experigice,

Securvs soue pupil evaluation but
tends to do a good ucal herself.
Manages a great deal of the woerk
upon basis of pupil participatiocn
by end of teaching period.

Bolow Average

Has lesson poorly organized end
paterials not. ready.

Lacks purpose hersclf and does not
nake purpose clear in minds of
crass through introduction. Class
apt to be inattentive..

Uses peor techaniques,

Raises very few questions in minds
of girls curing denonstration, but
there nany questions in follow-
up period. g

Bither summarizes lesson poorly

or: has no sw.aary at all,

are

Dictates plans or may let: pupils
guide her.

Gsts, pupils, to follow hen plans
fairly well, when carefully watched.

Evaluates clags work herscl? though
she nay try to have class do it.
lanages very little work upon pupil-
participation hasis, even-by end of
teaching period, '



Managenent

Very Superior
Self}

1, Plans her day with effort well-
directed. Has a very good time
sense.

2. Shows an exceptional sense of

respoasibility from the very first.

4. Secks additional responsibilities
with good judgnent.

Girls:
1. Pre—plans her guidance

2. Organizes, directs, and guides
girls casily and efficiently.

3. Is genuinely interested in working
with girls., Noeds little help.

4, Gpins confidence, respect, and

honest liking of all girls quickly,

and to a high degree,
5. Continually creates ~nd naintains
kevn interest.
6. Stinulates girls to creative
efforts.
7. Stinulates girls to high standard
of personal conduct.
8. Girls genuinely sorry when she
leaves = show keen regret.

Materials:

1. Is very resourceful in finding
naterials,

2. Has naterials and supplies very
well organized before class.
Uses then to good adventage.

3, Becoues familiar with equipuent in
departnent immediately and plans
for its use and care.

4. Plans wisely the use ana expendi-
ture of mnoney.

5. Keeps accurate accounts.

. Has a high sense of responsib ]

‘Shows considerable resourcefu

Superior

Usually plans her day with ef
well-directed. Has a good ti
sense.

Seeks out some additional rest
sibility; under enthusiasn may
undertake too nuch. '

Pre-plans her guidance with h
at first,
Orgenizes, directs, and guides
girls with sone help at first
Has real intercst in girls;
‘soue help in working with ther
Gains confidence, respect, and
honest liking of girls.

Creates and nmaintains high 1

nost of the time. ;
Stimulates girls to some creat
efforts.,
Stinulates girls to good stande
of personal conduct.
Girls sorry when she lecaves =
eXprces resrct. i

in finding naterials. y
Has materials and supplies qui
well organized before class, |
proves with experience and in
ability to use them to good ad
vantage.
Becones fauiliar with equipne
departnent and plans for its
and care after few days' exp
Plans wisely for the use and
penditure of money with some
ance.
Keeps accurate accounts with



Ayurgéé
Self:
1. 'Tries to plan her day but not al- i

ways to good advantage. Has fair
sense of time. :

2. Does ‘the things expcctcd of her - 2.
whon they are suggested. '

4. Will asswe suggested additional D
responsibility gladly.

Girls:
l. Pre-plans guidance with help. 1s
2. Organizes, directs, and guides Se

girls with some help.

3. Is interested in girls. May guide . 3.
one age level more succes qfully

than other,
4, Has confidence, rcspcct and lik- 4,
ing of nost of the girls. .
5+ Creates fluctuating interest. e
6. Stimulates creative effort part 6.

of tae time,
7. Stirulates girls to good standards 7.
of persounzl conduct most of the time.
8% ‘Girls sorry when tvacher leaves = .. -8,
sone expression of regret.

Materials:

1. Is resourceful in finding materials -1,
with heln.

2. Usually has materials snd supplies 2.
organized but nay get some ofthem
at last .iinute. Uses them to fair
advantage.

3. Becomes faniliar with equipnent B
after several days. Plans for its
use and care tarouch suggestion.

4, Plans use and expenditure of mnoney
with help.

5. Keeps fairly accurate accounts,
with help,

o~

(9 1]

Bqlow Avera

Does not plan day. May waste time.
May lack pactuality in mecting
a1001ntnents and in getting work
done,

Does not carry satisfactorily res-—
ponsibilities given her. Needs con-
stant suzgestion and follcw-up.

Is not capable ard not intercsied

in additional responsibilities.

Cannot visualize for planning.
Carnct organize, direct, .cr guide
¢irls except with a great deal of
help.

May not be 1ntprostua in nelping
£irIs,

Loseg confidence and rbspuct of
eirls.,

Loses interest of the group.

Does not stinulate girls to creative
effort,

Sonmetines nay get negative reaction
in conduct of girls,

Girls do not, care when she leaves ~
some eXpress pleasure.

- Is not resourceful in finiing

naterials, Needs ruch help.

Of ten has supplievs and materials
inadeguatcly and poorly organized.
Uses them to poor advantage

Is never really familiar with equip-
nent in department; does not plan
for its uswe and care,

Does nct plan for use and expendi-
turc of noney.

Kecvs inaccurate or careless accounts



Very Superior

Extra Curricular Activities:

1. Shows creetive abiliiy in sponsor=-
ing extra curricular duties.
Is alert to oppcrtunities.
Uses good judgnent.
Very interested in meny activities.
2. Is an excellent organizer, nanager
and guide, Delegates responsi-
bility with good rusults.
3. Possesscs a large cegree of social
grace.

Standards of Work:

1. Sces disorder without help.
Assumes initiative in keeping
departuent,

2, wants to keecp things orderly and
clean ani guides girls to this
end,

3. Has high standards of clothing
construction for self, Pupils
turn out excellent garncnts with-
out help of supervisor.

4, Turns out excellent products in
foods. :

5. Encourages and securcs high gquality
of work in all actirities,

6. Is clean, well-grooncd, and ap-
propriatcly dressed with excellent
taste.

7. Uses exceptionally good English.

Suverior

Shows a degree of creative abi
in sponsoring extra curricular

Usually useg good judgment.

Is interested in several acti
Is a good organizer, amanager
guide. Delcgstes responsibil
Inproves during teaching perio
Possesses considerable degree
social grace.

Wants things orderly and clean.‘T
At first nceds help in guiding
~irls to this end.

Becones conscious of disorder a
first few Cays. Shows great i
provenent in guiding girls in k
ing departnent.
Has gool standard of clothing ¢
struction for herself, Pupils ¢
out good garnents %

Turns out good products in foods.

Strives for and secures a good f

dressed for work.

Uses good English,



Average

Extra Curricular Activities:

1,

9y

Snows some ability in sponsoring
extra curricular dutics with

help for ideas. .May not always
use good judgnent., Is interested.

Is a fair organizer, nmanager and

guide,  May not delezate nuch re-~
sponsibility, Shows iuprovenent.

Poscésses sonie social graces.

Standards of Work:

l.

o

»

May want a clean, orderly depart- p
nent, but sometimes does not achieve
this through girls!' efforts.

Not always conscious of disorder.
Shows improvement during teachingz
period in guiding girls tc help.

Has good standards of clothing cone 3,
struction for hersclf, but nay ac-
cept falr garnents from pupils un-
less helped. May need nore voce-
tional experience,

Wante good quality of food products 4.
butneeds help toachieve it.

2.

Wants good quality of work in all 6.

phases but needs help to achieve 1it.
Ig usually well grooncd,

Usually uses fairly _.ood English.,

Below Average

Shows little or no ability in sponsor-
ing extra curricular duties. Has no
creative' ability and needs much help
in carrying out ideas given her,

Is not intcrested, '

May use poor Jjudement, Is a poor or-
ganizer and nanager., Does not know
how to delecate responsibility.
Possesses very few social graces.

Is not particularly comsciocus of

need of clean, orderly depsrtnent.
Does not gce disorder. Shows little
improvement in guiding girls to help.

Has poor standards cf clothing con-
struction for herself. Accepts poor
rarnents. Nceds constant supervi-
sion. Needs e great deal of voca-
tional expericence.

Accepts rather poor food products.
Is lacking in vocational experience.
Needs iach assistance from super-
visor,

Secures only fair quality work. Re-
quires frequent cncouragenent fron
supervisor. Shows little improvement.
Needs sugyestions from supervisoer
for grooning iumprovenents,

Uses poor English; use of slang
noticeable; poor speller,



BE

Growth

Very Sup.rir

Sceks supcervision; is able to

1.
analyze hersclf well. ]
Is objective to supervision from 2.
beginning; increasc¢s in ability
to correct weesknesses.
Can laugch at uistakes. .
iakes a consistent day tc¢ day 4

progress in teaching techniques
and leadership.

PLEASE USE THIS SPACE FOk ADDITIONAL
NECESSARY.

.. Does not seek supervision often.

. Makes great provress in teaching

Superior

Can analyze horself with help.
Reacts to supervision objectively
after first few confercnces, i
Increases in ability to correct
weaknesses when they are pointcd o
Usually can laugh at mistakes.

techniques, leadorship, and ability

DESCRIPTIVE PERASES WHICH MAY



Growth

Avcrage

Wants supervision but is afraid
of 1%.

Is subjective toward cupervision
but increases in objectivity
toward end. Shows some ability
to correct weaknesses with nelp.
Grows to fece herself. Czn't
lough at nistakes at first.

Is somewhat enotional.

Makes socune progress in teaching
teciiniques and leadorshin.
Improvenent not steady.

69

Below Average

1. Is much afraia of supervision.

2. Increases only a little in ability
to teke objective viewpoint and
correct weaknesses.

3. Is very discouraged by criticisn.
Does not face herself,

4, Shows little progress in teaching
techniques and in leadership,



At S
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Confidential Report




To be fil%edfbﬁx'ét the college

lsgt 8  2nd '3
weeks  weeks
1. Adjustment: Personnel
Community
School
2. Classroom tochniques: discussion

Managenent of -

laboratory
supervised study
denonstration
pupil participation

Self
Girls
Materials

Standards of work

Extra curricular

Growth

activities

Final Grade

Special Methods

Advanced Methods




RAW SCORES CONCERNING VARIOUS FACTORS IN COLLEGE LIFE MADE BY STUDENT
TEACHERS IN HOMEMAKING

1937 - 1948 o
Student 8. T .1 Scholastic Liv::mg Work ‘i_%tra-ggrrigular Points
Teacher Grade Average Conditions i o= Total
1 C 94 B I 18 7 0 25
2 B 2.56 C | 39 166 30 235
3 B 2.32 A 1 173 36 0 209
4 B 1.00 c R 12 0 0 12
5 B 2.18 A I 15 7 0 22
6 B 1.61 A R 31 0 0 31
7 ¢ 1.79 A N 6 28 0 34
8 B 76 C I 18 7 0 25
9 A 2.09 C i 7 50 141 0 191
10 B 1.99 A I 44 21 0 65
11 C 1.21 A N 18 81 350 69
12 B 1.09 A N 28 0 0 28.
13 B 1.99 C R 0 0 0 0.
14 B -———- B R 61 30 0 91
15 B 1.11 C I 33 0 0 33
16 A «9%7 B R 75 113 0 188
17 B 2.28 B R 57 7 0 64
18 B 2.63 B I 35 35 0 70
19 C 2.13 B R 24 Y. 118 41
1998 - 1939
20 c 1.21 c I 47 0 0 47
21 A 1.86 A I 159 78 10 247
22 B 1.10 c I 6 0 0 6
23 C .81 B I 9 17 0 26
24 C 3473 A I 95 35 10 140
25 A 1.63 C i 19 15 33 67




RAW SCORES CONCERNING VARIOUS FACTORS IN COLLEGE LIFE MADE BY STUDENT
TEACHERS IN HOMEMAKING--Continued

Student S. T.l Scholastic  Living Work _E_xgra—m;i;rri cu%ar_Poi_n_@

Teacher Grade Average Conditions f 4 H S Total
26 ¢ 1.02 v  § 2% 0 0 27
27 A 1.65 A " 4 109 49 30 188
28 c 1.18 C 1 35 0 0 35
29 B 1.08 B K 0 0 0 0
30 c 1.08 C 1 22 30 0 52
31 B 2.22 B R 12 7 0 19
32 B 1.45 A R 120 35 0 155
33 A 2.20 B b 4 21 7 0 28
34 C 1.45 B : 4 21 0 10 31
35 B 1.55 A 32 28 0 60
36 A 1.90 G N 33 50 30 113
37 A 2.34 C N 61 44 0 105
38 D 1.54 A N 30 21 40 91
39 A 2.81 B : 4 21 14 0 35
40 A 2.34 C K 14 73 0 87
41 A 2.28 c I 28 17 0 45
42 G 1.16 C I 33 0 10 43
43 B 1.07 A N 10 0 0 10
44 A 1.82 A 21 42 20 83
45 A 2.18 A ) | 106 29 0 135
46 B 2.37 B N 46 48 30 124
47 C 1.75 A N 70 110 20 200
48 B 1.58 B N 61 21 20 102
49 C 1.70 C 1 34 14 50 98
50 B 1.23 B I 71 15 0 86

~p

| @ 72



RAW SCORES CONCERNING VARIOUS FACTORS IN COLLEGE LIFE MADE BY STUDENT
TEACHERS IN HOMEMAKING--Continued

i 1938 - 1959

Student S. T.l Scholastic Living work | Extra-curricular Points

Teacher Grade Average Conditions P2 HO S% Total
51 C 1.91 C N 33 0 0 33
52 C 1.35 C R 71 30 0 101
53 A 1.67 : C R 20 0 0 20
54 c 1.41 B R 19 10 0 29

1939-1940

55 G 1.29 Rl B i 15 0 0 15
56 Cc .99 A - I 23 14 0 37
57 B 2.08 B R 40 0 0 40
58 B 1.09 B R 77 0 0 7
59 B 1.33 A I 152 0 0 152
60 C 1.20 A N 39 0 0 39
61 A 1.86 A R 71 78 0 149
62 A 1.07 A R 12 0 0 12
63 A 2.26 A I 29 7 0 36
64 B 2.41 A i ! 167 48 0 215
65 B 2.03 B N 41 0 20 61
66 C 1.08 B R 21 0 0 21
67 A 1.96 B R 22 32 20 74
68 B 1.58 B N 61 101 0 162
69 A 1.79 A I 8l 195 20 296
70 B l.61 A N 27 58 0 85
g | A 1.81 C I 45 0 0 45
72 C 1.55 ¢ N 35 0 30 65
73 B 1.83 B R 6 64 0 70
74 A 2.05 A I 24 0 0 24
75 D 1.63 A I 36 14 20 70

Ty
e fwd



RAW SCORES CONCERNING VARIOUS FACTORS IN COLLEGE LIFE MADE BY STUDENT
TEACHERS IN HOMEMAKING--Continued

1939 - 1940

Student S. T.1 Scholastic Living Work | Extra-Curricular Points

Teacher Grade Average Conditions — P2 H9 ©S% Total
76 b 1.67 A I 63 0 0 63
77 B 1.63 C R 23 0 0 23
78 C 1.43 A N 39 14 0 53
79 C 1.38 A N 41 14 40 95
80 B e A 9 29 72 40 141
81 c 1.30 B R 0 0 30 30
82 B 1.03 B N 30 0 0 30
83 Cc 1.47 A R 6 0 0 6
84 B 2.00 B R 15 0 0 15
85 D 1.28 A I 18 0 30 48
86 ¢ 2.18 A N 19 7 0 26
87 A 1.74 A R 10 .66 10 180
88 A 1.55 A R 90 73 0 163
89 B 2.43 A N 9 14 20 43
90 B 2.30 A N 43 14 50 107
91 B 2.45 c N 123 54 0 177
92 C .61 A 3 30 21 10 61
1l - otudent ‘Leaching
2 - Professional
3 = Honorary
4 - Social

ferd

ey
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